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A Note on this Handbook 

 

THIS HANDBOOK APPLIES TO ALL STUDENTS ON THE BACHELOR IN EDUCATION DEGREE 

PROGRAMME. IT PROVIDES A GUIDE TO WHAT IS EXPECTED OF YOU ON THIS PROGRAMME, AND 

THE ACADEMIC AND PERSONAL SUPPORT AVAILABLE TO YOU. PLEASE RETAIN FOR FUTURE 

REFERENCE.  

 

The information provided in this handbook is accurate at the time of preparation. Any 

necessary revisions will be notified to students via e-mail or in class.  
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Introduction to Marino Institute of Education 

Guiding Principles 

Marino Institute of Education is a centre for teaching, learning and research in education 

under the co-trusteeship of the Irish Christian Brothers and Trinity College Dublin. The work 

of the institute is underpinned by seven guiding principles. They are to: 

 Be ecumenical and respectful of people of other faiths 

 Provide a strong element of teacher education 

 Be supportive of the mission of Catholic education by assisting the processes to 

articulate the ethos of Catholic education and by proposing models to implement it 

 Provide education programmes to encourage and empower the disadvantaged and 

the poor 

 Build a community of learning which is person-centred, respectful of differences and 

accessible to people who are disadvantaged 

 Assist parents to fulfil the responsibilities of their role as educators 

 Respect all truth seekers and defend their right to pursue new knowledge wherever it 

may lead 
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A Mhicléinn, a chara,  

 

 

On behalf of my colleagues I extend a warm welcome to you to Marino Institute of Education 

(MIE). I am very pleased that you have elected to continue your studies at MIE. Tá súil agam 

go mbainfidh tú taitneamh agus tairbhe as an am a bhéas tú anseo linn. 

 

As a student within MIE you are part of a vibrant and innovative community which continues 

to design and develop new courses.  We now have more than 1250 students registered on 

our courses which include the Bachelor in Education degrees (Irish-medium and English-

medium), the Bachelor in Science (Education Studies) degree, the Bachelor in Science (Early 

Childhood Education) degree, the International Foundation Programme, the Professional 

Masters in Education – Primary Teaching, five Masters in Education Studies courses 

(Intercultural Learning and Leadership, Early Childhood Education, Visual Arts, Inquiry-Based 

Learning and Leadership in Christian Education) and the Professional Diploma in Education 

(Further Education).  

 

We put student learning at the heart of our activities at MIE, and in response to the changing 

environment in which we live, we are committed to ensuring that student learning in and with 

the world is our priority. We want to prepare our students to have the agency and capacity to 

be sustainable learners, to be enablers of transformative education for others and to act as 

competent educators within a digital environment.   

 

Staff at MIE are extremely approachable and committed to supporting you in your studies.  

We now employ more than 100 full-time staff, balanced across academic and professional 

support departments.  The work of the Institute is further supported by a team of part-time 

staff, who provide a valuable contribution to teaching and the supervision of student 

placements and research activities across all of our programmes.  Engage with your lecturers 

and get to know them. At MIE students and staff support one another, and are imbued with a 



Page 8 of 191 

 

tradition of care through education. The result is that MIE graduates are highly sought after, 

they are committed to offering education to all, and they wish to educate rather than simply 

teach. 

 

In closing, I wish you well in your studies and I hope that your time at Marino Institute of 

Education will prove both enjoyable and rewarding. 

 

Guím gach ráth ar an uile dhuine agaibh, ar bhur gcúram agus ar bhur saothar. 

 

Prof Teresa O’Doherty, President 
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Staff Contact List 

When calling from outside, any extension number that begins with 77 needs 

the prefix 01 – 805 and any number begins with 51 needs to have the prefix 01 

– 853. 

Title First Name Surname Ext Oifig 

Dr Aimie Brennan 7717 M107 

Dr Aiveen Mullally 7767 M225 

 Alan  Bedford 5184 P39 

Dr Alison Egan 7787 M99 

Dr Andrea Lynch 5125 M227 

 Andy Carroll 5103 M100 

 Aodán Mac Suibhne 5130 M108 

 Aoileann Ní Chomhraí 5139 P10 – Reading Recovery 

Dr Barbara O’Toole 5126 P38 

 Bernie Masterson 7777 Reception 

 Bill Lynch  P8 - IFP 

 Breed Murphy 7719 M234 

 Brendan White 7785 P9 
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 Bríd Ní Chualáin 5104 Ed. Office 

 Caoileann Ní Dhonnchadha 5196 M232 

 Catherine Harrington 7760 Conferencing M16 

 Ciara Reilly 5115 P37 

 Ciarán Fogarty 7761 M123 

Dr Claire Dunne 7726 M225 

 Claire Murphy 7753 An Leabharlann 

 Clara Fiorentini 5172 M216 

 Cliodhna Martin 7782 P37 

Dr Colleen Horn 7758 M217 

 Craig Larner 7710 M107 

 Danielle Montgomery 7703 M117 

 Dave Rudden 7777  

 Deirdre Mulholland 5131 M219 

 Deirdre Murphy 5183 M221 

 Deirdre Ní Mhurchú 7743 Ed. Office 

 Denis Forde  SEB 5 
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Br Denis McGoveran 7720 M100 

 Derek Murphy  P8 - IFP 

 Diarmaid Ó Murchú 7777  

 Donna Whelan 7753 An Leabharlann 

 Eileen Jackson 5114 M111 

 Eileen Keane Niland 7727 M125 

 Elaine Clotworthy 5105 M218 

 Emer  Murphy 5137 P30 

Dublin Learning City 

 Feargal Ó Laighin 7758 M226 

 Felicity Scriver 7701 Ed. Office 

 Fergus O’ Dwyer  P8. IFP 

 Garret Campbell 5168 P35 

Dr Gene Mehigan 7724 M110 

 Genevieve Larkin 7754 An Leabharlann 

Dr Gerry Dunne 7716 M222 

Dr Gerry O Connell 5124 M121 
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 Ian Blount 7763 Conferencing M16 

 Jackie  Dwyer 7730 Ed. Office 

Dr Jennifer O Sullivan 5108 M235 

Dr Joan Kiely 5157 M112 

 Jocelyn McRory 7702 Ed. Office 

 Johannah Duffy 7754 An Leabharlann 

 Julie O Donnell 5167 M122 

Dr Julie Uí Choistealbha 7723 M114 

 Justyna Mullin 7711 M219 

 Kathleen Mitchell  P8 - IFP 

 Kim Crowley 5127 M16  

 Laura Finnegan 7742 M105 

 Leabharlann  7753 St. Pat’s 

 Lily Barry 5111 109A 

 Louise Condon 7752 M106 

 Luciana Lolich 5151 M122 

 Madeleine Ní Ghallchobhair 7768 M222 
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 Mai Ralph 7744 M105 

 Máire-Áine Nic Dhonnchadha 5134 Ed. Office 

Dr. Máire Nuinseann 7792 M218 

 Mairéad Corcoran 5169 Ed. Office 

 Mairéad Minnock 5162 M217 

Dr Maja Haals-Brosnan 5165 M226 

 Mandioneka Munyikwa 5197 Ed. Office 

Dr Marian Farrelly 5154 P35 

Dr Marie Whelton 5158 M215 

 Martin Lynch 7728 M100 

 Mary Clarke 5153 P35 

Dr Mary Gao 5170 Ed. Office 

 Mary Heaslip 5139 P10 – Reading Recovery 

 Maureen McDonagh 7706 Ed. Office 

 Maya Marcos 5132 M219 

 Melanie Eggleston 7718 M227 

Dr Mira Dobutowitsch 7755 M221 
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 Miriam Colum 7751 M228 

 Patrick Geary 5150 M100 

 Peader MacGiolla Bhrighde 5155 P29A 

 Piotr Korta 5152 M106 

 Ray MacMánáis 7729 P35 

 Rhona Stallard 5146 M220 

 Rícheal  Ní Thiarnaigh 7749 M232 

 Robbie Irwin 7796 M232 

 Roisín Sullivan 5122 M116 

Dr Rory McDaid 7708 M224 

Dr Sandra Austin 7757 M223 

Dr Seán Delaney 7722 M115 

 Shane Regan 7786 M98 

 Shauna Cassidy  M105 

 Shirley Byrne  P8 IFP 

 Sinéad McCauley Lambe 5142 M220 

 Sorcha Brown 5144 M234 
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 Students 

Union 

 5107 SEB 5 

 Susan  Nic Réamoinn 5189 M216 

Dr Suzy Macken 5140 M24 

Prof Teresa O’Doherty 7703 M113 

 Tom Mc Gann  P39 
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Bachelor in Education Programme Overview 

Programme Learning Outcomes 

The Programme leads to the award of a degree at Level 8 of the National Qualifications 

Authority of Ireland. The degree is awarded by the Trinity College Dublin, The University of 

Dublin. The programme learning outcomes for the four-year Bachelor in Education 

Programme are organised around four roles that a teacher plays: teacher as instructional 

manager, teacher as caring and moral person, teacher as generous expert learner and 

teacher as cultural and civic person.  

 

Teacher as instructional manager (IM) 

On successful completion of the B.Ed., graduates should be able to: 

1. Demonstrate a wide range of effective and creative communication skills which facilitate 

positive interaction in the classroom, with parents, and throughout the wider school 

community 

2. Recognise and facilitate whole-class, group and individual learning needs and styles 

3. Engage in integrated planning appropriate for every class at primary school level in a 

variety of contexts 

4. Create a safe classroom climate that supports child-centred learning and holistic 

development  

5. Identify, source and evaluate appropriate materials to support teaching and learning in 

the classroom 

6. Inquire into and reflect upon their own teaching and its impact on teaching, learning and 

assessment 

7. Employ appropriate teaching and management strategies to facilitate active, 

differentiated learning within an inclusive and stimulating learning environment 

8. Identify, devise and select suitable formative and summative assessment strategies  

9. Demonstrate and apply appropriate subject knowledge across all curriculum areas and 

make appropriate cross-curricular links 

10. Engage in creative thinking and integrate it into teaching and learning  

11. Appreciate and include the aesthetic dimension of learning and teaching into classroom 

practice 
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Teacher as caring and moral person (CM) 

On successful completion of the B.Ed., graduates should be able to: 

1. Identify and evaluate key literature in the area of ‘teacher as caring and moral person’ 

including relevant documents such as the Code of Professional Conduct for Teachers 

(Teaching Council, 2011)  

2. Reflect on and analyse their own practice in relation to their role as ‘teacher as caring 

and moral person’  

3. Demonstrate inclusive practice with sensitivity to each school’s culture and ethos and 

implement that in their own classrooms  

4. Provide appropriate care to each child taking into account their social and cultural 

background  

5. Establish teaching practices that support differentiated learning and holistic 

development in a way that respects the needs, rights and dignity of all children  

6. Act as an advocate on behalf of children as appropriate 

7. Motivate, inspire, acknowledge and celebrate effort and success 

  

Teacher as generous expert learner (GE) 

On successful completion of the B.Ed., graduates should be able to: 

1. Model disciplinary thinking and practices relevant to primary education 

2. Demonstrate dimensions of subject matter knowledge, content knowledge, pedagogical 

content knowledge and curriculum knowledge, in literacy, numeracy, and across all 

curriculum subjects 

3. Apprentice all children in subject-specific and integrated higher order thinking so that all 

children achieve their potential  

4. Engage in planning for and practice of dialogic teaching, and assessment 

5. Promote and engage in critical thinking and reflective practice including the ability to 

seek, accept and act upon constructive advice 

6. Engage in data gathering and analysis appropriate to the role of teacher as researcher, 

and integrate new knowledge regarding curriculum, pedagogy and assessment into their 

teaching 

7. Share theoretical and practical expertise and collaborate with colleagues as part of their 

lifelong professional development, research and learning 
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8. Identify and outline statutory and policy documents relevant to their role and 

responsibilities 

9. Outline the processes by which curricula are designed and implemented 

10. Identify and support creativity in others and promote creative thinking in professional 

practice 

 

Teacher as cultural and civic person (CC) 

On successful completion of the B.Ed., graduates should be able to: 

1. Critically analyse their own constructs of cultural belonging and identity  

2. Interrogate the impact of their own cultural identity on their classroom practice  

3. Interrogate the ideology of texts as cultural artefacts 

4. Critically discuss local, regional, national and global dimensions of culture  

5. Critically discuss the transformative potential of education  

6. Demonstrate a professional commitment to developing/fostering the role of citizenship 

and being a good citizen.  

7. Demonstrate a commitment to democracy, equality and social justice in the classroom 

 

Programme modules 

The grids that follow offer an overview of the programme. The programme is subject to 

change so please check online for the latest version of the grid.  
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B. Ed Semesterisation Grid 

B. Ed 1 

SEMESTER 1            

                                                                  

SEMESTER 2 

Module Name ECTS SH 

(student 

hours) 

LPW 

(lectures 

per week) 

Course 

Code 

Module Name ECTS SH 

(student 

hours) 

LPW 

(lectures 

per week) 

Course 

Code 

English Methods  

 

Múineadh na Gaeilge 

 

5 

2 

 

2 

5 

 

4+4 

ED8102 

 

 

School Placement  

 

5   ED8101 

Teaching & Learning 1 

 

5 6 6 (each) ED8110 School Placement  

 

5    

Religious Education 5 4 10 ED8111 LLL1  

Gaeilge 

5 2 

1 

1 

6 

4+4 

4 

ED8107 
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Psychology 

 

5 2.6 2 

(online) 

1.3 

ED8108 SESE 

 

Maths Methods 

 

5 

2 

 

2 

6 

 

6 

ED8105 

 

 

 

Philosophy  

 

Historical 

Understanding 1 

 

5 

 

2.6 

.3 

 

2 

 

ED8109 Visual Arts & Arts 5 2 (A) 

1 (M) 

1 (D) 

6 

3 

3 

ED 8104 

 

 

 

PE 

 

SPHE  

 

5 

2 (PE) 

 

1 (SP) 

1+4 

 

4 

   ED8103 Equality Studies 5 2 1+4 ED 8112 

Professional Studies  

 

SP 1 4  Professional Studies  SP 1 4  

     RTG 

 

 1 4  
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B.Ed 2 
 

SEMESTER 1            

                                                                  

SEMESTER 2 

Module Name ECTS SH 

(student 

hours) 

LPW 

(lectures 

per week) 

 Course 

Code 

Module Name ECTS SH 

(student 

hours)  

LPW 

(lectures 

per week) 

Course 

Code 

Inclusion & SEN 1 5 2 5 ED8215 School Placement  

 

5   ED8201 

PE 

 

SPHE 

 

5 

2 

 

1 

5/8 

 

3 

ED8203 

 

 

School Placement  

 

5   ED8201 

Creative Technology 

 

IBL 

 

5 

1 

 

1 

4 

 

4 

 ED8213 

 

Drama and Arts Ed 5 2 (D) 

1 (M) 

2 (VA) 

 

6 

3 

6 

ED 8204 
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Maths Methods  

 

 SESE 

5 2 

 

2 

5 

 

8 

ED8212 English Methods  

 

Múineadh na Gaeilge 

 

5 

2 

 

2 

6 

 

6 

ED 8202 

Curriculum & 

Assessment 

                     

Psychology 

 

5 

1 

 

 

        1.3 

4 

 

 

2.3 

ED8214 LLL2 

 

Gaeilge 

 

5 

2 

 

1 

6 

 

4 

ED82

07 

EAL  

Ag Múin. Trí M na 

Ghaeilge 

Language Studies 

5 2 .7 

1 

.3 

 

ED8206 Inclusion & SEN 2 

 

5 2 1+4 ED 8216 

Professional Studies  SP 1 4  Professional Studies  SP 1 3  

RTG  1 4+4  RE CERT  4 8  
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B.Ed 3 
 

SEMESTER 1            

                                                                  

SEMESTER 2 

Module Name ECTS SH 

(student 

hours) 

LPW 

(lectures 

per week) 

Course 

code 

Module Name ECTS SH 

(student 

hours) 

LPW 

(lectures 

per 

week) 

Course 

Code 

Literacy 

Education 

(English)  

5 2 5 ED8318 School Placement  5   ED8321 

Music & Arts 5 2 (C) 

1 (D) 

2 (VA) 

5/8 

4 

8 

ED8302 School Placement  

 

5   ED8321 

Sociology  5 2.3 3 ED8310 Maths Competency 

 

5 4 10 ED8304 
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Early Childhood  

5 

3 2 

 

4 

ED8306 Maths Methods  

 

SESE 

 

5 

2 

 

2 

8 

 

4 

4 

ED83830

5 

CC sa Ghaeilge  

 

(RTG) 

 

 

CC sa Bhéarla 

 

 

5 

1 

 

1 

 

 

1 

4 

 

4+4  

 

 

4 

ED8307 Research Methods 1 

 

5 3 1+1+4 ED8320 

Behaviour 

Management   

 

 

T & L  

 

 

5 

1 

 

 

 

2 

2.3 

 

 

 

2 each 

ED8308 English Methods  

 

 

Múineadh na Gaeilge 

 

 

 

5 

2 

 

 

2 

6 

 

 

6 

ED8303 
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Professional 

Studies  

 1 1  Professional Studies  

 

 1 1  

     RE CERT  2 4  

 
 

B.Ed 4 (Legacy 2021 only) 
 

SEMESTER 1            

                                                                  

SEMESTER 2 

Module Name ECTS SH 

(student 

hours) 

LPW 

(lectures per 

week) 

Course 

Code 

Module Name ECTS SH 

(student hours) 

LPW 

(lectures 

per week) 

Course 

Code 

Research Methods/ 

Dissertation 

15 4 2 ED8402 School Placement  5        ED8401 

Teacher as 

Knowledgeable 

Professional 

(Maths) 

5 3 7 ED8404 School Placement  

 

5        ED8401 
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Electives 5 2 2  School Placement  

 

5        ED8401 

Philosophical & 

Historical 

Understanding 2 

5 2.3 3 ED8405 School Placement  5        ED8401 

Multi-Belief and 

Ethical Curricula 

cert 

N/A 2 2 

 

 School Placement  

 

5        ED8401 

Professional 

Studies  

N/A 1 1 

 

 Research Methods/ 

Dissertation 

5   ED8402 

     Professional Studies  N/A 1 1  
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B.Ed 4 (From 2022) 

Semester 1                                                                             ECT

S 

SH LPW Course Code Semester 2 ECT

S 

SH LPW Course Code 

SESE – Science 

Education  

5 2 6  

 

School Placement  5   ED 8401 

Teacher as 

Knowledgeable 

Professional (Maths) 

5 3 7 ED 8404 School Placement  

 

5   ED 8401 

Elective  5 2 2 * 

SEE TABLE 

BELOW (P. 28) 

School Placement  

 

5   ED 8401 

Philosophical & Historical 

Understandings  2 

5 2.3 3 ED8405 School Placement  5   ED 8401 

Research Methods/ 

Dissertation 

10   ED8402 School Placement  

 

5   ED 8401 
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Professional Studies   1 1  

 

Research Methods/ 

Dissertation 

5   ED8402 

Multi-Belief and Ethical 

Curricula Cert 

 2 2  

 

Professional Studies   1 1  

 

B.Ed 4 Elective  modules  2021-2022 

 

Module Name Module Code 

1. Creating a Culture of Reading in the Primary 
Classroom 

 

ED8407 

2. Creative Language Teaching: Co-teaching 
and Content and language integrated 
learning (CLIL) 

 

ED8408 

3. Space to Grow: School gardens, outdoor 
learning and education for sustainability 
 

ED8410 

4. The World in the Classroom 
 

ED8412 

5. Supporting Learners with Special 
Educational Needs in all school settings 
 

ED8413 

6. Supporting Early Literacy in DEIS Schools 

 

ED8414 
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Description of the European Credit Transfer System (ECTS) 

ECTS stands for European Credit Transfer and Accumulation System. It is a way of 

comparing and accrediting undergraduate & postgraduate modules and programmes 

across the European Union and other collaborating countries. The ECTS weighting for a 

module is an estimate of the student workload required for that module, based on factors 

such as the number of contact hours, the number and length of written or verbally 

presented assessment exercises, class preparation and private study time, laboratory 

classes, examinations, school placements, and so on as appropriate. There is no intrinsic 

relationship between the credit volume of a module and its level of difficulty. 

 

In TCD 1 ECTS unit is defined as 20-25 hours of student input so a 5-credit module 

typically requires 100-125 hours of student input, including class contact time and 

assessments, a 10-credit module will require 200-250 hours of student input. The 

European norm for full-time study over one academic year is 60 credits. 

 

ECTS credits are awarded to a student only upon successful completion of the 

programme year. Progression from one year to the next is determined by the programme 

regulations. Students who fail a year of their programme will not obtain credit for that year 

even if they have passed some component programmes.  

School Placement  

School Placement is a critical and central element of the four year B.Ed. programme in 

Marino Institute of Education. It affords student teachers the opportunity to observe 

practice and to put into practice, in the classroom, the theory and content studied in the 

different curricular areas. School Placement is supported by modules which advise 

students about preparation requirements and focus attention on specific strategies for 

school observation, classroom management, integration and key teaching skills and 

competencies.  

During the four years on the B.Ed. programme, students are provided with a variety of 

school placement experiences. The aim is that all students will have the opportunity to 

engage in school placements in urban and rural schools, single sex and co-educational 

schools, multi-grade and single class situations, DEIS schools and Gaelscoileanna nó 
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Scoileanna Gaeltachta. All students will also engage in a Special Education placement in 

the second year of their programme. This provides student teachers with the opportunity 

to experience school life in a variety of contexts. 

Attendance on Placement 

The Marino Institute of Education recognises the key role of schools in offering places to 

students for school placement. When a student commits to attending a school for a 

particular placement, inconvenience is caused to the school if a student is absent for any 

of placement time. Therefore, when a student commences any School Placement period 

– including Special Education Placement, assessed and non-assessed placements and 

serial observation placements – full and complete attendance is required.  Because 

School Placement is an examination, no exceptions to this are possible without written 

permission from the Director of Undergraduate Studies/School Placement Coordinator 

being given before the commencement of the placement. 

Should it happen that a student has a contagious illness or is too ill to attend school, 

notification must be provided to the school, the placement tutor and the school placement 

office in the institute the evening before or in exceptional circumstances before 8 a.m. on 

the morning of the absence. Such an absence is only acceptable if it has been approved 

by a medical doctor. Failure to adhere to this policy will result in ‘non-attendance’ at the 

examination that is school placement and a student will be returned as zero for that entire 

placement. 

When a student is absent, a medical certificate must be provided to the institute within 

one week of the absence. Medically certified absences will be made up at the appropriate 

time. 

School Placement in Junior Freshman Year 

At Junior Freshman stage, students begin with observation and initial responsibilities for 

planning and teaching. Students will be encouraged to become “reflective practitioners” 

during the placement. To support them in doing this, students will be required to keep a 

personal journal applying their knowledge to their observations and documenting their 

experiences of the placement. Students are expected to prepare, teach and evaluate a 

small number of lessons (3 or 4) per day. While not teaching, students are expected to 
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actively engage in supporting children's learning in the classroom and to engage in a 

number of structured observation tasks. Students will prepare appropriate resources and 

displays to enhance pupil learning and will evidence a suitable range of strategies for 

positively motivating and managing pupils. 

In Junior Freshman year, school placement comprises two components: School 

Experience and School Placement. The School Experience component involves a series 

of observation days in the second semester. Students are required to complete 

structured observation tasks linked to their taught programmes in the class where they 

will complete their assessed School Placement. The formally assessed school placement 

extends over three weeks in the second semester. Junior Freshman students are offered 

the opportunity to secure their placement in their home locality. Where students have 

difficulty in so doing, support is provided by the School Placement Team in sourcing a 

suitable placement. Students must work with fully probated host teachers, in classes of 

not fewer than fifteen pupils, and students are not permitted to work in the class of a 

family member. Students are required to complete a full placement and to compensate 

any days missed – both of school experience and the formally assessed school 

placement period. 

Assessment of School Placement will be both formative and summative in Junior 

Freshman year.  

Students will receive formative feedback from their co-operating teachers who will 

observe lessons and offer guidance for improvement. Students will also receive formative 

feedback from their Higher Education Institution (HEI) tutor in the form of a written 

triplicate which offers guidance for areas for improvement.  

School Placement is assessed under two areas – Preparation for Teaching, and 

Teaching and Learning. Both areas must be passed independently in order for the 

student to be successful on the programme. No compensation is allowed in School 

Placement 

The component, Preparation for Teaching will be assessed under the following areas; 

Objectives, Curriculum subject knowledge, Methodology, Lesson Structure, Evaluation 

and Reflection and Resources. The component Teaching and Learning will be assessed 

under the key areas of Communication, Quality of teaching, Children’s learning 
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experience, Classroom management and organisation and Assessment of progression in 

learning.  

School Placement in Subsequent Years 

In subsequent years, the School Placement requirements are extended. Further details 

are contained in the module descriptions in this handbook and detailed information will be 

supplied directly to students by the School Placement Department.  

School Placement in All Years 

Due to the critical nature of placement for primary school pupils and the requirements of 

the Teaching Council, students may be offered only one opportunity to repeat a school 

placement in a given year of the programme. If a repeat placement is failed, no further 

repeat is possible and the student must leave the programme.  

In order to ensure the smooth and professional operation of School Placement for all 

parties, compliance with procedures and deadlines is essential. Students who do not 

keep school placement deadlines or return school placement forms by the assigned 

deadlines may be refused permission to complete their School Placement that year. 

Placements, either mainstream or in special education, will then have to be completed 

the following year and students will have to go "off books" to complete the School 

Placement requirements.  

Professional body/registration details 

The Bachelor in Education programme meets the professional requirements of regulation 

two (primary) of the Teaching Council Regulations 2009. Further details about 

registration with the Council are available from www.teachingcouncil.ie. Under circular 

40/2010 of the Department of Education and Skills, graduates of the B.Ed. programme 

are eligible for appointment to recognised primary schools. 

 

 

 

 

 

 

http://www.teachingcouncil.ie/
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Tréimhsí Foghlama sa Ghaeltacht 

Caithfidh gach mac léinn freastal go sásúil ar dhá chúrsa Ghaeltachta i rith na céime. 

Tugtar na Tréimhsí Foghlama sa Ghaeltacht ar an cúrsaí sin. Is i rith na bliana acadúla 

(ach amháin ar chúiseanna fíoreisceachtúla) a bhíonn na Tréimhsí Foghlama sa 

Ghaeltacht – ar feadh coicíse um Cháisc sa Chéad Bhliain den chéim agus ar feadh 

coicíse arís um Cháisc sa Dara Bliain den chéim.   
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Programme Regulations 

Registration 

New and continuing students must register each academic year by the designated date. 

A charge is imposed for late registration (after 15 October). Students who do not register 

by the Friday of Teaching Week 8 of their year of the programme will be deemed to be 

withdrawn and services such as library and e-mail accounts may be suspended. In such 

circumstances undergraduate students must apply through the Admissions Office to the 

Registrar for re-admission. 
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Assessment and progression procedures 

The programme is divided in five distinct areas for the purposes of assessing student 

performance and achievement. This is detailed in the table below.  

 Junior 

Freshman 

Senior 

Freshman 

Junior 

Sophister 

Senior 

Sophister 

School Placement 19%  

(10 ECTS 

Credits) 

17% 

(10 ECTS 

Credits) 

16.6% 

(10 ECTS 

Credits) 

41.7% 

(25 ECTS 

Credits) 

Foundation Studies 18% 

(10 ECTS 

Credits) 

33.2% 

(20 ECTS 

Credits) 

24.9% 

(15 ECTS 

Credits) 

16.6% 

(10 ECTS 

Credits) 

Curriculum Studies 

/ Methodologies 

45% 

(25 ECTS 

Credits) 

33.2% 

(20 ECTS 

Credits) 

33.2% 

(20 ECTS 

Credits) 

n/a 

(0 ECTS 

Credits) 

Professional 

Studies / The 

Practice of 

Teaching 

9% 

(10 ECTS 

Credits) 

8.3% 

(5 ECTS 

Credits) 

16.6% 

(10 ECTS 

Credits) 

8.3% 

(5 ECTS 

Credits) 

Subject 

Knowledge/Content 

Knowledge / 

Competence / 

Specialism 

9% 

(5 ECTS 

Credits) 

8.3% 

(5 ECTS 

Credits) 

8.3% 

(5 ECTS 

Credits) 

33.3% 

(20 ECTS 

Credits) 

  

The breakdown of the percentage and ECTS credit allocation is shown on the next page. 
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Examinations 

Annual examinations are held in December (Semester 1 exams) and/or in April or 

May (Semester 2 exams). Supplemental (repeat) examinations of both 

Semesters are held in the following late August/early September.  

The Court of Examiners will meet at the end of each academic year to moderate 

marks obtained by students. 

Examination timetables are published in advance of the dates of examinations on 

Registrar’s Office noticeboard and on Moodle. The onus rests with each student 

to establish the dates of the examinations by consulting the noticeboard or 

Moodle.  

If a student is unable to sit an examination due to unforeseen circumstances, the 

student's tutor must be notified as soon as possible so that she/he can seek 

permission from the registrar for the desired course of action (e.g. deferral).  

Relevant documentation has to be submitted as soon as possible to both the 

registrar’s office and the tutor e.g. med cert.  

An unexcused absence from an examination is recorded as NS (non-sitting). 

Examination results are published on maestro.mie.ie. The onus rests with each 

student to inform themselves of the results of the examinations by consulting 

MAESTRO. Any student who has failed the annual or supplemental examinations 

should attend the script viewing morning on the day after publication of results 

and/or contact their tutor. If the tutor is unavailable, the student should contact 

the registrar's office.  

Examination results are withheld if students have outstanding debts with the 

institute.  

In exceptional circumstances, following the supplemental examinations, a 

student's tutor may apply to the Court of First Appeal for permission to sit a 

special examination. Special examinations may be recommended only where a 

student has been unable to complete his/her examinations at the supplemental 

session due to illness or other grave cause. 



  

Page 38 of 191 

 

Rules for Passing and Progression  

1. A student’s overall mark in each year is a combination of the student’s marks 

in each module, calculated according to the weighting allocated to each module.  

2. A student must pass all modules. No exemptions are granted.  

3. Students must receive at least 40% in each module in order to complete the 

requirements of the year. Compensation across modules is not permitted i.e. all 

failing marks are non-compensatable.  

4. Where a module mark is the average of two or more assessment components, 

compensation for one failed component within the module is permitted unless 

specified otherwise in the module outline. Compensation within the module 

applies if a student receives an overall pass result (40% or higher) for the module 

and receives at least 30% in the assessment component within the module.  

5. Where a module consists of more than one assessment point, all coursework 

and exams must be completed/submitted in order for the student to pass the 

module. This means that if work remains incomplete, the student fails even if the 

student’s overall average on the completed work in a module exceeds 40%. In 

such cases, NS (non-submission or non-sitting) is recorded against the passing 

grade.  

6.  In the case of Visual Arts and the Arts (in JF), Drama and the Arts (in SF) and 

Music and the Arts (in JS), students must achieve at least 40% in the core 

module component (i.e. Visual Arts in JF, Drama in SF and Music JS)  

7. In the case of Language Methods (English Methods and Múineadh na 

Gaeilge); Language Competencies (Language, Literacy & Literature and 

Communicative Competence in Irish and in English); Maths Methods/SESE; 

Teaching and Learning 2: Approximations of Practice/Behaviour Management; 

and PE/SPHE modules, internal compensation does not apply. For the purposes 

of examination, each module named in this paragraph can be considered to 

consist of two module components each worth 2.5 ECTS credits. Students who 

fail any of the 2.5 ECTS module components in English Methods; Múineadh na 

Gaeilge; English Language/Literacy and Literature; Irish Language/Literacy and 
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Literature; Communicative Competence in Irish and English; SESE; Maths 

Methods; Teaching and Learning 2: Approximations of Practice; Behaviour 

Management; PE or SPHE must repeat the failed module component(s) only.  

8. The oral Irish component of the modules Language, Literacy and Literature 1 

and 2, and Cumas Cumarsáide sa Ghaeilge agus sa Bhéarla don Scoil agus don 

Phobal must be passed independently (i.e. a fail result in the oral Irish 

component is not compensatable).  

 Where the student obtains an aggregate pass mark in the relevant 

module component but a fail mark in the Irish oral, only the oral 

exam needs to be repeated.  

 Where the student obtains a pass mark in the supplemental Irish 

oral, the aggregate mark in the module will be increased 

accordingly but the student’s grade in the module cannot be raised 

i.e. it is capped at the original aggregate grade obtained by the 

student.  

 Where the student obtains an aggregate fail mark in the module 

component and a pass mark in the Irish oral, all parts of the module 

component, including the Irish oral exam, must be repeated.  

9. Students cannot rise with their year until they have completed all the 

requirements of the year, including the school placement requirement.  

 

SCHOOL PLACEMENT 

10. A student who fails the school placement component in any year of the 

programme is granted one and only one repeat attempt.  

11. School placement supplemental results are not subject to a cap in any year.  

12. A student who fails the school placement in the Junior Sophister or Senior 

Sophister year is required to repeat the module at the next available opportunity, 

on books or off books, as determined by the Court of Examiners.  

13. A special supplemental school placement Court of Examiners will consider 

the deferred school placement grades of final year students (i.e. B.Ed. 4) who 

have successfully passed school placement practicum and who have also 
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successfully passed all other modules. This does not apply to students who fail 

school placement. The Court will take place at a time (towards early July) that 

allows final year students’ results to be forwarded to the Teaching Council and 

Trinity College Dublin.  

 

GRADES 

14. The following grade bands are used in assessing work in modules and in the 

overall results for the programme.  

 

Grade Mark 

70% + First class honours 

60% - 69% Second class honours, upper division 

50% - 59% Second class honours, lower division 

40% - 49% Third class honours 

30% - 39% F1 

29% and below F2 

 

 

15. Decisions about raising borderline marks (49%, 59%, 69%) are made at the 

Court of Examiners.  
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16. Should a Freshman student’s overall mark be borderline (i.e. 49%, 59% and 

69%), the court may recommend that their grade be rounded up to the next grade 

if the student has:  

(i) passed all modules in the annual exams  

(ii) a preponderance (more than 50%) of module grades in the next higher 

grade level  

(iii) the next higher grade level in both school placement grades (i.e. 

Preparation and Teaching and Learning).  

17.  In calculating a student’s final degree result, marks from the Junior Sophister 

and Senior Sophister years will be used with the weighting 35/65. Students will 

receive an end-of-year result for the Junior Sophister year and for the Senior 

Sophister year in addition to their degree classification.  

18.  A student’s overall final degree grade cannot exceed the student’s grade 

level in the school placement module for the Senior Sophister year regardless of 

marks received in other modules.  

19. Borderline marks are not considered for rounding up in Junior Sophister.  In 

the case of a Senior Sophister student whose overall degree mark is borderline, 

all module marks, across Junior Sophister and Senior Sophister are considered.  

20. In order for a borderline mark to be raised at the end of Senior Sophister year 

a student must have:  

(i) the next higher grade level in the dissertation  

(ii) a preponderance (more than 50%) of modules grades in the Senior 

Sophister year in the next higher grade level 

(iii) passed all Senior Sophister modules and have at most one failed 

module in Junior Sophister year  
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(iv) two Senior Sophister school placement grades (one of which must be 

in Teaching and Learning) in the next higher grade level and the overall 

school placement grade in the next higher grade 

SUPPLEMENTAL EXAMINATIONS 

21. If a student fails a module (i.e. with a mark of 39% or lower) in the annual 

exams, a supplemental exam or assignment must be taken at the next available 

sitting.  

22. Students are required/permitted to only take supplemental 

exam(s)/assignment(s) in assessment component(s) that are failed or not 

submitted, unless specified otherwise.  

23. If a student in any of the four years has an unexcused non-submission/non-

sitting and submits/sits at supplemental session, the mark for work not previously 

completed counts as the second attempt and it is capped at 40%, even where a 

higher mark was warranted.  

24. In the case of Freshman students who take a supplemental assignment due 

to a failing mark in the annual examinations, there is no capping of module marks 

at supplemental examinations. The overall end-of-year result for students who 

progress on the basis of marks attained at a supplemental examination is 

recorded as “Pass at Supplemental” e.g. 52% ‘Pass at Supplemental.’  

25. In the case of Sophister students who take a supplemental assessment due 

to a failing mark in the annual examinations, there is no capping of module marks 

at supplemental examinations.  Instead, 20% of the marks awarded will be 

deducted from the marks earned for the piece of work. Where this deduction 

would result in the adjusted mark being less than 40%, the adjusted mark will 

stand at 40%.  

26. If a student fails an assessment component of a module in the supplemental 

exams by receiving less than 30% in that module component, irrespective of 

whether or not the module overall has been passed, all assessment components 

of the module must be taken at the next available sitting, unless specified 

otherwise.  
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27. If a student fails a module in the supplemental exams, with the exception of 

the school placement and Senior Sophister dissertation modules, the student 

may be permitted by the Court to repeat the year and take the module at the next 

available opportunity (i.e. the next annual exams). Should the student be 

unsuccessful in the second annual exams (i.e. third attempt overall), the student 

may take the exam one final time the following autumn. Should the student be 

unsuccessful at this time, no further repeat is possible.  

28. The Court of Examiners decides if a student may be permitted to repeat the 

year on books or off books. Students who fail one or two modules but who pass 

the school placement module (both parts)  will be recommended by the Court to 

repeat the failed modules off books. Students who fail one or two modules and 

who fail school placement and students who fail three or more modules will 

repeat all modules on books.  

29. Students granted permission to repeat the year off books and to take 

examinations only will have the new marks and a new overall grade presented to 

the annual Court of Examiners, which will include the marks for the repeat 

examinations and marks carried forward from the previous academic year. When 

one or more modules is/are repeated for a year on books or off books, the 

student’s overall average grade is not capped at the overall annual grade from 

the previous year.  

 

Senior Sophister DISSERTATION 

30. A student who fails the dissertation module may be granted by the Court of 

Examiners up to a maximum of two repeat attempts of this module.  

a. Students may be granted a first repeat attempt at the supplemental 

exam in the autumn. If this is granted, students are required to submit a 

revision of the original dissertation that was submitted for the annual 

examinations. Additional supervision is not available over the summer 

months. Assistance to students is limited to feedback provided at script 
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viewing day and to Moodle online resources. The mark awarded for this 

supplemental dissertation is capped at 40%.  

b. Students who are unsuccessful in the dissertation module at the 

supplemental examination may be permitted by the Court of Examiners to 

repeat the module on books, as a final attempt, the following academic 

year. They are required to select and undertake a new research question. 

The mark awarded will not be capped.  Should the student be 

unsuccessful at this time, no further repeat is possible.  

c.  If a student fails to complete or submit the dissertation (for the annual 

or supplemental examinations, or both), without notification and evidence 

of Ad Mis (mitigating circumstances) or medical circumstances, the result 

for the module is recorded as INC (incomplete) and the overall grade for 

the year is recorded as a FAIL. The student is required to repeat the 

dissertation on books the next academic year as a final attempt. The mark 

awarded will not be capped.  
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Level 7 Degree Exit Option 

In exceptional circumstances (typically related to medical/health, financial or 

professional circumstances), where a student has successfully completed all 

requirements of years 1, 2 and 3 of the course, the student may exit from the 

B.Ed. or B.Sc. course with an ordinary B.A. level 7 award. A student who wishes 

to apply for exiting with a level 7 degree should apply to the Registrar’s Office to 

do so at the earliest possible opportunity and should supply relevant 

documentation to support the request.  

A student who fails fourth year may apply to exit the course at Level 7 with an 

ordinary B.A.  

In each case applications to exit a course at level 7 will be considered by the 

Registrar and decided on a case-by-case basis.  

Students who exit with an ordinary B.A. level 7 degree may not re-enter the 

course.  

Bachelor Degree (NFQ Level 7) 

Qualifications which signify completion of the first cycle at ordinary Bachelor’s 

level are awarded to students who have completed a course of study which 

enables them to show; 

a. A comprehension (that builds on and supersedes their general secondary 

education) of the theory, concepts and processes pertaining to a field or 

(in the case of joint degrees) fields of learning 

b. A knowledge, supported by the use of advanced textbooks, of one or more 

specialised areas 

c. That they can apply this knowledge and comprehension in a manner that 

indicates a thorough and informed approach to their work or vocation, and 

have competences typically demonstrated through devising and sustaining 

arguments, and formulating and solving problems with their field of study 

d. That they have a mastery of a number of specialised skills and tools which 

they can use selectively to address complex problems, including design 

problems 
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e. That they have the ability to devise data gathering experiments, and to 

gather and interpret relevant data to inform independent judgements which 

include reflection on relevant social, scientific or ethical issues 

f. That they can act effectively, under the guidance of qualified practitioners, 

in a peer relationship within multiple, complex and heterogeneous groups 

g. That they can communicate information, ideas, problems and solutions to 

both specialist and non-specialist audiences 

h. That they have developed those learning skills which are necessary for 

them to continue to undertake further study at an honours Bachelor or a 

Higher Diploma level. 

 

Note that an award at Level 7 will not meet the requirements for registration with 

the Teaching Council under the Teaching Council Regulations 2016 or for 

progress onto some level 9 courses, such as the Professional Masters in 

Education.  

Teaching and Learning 1 

In the Junior Freshman year the “Approximations of Practice” module is graded 

pass/fail only. No weighting is applied to the subject in calculating a student’s 

overall grade in the Junior Freshman year.  

Submission of Coursework 

All coursework, consisting of projects, assignments, folios, journals and exercises 

must be submitted by the due date to avoid the imposition of penalties. Should 

work not be submitted by the due date, the penalties that apply are:  

 Ten percent of the marks awarded will be deducted from work which is 

submitted up to one week after the submission due date 

 Twenty per cent of the marks awarded will be deducted from work which is 

submitted between one and two weeks after the submission due date 

 Assignments will not be accepted more than two weeks after the due date 

and the student will be returned as fail 
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With advance notice and good reason, due dates may be extended by the 

lecturer concerned at his/her discretion in consultation with the particular student 

and the Registrar as appropriate. Requests for an extension must be made in 

writing to the lecturer and may be granted on medical grounds (supported by a 

certificate from a medical doctor) or in respect of ad misericordiam situations 

(with the approval of the student’s personal tutor). In cases where an extension 

has been granted, the new due date and the signature of the lecturer, needs to 

be entered on the assignment cover sheet. For the purposes of applying 

penalties, the revised due date becomes the due date for submitting the 

assignment.  

Students are required to keep a copy of all assignments submitted. 

If an assignment is failed or not submitted in the annual exams, students may be 

permitted by the Court of Examiners to submit a supplemental assignment. The 

deadline for receipt of supplemental assignments is 1:00 p.m. on the first day of 

the written examinations. The assignment may be delivered in person to the 

Registrar’s Office (M105) or sent by registered post to the Registrar’s office. 

Students should retain proof of postage and a copy of the assignment.  

Supplemental assignments received following the deadline will not be accepted 

unless accompanied by written evidence (e.g. a medical certificate) of mitigating 

circumstances. Under no circumstances can supplemental assignments be 

accepted after 17:00 on Friday of the supplemental exams week.   

External Examiner 

Dr Thomas Walsh, NUIM (Maynooth) 
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Plagiarism 

Please read the following definitions and principles that have been developed 

about plagiarism. This should be read in conjunction with the MIE policy on 

plagiarism, which is available on Moodle.  

General 

All members of the academic community use and build on the work and ideas of 

others. It is commonly accepted, however, that we build on the work and ideas of 

others in an open and explicit manner, and with due acknowledgement. 

Plagiarism is the act of presenting the work or ideas of others as one’s own, without 

due acknowledgement. 

Plagiarism can arise from deliberate actions and also through careless thinking and/or 

methodology. The offence lies not in the attitude or intention of the perpetrator, but in 

the action and in its consequences. 

It is the responsibility of the author of any work to ensure that he/she does not commit 

plagiarism. 

Plagiarism is considered to be academically fraudulent, and an offence against 

academic integrity that is subject to the disciplinary procedures of the Institute. 

Examples of Plagiarism 

    Plagiarism can arise from actions such as: 

(a)    copying another student’s work; 

(b)    enlisting another person or persons to complete an assignment on the student’s 

behalf; 

(c)    procuring, whether with payment or otherwise, the work or ideas of another; 

(d)    quoting directly, without acknowledgement, from books, articles or other sources, 

either in printed, recorded or electronic format, including websites and social media; 

(e)    paraphrasing, without acknowledgement, the writings of other authors. 

    Examples (d) and (e) in particular can arise through careless thinking and/or 

methodology where students: 

   (i)  fail to distinguish between their own ideas and those of others; 

   (ii)   fail to take proper notes during preliminary research and therefore lose track of 

the sources from which the notes were drawn; 
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   (iii)   fail to distinguish between information which needs no acknowledgement 

because it is firmly in the public domain, and information which might be widely 

known, but which nevertheless requires some sort of acknowledgement; 

    (iv)   come across a distinctive methodology or idea and fail to record its source. 

    All the above serve only as examples and are not exhaustive.    

Plagiarism in the context of group work 

Students should normally submit work done in co-operation with other students only 

when it is done with the full knowledge and permission of the lecturer concerned. 

Without this, submitting work which is the product of collusion with other students 

may be considered to be plagiarism. 

When work is submitted as the result of a group project, it is the responsibility of all 

students in the group to ensure, so far as is possible, that no work submitted by the 

group is plagiarised. 

Self plagiarism 

No work can normally be submitted for more than one assessment for credit. 

Resubmitting the same work for more than one assessment for credit is normally 

considered self-plagiarism. 

Avoiding plagiarism 

Students should ensure the integrity of their work by seeking advice from their 

lecturers, tutor or supervisor on avoiding plagiarism 

 

Academic Integrity 

Marino Institute of Education takes academic integrity seriously and the vast 

majority of students never engage in breaches of academic integrity. However, 

problems relating to academic integrity have been identified in other countries. 

Breaches of academic integrity include plagiarising of material for assessments, 

collaborating with peers where such collaboration is not permitted or declared, 

engaging in contract cheating. Contract cheating is where a student arranges for 

someone else to produce an assessment response on their behalf (e.g. a friend, 

a parent, an essay mill). Apart from the academic dishonesty involved in such a 

step, engaging in such cheating can leave a student vulnerable to blackmail.  

Academic supports are available to students (e.g. your personal tutor, and the 

Student Learning Development service in Trinity College: https://student-

https://student-learning.tcd.ie/
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learning.tcd.ie/) to support academic integrity. Lecturers will also inform students 

well in advance of any assignments that are due.  

 

When assignments are submitted, students must complete a cover sheet that 

contains the following declaration: 

“I have read and I understand the MIE plagiarism policy. I have also completed 

the Online Tutorial on avoiding plagiarism “Ready, Steady, Write”, located at 

http://tcd-ie.libguides.com/plagiarism/ready-steady-write.” 

Prizes and awards 

 At the end of fourth year the Vere Foster award is presented by the Irish 

National Teachers’ Organisation to the student with the highest grade on 

school placement in the Senior Sophister year.  

 The Carlisle and Blake award is presented by the Department of 

Education and Skills to the student with the highest mark in education and 

school placement combined at the end of the Senior Sophister year.  

 Bronntar duais ar an duine a thagann sa chéad áit sa Ghaeilge i 

scrúduithe na céime agus bronntar Gradam na Gaeilge ar an duine a 

dhéanann an méid is mó chun an Ghaeilge a chur chun cinn san Institiúid. 

 Marino Institute of Education presents a gold medal to Senior Sophister 

student(s) who have an overall degree mark of 73% or above, based on 

results of both Sophister years, weighted 35:65 and where all modules in 

Senior Sophister year have a mark of 70% or higher.  

 The Bonn Ealaíon recognises potential leadership in arts in education from 

continued engagement with the MIE arts, the concurrent development of a 

personal arts practice or exemplifying excellence in arts-in-education 

related studies or research at MIE.  

  

https://student-learning.tcd.ie/
http://tcd-ie.libguides.com/plagiarism/ready-steady-write
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Module Specifications 
 

The following are module specifications for the B. Ed. degree. They are 

organised by year group: 

 

YEAR ONE – JUNIOR FRESHMAN 

SEMESTER 1 

Philosophical & Historical Understandings of Education 1 

Module Code: ED8109 

5 ECTS Credits 

 

1. Rationale 

 

This module provides an opportunity for students to locate themselves within the 

current system, having an appreciation of the historical development of 

education, nationally and internationally. Informed by this knowledge, students 

are empowered to develop a perspective on educational continuity and change. 

In an increasingly fast-paced society, students should be able to critically 

evaluate educational policies and practices and to analyse emergent 

developments. 

 

2. Learning Outcomes 

On successful completion of this module students should be able to: 

• Describe the development of the primary education system in Ireland 

(GE8,9; CC3) 

• Critically analyse the role of various stakeholders in the formation of the 

education system in Ireland  (GE8,9; CC3) 

• Interpret aspects of the Irish education system in the context of historical 

developments in education internationally (GE9; CC3,4) 

• Interrogate educational policies from a historical and philosophical 

perspective (GE8, 9) 
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• Provide a detailed discussion of a topic, justify and evaluate their position 

and counter-claims (GE5) 

• Employ appropriate examples and arguments, including their own 

thoughts and experiences that reflect a degree of personal critical 

reflection (GE5) 

 

3. Methods of Assessment  

Summative 

Assessment 

Exam (3 hours) (100%) 

Pass requirement is 40%.  

Formative 

Assessment 

Students will be required to engage in dialogue on 

elements covered in the programme, thus showing 

development of their critical thinking skills through 

philosophical enquiry. 

Supplemental 

Assessment 

requirements 

Supplemental Examination (3 hours) (or equivalent) 
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Psychology in Education 

Module Code: ED8108 

5 ECTS Credits 

1. Rationale  

This module will provide a foundation for students to understand the basic methods 

and perspectives provided by psychological thinking, and how these may be 

applied to education, teaching and learning. It will draw largely on developmental 

psychology in delineating various psychological schools of thought and how they 

describe the learning and development of children in a holistic sense (physical, 

social, emotional, cognitive, moral, linguistic etc.). Students will be encouraged to 

begin a process of developing critical, analytical approaches to their work. Such 

approaches are applicable to the study of psychology, but are also transferable to 

other disciplines and subjects within the B.Ed. 

 

 

2. Learning Outcomes 

On successful completion of this module students should be able to: 

• Identify and understand some of the multitude of factors interacting with 

and impacting on children’s development and learning, both in and outside 

of the classroom. Understand how early development impacts on later 

behaviour and learning in the primary school (CC3; 4; 5; 6) 

• Describe various theoretical approaches to explaining children’s learning 

and development, and outline how different psychological perspectives 

compare and contrast (GE1; 9) 

• Exhibit critical, analytical approaches to the study of child development, 

and develop their own opinions, perspectives and approaches, grounded 

in a solid base of research and theory. Begin the process of developing a 

self-directed approach to learning (IM6; CM2; GE1; 5; 6) 

• Develop practical approaches in the school setting based on theoretical 

concepts i.e. interpret and adapt psychological approaches and insights to 

improve practice as a teacher (IM1) 
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• Identify and understand concepts of social justice in the context of 

Developmental and Educational Psychology, and apply these concepts to 

the everyday practice of teaching (CM6; CC3; 4; 5; 6) 

• Recognise the diversity of children’s development, and the different 

programmes such development can take while still remaining “typical”, 

with particular focus on fostering nurturing, inclusive educational 

environments (IM2; 3; 4; 7; CM3; 4; 5) 

 

3. Methods of Assessment 

Formative 

Assessment 

Regular reviews of learning through group discussion 

on the course content and assigned readings.  

Summative 

Assessment 
3,000 word assignment (or equivalent) 

Supplemental 

Requirement 
Resubmission of the assignment. 
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English Methods / Múineadh na Gaeilge     

Module Code: ED8102        

5 ECTS Credits 

 

1. Rationale  

English Methods 

As language is central to learning and English is the medium for most learning in 

the Primary School Curriculum, the importance of literacy in English cannot be 

overstated. Children at middle class levels need to develop literacy skills in the 

three language strands of oral language, reading and writing. Pre-service 

teachers need guidance and instruction in understanding how these skills are 

developed and in learning methodologies for teaching in these areas. 

 

Irish Methods 

Gaeilge is a living language of communication. It is part of our heritage and the 

most distinctive part of Gaelic culture. The learning of Gaeilge enables the child to 

make closer contact with that culture. Gaeilge is the national language of Ireland, 

it has constitutional status and in general every primary school child must learn 

Gaeilge. 

  

2. Learning Outcomes 

On successful completion of this module students should be able to 

 

English Methods (2.5 ECTS credits) 

 Plan a series of English language lessons for middle classes (2nd-4th) 

in accordance with the principles of the Primary School Curriculum 

(1999) 

 Describe appropriate teaching methodologies for the teaching of oral 

language, reading and writing as appropriate to the middle classes in 

primary school 

 Describe and illustrate the literacy-related knowledge, skills, and 

attitudes that children will need to draw on in order to meet the oral 

language, reading and writing demands of the English Curriculum from 

2nd–4th class 



  

Page 56 of 191 

 

 Describe the processes by which literacy learners analyse and respond 

to texts and bringing a critical awareness to reading and writing 

 

Irish Methods (2.5 ECTS credits) 

 Demonstrate an understanding of how to teach Gaeilge as a living 

language of communication in the middle classes as it is 

recommended to do that in the 1999 Curriculum (GE 2) 

 Explain the lay-out and the main characteristics of the Gaeilge 

Curriculum and what is entailed with a communicative approach in the 

middle classes (GE2)  

 Use appropriate strategies and teaching methods in order to cater for 

communicative needs in communicative situations (IM 7)  

 Explain the importance associated with enjoyment and positive 

attitude and to outline the ways in which Gaeilge can be promoted 

informally (CC4) 

 Plan a unit of work for a period of a week under the umbrella of the 

themes and topics of the Gaeilge Curriculum, to write a Gaeilge lesson 

plan, to demonstrate the importance language functions and periods in 

a communicative lesson, to demonstrate how to integrate the strands 

of the Gaeilge Curriculum and how to undertake appropriate 

assessment (IM 1,3,8) 

 Plan and to teach a lesson in another curricular area through the 

medium of Gaeilge (IM 9) 

 Methods of Assessment  

English Methods 
This module will be assessed by assignment or 

equivalent. Word count: 1,500.   

Irish Methods Assignment (1,500 words) or equivalent. 

Supplemental  English Methods: Assignment (1,500 words) 

Irish Methods: Assignment (1,500)  

Pass requirement English Methods 40% 

Irish Methods 40% 
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PE & SPHE 

Module Code: ED8103 

5 ECTS Credits 

 

1.  Rationale  

This module is divided into two learning areas (1) Physical Education (PE) and 

(2) Social, Personal and Health Education (SPHE). It is based on a broad 

philosophy of health that encompasses all aspects of a child’s well-being, with a 

particular focus on physical, social, mental, and spiritual health. It is concerned 

with developing students’ knowledge and understanding, skills, values and 

attitudes that are central to quality PE and SPHE programmes for pupils. Student 

teachers will be encouraged to focus on the role they play as they promote: 

 The physical, social and emotional growth and development of pupils in 

both learning areas 

 The adoption of active, healthy lifestyles through informed decision making 

which leads to effective and responsible action 

 An understanding of the value of self and others and the development of 

positive interpersonal relationships  

 Participation in regular and varied physical education experiences, which 

provide the foundation for a lifelong commitment to valuing and leading a 

physically active lifestyle 

 The systematic and explicit teaching of personal and social skills to give 

students a basis for resilience and the resourceful management of their 

own lives 

 

2.  Learning Outcomes 

On successful completion of this module students should be able to 

 

• Identify the rationale, nature and value of PE and SPHE in the primary 

school with a focus on middle and senior classes (GE2,GE10, IM9) 

• Describe the structure and content of the curriculum in PE and SPHE 

(GE9,IM9) 
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• Demonstrate the ability to plan, assess, implement and evaluate lessons 

in PE and SPHE(IM3, IM8, IM6) 

• Identify and mimic participative (active learning) methodologies central to 

the organisation and management of PE and SPHE in the primary school 

(IM9, IM7) 

 Examine the range of resources and equipment available for the teaching 

of PE and SPHE (IM5, GE9) 

 Use appropriate health and safety strategies in PE and SPHE lessons, 

underpinned by Child Protection guidelines (CM1, CM4, GE9) 

 

3.  Methods of Assessment 

Physical Education 

Summative 

Assessment: 

Summative Assessment 

 End of module summative exam (or equivalent) 

which is of 1.5 hours duration. 

 Criteria for exam paper: marks to be awarded for 

each question and any relevant sub-questions. 

Questions will have a variety of multiple choice, 

methodological explanations, open-ended 

narratives and lesson plan structures in each 

subject area. 

 Negative marking related to attendance will apply 

to this paper. All students will be deducted marks 

after they have missed more than one session. 

They lose marks on a sliding scale up to a 

maximum of 40%. If a student misses a seminar 

and is covered by medical cert, this is acceptable 

up to 3 absences. In order to ensure that students 

are ‘fit for practice’ however, they cannot miss 

more than 3 seminars 

Physical Education 

Formative 

Assessment: 

 During PE tutorials, students will teach 

components of PE lessons (e.g. warm-up section) 

to fellow students where immediate feedback will 

be given by the lecturer under set criteria. Peers 
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will also be asked to comment orally on 

effectiveness of teaching under criteria. This will 

not be graded. 

 

Social, Personal & 

Health Education: 

 End of module summative exam (or equivalent) 

which is of 1.5 hours’ duration. Questions will be 

based on learning outcomes for the module 

Pass Requirement 
Students much achieve a minimum of 40% for 

both modules 

Supplemental 

Requirements 

P.E.: Repeat PE examination following same 

guidelines as original paper 

SPHE: Repeat SPHE examination following same 

guidelines as original paper 
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Religious Education 

Module Code: ED8111 

5 ECTS Credits 

 

1. Rationale 

Religious Education seeks to enable Teacher Education students to address the 

many spiritual and religious opportunities and challenges facing primary school 

pupils and to contribute to their holistic development by enabling them to develop 

ethically and morally, spiritually and religiously. 

 

2. Learning Outcomes 

 

On successful completion of this module, the student should be able to: 

 Apply knowledge of a variety of pedagogies and methodologies to the 

design of R.E. lessons appropriate to specific classroom contexts (IM 

1,2,3,4,5,7, CM5, GE4)  

 Demonstrate an empathic understanding and appreciation of diverse 

religions and belief systems (CC3) 

 Identify and reflect upon suitable strategies for inclusive practice in R.E. 

with sensitivity to the culture and ethos of a variety of school models  

(IM7, CM 3,4,5, CC 2,6) 

 Critically analyse and reflect upon the student’s own ontological and 

epistemological journey in R.E. (IM6, CM1,2, GE5, CC1,2) 

 Discuss the skills, qualities and attributes required by the R.E. teacher in 

order to contribute to the holistic development of primary school pupils 

(IM1,6, CM1,2,3,4,5,6, GE1,3,6, CC4,5) 

 Demonstrate the appropriate subject knowledge, content knowledge and 

pedagogical content knowledge in the areas of ethics, morals and 

spirituality, essential to that holistic development (IM1,6,7,9, 

CM1,2,3,4,5,6, GE1,25, CC1,3,4,5,6) 
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3. Methods of Assessment 

Assessment for 

Annual 

examinations & 

Supplemental 

examinations 

'A Reflective Journal totalling 3000 words with 

students engaging with critical reflection on 8 topics 

over the course of the RE module (c.300 words on 

each topic) and a final editing with introduction and 

conclusion at course end (or equivalent)'. 
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Teaching & Learning 1 

Module Code: ED8110 

5 ECTS Credits 

 

1. Rationale 

In common with other areas of professional learning, from medicine to 

psychotherapy, approximations of practice are increasingly being used as a 

"pedagogy of enactment" (Grossman, Hammerness and McDonald, 2009) in the 

preparation and assessment of teachers. These are centred around high 

leverage practices or core practices in teaching, examples of which include 

teaching the whole class and understanding variations in achievement, preparing 

for a lesson, leading a whole-class discussion, connecting content across 

lessons, teaching while students work independently, establishing a classroom 

culture (Lampert, 2001).  

 

Some research has shown that teachers' understanding of their role is influenced 

by the beliefs and attitudes that they acquired during the thirteen years they have 

spent as students in classrooms. However, this apprenticeship of observation 

(Lortie, 1975, 2002) is partial in that students observe the work of teaching from a 

pupil's rather than a teacher's perspective. As Lortie puts it, “what students learn 

about teaching ... is intuitive and imitative rather than explicit and analytical" (p. 

62). In response to this theory about teacher learning, this module will allow 

students to interrogate their own beliefs about teaching and to reflect on how 

their beliefs evolve through engaging in practice. 

 

2. Learning Outcomes 

 Reflect on their experience as leaners and the influences these 

experiences have had on their evolving beliefs about teaching 

 Introduce or consolidate primary school curriculum content through 

storytelling 

 Make content explicit through explanation, modelling, representations and 

examples 

 Set up and manage small group tasks 
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 Lead a whole class discussion 

 Deepen their understanding of the practice of teaching and its component 

practices through reading of and beyond core module texts 

 Combine several practices in one mini-lesson 

 Complete tasks within the time constraints available 

 

 

3. Methods of Assessment 

 

Formative: 
Most of this module's assessment is formative in 

nature. When students perform their approximation of 

practice, they will receive feedback from a member of 

the instructional team and from fellow students based 

on explicit criteria communicated in advance. Students 

will use the same criteria to self-assess their 

performances.  

 

Throughout the module students will keep a multi-

media record of their reflections on their experiences 

and the effects of the experiences on their thinking.  

Summative: 
With regard to summative assessment, the module is 

graded satisfactory/unsatisfactory only. 

 

There is one summative point of assessment 

undertaken during the annual exams: Every student 

will teach a 20-minute lesson to a small class of 

children. Each lesson will incorporate the four 

practices addresses on this module.   
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SEMESTER 2 

SESE 1 & Maths Methods 1 

Module Code: ED8105 

5 ECTS Credits  

 

1. Rationale  

Mathematics 

Mathematical teaching emphasizes conceptual understanding and problem 

solving informed by a constructivist understanding of how children learn. This is a 

new approach to mathematics for most first year students and therefore they will 

need exposure to new mathematical content followed by reflection activities so 

that they can begin to engage with the complexity of teaching mathematics at 

primary level.  

The small group workshop session structure of this course aims to facilitate 

exploration of the content of the Primary School Mathematics Curriculum. They 

will also encompass the development of lesson plans for differentiation and 

assessment.  

The focus of the workshops will be on exploring students’ own experiences and 

understandings of mathematical concepts and incorporating that learning into 

their first experiences of teaching mathematics to young children. The focus of 

the workshops will be on developing enduring mathematical understandings in 

both students and children  

SESE 

Social, Environmental and Scientific Education (SESE) seeks to examine and 

understand communities from the local to the global, their diverse heritages, their 

complex systems and how people and environments affect each other in the 

present and in the past. This area of study will explore scientific, geographical 

and historical concepts and procedures relevant to the SESE curriculum and to 

the students’ own personal and professional development in the different 
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curricular areas. The programme will focus on practical experiences that will 

provide the necessary skills and pedagogical understandings that primary 

teachers will need in order to teach the three SESE subjects of history, 

geography and science successfully in various classroom settings, urban, rural 

and multicultural. There will be a particular emphasis on practical investigations 

incorporating fieldwork in different settings for all three subject areas. Areas of 

study include curriculum content, methodologies and approaches, integration and 

planning, assessment, resource planning and use of technology in teaching 

history, geography and science. The study of the Primary School Curriculum 

(1999) and the associated Teacher Guidelines will be the main focus of the 

programme. The programme will afford students the opportunity to critically 

examine their own attitudes and beliefs in relation to the three subject areas 

together with effective strategies that will enhance pupils’ learning in social, 

environmental and scientific education. 

 

Learning Outcomes 

On successful completion of this module students should be able to 

Mathematics 

 Describe clearly a selection of key concepts in primary mathematics 

(second to fourth class) 

 Demonstrate evidence of how to design effective learning activities in 

primary mathematics 

 Apply a variety of appropriate methodologies to mathematical content. 

 Demonstrate knowledge and understanding of appropriate formative 

assessment strategies in maths 

 Demonstrate ability to work collaboratively in the planning and teaching of 

mathematics 

 

SESE 

 Demonstrate dimensions of subject matter knowledge, content knowledge, 

pedagogical knowledge and curriculum knowledge in SESE (GE2) 

 Demonstrate a comprehensive knowledge of the current curriculum 

documents and recognise the strands, strand units, skills and 
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competencies that pupils should develop at each level in the primary 

classroom for each curricular area (GE 2 / IM 9) 

 Prepare and write lessons in SESE which demonstrate an awareness of 

the local and global concerns, and which incorporate a development 

education perspective appropriate to the primary school classroom (CC5 & 

6)  

 Explore ways that various materials and resources, including the use of 

ICT, can be used effectively and safely in the classroom to create an 

active, engaging, learning environment (IM3/ IM5)  

 Use diverse approaches to become a resourceful teacher and a thoughtful 

reflective practitioner in the subject areas of history, geography and 

science (GE 9) 

 Explore a range of different environments through fieldwork to support 

children’s learning in their own immediate local environment (CC3/ CM4)  

 Demonstrate the skills of working as an historian and a scientist / 

geographer (GE 1/ GE 9) 

 Motivate, inspire, acknowledge and celebrate effort and success in the 

area of SESE (CM7) 

 

 

3.  Methods of Assessment  

Examination: 
Mathematics 

Summative assessment 

One of two possible assessment formats will be used 

as outlined below, either 

1. The course will be assessed by exam. Time 1.5 

hours (100% of marks) or 

2. The course will be assessed by a 1.5-hour 

exam (90% of marks) and two in-class or online 

multiple-choice quizzes (10% of marks). 
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The option chosen for a given year will be outlined to 

students in writing at the start of the module.   

Responses to the 1.5-hour exam questions will 

require: 

 Clear description of a variety of key concepts in 

primary mathematics from second to fourth class. 

 Evidence of how to design effective learning 

activities in primary mathematics on a given topic. 

 Application of a variety of appropriate 

methodologies to particular mathematical lesson 

content. 

 Demonstration of a variety of formative 

assessment strategies in maths through use of 

appropriate examples 

All questions must be attempted so familiarity with all 

aspects of the course is essential. To obtain full marks 

on any exam question, students must provide 

evidence that they have read widely from the required 

and recommended texts. 

The multiple choice questions (option 2) will be short 

questions related to topics covered in class and are 

intended to motivate students to keep up with lecture 

content during the semester.  

Formative assessment 

Through use of a shared rubric for the lesson planning 

sessions there will be both peer and lecturer-driven 

formative assessment. This will involve structured 

responses to each of the taught initial mini-lessons 

and their accompanying plans and will include 

demonstration of an ability to work collaboratively in 
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lesson planning. Each topic will include a quiz which 

students can use for revision but also to assess their 

own understanding of each individual topic as it is 

encountered.  

SESE 

Assessment (50% of total mark for the module - 

equivalent to a 1,500-word essay) will be by means of  

(a) a group presentation (max. 4 people) of a 

designing and making investigation. This will 

include the presentation of the product itself 

along with evidence of the exploring, planning, 

making and evaluating phases of the process 

[this could include drawings, blogs, photos, 

videos, notes etc.]. Students will also be 

required to outline the main understanding they 

want the children to demonstrate by the end of 

the unit of work along with the key questions 

that will drive the inquiry. 

(b) An individual reflection on the designing and 

making process (250 words max) 

 

Supplemental 

Examination: 

Mathematics: 

Option 1: Assessment will be by 1.5-hour 

supplemental exam (100% of marks) 

Option 2: Assessment will be by 1.5-hour 

supplemental exam (90% of marks) and marks 

received in multiple-choice quizzes will be added (up 

to a maximum of 10%)  

SESE 
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Submission of an individual portfolio outlining a 

designing and making investigation and reflection on 

the process.  

Note: Maths and SESE modules must be passed 

independently (40%) internal compensation is not 

permitted. Only failed components must be repeated. 
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Visual Arts & The Arts 

Module Code: ED8104 

5 ECTS Credits 

 

1. Rationale  

The arts are universal to all cultural groupings. Through the arts, humans come 

to know themselves and their world and express human experience creatively 

and imaginatively (DES, 1999). Arts education is an entitlement of every pupil 

(Bloomfield & Childs, 2000) and since aesthetic and creative development is not 

an automatic consequence of maturation, primary teachers must be qualified to 

create zones of development within which the course of pupils’ arts development 

can be promoted (Eisner, 2002). This requires teachers to have an 

understanding of the knowledge areas of individual art forms and how they are 

applied (Bloomfield & Childs, 2000). While drama, music and the visual arts 

share epistemological knowledge domains, they each possess their own 

epistemologies. Therefore, this module enables students to study the arts in both 

a discrete and integrated manner.  

 

Firstly, it unpacks students’ perceptions of the arts in light of their arts education 

biographies and then extends their understanding of the arts through four types 

of engagement – participation, repertoire, critical responses and contextual 

understanding (Bloomfield & Childs, 2002). It develops their receptive, expressive 

and critical skills (Hickman, 2004) through listening and responding, looking and 

responding, improvisation and art production. It extends their understanding of 

the arts elements in terms of their properties and possibilities. From a 

pedagogical perspective, students will be introduced to the general aims and 

rationale of the primary arts curricula with a particular weighting on visual arts 

education in the junior freshman year.  

 

2. Learning Outcomes 

On successful completion of this module students should be able to 

 Critically examine their own arts education biographies informed by 

engagement and shared knowledge construction (CC1)  
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 Reflect upon the centrality and transformative potential of arts education 

(CC 4)  

 Describe key elements of the art as experienced through direct exploration 

of some arts curricula components (IM10) 

 Reflect on how ideas, feelings and experiences can be explored through 

the arts (IM 9) 

 Consider the use of stimuli to realise an idea using the drama and visual 

arts modes (IM 9) 

 Reflect on the expressive character of compositions, performances, 

productions and exhibits  

 Summarise the general aims and emphases of arts education curricula at 

primary level (IM 9)  

 Explain the rationale, structure and key emphases of the visual arts 

curriculum (IM 9) 

 Design and evaluate imaginative and informed visual arts lessons from 

first to fourth class using a variety of stimuli and appropriate 

methodologies (IM 3)  

 Appraise a piece of music using appropriate musical vocabulary, 

demonstrating understanding of a composer’s use of musical elements 

 Reflect upon experiential work with respect to classroom application 

 
3. Methods of Assessment 

Continuous Arts 

Journal (or 

equivalent): 

The completion of discrete arts education journals 

comprising of weekly tasks entailing personal critical 

reflection on process/ product informed by reading of 

curriculum documents and undertaking other related 

research 100% with weighting of 50% for visual arts. 

All citation and sources should be clearly indicated.   

Student effort: 

Visual arts component (1,500 words)  

Discrete visual arts folio journal 
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 Visual documentation of experienced creative 

processes and repertoire accompanied by 

appropriate and informed labelling (50%) 

 Summative written critical reflection informed by 

curriculum understanding and related research 

(50%)   

Integrated arts journal (music and drama) 

Drama (750 words), Music (750 words).  

Marking criteria:  

 Quality of reflection 30% 

 Understanding of curriculum documents 30% 

 Quality of related research 30% 

 Presentation 10%  

Please note that the visual arts journal is considered to 

be an artful document in its own right evidencing 

students’ understanding of the properties and 

possibilities of the visual elements with respect to 

presentation. Visual content should inform the reader 

also. 

 

Note:  Student must obtain at least 40% in Visual Arts 

Education assessment component and pass 

overall.   

Rationale: there is only one opportunity in the reconfigured 

programme to assess Visual arts in a discrete manner. All 

other assessments focus more so on integrated arts. 

Therefore, the arts team deem it imperative that we use 

that one opportunity to ensure that each student has 

acquired satisfactory subject specific content knowledge 

particular to that art area.  
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Equality Studies 

Module Code: ED8112 

5 ECTS Credits 

 

1. Rationale  

The provision of a module which addresses some of the educational challenges 

of contemporary Ireland and which assists student teachers in developing 

knowledge and competencies relevant to intercultural education, global 

justice education, and educational disadvantage is a priority.  The purpose of 

this Equality Studies module is to promote and foster an interdisciplinary 

appreciation of equality issues both locally and globally. The three core 

disciplinary fields of intercultural education, global justice education, and 

educational disadvantage are each rooted in social justice and human rights 

perspectives. Lectures are informed by research across educational, social, 

political, cultural, and socio-economic fields of enquiry. The module stresses 

theory/practice connections with a view to enhancing classroom practice and 

bringing about positive social change. 

 

2. Learning Outcomes 

On successful completion of this module students should be able to: 

 

• Critically examine the concept of ‘equality’ from a human rights and social 

justice perspective (CC1-7; CM3-6; IM 1,4,5,6) 

• Demonstrate an ability to integrate knowledge from across the three 

disciplinary areas in relation to a range of equality issues, locally and 

globally (CC1-7; CM 3-6; IM 1,4,5,6) 

•  Explain and critically analyse some of the causes of poverty, locally and 

globally (CC1-7; CM 3-6; IM 1,4,5,6) 

• Demonstrate a critical and justice-oriented perspective on a range of 

social issues, locally and globally (CC1-7; CM 3-6; IM 1,4,5,6) 
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• Identify a range of opportunities for integration of a social justice 

perspective into the primary school and classroom (CC1-7; CM 3-6; IM 

1,4,5,6) 

• Incorporate an awareness of intercultural education, global justice 

education, and educational disadvantage into their classroom planning 

and practice (CC1-7; CM 3-6; IM 1,4,5,6) 

 

3. Methods of Assessment 

Reflective Journal  3,000 words 

 

Pass Requirement 
40%.  

Supplemental 

Assessment 

Reflective journal (3000 words)  
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English & Gaeilge (Language, Literacy & Literature) 

Module Code: ED8107 

5 ECTS Credits 

 

1. Rationale  

Competence in oral and written communication and a knowledge and 

appreciation of language and literature from a range of genres contribute to the 

personal, academic and professional development of student teachers (Bearne, 

1996; Thomson, 1996; Fox; 1996; Huck, Keifer, Hepler & Hickman 2004, Gamble 

and Yates, 2008). This programme aims to develop students’ own literacy skills, 

their knowledge of the structure of language and their ability to read and respond 

to literature from a range of genres.  

 

Irish is both a language and a subject in the primary school. It is important, 

therefore, that the competence of the teacher in Irish is attended to so that the 

teacher will be able to function through the medium of Irish informally and 

express himself/herself effectively while teaching Irish. 

 

2. Learning Outcomes 

On successful completion of this module students should be able to 

English 

• Demonstrate an understanding of the knowledge underlying the instruction 

of language (phonology, metacognition, morphology, orthography, 

etymology, semantics, syntax and pragmatics) in primary schools 

• Critically read and appraise texts from a range of genres (GE1,2,5,) 

• Write fluently and accurately (GE 2) 

• Respond critically (both orally and in writing) to selected literature from a 

range of genres (GE 1,2,5) 

 

Irish 

• Show the way in which responsibility was taken for learning, indicate 

recognition made at entry level (B2, Common European Framework) of 

ability, learning outcomes and ways of learning; display the regular 
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recording made of that learning, demonstrate care taken and worthwhile 

use that can be made of internet sites for terms and accuracy (CM 2)   

• Demonstrate the ways in which language awareness enhanced learning 

and the role played by cultural awareness (CM 2; CC 1,2) 

 Listen to questions, understand them and give correct answers (IM 1) 

 Speak fluently and accurately with a broad range of vocabulary and with 

suitable richness of speech  

 Read and understand short and long written texts, and read texts aloud 

with meaning and proper pronunciation (see programme Content and 

Syllabus) (GE 1) 

 Write freely and accurately (see programme Content and Syllabus) (IM1; 

GE 1) 

 Explain terms of literary criticism and critique texts at a basic level 

(IM5;GE 5) 

 Demonstrate basic grammatical accuracy in contexts relating to his/her 

personal life, professional life, in translations and in functional texts (GE 1) 

 

3. Methods of Assessment 

English – Formative 

Assessment:  

Students will undertake informal formative assessment 

tasks in workshops including short oral presentations 

to their peers on aspects of the module and writing a 

short personal reading history for the purpose of 

reflection and self-assessment. They will also edit and 

review each other’s work in writing workshops. 

English - Summative 

Assessment: 

Examination (1.5 hrs) (or equivalent). (English 

assessment worth 50% of overall mark for module) 

Gaeilge: Scrúdú Scríofa 60% (Gramadach 20%, Comhrá 30%, 

Aiste ar Litríocht na nÓg 25%, Aiste ar Úrscéal 25%) 1 

uair agus 20 nóiméad 
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Scrúdú Cainte 40% (Riachtanach: Léiriú agus Cur 

Síos ar staidéar a rinneadh i rith na bliana, Sliocht le 

Léamh, Agallamh Traidisiúnta) 10 nóiméad 

Pasmharc: 40% (Caithfear pas a fháil sa scrúdú 

cainte) 

Modh Measúnaithe 

Breise: Gaeilge 

Scrúdú Scríofa 60% (Gramadach 30%, Aistriúchán 

20%, Giota Leanúnach 30%, Comhrá 20%) 1 uair 

agus 20 nóiméad.  

Scrúdú Cainte 40% (Riachtanach: Léiriú agus Cur 

Síos ar staidéar a rinneadh, Sliocht le Léamh, 

Agallamh Traidisiúnta) 10 nóiméad. Caithfear pas a 

fháil sa scrúdú cainte. 
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SEMESTERS 1 AND 2 

School Placement I 

Module Code: ED8101  

10 ECTS Credits 

 

1.  Rationale 

Field experiences in teacher education programmes are excellent opportunities 

for pre-service teachers to learn to teach in complex and authentic learning 

situations. Sawyer (2006) posits that knowledge is now considered as ‘situated, 

practised and collaboratively generated.’ Indeed it is because of this that learning 

to teach through the practice of teaching while on school placement is a critical 

component of teacher education programmes (Furlong and Maynard, 1995).  

 

At Junior Freshman stage, students should begin with ‘approximations of 

practice,’ Grosman et al., and observation with initial responsibilities for planning 

and teaching. Students will be encouraged to become “reflective practitioners” 

during the placement. To support them in doing this, students will be required to 

keep a personal journal recording their experiences of the placement.  

 

2.  Learning Outcomes  

On successful completion of this module, the student should be able to: 

 Prepare, teach and evaluate lessons of appropriate challenge and interest 

in the middle class range IM3 

 Prepare appropriate resources and displays to support their teaching and 

pupil learning IM5 

 Select and use appropriate methodologies to achieve planned outcomes 

in a variety of curricular areas and evidence appropriate subject 

knowledge when teaching IM9 

 Demonstrate appropriate teaching skills to include motivation of pupils, 

discussion, explanation, questioning IM7 

 Demonstrate a range of communication skills which facilitate positive 

interaction in the classroom IM1 

 Organise and maintain a positive learning environment IM 4 
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 Engage in professional discussions with class teacher, principal teacher 

and HEI tutor IM5 

 Apply their knowledge when observing learning and teaching in the 

classroom and document and analyse their reflections throughout the 

placement using a reflective journal GE5 

 

3. Methods of Assessment  

Assessment of School Placement will be both formative and summative in Junior 

Freshman year 

Formative: 
Students may receive formative feedback from their 

co-operating teachers who may observe lessons and 

offer guidance for improvement. Students may also 

receive formative feedback from their HEI tutor in the 

form of a written duplicate which offers guidance for 

areas for improvement. 

Summative: School Placement is assessed under two areas – 

Preparation for Teaching, and Teaching and Learning. 

Both areas must be passed in independently in order 

for the student to be successful on the programme. No 

compensation is allowed in School Placement. The 

component, Preparation for Teaching will be assessed 

under the following areas; Objective, Curriculum 

subject knowledge, Methodology, Lesson Structure, 

Evaluation and Reflection and Resources. The 

component Teaching and Learning will be assessed 

under the key areas of Communication, Quality of 

teaching, Children ‘s learning experience, Classroom 

management and organisation and Assessment of 

progression in learning.  

  

Due to the critical nature of placement for Primary School pupils and the 

requirements of the Teaching Council, only one repeat attempt will be 

allowed.  
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YEAR TWO – SENIOR FRESHMAN 

Language Study/Teaching English as an Additional Language/Teaching 

through Medium of Irish 

Module Code: ED8206 

5 ECTS Credits 

 

1. Rationale 

Language Study/ Teaching English as an Additional Language: 

This module takes a broad approach to language studies, in that it draws upon 

multi-disciplinary perspectives in order to examine first language acquisition and 

second and additional language learning. The module contains a specific focus 

on teaching English as an additional language (EAL) and on Gaeilge. The 

content incorporates sociolinguistics, psycholinguistics and socio-political 

discourse, while also aiming to improve students’ pedagogical skills in relation to 

language education.  

 

Teaching Through the Medium of Irish: 

There are a significant number of Gaeltacht and all-Irish schools in existence and 

there is a significant number of students who wish to teach through the medium 

of Irish. Latest research shows the value of teaching other subjects through the 

medium of Irish in schools where Irish is the second language. The Teaching 

Council recognises that it is necessary for every student teacher to complete a 

module on “Teaching through the Medium of Irish: Language and Culture”. 

 

2. Learning Outcomes 

Language Study: 

 Identify the developmental stages involved in children’s language 

acquisition (first, second and additional languages) (GE1, GE2) 

 Identify the elements of language (Phonology, Semantics, Grammar and 

Pragmatics) and trace the progression of their use in a typically developing 

child (GE1, GE2) 

 Describe and critically analyse major theories on how language acquisition 

and additional language learning takes place and apply theoretical 
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perspectives to the practice of teaching in English, as Gaeilge and with 

EAL (GE2, GE5, IM7) 

 Analyse the centrality of language in the Irish Primary School Curriculum, 

particularly in the English and Gaeilge curricula but also in a cross-

curricular sense, through exploration of the concepts of language as a 

developmental process (Bloom, 1998), language as a cognitive tool 

(Vygotsky, 1978; Boroditsky, 2006) and language as a facilitator of 

emotional expression (Bloom, 1998; Freud, 1999) (GE2, GE 8, GE9, IM9) 

 

English as an Additional Language: 

 Demonstrate understanding of and reflection on models of language 

education 

 Describe and critically analyse major theories on how language acquisition 

and additional language learning take place and apply theoretical 

perspectives to the practice of teaching in English, as Gaeilge and with 

EAL (GE2, GE5, IM7) 

 Examine a range of approaches to literacy education and oral language 

development for use in the multi-ethnic / multilingual classroom (IM5, 

IM7) 

 Analyse the place of minority and heritage languages in the multi-ethnic / 

multilingual primary school from different perspectives along the 

assimilationism / multiculturalism continuum (CC1, CC2, CC3, CC4, CC5, 

CC7) 

 

Teaching through the Medium of Irish: 

On successful completion of this module, the student will be able to: 

 Give an informed description of the Gaelscoil System (GE 2) 

 Demonstrate an understanding of the circumstances of Gaeltacht schools 

(GE 2; CC 2,3) 

 List the support organisations for Irish-Medium Education and explain their 

roles (GE 8) 
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 Identify and source teaching and learning aids for Irish-Medium Education 

and explore the most realistic possibilities for teaching other subjects 

through the medium of Irish in schools where Irish is the second language 

 Recognise the challenges and the controversies surrounding Irish-Medium 

Education, express opinions about them and take a stance in regard to 

them (GE 5)  

 Give an informed description of the Irish-Medium Preschool System and 

Aistear 

 

3. Methods of Assessment 

Reflective Journal: 
 (3,000 words) or equivalent 
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Curriculum and Assessment and Psychology in Education 

Module Code: ED8214 

5 ECTS Credits 

 

1. Rationale 

Curriculum and Assessment 

This course will provide students with the insights into international and national 

models of curriculum development. Through active engagement students will 

develop a strong understanding of the nature of core components of the latest 

models of national Primary curricula. The relationship between modules of 

curriculum and assessment will be examined as to how they maybe be used to 

recognise and support planning, teaching and learning for a wide range of 

abilities, drawing links with other course modules such as Inclusive Education.  

  

Psychology in Education  

This course will extend students’ understanding of the role of psychology in 

education through elucidating its relationship with curriculum and assessment, 

and the multifarious dimensions of learning engagement and academic 

achievement. Emphasis will be placed on key statistical concepts underpinning 

standardised assessments, giving particular attention to the parameters of 

interpretation and range of application. Students will be encouraged to draw on 

psychological theory and research to analyse the notion of ‘effective pedagogy’ 

which, culminating in the formulation of their own ideas, reflect an integration of 

theory and practice that is grounded in the complex dynamics of everyday 

classroom life.  

 

2. Learning Outcomes 

On successful completion of this module students should be able to 

• Evaluate how curriculum is developed nationally and internationally and 

critique models of curriculum development and implementation (GE9, 

CC4) 

• Demonstrate and understanding of the nature and use of key features and 

components of the latest modules of national Primary Curricula and 
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demonstrate an ability to use same to recognise and support teaching and 

learning for a wide range of abilities (GE8, 6; CM5, IM9) 

• Identify areas and factors to be assessed in Primary classrooms and 

evaluate appropriate approaches (IM8,6; GE2) 

• Identify and explore models of formative, summative and diagnostic 

assessment and the use of assessment for, of and as learning and 

demonstrate an awareness of their interchangeable use (IM8, 6; GE6) 

• Discuss and explain the appropriate use of forms of referencing and 

measurement in assessment and describe the role of feedback and 

reporting of assessment results (GE8, 6; IM8, 6) 

• Critically analyse the implications of developmental psychology for 

pedagogical practice in primary education (IM 3,4,7; CM 5; GE 1,7) 

• Articulate varying theoretical concepts of ‘intelligence’, ‘ability’ and 

‘knowledge’, illustrating their influence on curriculum development and 

assessment practice (i.e. standardization in numeracy and literacy, AFL 

AAL, etc.) (IM 2, 3, 8) 

• Identify a broad range of psychological and psychosocial factors impacting 

on levels of student motivation and engagement with learning (CM 5, 7; IM 

4) 

• Draw on psychological theory and research to develop an understanding 

of ‘effective pedagogy’ that is grounded in the cut and thrust of everyday 

classroom life (IM 6, 7) 

 

3. Methods of Assessment  

Summative 

Assessment: 

 Presentation of group-based project constituting 

100% of course assessment and equivalent in 

workload to a 3-hour exam (or a 3,000-word 

essay) 

 Students will be expected to demonstrate 

integrated knowledge of Curriculum, Assessment 

and Psychology and the ability to apply relevant 

aspects of this knowledge to practice 
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Formative 

Assessment: 

 

Regular reviews of learning through observation of 

group work and discussion on course content and 

readings 

Pass Requirement 40% 

Supplemental 

Assessment:  

Individual presentation  
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Inclusive & Special Education 1 

Module Code: ED8215 

5 ECTS Credits 

 

1. Rationale  

This module will address the development of appropriate knowledge, skills and 

attitudes in students preparing to become practitioners of Inclusive and Special 

Education in Ireland.  It aims to introduce them to, and provide for their 

interrogation of the relevant traditional and contemporary theoretical models 

(Medical, Social, Biopsychosocial, Capability, UDL) with a view to their 

development of appropriate understandings of special needs and special needs 

education.  Students will also be afforded opportunity to consider current Irish 

policy and practice in Inclusive and Special Education, with reference to historical, 

philosophical, legislative and policy developments nationally and internationally.  

Thus it is anticipated that students will be able to bring a theoretical lens to 

appropriately critique these developments, a learning process which is also likely 

to heighten students’ own awareness of, and increasingly impact positively on their 

attitudes and dispositions. This module also seeks to develop students’ 

understanding of how mainstream and special primary schools in Ireland are 

currently structured and staffed to support individual and special needs of pupils.  

Students will be facilitated and encouraged to develop their knowledge about the 

range of learning ability, as well as knowledge of key strategies for supporting this 

varied learning potential.  By means of coursework and referral to relevant 

research and readings, students will be introduced to a range of specific emotional, 

behavioural, physical and learning conditions, with a view to their development of 

appropriate understandings and skills for supporting associated special 

educational needs. 

2. Learning Outcomes 

On successful completion of this module students should be able to 

• Discuss current Irish policy, provision and practice in Inclusive and Special 

Education with reference to relevant historical, legislative, philosophical 

and policy developments nationally and internationally (GE8, CM1, CC4). 
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• Describe the range of school provision, personnel, strategies, and 

resources available to cater for pupils’ diverse learning needs (GE7, IM5) 

• Appraise current policy, provision, and practice in Inclusive and Special 

Education in Ireland in relation to a range of theoretical models of Special 

Educational Needs (GE2, 8; CC5) 

• Demonstrate knowledge and understanding of a range of emotional, 

behavioural, and physical conditions as well as knowledge and 

understanding of general learning disabilities and exceptional ability and 

the possible implications of these for learning (GE2, CM2, 4) 

• Propose appropriate interventions and strategies to support the learning 

and assessment of learning in children experiencing various levels of 

ability, specific conditions, and disabilities (CM4, 5, 6; IM7) 

• Appraise a range of models of differentiated classroom practice (CM5, 

IM6, GE2) 

• Plan for and begin to employ appropriate strategies and resources to 

support the learning of children experiencing various levels of ability, 

specific conditions and disabilities (IM2, 7; CM5) 

• Plan and employ differentiated strategies and interventions to support and 

enhance learning for all in the mainstream classroom (CM3, 4, 5; IM2, 7) 

• Evidence familiarity with a range of research findings and publications 

relevant to the practice of Inclusive and Special Education (GE6, 2) 

• Demonstrate attitudes appropriate to effective engagement as Inclusive 

and Special Education practitioners (CM2,3, 6, 7; CC7) 

 

3. Methods of Assessment 

Annual Assessment Essay (3,000 words) or equivalent 

Pass Requirement 40% 

Supplemental Essay (3,000 words) or equivalent 
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PE & SPHE 

Module Code: ED8203 

5 ECTS Value 

 

1.  Rationale  

This Programme is divided into two learning areas (1) Physical Education (PE) 

and (2) Social, Personal and Health Education (SPHE). It is based on a broad 

philosophy of health that encompasses all aspects of a child’s well-being, with a 

particular focus on physical, social, mental, and spiritual health. It is concerned 

with developing students’ knowledge and understanding, skills, values and 

attitudes that are central to quality PE and SPHE programmes for children. 

Student teachers will be encouraged to focus on the role they play as they 

promote: 

 The physical, social and emotional growth and development of pupils in 

both learning areas 

 The adoption of active, healthy lifestyles through informed decision making 

which leads to effective and responsible action 

 An understanding of the value of self and others and the development of 

positive interpersonal relationships  

 Participation in regular and varied physical education experiences, which 

provide the foundation for a lifelong commitment to valuing and leading a 

physically active lifestyle 

 The systematic and explicit teaching of personal and social skills to give 

students a basis for resilience and the resourceful management of their 

own lives 

 

2.  Learning Outcomes 

On successful completion of this module students should be able to 

 Revise the rationale, nature and value of PE and SPHE in the primary 

school and compare and contrast these at different class levels 

(GE2,GE10, IM9)  

 Demonstrate an appreciation of their responsibility as role models for 

active, healthy lifestyles (CM2, CM6, IM7)  
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 Design, implement and assess units of work (schemes) and longer term 

plans in PE and SPHE (IM3, IM8, IM6)  

 Perform/mimic participative (active learning) methodologies central to the 

organisation and management of PE and SPHE lessons (IM9, IM7) 

 Recognise the skills required when teaching ‘sensitive’ areas in SPHE 

(CM2,3,4,5) 

 Examine and critique the range of resources and equipment available for 

the teaching of PE and SPHE (IM5, GE9) 

 Use appropriate health and safety strategies in PE and SPHE lessons, 

underpinned by Child Protection guidelines (CM1, CM4, GE9) 

 Reflect on and debate contemporary research and current issues in PE 

and SPHE (GE6, GE2) 

 Demonstrate an appreciation of what it means to engage a whole school 

approach to PE and SPHE (a ‘Health Promoting, Active School’) (CM3, 

GE8) 

 Differentiate activities for children with Special Educational and other 

needs in PE and SPHE 

 

 
3. Methods of Assessment  

Physical Education: 
End of module summative exam which is of 1.5 hours 

in duration or equivalent.  

Negative marking will be applied, similar to First Year 

module in relation to attendance at lectures. 

Physical Education 

Formative 

Assessment:  

During PE tutorials, students will teach components of 

PE lessons (e.g. warm-up section) to fellow students 

where immediate feedback will be given by the 

lecturer under set criteria. Peers will also be asked to 

comment orally on effectiveness of teaching under 

criteria. This will not be graded in any way. 

PE Pass 

Requirement 

Repeat PE examination following same guidelines as 

original paper or resubmission of assignment.  



  

Page 90 of 191 
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SESE 2 & Maths Methods 2 

Module Code: ED8212 

5 ECTS Credits 

 

1. Rationale  

 

Social, Environmental and Scientific Education (SESE)  

Social, Environmental and Scientific Education (SESE) seeks to examine and 

understand communities from the local to the global, their diverse heritages, their 

complex systems and how people and environments affect each other in the 

present and in the past. This area of study will continue to explore scientific, 

geographical and historical concepts and procedures relevant to the SESE 

curriculum and to the students’ own personal and professional development in 

the different curricular areas. The Programme will focus on practical experiences 

that will provide the necessary skills and pedagogical understandings that 

primary teachers will need in order to teach the three SESE subjects of history, 

geography and science successfully in various classroom settings, urban, rural 

and multicultural. There will be an increased emphasis on practical investigations 

incorporating fieldwork in different settings for all three subject areas. Areas of 

study include curriculum content, methodologies and approaches, integration and 

planning, assessment, resource planning and use of technology in teaching 

history, geography and science with a particular emphasis on the 5th of 6th 

classes of the primary school. The study of the Primary School Curriculum (1999) 

and the associated Teacher Guidelines will be the main focus of the Programme. 

The Programme will afford students the opportunity to continue to critically 

examine their own attitudes and beliefs in relation to the three subject areas 

together with effective strategies that will enhance pupils’ learning in social, 

environmental and scientific education 

 

 

 



  

Page 92 of 191 

 

Mathematics 

This course is an extension of the first year course and builds on the concepts 

covered in second to fourth class. The small group workshop session structure of 

this course aims to facilitate exploration of the content of the Primary School 

Mathematics Curriculum in fifth and sixth classes. The workshops will also 

encompass the further development of lesson plans and an introduction to writing 

schemes for differentiation and assessment.  

The focus of the workshops will be on exploring students’ own experiences and 

understandings of mathematical concepts and incorporating that learning into 

their first experiences of teaching mathematics to with young children. It will work 

on the development of enduring mathematical understandings in both students 

and children (Wiggins, G. & J. McTighe (1998). Understanding by Design. Ohio: 

Merrill Prentice Hall), through exploring key questions such as ‘Why do we 

measure things?’ or ‘What makes a computational strategy effective and 

efficient?’ building on the work completed in the First Year course.  

Students will continue to use the backward design process (Wiggins & McTighe 

ibid) to inform their approach to both planning and assessment. Through 

engaging with this process they will explore what is worth being familiar with, 

what is important to know, and what constitutes enduring mathematical 

understandings in children. They will examine in greater detail examples of both 

teachers’ and children’s work and develop materials which can support their 

teaching of the fifth and sixth class curriculum. 

 

2. Learning Outcomes 

On successful completion of this module students should be able to 

SESE 

 Demonstrate dimensions of subject matter knowledge, content knowledge, 

pedagogical knowledge and curriculum knowledge in SESE [particularly for 

5th -6th classes] (GE2) 

 Demonstrate a comprehensive knowledge of the current curriculum 

documents and recognise the strands, strand units, skills and competencies 
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that pupils should develop at each level in the primary classroom for each 

curricular area (GE 2 / IM 9) 

 Prepare and write lessons in SESE which demonstrate an increased 

awareness of the local and global concerns, and which incorporate a 

development education perspective appropriate to the primary school 

classroom (CC5 &6)  

 Explore ways that various materials and resources, including the use of ICT, 

can be used effectively and safely in the classroom to create an active, 

engaging, learning environment (IM3/ IM5)  

 Use diverse approaches to become a resourceful teacher and a thoughtful 

reflective practitioner in the subject areas of history, geography and science 

(GE 9) 

 Explore a range of different environments through fieldwork to support 

children’s learning in their own immediate local environment (CC3/ CM4) 

 

Mathematics 

 Describe clearly a selection of key concepts in primary mathematics (fifth and 

sixth class) 

 Demonstrate evidence of how to design effective learning activities in primary 

mathematics 

 Apply a variety of appropriate methodologies to mathematical content 

 Demonstrate knowledge and understanding of appropriate formative 

assessment strategies in maths 

 Demonstrate ability to work collaboratively in the planning and teaching of 

mathematics 
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3. Methods of Assessment  

SESE Assessment, equivalent to 1500 words, will be by 

means of a portfolio  incorporating a scientific, 

geographical and historical inquiry into a suitable 

place chosen by the student. 

Each part of the portfolio will demonstrate the 

student’s ability to work respectively as a historian, 

as a geographer and a scientist. In each component 

the student will indicate the relevance of their inquiry 

to the strands and strand units of primary school 

curriculum in history, geography and science, as 

appropriate.  

 

Summative 

Examination 

Mathematics 

This course will be assessed by exam. The exam will 

have 5 questions. Time 1.5 hours. 

Responses to the questions will require: 

 Clear description of a variety of key concepts in 

primary mathematics in fifth and sixth class 

 Evidence of how to design effective learning 

activities in primary mathematics on a given topic. 

 Application of a variety of appropriate 

methodologies to particular mathematical lesson 

content 

 Demonstration of a variety of formative 

assessment strategies in maths through use of 

appropriate examples 

All questions must be attempted so familiarity with all 

aspects of the Programme is essential.  
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To obtain full marks on any exam question, students 

must provide evidence that they have read widely from 

the required and recommended texts. 

Supplemental 

Examination 

Mathematics 

Assessment will be by 1.5-hour supplemental exam or 

equivalent. 

SESE 

Resubmission of similar study of a place. 

Note:  Each component (Maths/SESE) must be passed 

independently. There is no internal compensation. The 

pass requirement is 40% for each component. Only 

failed components are repeated. 
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Creative Technologies & Inquiry-Based Learning 

Module Code: ED8213 

5 ECTS Credits 

 

 

1. Rationale  

As digital natives, it is widely held that 21st century students use technology in 

creative ways on a personal basis (Green & Hannon, 2007; Thomas & Seely 

Brown, 2011). However, at broad policy levels there are deep concerns that 

this fluid usage is not translating to education settings (ibid). Thus, an 

increasing body of literature foregrounds the importance of affording students 

the skills necessary to effectively and creatively integrate ICT into the 

classroom settings in order to enhance teaching and learning (cf. DES 2015; 

Kampylis, Law, Punie, Bocconi, Brečko, Han, Looi, & Miyake, (2013) for 

example, within the context of Inquiry Based Learning.  

Inquiry as a theme of educational research has attracted considerable interest, 

particularly in recent years [Audet, 2005; Erickson, 2008; Lindfors, 1999; Parker, 

2007]. Inquiry can be seen as a process of seeking. It may take the form of a 

closed-ended search whereby specific answers are discovered to specific 

questions. Alternatively, it may take the form of an open-ended search, in which 

questions are formulated but answers are multiple or provisional or both. The 

exploratory nature of inquiry allows students to consider different ways of looking 

at ideas and issues, and to think creatively about problems that do not possess 

simple answers. Inquiry Based Learning [IBL] is the object of growing interest in a 

number of countries such as the UK, the US and Ireland in which there is a lively 

debate about pre-determined outcomes and teaching standards and 

standardised testing that are often contrasted with inquiry and discovery 

approaches to learning. Finally, it currently influences curriculum development 

and teaching approaches and methodologies in a number of recent innovative 

programmes to construct new models of teaching and learning [Pataray-Ching & 

Roberson, 2002; Sausele Knodt, 2010]. This has led to research and 

development of inquiry based curricula and the argument in support of IBL is 
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being heard increasingly and recognised as an appropriate pedagogical 

approach. 

2. Learning Outcomes 

On successful completion of this module, the student should be able to: 

 Interpret and critically analyse the theoretical frameworks underlying 

technology and their use in education, particularly within an Inquiry 

Based Learning context [cf. TPACK Model (Mishra & Koehler, 2006)] (GE 

2) (CC 5) 

 Evaluate and experiment with various educational software packages, 

hardware and other “kit” and demonstrate their application in an Inquiry 

Based Learning context (IM 5)  (GE 6) 

 Understand the concepts of constructivism; different models of the 

process of inquiry; user-generated content, 21st century learners, digital 

natives, digital learning objects, peer digital learning, creative commons, 

copyright and publishing and understand how these concepts apply 

when using technology in the classroom (IM 4) (GE 8) 

 Experience emergent technologies and critically analyse their application 

to an Inquiry Based Learning environment (IM 7) (IM 10) 

 Create their own Inquiry Based Learning-focused digital resource (IM 2) 

(CM5) (CM7) 

 

3. Methods of Assessment  

Assessment 

 

In groups of three/four, students will present 

an Inquiry Based Learning plan that also 

explicitly demonstrates the innovative and 

creative use of technology to support the 

process of inquiry. 

Each presentation will be assessed as follows; 
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 Content: 35% 

 Creative application of digital 

technology: 35% 

 Group presentation: 15% 

 Individual presentation and personal 

reflection: 15%  

Pass Requirement 40% 

Supplemental 

Assessment 

Resubmission of Summative Assessment (as 

above) within agreed timeframe 
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SEMESTER 2 

English Methods & Irish Methods 

Module Code:  ED8202  

5 ECTS Credits 

 

1. Rationale  

English Methods (2.5 ECTS Credits) 

As language is central to learning and English is the medium for most learning in 

the Primary School Curriculum, the importance of literacy in English cannot be 

overstated. Children at senior class levels need to develop literacy skills in the 

three language strands of oral language, reading and writing.  

 

Irish Methods (2.5 ECTS Credits) 

Gaeilge is a living language of communication. It is part of our heritage and the 

most distinctive part of Gaelic culture. The learning of Gaeilge enables the child 

to make closer contact with that culture. Gaeilge is the national language of 

Ireland, it has constitutional status and in general every primary school child must 

learn Gaeilge. 

 

2.  Learning Outcomes 

On successful completion of this module students should be able to 

English Methods: 

 Plan a series of English language lessons for senior classes (5th & 6th) in 

accordance with the principles of the Primary School Curriculum (1999) 

 Describe appropriate teaching methodologies for the teaching oral 

language, reading and writing as appropriate to the senior classes in 

primary school 

 Describe and illustrate the literacy-related knowledge, strategies, skills, 

and attitudes that children will need to draw on in order to meet the oral 

language, reading and writing demands of the English Curriculum (5th & 6th 

classes) 
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 Describe the processes by which literacy learners analyse and respond to 

texts and bring a critical awareness to reading and writing. 

Irish Methods: 

 Demonstrate an understanding of how to teach Gaeilge as a living 

language of communication in the senior classes as it is recommended to 

do that in the 1999 Curriculum (GE 2) 

 Demonstrate a deeper knowledge of the Curriculum for Gaeilge and 

explain what is entailed with a communicative approach in the senior 

classes (GE 2)  

 Use appropriate strategies and teaching methods to cater for 

communicative needs in communicative situations (IM 7) 

 Explain the importance associated with enjoyment and positive attitude 

and outline the ways in which Gaeilge can be promoted informally (CC 4) 

 Undertake short term and long term planning for school placement and 

plan a unit of work for a week under the umbrella of the themes and 

topics of the Gaeilge Curriculum, write a Gaeilge lesson plan and 

demonstrate the importance of language functions and periods in a 

communicative lesson, demonstrate how to integrate the strands of the 

Gaeilge Curriculum and how to undertake appropriate assessment (IM 

1,3,8) 

 Plan and teach a lesson in another curricular area through the medium of 

Gaeilge (IM 9) 

 

 
3. Methods of Assessment 

English Methods: 

(Annual and 

Supplemental) 

This Programme will be assessed by assignment (or 

equivalent) of 1,500 words. 

Irish Methods: 

(Annual and 

Supplemental) 

Assignment (1,500 words) or equivalent. 
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Drama & The Arts 

Module Code: ED8204 

5 ECTS Credits 

 

1. Rationale  

Educational drama, with its roots in dramatic play, fulfils children’s need to 

imagine and actively pretend (Baldwin, 2008) and explores the deepest level of 

the human condition (Wagner, 1999). It is a gateway to learning and affords ways 

of perceiving and knowing that are otherwise inaccessible (DES, 1999). This 

senior freshman module has a particular weighting on drama to empower the 

student with the knowledge and skills needed to implement process drama in a 

professional manner (Bloomfield & Childs, 2002). It situates the teaching of 

drama in the context of primary classroom and introduces a range of process 

dramas for senior classes followed by an analysis of the theoretical and practical 

principles which underpin it (Murphy & O Keeffe, 2006).  

 

This module also examines the senior arts curricula for music and visual arts in 

light of pupil’s aesthetic and creative development. It extends their subject and 

pedagogical connoisseurship through participation, repertoire and critical, 

contextual and curriculum studies. The module explores assessment of the arts 

(drama, music and visual arts) and progresses their planning skills to devise 

imaginative and thematic schemes and integrated units of work (drama and 

visual arts). 

 

2. Learning Outcomes 

On successful completion of this module students should be able to: 

 

 Design imaginative drama experiences for senior classes, informed by 

direct exploration and understanding of the senior drama curriculum (IM 7) 

 Express with originality, ideas, feelings and experiences through the arts 

(IM 10)  
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 Respond to a stimulus and develop an idea using different arts modes (IM 

10) 

 Demonstrate understanding of the properties and possibilities of the visual 

elements across the visual arts strands  

 Reflect on the expressive character of compositions, performances and art 

works in a more informed and open manner (CC 3) 

 Make skilled and imaginative use of body, voice, environmental and 

instrumental sounds to express, create, compose and perform  

 

3. Methods of Assessment 

Michaelmas term  

 

Individual written assignment (50%) (1,500 words) 

Students have to  

 Create an overview of Drama scheme based on a 

specified classroom context (25%) 

 Justify its design informed by the Drama curriculum 

and given context (15%) 

 Consider possible challenges to its successful 

implementation base on context provided e.g. 

differentiation, inclusion and physical space (10%) 

Student must obtain at least 40% in Drama Education and pass 

overall     

Hilary term  Group composition and performance (50%) 

 Prologue (10% 

 Collaborative music composition and performance 

(20%) 

        - skilled and imaginative use of musical 

materials  

- Understanding of the musical elements as 

reflected in the composition 

 Collaborative visual arts response (20%) 

      -    Synchronous and imaginative visual 

response 

- Understanding of the visual elements as 

reflected in the performance. 

Pass requirement:  Student must obtain at least 40% in Drama Education and pass the 

module overall.     

  



  

Page 103 of 191 

 

Inclusive & Special Education 2 

Module Code: ED8216 

5 ECTS Credits 

 

1. Rationale  

Building on students’ learning during module 1 and the conceptual models 

introduced then, this module will further address students’ development of 

appropriate knowledge, skills and attitudes as they prepare to become 

practitioners of Inclusive and Special Education in Ireland.  In coursework and via 

referral to relevant research and readings, it seeks in particular to develop 

students’ knowledge of, and understanding about a range of linguistic, 

communicative and physical conditions and the possible implications of these for 

children’s learning.  Interventions, strategies and assessments pertinent to the 

facilitation of this learning will be addressed.  The development of students’ 

knowledge of, and skills in planning for both differentiated and special education 

practice will be a key focus of the module, as will the enhancement of appropriate 

attitudes with respect to varied learning ability and to the social inclusion of 

individuals with special educational needs.  It is anticipated that the development 

of such knowledge, understanding and attitudes will be facilitated particularly 

through student observation, documentation and practice in special and 

mainstream class settings.  Having reflected on their learning during these school 

placement experiences, students will also be supported in their comparison and 

critique of national and international practices and trends in special educational 

needs provision. 

 

2. Learning Outcomes 

On successful completion of this module students should be able to: 

 Demonstrate knowledge and understanding of a range of linguistic, 

communicative and physical conditions and their possible impact on, and 

implications for learning (GE2, 6; CM2, 4; IM6) 

 Propose appropriate interventions and strategies to support the learning 

and assessment of learning in children experiencing various linguistic, 
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communicative and physical conditions which are impacting on their 

learning (CM4, 5, 6; IM6) 

 Plan and employ appropriate strategies and resources to support the 

learning of children experiencing various levels of ability, specific 

conditions and disabilities (IM7, 2; CM5) 

 Plan and employ differentiated strategies and interventions to support and 

enhance learning for all in the mainstream classroom (CM3, 4, 5; IM2, 7) 

 Evidence familiarity with a range of research findings and publications 

relevant to the practice of Inclusive and Special Education (GE2, 6) 

 Critically examine concepts of ‘special’ and ‘inclusive’ education (GE5, 8) 

 Critique national policies and proposals for inclusive and special 

educational needs provision in relation to a selection of international 

approaches and recent developments (GE8, CC4) 

 Evidence attitudes appropriate to effective engagement as Inclusive and 

Special Education practitioners (CM2,3, 6, 7; CC7) 

 

3. Methods of Assessment 

Summative 

assessment: 

Assignment:  Learning Journal and Individual 

Education Plan (IEP)  (3,000 words) 

Supplemental 

Assessment 

Assignment:  Learning journal and Individual 

Education Plan (IEP)  (3,000 words) 

Pass requirement Overall pass 40% 
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English & Gaeilge (Language, Literacy & Literature) 

Module Code:  ED8207 

5 ECTS Credits 

 

1. Rationale  

English: 

Traditional story is an important part of the cultural heritage passed on from one 

generation to the next and is also the foundation for much literature for children 

and adults. This module aims to build on the JF Programme in further developing 

the students’ literacy skills, their knowledge and appreciation of story (with an 

emphasis on folktales/fairy tales and their socio-cultural contexts). The module 

aims to engender in the students an enthusiasm for narrative and a desire to 

share stories with others as well as a critical awareness of the socio-cultural and 

ideological dimensions of stories.  

 

Irish: 

Irish is both a language and a subject in the primary school. It is important, 

therefore, that the competence of the teacher in Irish is attended to so that the 

teacher will be able to function through the medium of Irish informally and 

express himself/herself effectively while teaching Irish. 

 

 

2. Learning Outcomes 

On successful completion of this module students should be able to 

English: 

• Critically analyse and appraise a selection of traditional stories 

• Apply a general knowledge of traditional story to discussion of specific 

stories 

• Engage in close analysis and broad discussion of the fairy-tale genre 

• Draw on secondary literature in their analysis of selected stories 

• Write fluently and accurately with appropriate use of the conventions of 

literary criticism/academic writing 
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Gaeilge: 

On successful completion of this module the student will be able to: 

• Show the way in which responsibility was taken for learning, show that 

learning outcomes (B2, CEF) were achieved, indicate the ways of learning 

he/she used, display the regular recording made of that learning, 

demonstrate care taken and worthwhile use that was be made of sources 

(dictionaries and grammar books) and internet sites for terms and 

accuracy (CM 2) 

• Demonstrate the ways in which language awareness enhanced learning 

and the role played by cultural awareness (CM 2; CC 1,2) 

• Listen with understanding and give correct answers to questions (IM 1) 

• Speak fluently and accurately with a broad range of vocabulary and with 

suitable richness of speech and proper pronunciation and discuss a 

picture, partake in a conversation at normal speed (IM 1; GE 2) 

• Understand and supply arguments 

• Read and understand a lot of short and long written texts, and read texts 

aloud with meaning and proper pronunciation (see Programme Content 

and Syllabus) (GE 1) 

• Write freely and accurately in a range of genres (see Programme Content 

and Syllabus) (IM1; GE 1) 

• Critique a literary text and list references correctly (IM 5; GE 5) 

• Demonstrate basic grammatical accuracy in contexts relating to his/her 

personal life, professional life, in translations and in functional texts (GE 1) 
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3. Methods of Assessment  

English: 

 

Students will be required to write a 1,500-word 

essay (or equivalent) worth 50% of the total mark 

for the module and will be assessed on their ability 

to: 

 apply a general knowledge of traditional story to 

discussion of specific tales 

 demonstrate a knowledge and understanding of 

selected stories and an awareness of their 

historical/social context and intended audience 

 draw on secondary literature in their analysis of 

selected stories/tales 

 write a clear and cogent argument with a logical 

line of development 

 write fluently and accurately using the conventions 

of literacy criticism 

Gaeilge 

 

Scrúdú Scríofa 60% (Gramadach 30%, Aistriúchán 

20%, Litir 30%, Comhrá 20%) 1 uair agus 20 nóiméad 

Scrúdú Cainte 40% (Riachtanach: Léiriú agus Cur 

Síos ar staidéar a rinneadh i rith na bliana, Cur Síos ar 

Phictiúr, Agallamh Traidisiúnta) 10 nóiméad. 

Pasmharc: 40% (Caithfear pas a fháil sa scrúdú 

cainte)  

Modh Measúnaithe 

Breise: Gaeilge 

Scrúdú Scríofa 60% (Gramadach 30%, Aistriúchán 

20%, Litir 30%, Comhrá 20%) 1 uair agus 20 nóiméad 

Scrúdú Cainte 40% (Riachtanach: Léiriú agus Cur 

Síos ar staidéar a rinneadh agus ar Phictiúr, Agallamh 

Traidisiúnta) 10 nóiméad. Caithfear pas a fháil sa 

scrúdú cainte. 
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SEMESTERS 1 & 2 

 

School Placement II 

Module Code:   ED8201  

10 ECTS Credits 

 

1.  Rationale 

 

Field experiences in teacher education programmes are excellent opportunities 

for pre-service teachers to learn to teach in complex and authentic learning 

situations. Sawyer (2006) posits that knowledge is now considered as ‘situated, 

practised and collaboratively generated.’ Indeed it is because of this that learning 

to teach through the practice of teaching while on school placement is a critical 

component of teacher education programmes (Furlong and Maynard, 1995).  

 

At Senior Freshman stage, students should continue with observations and 

should have increased responsibilities for planning and teaching. Emphasis will 

be placed on inclusive practices and students will be required to engage with 

planning for and engaging in differentiated practices. Students will continue to 

engage in reflective practice during the placement. Students will be required to 

continue their personal journal recording their experiences of the placement.  

Students will be required to set learning goals for themselves based on their 

reflections and learning from their Junior Freshman practice. This will form part of 

their teaching file.  

 

2.  Learning Outcomes  

On successful completion of this module, the student should be able to: 

 Prepare schemes of work and employ a thematic approach to planning 

which is appropriate to the age and ability range of the pupils in the senior 

classes (IM3) 

 Prepare, teach and evaluate lessons of appropriate challenge and interest 

in the senior class range (IM3) 
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 Use meaningful appropriate resources, to include digital and creative 

technologies, and displays to support their teaching and pupil learning 

(IM5) 

 Demonstrate appropriate teaching skills, building on Junior Freshman year 

to include inclusive practices, the use of a range of positive behaviour 

management strategies and differentiation, notably in relation to literacy 

(IM7) 

 Demonstrate a commitment to inclusive practices, notably with children 

with Special Educational Needs 

 Demonstrate a wide range of effective communication skills which 

facilitate positive interaction in the classroom and throughout the school 

(IM1) 

 Organise and maintain a positive learning environment supporting child 

centred learning and holistic development (IM4) 

 Engage in professional discussions with class teacher, principal teacher, 

HEI tutor and other professionals in the classroom (IM5) 

 Develop their skills as a reflective practitioner and demonstrate an ability 

to reflect critically on his/her practice so as to inform that practice (GE5) 

 Demonstrate a commitment to democracy, equality and social justice in 

their teaching (CC7) 

 

3.  Methods of Assessment  

Assessment of School Placement will be both formative and summative in Senior 

Freshman year.  

Formative Feedback: 
Students may receive formative feedback from their 

co-operating teachers who may observe lessons and 

offer guidance for improvement. Students may also 

receive formative feedback from their HEI tutor in the 

form of a written duplicate, which offers guidance for 

areas for improvement. 

Summative 

Assessment: 

Summative assessment will be based on the average 

of a minimum of two visits from HEI Tutor(s) during the 

placement. School Placement is assessed under two 
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areas – Preparation for Teaching and Teaching and 

Learning. Both areas must be passed independently in 

order for the student to be successful on the 

programme. No compensation is allowed in School 

Placement.  

 

The component Preparation for Teaching will be 

assessed under two key areas – Long Term Planning 

and Short Term Planning. This will be assessed out of 

100%, with each area having equal weighting. The 

component Teaching and Learning will be assessed 

under the key areas of Communication, Quality of 

Teaching, Children’s learning experience, classroom 

management and organisation and Assessment of 

and Progression in learning. This will be assessed out 

of 100%, with each area having equal weighting.  

Supplemental 

Assessment 

Repeat 3 week placement (usually taken in May/June 

period) 

 

 

Due to the critical nature of placement for Primary School pupils and the 

requirements of the Teaching Council, only one repeat attempt will be 

allowed. 
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YEAR THREE – JUNIOR SOPHISTER 

Literacy Education: Teacher Knowledge and Competence 

Module Code: ED8318 

5 ECTS Credits 

1. Rationale 

A critical component of the Bachelor in Education programme is the development 

of the necessary knowledge and competency required to teach and assess 

literacy in the primary school. Teachers’ successful implementation of research-

based literacy recommendations requires at least basic knowledge about 

components of literacy, as well as about how to assess and teach those 

components (Spear-Swerling & Zibulsky, 2014). Teachers must also have 

considerable knowledge of language structure, reading development, and 

pedagogy to differentiate instruction for diverse learners and students with 

reading difficulties. 

This module focuses on building student’s knowledge of the structure of 

language and assessment. 

 

2.  Learning Outcomes 

On successful completion of this module, the student should be able to: 

 Demonstrate an understanding of theoretical models and processes of 

reading 

 Demonstrate content knowledge and understanding of the structure of 

language and reading to include knowledge of phonology, morphology, 

orthography and syntax  

 Show a critical understanding of appropriate formal and informal 

assessment measures in reading  

 Demonstrate knowledge and understanding of predicting, explaining, and 

preventing children's reading difficulties 

3.  Methods of Assessment 

Annual and Supplemental: Written examination (3hrs) or equivalent 

Pass: 40%  
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Early Childhood Education 

Module Code: ED8306 

5 ECTS Credits 

 

1. Rationale 

Students undertake studies in Early Childhood Education to develop their 

understanding of how young children learn best. On completion of the module 

students should have developed the skills necessary to organise, manage and 

support young children’s learning using appropriate teaching methodologies such 

as talk and discussion, active learning, collaborative learning, problem-solving 

and use of the environment. Students also need to be conversant with up-to-date 

research in Early Childhood Education and should be able to advocate for 

children and for appropriate classroom practice for the early childhood years. 

 

2. Learning Outcomes 

On successful completion of this module students should be able to 

 Discern what the appropriate teaching methodologies for the early years 

classroom are and the theories that inform them and apply those 

methodologies effectively in practice (IM 7) 

 Differentiate between the different types and benefits of play and use this 

knowledge to set up appropriate play-based learning experiences in the 

early years classroom (IM 7) 

 Observe and assess children’s learning needs through play and other 

learning situations(GE 4) 

 Design and set up a stimulating, print-rich learning environment for an 

early years classroom (IM 4&5) 

 Set up appropriate learning experiences to develop early literacy (IM 7, 

GE 2) 

 Use appropriate classroom resources in terms of educational equipment, 

timetables, classroom rotas and wall displays to enhance children’s 

learning (IM 5) 
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 Plan and execute discrete oral language lessons and ensure that the 

classroom environment is language rich, that it promotes quality student-

student dialogue as well as student-teacher and group conversations, as 

appropriate (IM 3&4, GE4) 

 Employ appropriate classroom management strategies in the early years 

classroom (IM7) 

 Provide differentiated learning experiences for the children as necessary 

(IM 7) 

 Identify the fundamental movement skills that underpin the development of 

a young child’s gross motor skills and devise appropriate physical 

activities to develop those skills (IM 7) 

 

3. Methods of Assessment 

Annual Assessment: Written assignment exploring the theory and practice 

involved in working with young children in the classroom (see learning outcome 

(LO) 1). This will require knowledge of constructivist learning theory (LO1) and its 

application in the classroom and of organisational,(LO 4 & 6) methodological (LO 

1,2,3,5,7,9,10) and managerial(LO 8) teaching strategies. Word count: 3,000 

words.  

 

Pass requirement: 40% 

Supplemental Assessment: Re-submission of assignment.  
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Sociology of Education 

ED8310 

5 ECTS Credits 

 

1. Rationale  

The purpose of this module is to introduce student to some key sociological 

frameworks and concepts which seek to explain the relationship between 

schooling, education and society. The module will provide students with the 

opportunity to develop a range of critical ‘thinking tools’ through which they can 

situate their work as educators vis-à-vis wider societal processes and social 

phenomena. In particular, it will explore the way in which schooling is implicated in 

both the reproduction and distribution of educational and other life chances relative 

to different minoritised groups (e.g. social class, LGBTQI, minority ethnicities 

including members of the Travelling and Roma communities, refuges and asylum 

seeking children and young people). 

  

2. Learning Outcomes 

On successful completion of this module students should be able to 

• Critically analyse the implications of specific sociological theoretical 

perspectives for education 

• Draw on understandings of micro and macro level psycho-social dynamics 

in schools, to offer explanations for educational achievement and/or under 

achievement 

• Critically examine the problems and the possibilities pertaining to the 

concept of education as a social equaliser 

• Critically explore the socio-political nature of ‘curriculum’ and assessment 

with regard to issues of inclusion and social justice 

• Draw on sociological insights gained with respect to the dynamics and 

issues of school and classroom life, to understand and employ successful 

pedagogical strategies 

• Articulate from an informed perspective, concepts of 

ability/knowledge/learning and how these might impact on practice as a 

teacher 
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3.           Methods of Assessment  

Summative 

Assessment: 

 

 3,000 word essay 

Formative 

Assessment: 

 

 Regular reviews of learning – students required to 

write brief answers in class having read a 

published paper / aspects of a paper and/or 

questions provided 

 Submission of response to Directed Study Tasks 

Pass Requirement: 40% 

Supplemental 

Assessment 

 

3,000 word essay 
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Music & The Arts 

Module Code: ED8302 

5 ECTS Credits 

 

1. Rationale  

Music is a time based, sonorous art. ‘It is a mode of discourse as old as the 

human race, a medium in which ideas about ourselves and others are articulated 

in sonorous shapes.’ (Swanwick, 1999) As a diverse and lifelong activity, music is 

enjoyed by people of all ages. (DES 1999) The junior sophister module has a 

particular weighting on music education, developing students’ musical concepts 

and skills through active engagement in listening and responding, composing and 

performing activities. It situates the teaching of music in the context of the 

primary classroom with a focus on music learning in junior classes.  

 

In addition, students will explore the junior arts curricula in light of the younger 

pupils’ aesthetic and creative development through participation, repertoire, 

critical and contextual understandings. They will explore how to create an 

‘inclusive’ arts practice in terms of embracing children’s different cultural 

backgrounds but also in ensuring that children are exposed to a disparate and 

appropriate repertoire of music, art works and dramas. The programme will also 

address the challenges and opportunities that differentiation for the arts can 

afford.       

 

2. Learning Outcomes 

On successful completion of this module students should be able to 

 Demonstrate an understanding of the junior arts curricula (GE 9)  

 Make skilled and imaginative use of body, voice, space and media to 

express and create 

 Design imaginative and informed schemes for the arts in junior classes in 

a manner which evidences their understanding of younger pupil’s needs 

and interests   

 Implement an inclusive arts classroom practice 
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 Design schemes in a manner which celebrates all pupils’ creativity, 

promotes creative thinking, highlights the aesthetic dimension of learning 

and ensures that the arts are not subsumed through any planned 

integration 

 Differentiate for the arts, taking cognisance of pupils' abilities, needs and 

interests and cultural backgrounds and interests 

 

3. Methods of Assessment  

 Module Assessments 

Two group project presentations 

1) Discrete Music 

2) Integrated arts (drama and visual arts)  

 

Group presentation (Music) with individual written 

reflection of 300 words (or equivalent): 50%. 

Students present an overview of ideas for a music 

scheme suitable for a junior class. The presentation 

will include a participatory element. Groups will be 

asked two to three questions arising out of their 

presentation. 

 

 Suitability of content 10% 

 Relationship between content and aim 10% 

 Quality of the presentation of the participatory 

element (engagement, management) 10% 

 Depth of understanding of music concepts and 

activities evident 10% 

 Depth of individual written reflection in relation 

to rationale underpinning decisions taken 10% 

 Individual integrated arts project/ presentation (or 

equivalent): 50% (Drama and Visual arts). 

Students create a visual resource which can be used 

as a transition from real to imaginary worlds in drama 
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lessons. They will explain the concept underpinning 

the resource and model how this resource will be used 

with children in junior primary classes. 

 Visual resource 20% 

 Script 10%  

 Delivery 20% 

Student must obtain at least 40% in Music Education and pass 

overall. 

Supplemental 

Assessment 
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Teaching & Learning 2 and Behaviour Management 

Module Code: ED8308 

5 ECTS Credits 

 

1.  Rationale 

Approximations of Practice: 

In common with other areas of professional learning, from medicine to 

psychotherapy, approximations of practice are increasingly being used as a 

"pedagogy of enactment" (Grossman, Hammerness and McDonald, 2009) in the 

preparation and assessment of teachers. The approximations are centred around 

high leverage practices or core practices in teaching, examples of which include 

teaching the whole class and understanding variations in achievement, preparing 

for a lesson, leading a whole-class discussion, connecting content across 

lessons, teaching while students work independently, establishing a classroom 

culture (Lampert, 2001). This module extends what the students learned when 

doing their approximations of practice in their junior freshman year. The practices 

this year emphasise differentiation, assessment and use approximations that 

include interaction with members of the wider school community. As far as 

possible approximations are integrated with one another. 

 

Behaviour Management 

As part of their B.Ed., students engage in modules on classroom management 

which focus on day-to-day organisational matters within their practice. Students 

also undertake modules in Special Educational Needs, specifically in terms of 

syndromes and conditions which affect some children whom they will encounter 

during their careers. This module on Behaviour Management, which forms part of 

the Professional Studies component, will focus on the needs of children whose 

behaviour is not necessarily identified as a Special Educational Need, and which 

may not be successfully managed through regular classroom management 

strategies. 
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2.  Learning Outcomes 

On successful completion of this module, the student will be able to 

 Communicate about a student with a parent/guardian (IM1) 

 Communicate about teaching with parents/guardians (IM1) 

 Work with individual students to elicit probe and interpret their thinking about 

content (IM8) 

 Provide oral and written feedback to students (IM8) 

 Write correct, comprehensible, and professional messages to colleagues, 

parents and others (IM1)  

 Analyse instruction for the purpose of improving it (GE5) 

 Apply and integrate practices of teaching through sustained holistic 

engagement with ideas in the module both in class and after class (IM3) 

 Compare, contrast and critically analyse major psychological approaches to 

behaviour management (GE5) 

 Describe and evaluate a range of interventions - individual, classroom and 

whole-school - to meet the needs of children with challenging behaviour (IM1, 

IM2, IM3, IM4, IM7; CM4, CM5) 

 Demonstrate knowledge of system-level influences on child and teacher 

behaviour (Toshalis, 2010) and an understanding of the "child in context” 

(Bronfenbrenner and Morris, 1998) (CM1, IM1, IM4, CC6) 

 Develop a behaviour management plan which specifies the theoretical 

foundations and ethical implications of the interventions outlined (CM 5) 

 

3. Methods of Assessment 

Approximations of 

Practice 

Formative 

Assessment 

Throughout the module students have opportunities to 

get feedback on their work. This is done as an integral 

part of their approximations of practice during the 

module.  

Students engage in self and peer assessment of their 

approximations, using the observations records that 

are used during the final module assessment. This is 

further supported by the module tutors to provide 

additional feedback to student on the degree to which 
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they are satisfying the success criteria for each 

practice. 

 

Summative 

Assessment 

For the final (summative) assessment students will 

complete a circuit of tasks based on the high leverage 

practices identified in the learning outcomes. The 

circuit will take the format of an objective structured 

clinical examination (OSCE). Students will spend 

approximately 8-10 minutes of each station on the 

circuit and will have a short break between each 

station. The total time allocated for completing the 

circuit is one hour. 

This module assessment is elaborate and it requires 

interaction with children and other professionals. For 

education and ethical reasons students are required to 

engage with the module content throughout the 

module. Only students who show evidence of such 

engagement will be permitted to take the summative 

module assessment. 

Behaviour 

Management 

Formative Assessment: Regular reviews of learning 

through group work and discussion of course content 

and assigned readings. 

Summative Assessment: Submission of 1,500 word 

case study (50% of overall course assessment) 

Pass Requirement 
A student must achievement minimum of 40% in both 

Approximations of Practice (50%) and Behaviour 

Management (50%) in order to pass the module. 

Where a student receives less than 40% in either 

component, that component only must be repeated.  

Approximations of Practice  

In order to be permitted to take the annual module 

assessment, students must show evidence of 

engaging fully with all aspects of the course including 
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attendance at classes, reading in full the required 

readings, and participating in class (see below for 

more on this). Where a student does not meet this 

requirement, the student may be required to complete 

an additional written assignment in order to be 

permitted to take the assessment as a supplemental 

exam in in the autumn. As part of the module 

assessment, students will be required to approximate 

the practices studied in simulated settings. Students 

will be graded in terms of their performance on specific 

individual practices and on their holistic approach to 

teaching. Additional information about the assessment 

will be provided throughout the module. 

 

Engagement 

Ten per cent of marks are available for actively 

demonstrating engagement in class. This includes 

attending and being present, contributing to class 

discussions, completing required reading, volunteering 

for activities, completion of class quizzes, participating 

in the Discussion Board on Moodle, and keeping 

mobile phones out of reach. Although attendance is 

essential for this class, we expect more. We want you 

to be present and to engage with us, to ask questions, 

to analyse what we say in light of your experience as a 

student and your teaching experience to date, and to 

share your insights with us and with your peers. We 

also want you to volunteer for activities that promote 

your learning. Short readings are assigned for each 

week’s class and it will be assumed that these are 

read before you come to class and that you are ready 

to discuss them in class. If for some reason you 

cannot do the readings in a particular week, let us 
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know at the start of class. Then we will know not to 

direct a question to you that week.  About every two 

weeks, we will distribute short quizzes – hard copy or 

on Moodle – related to the content of the readings and 

the course. These can be completed in a short time 

and submitted to us. Keeping mobile phones out of 

reach means switching your phone to silent and 

depositing it for the duration of class in the plastic 

pocket at the front of the class. We know that mobile 

phones are very useful for communication and 

entertainment purposes. They can even be used in 

educational ways. However, there is also evidence to 

say that they can distract you and those around you 

and adversely affect your learning 

(http://bokcenter.harvard.edu/blog/use-mobile-devices-

college-classroom).  

A total of 1% mark will be awarded for overall engagement in 

class, up to a total of 10%. The remaining 90% of the marks for 

this half module go for the final assessment.  

Supplemental 

Assessment 

For the approximations of practice component of the 

module, the supplemental assessment will consist of a 

second circuit of tasks, similar to the circuit in the 

annual assessment. Students must have shown 

evidence of engagement in the module or have 

completed an additional assignment in lieu in order to 

be permitted to take the supplemental assessment. 

Behaviour Management: Resubmission of Case 

Study. 

 

  

http://bokcenter.harvard.edu/blog/use-mobile-devices-college-classroom
http://bokcenter.harvard.edu/blog/use-mobile-devices-college-classroom
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Communicative Competence in Irish and English for School and 

Community 

Module Code:  ED8307  

5 ECTS Credits 

 

1.  Rationale 

Communicative Competence in English: 

This module is part of the theme Professional Studies and the Practice of 

Teaching. The module intends to develop in students an appreciation of the 

diversity and complexity of the relationships that exist within primary school 

communities. Through exploring the roles of the stakeholders in a child’s 

education and reflecting on their own attitudes and understanding of partnership 

they will be better able to understand how a complex organisation such as school 

operates. It is important for beginning teachers to be aware of the range of 

strategies that may be used to develop positive relationships and communicate 

effectively in their professional lives. Throughout the module, a strong emphasis 

will be placed on the key role that digital technologies play in this context.  

Communicative Competence in Irish: 

Irish is a language and in the school it is important that the teacher is proficient in 

Irish when teaching Irish, when interacting informally with the children and when 

conversing in Irish with other adults in the school community. 

 

2.  Learning Outcomes 

Communicative Competence in English: 

 Demonstrate an appreciation of the roles of stakeholders in a child’s 

education and the importance of engagement and co-operation with them 

through identifying and exploring their own attitudes and understandings of 

partnership. 
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 Practise their ability to compile a range of strategies for developing 

positive relationships and communicating effectively with pupils, parents, 

colleagues, the school principal, school management, co-professionals 

and the wider community.  

 Show their understanding of diversity in the school community 

 

Communicative Competence in Irish: 

On successful completion of this module the student will be able to: 

 Orally express him/herself properly, fluently and accurately while teaching, 

also in informal settings with the children and in spoken communication 

with other adults in the school; fulfil ordinary professional duties, 

exchange, check and confirm information; express and defend an opinion 

(IM 1; GE 2) 

 Communicate accurately in writing, in school notices, messages and in 

letters/emails etc. (see module content and syllabus) (IM 1; GE 2) 

 Read aloud accurately, with meaning and with proper pronunciation, and 

extract meaning from circulars and from articles in publications for 

teachers etc. (see module content and syllabus) (IM 1; GE 1,2) 

 

3.  Methods of Assessment  

Communicative 

Competence in 

English: The pass 

mark is 40% 

 

Assessment of this module is by the creation of a 

digital resource that is equivalent to a 1500 word 

essay. 

Communicative 

Competence in 

English Criteria: 

Criteria include: 

 Evidence of research into the roles of the 

stakeholders in a child’s education (25%) 

 Clearly outline a range of digital strategies which 

reflect the perspective of the stakeholders (50%) 

 Evidence of an awareness of the diversity of those 

concerned (25%) 
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Communicative 

Competence in Irish: 

 

 Orla Examination: 40% (extract to read, traditional 

interview) 

 Written Examination: 60% (translation of 

classroom language & free professional 

communication 25%, school conversations 35%, 

functional language of the teacher 20% and 

reading comprehension of articles/circulars 20%) 

Overall assessment of communicative competence in 

Irish is equivalent to 1.5 hour exam.(or equivalent) 

Supplemental 

Assessment Details 

for Communicative 

Competence in 

English 

Individual digital assignment equivalent to a 1500 

word essay (or equivalent)  

Note:  Each component (Irish/English) must be passed 

independently, internal compensation is not permitted. 

Only failed components must be repeated. 
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SEMESTER 2 

English Methods & Irish Methods 

Module Code:   ED8303  

5 ECTS Credits 

 

1. Rationale  

English Methods 

As language is central to learning and English is the medium for most learning in 

the Primary School Curriculum, the importance of literacy in English cannot be 

overstated. Children at junior class levels need to develop literacy skills in the three 

language strands of oral language, reading and writing. Pre-service teachers need 

guidance and instruction in understanding how these skills are developed and in 

learning methodologies for teaching in these areas. 

 

Irish Methods 

Gaeilge is a living language of communication. It is part of our heritage and the 

most distinctive part of Gaelic culture. The learning of Gaeilge enables the child to 

make closer contact with that culture. Gaeilge is the national language of Ireland; 

it has constitutional status and in general every primary school child must learn 

Gaeilge. 

 

2. Learning Outcomes 

On successful completion of this module students should be able to 

English Methods: 

 Demonstrate an understanding of the strong reciprocal relationship 

between oral language and literacy learning in the emergent years 

 Demonstrate an understanding of the integrative nature of the Primary 

Language Curriculum by linking the teaching of literacy in both English 

and Gaeilge when planning lessons 

 Plan a series of English language lessons for junior classes in accordance 

with the principles of the Primary School Curriculum (1999) 
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 Describe appropriate teaching methodologies for the teaching of oral 

language, reading and writing as appropriate to the junior classes in 

primary school 

 Describe and illustrate the literacy-related knowledge, strategies, skills, 

and attitudes that children will need to draw on in order to meet the 

emergent literacy demands as outlined in the English Language 

Curriculum (Infant classes & First class) 

 Undertake short term and long term planning for school placement in 

junior classes and plan a unit of work for instruction in oral language, 

reading and writing for this placement  

 Demonstrate an understanding of reading development in the early years 

with particular knowledge of the constrained knowledge and skills that 

children need in order to decode and encode 

 

Irish Methods 

 Demonstrate an understanding of how to teach Gaeilge as a living 

language of communication in the junior classes as it is recommended to 

do that in the 1999 Curriculum (GE 2) 

 Show deeper knowledge of the Gaeilge Curriculum and explain what is 

entailed in a communicative approach in the junior classes (GE 2)  

 Use strategies and appropriate teaching methods to cater for 

communicative needs in communicative situations (IM 7)  

 Explain the importance associated with enjoyment and positive attitude 

and outline ways in which Gaeilge can be promoted informally (CC 4) 

 Undertake short term and long term planning for school placement and for 

teaching career, plan a unit of work for a period of a week under the 

umbrella of the themes and topics of the Gaeilge Curriculum, write a 

Gaeilge lesson plan and demonstrate the importance associated with 

language functions and periods in a communicative lesson plan, integrate 

the strands of the Gaeilge Curriculum, demonstrate the importance of 

listening in junior classes and ways to integrate listening and speaking and 

undertake pre-reading and pre-writing activities, as is appropriate, and 

undertake appropriate assessment (IM 1,3,8) 
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 Plan and teach a lesson in another curricular area through the medium of 

Gaeilge (IM 9) 

 

3. Methods of Assessment  

English Methods: This Programme will be assessed by examination (or 

equivalent). The examination is designed to assess 

the students’ ability to construct a well-organised 

response under examination conditions.  

Time: 1.5 hours 

Irish Methods: Assignment (equivalent to 1,500-word essay) 

Supplemental 

Assessment 

English Methods: Examination 1.5 hours 

Irish Methods: Assignment (1500 words) 
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Maths Methods and Social, Environmental & Scientific Education 

Module Code:  ED8305  

5 ECTS Credits 

 

1. Rationale (Maths Methods) 

Maths Methods 

This third year module aims to develop in student teachers the ability to create, 

implement and assess engaging and challenging mathematical experiences for 

children in infants to first class of primary school. Research has shown (NCTM 

2011) that a content-based approach to early childhood mathematics can be too 

narrow and the focus is now moving towards the development of young children’s 

ability to access powerful mathematical ideas which are relevant to their current 

lives.  

 

This module will focus on the connections between the Primary School 

Mathematics Curriculum and the Aistear framework and contextualize it in the light 

of international findings. Students will examine examples of these powerful 

mathematical ideas and also explore the pervasive nature of numeracy in the lives 

of young children. To do this they will have to review their experiences with the 

second to sixth class curriculum and construct an understanding of the lines of 

mathematical development which come from the building blocks of early 

mathematics.  

 

2. Learning Outcomes (Maths Methods) 

On successful completion of this module, the student should be able to: 

 Make explicit connections between early mathematics and the 

mathematical understandings of the older primary school child through a 

line of development approach  

 Describe clearly a selection of key concepts in primary mathematics 

(junior infants to first class) 

 Demonstrate knowledge and understanding of appropriate formative 

assessment strategies in early mathematics 
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3. Methods of Assessment (Maths Methods) 

Assessed by 

Examination or 

equivalent. (The 

pass mark is 40% ) 

The exam will have 5 questions. Time 1.5 hours 

Responses to the questions will require: 

 Clear description of a variety of key concepts in 

primary mathematics from junior infants to first 

class 

 Evidence of how to design effective learning 

activities in primary mathematics on a given topic 

 Evidence of the ability to connect lines of 

development from second to sixth class to the 

base work established at the junior infant to first 

class level 

 Demonstration of a variety of formative 

assessment strategies in mathematics through 

use of appropriate examples 

All questions must be attempted, so familiarity with all 

aspects of the Programme is essential.  

To obtain full marks on any exam question, students 

must provide evidence that they have read widely from 

the required and recommended texts. 

Supplemental 

Assessment 

Information  

The supplemental will be by examination. There 

examination will consist of 5 questions. The duration 

of the examination will be 1.5hours. 

 

 

1. Rationale (SESE) 

Social, Environmental and Scientific Education (SESE) 

This course at junior sophister level seeks to build on the preceding senior 

freshman Programme in Social, Environmental and Scientific Education (SESE) 

with a particular emphasis on teaching junior classes (infants to second) in the 

primary school. 
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Education about the environment can be pursued through a range of learning 

experiences across a number of curricular subjects. The national strategy for 

improving literacy and numeracy in schools – Literacy and Numeracy for Learning 

and Life – The National Strategy to Improve literacy and Numeracy among 

Children and Young People (2011) advocates a cross curricular approach to 

developing literacy and numeracy so that pupils can apply those skills to real life 

situations and enable them to make sense of the world. 

 

There is immense potential for integration and linkage between SESE and other 

curricular areas. Key mathematical skills such as problem solving, estimating and 

measuring, problem solving, and analysing data are also skills shared with the 

subject areas of science and geography in particular. History also has potential to 

develop the mathematical understanding of time and time measurement. 

 

Areas of study include curriculum content, methodologies and approaches, 

integration and planning, assessment, resource planning and use of technology in 

teaching history, geography and science. The study of the Primary School 

Curriculum (1999) and the associated Teacher Guidelines will be the main focus 

of the course. 

 

 

2. Learning Outcomes (SESE) 

On successful completion of this module students should be enabled to: 

 Articulate the principles underlying the teaching of SESE curriculum from 

Junior Infants to 2nd Class (GE2 / GE3) 

 Outline the content of the SESE curriculum from Junior Infants to 2nd 

Class (GE 9) 

 Prepare and write schemes of work in SESE which demonstrate a 

thorough understanding of the principle of integration and linkage (IM9)  

• Recognise that teaching SESE requires a balanced approach between 

teaching the content knowledge in a subject area and teaching the 

acquisition of the necessary skills which will enable pupils to become 

lifelong learners (GE2) 
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 Display an understanding of and competency in the implementation of the 

content and the methodologies appropriate for Junior Infants to 2nd 

Classes (IM6) 

 Create practical and original classroom ideas for the teaching of SESE 

(IM5) 

 

3. Assessment (SESE) 

Assessment: Write an integrated unit of work for teaching SESE at 

Junior Level (Junior Infants – 2nd class), accompanied 

by a range of resources available for teaching the unit 

of work. (Equivalent to a 1,500 word essay).  

The specific criteria for assessment will be detailed in 

the guidelines given out for each assignment. 

General criteria for assessment would include:  

 Clear identification and development of SESE-

related concepts and skills  

 Understanding of the pedagogical processes 

involved in SESE teaching and learning 

 Knowledge of the curriculum  

 Originality and creativity  

 Appropriate use of interesting and varied resources 

other than curriculum documents  

 Presentation: Cover, index, layout, declaration, 

footnotes, bibliography 

 

 

 

  



  

Page 134 of 191 

 

Maths  

Module Code: ED8304  

5 ECTS Credits 

 

1.  Rationale 

The underlying principle of the module is to enable students to deepen their 

understanding of mathematics, in order that they can effectively do the work of 

teaching. It is designed to facilitate the acquisition of a range of specialised 

knowledge and skills required, in focused ways (Ball, D. et al, 2008). Learners will 

engage in unpacking familiar concepts, procedures and principles to develop 

competency in the practices required in teaching mathematics, such as explaining 

and following explanations, reasoning and problem solving. 

 

2.  Learning Outcomes 

On successful completion of this module, the student should be able to:  

 Analyse and solve a range of mathematics problems that teachers need to 

solve when teaching key topics in primary school mathematics  

 Represent abstract mathematical ideas in multiple ways that primary 

school children will understand 

 Explain the mathematics behind algorithms and procedures used in 

primary school mathematics 

 Provide mathematically precise definitions of key terms which are 

comprehensible to primary school students 

 Use notation and terminology precisely when discussing primary school 

mathematics 

 Employ strategies (e.g. estimation, checking over completed work, testing 

answers – using inverse operations or substituting) to promote accuracy in 

mathematical work 
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3.  Methods of Assessment  

Examination (or 

equivalent): 

Duration: 3 Hours 

The assessment is intended to measure students’ 

ability to apply their mathematical knowledge to 

various situations that are encountered in teaching 

primary school children. It will require students to 

analyse and solve mathematical problems; represent 

abstract mathematical ideas in multiple ways; explain 

the mathematics behind algorithms and procedures; 

provide mathematically precise definitions of key 

terms and use precise mathematical notation and 

terminology. 
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Research Methods 1 

Module Code: ED8320 

5 ECTS Credits 

 

1.  Rationale 

This module introduces students to educational research methods and the nature 

of educational research. It supports students to develop an understanding of the 

inter-relationships between theory, practice and research in classrooms, schools 

and communities in the context of primary education. Students will be introduced 

to the value that a research approach can bring to education practice and 

professional development. Drawing upon a wide range of national and international 

research resources, including blogs, podcasts, webinars, datasets and academic 

literature, students will be introduced to key ontological, epistemological and 

methodological perspectives in education.  The module will build student’s 

reflective and critical exploration of initial research design with a view to the 

practicalities of conducting the research. The structure of this module is sequential; 

helping students to identify a research topic and formulate research question(s) 

that draw on their intellectual interests and their professional placement 

experience: conduct a systematic literature review, select appropriate research 

methods and methodologies; and appreciate best ethical principles and practices 

for participant research. By the end of the module students will complete a 

research proposal that outlines their research design.  

 

2.  Learning Outcomes 

On successful completion of this module, the student should be able to:  

 Explain the key features of major education research paradigms and their 

relevance for research in primary education (GE1; GE5). 

 Discuss research traditions and epistemologies in education research 

(IM9; GE5) 

 Demonstrate an openness to considering, and objectively assessing, 

competing theoretical positions and methods (IM5; GE7) 

 Appraise the ethical implications of undertaking education research (CC6; 

GE8) 
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 Create an integrated research design proposal based on a research 

question(s) (GE6; IM10) 

 Demonstrate competence in the skills of searching, selecting and 

reviewing written, oral and electronic literature. (CC3; GE4; GE6) 

 Develop a clearly structured, analytical research proposal that is ethically 

achievable (CC7; CC6) 

 Articulate how education research can enhance classroom practice (IM6; 

GE5; CC2) 

 

 

3.  Methods of Assessment  

Annual Assessment: 
Research proposal (3000 words) 

Pass level 
40% 

Supplemental 

Assessment: 

Resubmission of research proposal (3000 words) 
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Semesters 1 & 2 

School Placement III 

Module Code  ED8321 

10 ECTS Credits 

 

1.  Rationale 

Field experiences in teacher education programmes are excellent opportunities 

for pre-service teachers to learn to teach in complex and authentic learning 

situations. Sawyer (2006) posits that knowledge is now considered as ‘situated, 

practised and collaboratively generated.’ Indeed it is because of this that learning 

to teach through the practice of teaching while on school placement is a critical 

component of teacher education programmes (Furlong and Maynard, 1995).  

  

At Junior Sophister stage, students will focus on early years learning. Emphasis 

will be placed on assessment and students will be expected to engage in a 

variety of assessment of and for learning techniques and use this information in 

order to enhance pupil learning. Students will continue with observations and 

reflections and will have increased responsibilities for planning and teaching to 

include a period when they will have total responsibility for the teaching and 

learning within the classroom. Students will be encouraged to engage in and 

learn from reflective practice during the placement, and to focus their reflections 

around their use of assessment strategies to inform teaching and learning. 

Students will be required to set learning goals for themselves based on their 

reflections and learning from their Senior Freshman practice. This will form part 

of their teaching file and will form part of their discussions with their tutors during 

feedback sessions.  

 

2.  Learning Outcomes  

On successful completion of this module, the student should be able to  

 Prepare schemes of work and a thematic approach to planning which is 

appropriate to the age and ability range of the pupils in an early years 

context 
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 Prepare, teach and evaluate lessons of appropriate challenge and interest 

in the early years class range 

 Select, create and use resources appropriate to the early years class, to 

include digital and creative technologies, and displays to support their 

teaching and pupil learning 

 Employ a range of strategies to facilitate active differentiated learning 

within an inclusive and stimulating learning environment 

 Apprentice all children in subject-specific and integrated higher order 

thinking 

 Engage in professional discussions with class teacher, principal teacher, 

HEI tutor, parents and colleagues  

 Demonstrate a capacity to use what is learned through critical reflection to 

enhance their teaching and pupil learning in the classroom 

 Demonstrate knowledge and understanding of suitable formative and 

summative assessment strategies in an early years context, with particular 

emphasis on numeracy 

 

3. Methods of Assessment  

 

Assessment of School Placement will be both formative and summative in Junior 

Sophister year.  

Formative Feedback: 
Students will receive formative feedback from their co-

operating teachers who will observe lessons and offer 

guidance for improvement. Students will also receive 

formative feedback from their HEI tutor in the form of a 

written duplicate which offers guidance for areas for 

improvement. 

Summative 

Assessment: 

Summative assessment will be based on the average 

of a minimum of two visits from HEI Tutor(s) during the 

placement. School Placement is assessed under two 

areas – Preparation for Teaching and Teaching and 

Learning. Both areas must be passed independently in 
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order for the student to be successful on the module. 

No compensation is allowed in School Placement.  

 

The component Preparation for Teaching will be 

assessed under two key areas – Long Term Planning 

and Short Term Planning. This will be assessed out of 

100% with each area having equal weighting. 

 

The component “Teaching and Learning” will be 

assessed under the key areas of communication, 

quality of teaching, children’s learning experience, 

classroom management and organisation and 

assessment of and progression in learning. This will 

be assessed out of 100%, with each area having 

equal weighting. 

 

School placement must be passed independently. If school placement is 

failed, a student may take a repeat 3-week placement at the next available 

opportunity (usually in May/June period).  

 

In Junior and Senior Sophister years, students must attain 40% in each 

placement in order to pass both elements of School Placement. 
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YEAR FOUR – SENIOR SOPHISTER (LEGACY for 2020-21 only) 

 

Philosophical & Historical Understandings of Education 2 

Module Code: ED8405 

5 ECTS Credits 

 

1.  Rationale 

This module provides an opportunity for students to engage with the major 

philosophical approaches to education from ancient Greece to the present day. 

Students will be exposed to a range of ideas, policies and practices in such areas 

as: the authority to educate; the nature and aims of education; equitable 

provision of education and the responsibilities therein; educational ethics. 

Through interrogation of these approaches, the students will be enabled to 

interrogate their own personal philosophical positions regarding educational 

practice. 

 

2.  Learning outcomes 

On successful completion of this module students should be able to:  

 Evaluate the influence of classical ideas on education 

 Recognise a philosophical question and provide a balanced and 

purposeful inquiry 

 Deconstruct concepts of knowledge and ways of learning 

 Demonstrate an ability to engage with dialogue on philosophically 

sensitive ideas such as justice, equality and non-discrimination 

 Clarify concepts and policies in education in a coherent manner 

 Develop an ethical approach to practice informed by an understanding of 

ethics and the Code of Professional Conduct for Teachers 

 Establish a personal philosophical position which will inform future practice 
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3.  Methods of assessment  

Formative 

Assessment: 

Academic essay, 3,000 words 

 

Summative 

Assessment: 

Students will be required to engage in dialogue on 

elements covered in the module, thus showing 

development of their critical thinking skills through 

philosophical enquiry 
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Teacher as a Knowledgeable Professional (Mathematics) 

Module Code: ED8404 

5 ECTS Value 

1. Rationale  

This module will tap into emerging research on mathematical knowledge for 

teaching in order to prepare students for doing the work of teaching. 

Mathematical knowledge for teaching includes several domains of subject matter 

knowledge (common content knowledge, specialised content knowledge and 

horizon content knowledge) and of pedagogical content knowledge (knowledge 

of content and students, knowledge of content and teaching and knowledge of 

content and curriculum). The module will be focused on developing the students’ 

mathematical knowledge in each of the domains listed above. A key feature of 

the module will be making explicit the connections between the knowledge being 

developed and their relevance to the practice of teaching. Therefore, students will 

be constantly aware of the relationship between developing their knowledge and 

enhancing the mathematical quality of the instruction they offer.  

2. Learning Outcomes 

On successful completion of this module students should be able to: 

 Self-assess personal mathematical knowledge for teaching, and identify 

particular domains of strength and challenge 

 Analyse the cognitive demand of mathematical tasks to ascertain their 

suitability for use with primary school pupils  

 Solve mathematical problems that teachers solve in the course of a year 

of mathematics teaching 

 Analyse children’s solutions – both correct and incorrect – to a range of 

mathematics problems in order to provide supportive feedback to the 

children 

 Become aware of the key considerations that influence pupil mathematical 

performance, at a national and more localised level. 

 Explain key primary school mathematical concepts in a way that children 
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from diverse backgrounds and capacities can understand them 

 Assess the impact of progressive movements in mathematical education 

such as Japanese lesson study and error analysis 

 Enhance the ability to “unpack”, and target, the mathematical sub-

concepts that underpin many of the common mathematical procedures 

undertaken by children in classrooms, including multiplication, division and 

fractions 

 Consider the value of thought-provoking higher-order questions to build 

critical mathematical dialogue amongst teachers, and students, in a 

selection of the following areas; Data, Shape, Area, Early Algebra, 

Fractions, Decimals and Integers 

 

3. Methods of Assessment  

Assessment: This module will be assessed by means of a 2 hour 

examination which will consist of 5 mandatory 

questions based on the module content. This will 

account for 80% of the total marks. The remaining 

20% will be assigned to attendance, participation and 

output during workshops and other small group 

sessions, including on-line fora. 

Pass requirement 40% in the written examination* 

*(note: this excludes the attendance and participation 

portion of the overall grade) 

Supplemental 

Assessment 

Resit examination 
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SEMESTERS 1 & 2 

Research Specialism/Dissertation 

Module Code: ED8402 

20 ECTS Credits 

 

1. Rationale  

This module is designed to extend the learning from students Research Methods 

module which they completed in JS year, with a view to students preparing and 

submitting a substantial piece of independent research relevant to education. The 

module explores the practical applications of research methodologies and 

methods of analysis. Students will develop an advanced understanding of ethical 

conduct, instrument design, data gathering and data analysis. Students will be 

introduced to frameworks for conducting quantitative, qualitative and mixed-

method data analysis, including thematic analysis; deductive and inductive 

methods; reliability and validity, triangulation possibilities and an introduction to the 

use of data analysis software. This module enables students to practice being 

novice researchers and activate a research methodology appropriate to the 

problem under investigation.  

Students will develop an appreciation for systematic, relevant and robust inquiry in 

education, with a view to informing their practice into the future. Through the 

collection and analysis of research data, students will have the opportunity to apply 

and articulate their research skills in their work as teachers on professional 

placement. Students have the support of their supervisor as they engage in the 

process and a focus on enhancing practice will be employed. Finally, students will 

recognise the broader societal and educational implications of their research as 

they are introduced to creative and innovative presentation strategies to exhibit 

educational research; and are given the opportunity to share, collaborate and 

debate research with peers.  
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2. Learning Outcomes 

On successful completion of the module, students will be able to: 

•Activate a research methodology appropriate to the research question under 

investigation (IM6; IM5; GE2)  

•Design and enact data collection devices appropriate to the question, literature, 

and sample (IM5; GE6) 

•Execute the methodology in a professional and ethical manner (CM2; CM1; 

CC6) 

•Analyse data using an appropriate data analysis framework supported by validity 

and reliability protocols (GE6; CC5) 

•Exploit in a critical manner the empirical data to generate findings that are 

embedded in existing knowledge bases (GE5; GE6) 

•Demonstrate academic rigour in the collection, analysis and presentation of the 

research data (GE5; GE6; GE2) 

•Compose recommendations that are meaningful, targeted and challenging 

(GE5; GE7) 

•Demonstrate scholarly writing skills congruent with international standards of 

writing (GE9; GE6) 

•Engage in critical oral debates concerning the relationship between research 

and practice (GE7; IM1) 

•Articulate how education research can enhance classroom practice (IM10; GE7) 

 
3.  Methods of Assessment  

Dissertation: 

 

 

 

Supplemental 

Assessment 

Summative: 

Research Dissertation 10,000 words (100%) 

Pass Requirement 40% 

 

 

 

Resubmission of Research Dissertation 10,000 words 

(100%) 
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School Placement IV 

 

Module Code:  ED8401  

25 ECTS Value 

 

1.  Rationale 

Learning to teach through the practice of teaching is a critical component of 

teacher education programmes. (Furlong and Maynard, 1995).  Field experiences 

in teacher education programs are excellent opportunities for preservice teachers 

to learn to teach in complex and authentic learning situations.  Sawyer (2006) 

posits that knowledge is now considered as ‘situated, practised and 

collaboratively generated.’  Indeed it is because of this that learning to teach 

through the practice of teaching while on school placement is a critical 

component of teacher education programmes (Furlong and Maynard, 1995). 

Reflection is regarded as a key activity during this teacher development process 

(Postholm, 2008).  Russell (2005) further argues that ‘teacher educators should 

create discursive context/communities to situate student teachers for reflective 

practices.’  By contextualising such a methodology within the primary school and 

classroom, students will be facilitated in engaging in a purposeful process of 

critical inquiry into Primary Education in Ireland. 

At Senior Sophister stage, students will have increased responsibilities for 

planning and teaching to include a significant period when they will have total 

responsibility for the teaching and learning within the classroom.  Students reflect 

on their practice during the placement and discuss this with their tutor during 

feedback sessions. Students will be required to set learning goals for themselves 

based on their reflections and learning from their Junior Sophister practice. 

Students will be required to reflect on varying aspects of teaching and learning 

and to both contribute these reflections to their professional portfolio and discuss 

them with their tutor. 
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2.  Learning Outcomes  

On successful completion of this module, the student should be able to  

 Identify areas for their own professional growth (CM2, GE5) 

 Engage in appropriate long and short term planning which recognises and 

facilitates whole-class, group and individual learning styles (IM2, IM3) 

 Identify and employ appropriate teaching and management strategies to 

facilitate active, differentiated learning within an inclusive and stimulating 

learning environment (IM7, CM3, CM4, CM5) 

 Communicate effectively with pupils, parents, colleagues, the school 

principal, school management, co-professionals and the wider community 

by using appropriate skills, styles and systems to suit the given situation 

and setting (IM1) 

 Review the effectiveness of his/her practice through continuous reflection 

on that practice (GE5, GE6) 

 Employ suitable formative and summative assessment strategies with 

particular emphasis on literacy (IM8) 

 Actively participate in a professional learning community which engages in 

group planning and practice (GE7) 

 Articulate and uphold the core values and professional commitments which 

are set out in the Code of Professional Conduct for Teachers (CM1) 

 

3.  Methods of Assessment  

Assessment of School Placement will be both formative and summative in Senior 

Sophister year.   

Students will receive formative feedback from their co-operating teachers who 

will observe lessons and offer guidance for improvement.  Students will also 

receive formative feedback from their HEI tutor in the form of a written duplicate 

which offers guidance for areas for improvement. 

Summative assessment will be based on the average of a minimum of two visits 

from HEI Tutor(s) during each of the two teaching blocks during the placement.  

School Placement is assessed under two areas – Preparation for Teaching and 
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Teaching and Learning.  Both areas must be passed independently on each 

teaching block in order for the student to be successful on the programme.  No 

compensation is allowed in School Placement.   

School Placement comprises two teaching blocks and one school experience 

block.  For each teaching block the component Preparation and Planning will be 

assessed under two key areas – Long Term Planning and Short Term Planning.  

This will be assessed out of 100% with each area having equal weighting.  The 

component Teaching and Learning will be assessed under the key areas of 

Professional Values and Practice, Communication, Quality of Teaching, 

Children’s learning experience, Classroom management and organisation and 

Assessment of and Progression in learning.  This will be assessed out of 100% 

with each area having equal weighting. Students’ Professional Portfolios will also 

form part of the assessment for School Placement IV.  Examples of these 

reflections include reflections on their experience of planning, teaching and 

learning; their professional communications and their contribution to the school.  

The school experience block, comprising of Special Education Teaching Support 

(SET) and School based Activities (SBA) will be assessed through the 

Professional placement and a post-placement interview.  This assessment will be 

based on four key areas of skill and knowledge development: Professional 

Communication and Conversations, School Administration, Developing My Own 

Initiative and Contribution to my School Community.  Students will be expected to 

demonstrate through their portfolios and at individual interviews how they have 

developed the four areas during the ten week block placement with specific 

reference to the three week school experience block. 

The overall mark for School Placement IV will be broken down as follows: 

Placement Grade (Average of all visits on SP IV)         75% 

Interview                                                                25% 

Professional Portfolio                                                  Pass/Fail 
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Students must attain 40% in all components – Teaching blocks 1 and 2 and 

Post-placement Interview. Professional Portfolio is assessed as pass/fail. Given 

the nature of the block placement and the interlinked nature of the work and the 

assessment, should a student fail any one component of the placement, that 

individual component may be repeated in June. However, should a student fail 

more than one component, the entire ten week placement must be taken as a 

supplemental. Due to the high stakes nature of placement and the requirements 

of the Teaching Council, only one repeat attempt will be allowed. Given the 

constraints of the primary school year, this repeat attempt will take place during 

the subsequent academic year. 

Teaching Information 

More specific information about the modules will be given to you in class by 

module lecturers. This information will include contact details for the module 

instructors, lists of key texts and more details of assessment methods, 

assignment submission and exam dates.  
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YEAR FOUR – ELECTIVE MODULES 

SEMESTER 1 

Elective: Creating a Culture of Reading in the Primary Classroom 

Module Code: ED8407 

5 ECTS Credits 

1. Rationale 

 

Fostering a robust culture of reading in primary school is essential in motivating 

children to read. A fundamental strategy in creating an effective culture of reading 

is the consistent facilitation of opportunities to read for pleasure. Reading for 

pleasure is a significant component in children’s literacy acquisition. Primary 

school teachers play a critical role in developing a child’s interest and motivation 

to read for pleasure.  “Reading for pleasure has myriad other benefits such as a 

wider vocabulary and general knowledge,  an enriched imagination and more 

developed narrative writing.” (Senechal, et al. 2018)  

Consistent reading for pleasure opportunities in the classroom facilitate the 

creation of a school community of readers. A crucial factor in developing a culture 

of reading in a primary school community of readers, is teacher knowledge. This 

module provides students with an insight into the many educational and 

emotional benefits associated with reading for pleasure and the necessary steps 

in the creation of a culture of reading. This elective aims to prepare students for 

the implementation of reading for pleasure practices within the primary school to 

support the enjoyment of reading, reading attainment, book talk and motivation to 

read a variety of genres for pleasure. Throughout the module, students will gain 

an insight into a wide variety of purposeful and pedagogically-sound procedures 

that facilitate the creation of a culture of reading in the primary classroom and 

school community.  

 

An effective culture of reading embraces relational pedagogy, reciprocity and 

interaction which the social nature of reading for pleasure practices depend upon. 
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Module content is coupled to the learning outcomes of the 2019 Primary 

Language Curriculum, and illustrates for students how reading for pleasure 

systems can be integrated with learning extension experiences across the 

curriculum and as a means of facilitating oral language development through 

book talk. Students will gain an insight into existing reading for pleasure systems 

in a variety of Irish primary schools and how these systems have played a role in 

the creation of cultures of reading within school communities 

 

2. Learning Outcomes 

 

On successful completion of this module, the student will be able to: 

1. Describe examples of ‘reading for pleasure pedagogy’ (Cremin, 2014) in 

a primary teaching context (IM6, GE1, GE6, CC3) 

2. Describe and explain the critical role of the teacher in creating a culture 

of reading for pleasure in the primary classroom (IM6, CM7, GE6, GE10, 

CC2) 

3. Identify the place of reading for pleasure systems in the primary 

classroom (IM3, IM7, IM10, IM11, CM3, CM6) 

4. Discuss and identify successful approaches and strategies for teachers 

who wish to develop a culture of reading to support: 

a. a love of reading 

b. reading attainment  

c. increased reading achievement 

d. the engagement of children as self-motivated and socially 

engaged readers 

e. oral language development 

f. digital literacy (IM5, IM7, GE4, GE6, GE7, CC4, CC5)  

5. Discuss and critically analyse recent research and findings on the 

effectiveness of developing a culture of reading in primary schools (IM9, 

GE2, GE5, GE6)  
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6. Design a curriculum-informed ‘action plan’ to promote a culture of 

reading in the primary classroom (IM2, IM3, IM4, IM9, IM10, GE2, GE4, 

GE10) 

 

 

3. Methods of Assessment  

Summative 

Assessment 

100% written portfolio project equivalent to a 3000-

word assignment 

The portfolio may be a text based submission or an 

audio submission or a visual submission (short video 

or recorded presentation) or a mix. 

 

Formative 

Assessment 

During the course of the module students will have the 

opportunity to make judgements and review their own 

work through their presentation of materials designed 

and planned in small group settings. Feedback will 

also be given by module presenters to assess 

strengths and weaknesses thereby leading to 

improvement and development in identified areas. 

Supplemental 

Assessment 

requirements 

Re-submission of portfolio project  
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Elective: Creative Language Teaching: Co-Teaching and Content and 

Language Integrated Learning (CLIL) 

Module Code: ED8408 

 

5 ECTS Credits 

 

1. Rationale 

 

With the implementation of the 2019 Primary Language Curriculum, an integrated 

approach to language learning and teaching is advocated for primary 

classrooms, drawing on the child’s entire linguistic repertoire. This reflects a 

move away from the ‘two solitudes assumption’ (Cummins, 2008) that has 

previously characterised language teaching in Irish primary schools. 

Opportunities to explore integrated pedagogies for language teaching are 

therefore necessary during initial teacher education. Creative approaches to the 

teaching of Gaeilge, L2 in English-medium schools and L1 in Irish-medium 

schools (Scoileanna Gaeltachta and Scoileanna lán-Ghaeilge) are critical in light 

of challenges that have been highlighted in children’s learning experiences 

(Dunne, 2020; Harris, 2006; DES, 2013; 2018). The role of Irish as a basis for 

future language learning is important in the context of a Modern Foreign 

Language being implemented in primary schools. 

Though the potential benefits of CLIL or co-teaching approaches to learning Irish 

have been highlighted in several research studies (Dunne, 2020; Harris & Ó 

Duibhir, 2011), they have not been fully exploited to date. Drawing on the 

experiences of national and international CLIL studies (e.g. Dalton-Puffer, 2007; 

Harris & Mac Giollabhuí, 1988; Seoighe, 2014), and using co-teaching as a 

framework, students will have the opportunity to design creative language 

teaching resources, and to reflect on the need to balance language learning with 

maintaining the integrity of the subject. 

Irish will be the main language of the module but other classroom and home 

languages will be included. 
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2. Learning Outcomes 

 

1. Discuss and design creative and integrated approaches to language 

teaching, drawing on co-teaching and CLIL approaches (IM3; IMI10) 

2. Critically examine the range of language teaching methodologies that 

are used in primary school classrooms (IM6; IM7) 

3. Explain and plan responses to a range of language learning styles (IM2) 

4. Explain and analyse some of the complexities involved in teaching an 

autochthonous language in primary education, and the role of 

communities in language revitalisation (GE2) 

5. Demonstrate an awareness of the sociolinguistic context of teaching 

Irish, and to compare and contrast experiences in learning and teaching 

Irish to experiences of other minority languages (with a focus on Welsh, 

Basque and Hawaiian) (CC4) 

6. Identify a range of cross-curricular opportunities that are available for 

integrating Irish with other curricular areas (IM3; IM9) 

7. Recommend suitable methods to assess achievement in language 

learning for different learners, including native and new speakers (IM8) 

 

3. Methods of Assessment  

Summative 

Assessment 

Creating a resource for creative language teaching 

(1500 words) Reflective journal (1500 words) 

The reflective journal may be a text based submission 

or an audio submission or a visual submission (short 

video or recorded presentation) or a mix. 

Formative 

Assessment 

 

Supplemental 

Assessment 

requirements 

Resubmission 

Creating a resource for creative language teaching 

(1500 words) Reflective journal (1500 words) 
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Elective: Space to grow: School Gardens, Outdoor Learning and 

Education for Sustainability  

Module Code: ED8410 

5 ECTS Credits 

1. Rationale 

 

This module introduces students to Garden-based learning (GBL) and 

sustainability education. GBL is becoming increasingly important in Irish schools, 

and contributes to all aspects of basic education, including academic and life 

skills, personal, social and moral development.  The garden is a foundation for 

integrated learning in and across disciplines – including science, maths, art, 

geography and history, as well as literacy and numeracy.  Growing and caring for 

plants provides active, engaging and real-world experiences that have personal 

meaning for the learners.  Schools growing programmes can be of particular 

benefit in urban and disadvantaged areas, where exposure to green space can 

be limited.  This module will give students practical growing experience, building 

their confidence to create and use a garden as an outdoor classroom and to 

engage in growing activities with children.  Workshops will encompass a range of 

growing skills, including seed-sowing, propagation from cuttings, garden design 

and construction, crop care, composting and recycling.  The role of gardens and 

outdoor learning in promoting increased environmental awareness and 

environment-friendly behaviour will also be explored. 

 

2. Learning Outcomes 

 

1. Identify and discuss the benefits of garden-based learning for education 

(IM4; GE2) 

2. Describe how a garden can be used as a tool for integrated teaching 

and learning across the primary curriculum (IM3; IM9) 

3. Outline how to design, construct and maintain a school garden (IM 9; 

GE2) 
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4. Explain how to grow a range of fruits, vegetables, herbs and flowers 

from seed and cuttings (IM9; GE2) 

5. Prepare a wide range of plant- and garden-based learning activities and 

state how these activities can be used to apply an inquiry-based 

approach to teaching and learning IM9; GE2) 

6. Lead the discussion, exploration and resolution of environmental issues, 

including biodiversity, habitat conservation and sustainable development 

(GE2;GE7) 

 

3. Methods of Assessment  

Summative 

Assessment 

(a) Individual element (35%): Reflective journal, in 

which students document and reflect upon their 

experience and learning through the module(1,000 

words) 

(b) Group element (65%): Working in pairs, students 

devise a detailed plan for a cross-curricular school 

garden project in a context of their choice(2,000 

words) 

 

Both elements above may be submitted as a text 

based submission or an audio submission or a visual 

submission (short video or recorded presentation) or a 

mix. 

Formative 

Assessment 

 

Supplemental 

Assessment 

requirements 

Essay: Students will write a referenced vision for 

garden-based learning, drawing on the principles of 

enquiry and models of integration explored in the 

course. 3,000 words. 
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Elective: The World in the Classroom 

Module Code: ED8412 

5 ECTS Credits 

1. Rationale 

To deepen the work the students began in Year 1 in the module on Equality 

Studies and Year 2 in their lectures on Intercultural Ed & Development Ed, taking 

a particular focus on global justice themes, including human rights education; 

racism and anti-racism; critical perspectives on ‘development’ and ‘development 

education’; trade justice; and education for sustainable development . While 

many of these topics were introduced in earlier years, this elective will enable 

students to investigate them in a deeper way, thus strengthening their ability to 

address such issues in the classroom. This module will also provide students 

with the opportunity to re-visit these themes through the lens of their school 

placement experiences from Years 1 to 4 of the B.Ed. 

 

 

2. Learning Outcomes 

 

1. Analyse key theoretical concepts underpinning ‘global justice education’, 

such as postcolonial and decolonial theory, Critical Race Theory, 

Education for Sustainable Development (IM10, GE2, GE5, CC5, CC7) 

2. Explain the links between global justice education and critical 

intercultural education (IM10, GE2, GE5, CC5, CC7) 

3. Identify the presence of ‘unconscious bias’ in their world views and its 

potential impact in the classroom (CC1, CC2, CM2, CM3, CM 4, CM5, 

IM5, IM 6) 

4. Design classroom/school interventions or initiatives that incorporate 

global justice principles (CC1, CC2, CC3, CC6, CC7, IM5, IM6) 

5. Critique a range of classroom texts and resources through the lens of 

key global justice principles (CC3, CC5, CC7, IM5, IM6) 
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6. Identify ways to support primary-aged children towards ‘ethical activism’ 

(CC5, CC6, CC7)  

7. Plan and evaluate the planning of a lesson on a global justice theme 

that can be taught to primary school children (CC1, CC2, CC3, CC6, 

CC7, IM5, IM6) 

 
 

 

3. Methods of Assessment  

Summative 

Assessment 

Design an intervention for the classroom – resource, 

series of annotated lesson plans (1500 words)  

Reflective journal on their learning from the module 

(1500 words). This may be a text based submission or 

an audio submission or a visual submission (short 

video or recorded presentation) or a mix. 

Formative 

Assessment 

 

Supplemental 

Assessment 

requirements 

Designing an intervention for the classroom – 

resource, series of lesson plans, project (1500 words) 

Reflective journal on their learning from the module 

(1500 words) 
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Elective: Supporting Learners with Special Educational Needs in all 

School Settings 

Module Code: ED8413 

5 ECTS Credits 

1. Rationale 

This advanced module extends the knowledge and understanding of inclusive 

special education modules undertaken by students in Year 2 (Inclusive and SEN 

1 and 2). This elective will provide an opportunity for students to critically examine 

the research underpinning the support of learners with a range of complex needs 

in the classroom setting. This module provides an opportunity for in-depth study of 

universal design for learning, and will deepen students’ understanding of working 

with children with autism, dyslexia, social and emotional behavioural difficulties 

(SEBD), general learning disability (GLD) and Down Syndrome. Informed by high 

quality international research and practice, students will be challenged to reflect on 

theoretical perspectives in practical settings in preparation for their professional 

teaching careers.  

 

2. Learning Outcomes 

 

On successful completion of this module, the student should be able to: 

1. Outline the inclusive trajectory both nationally and internationally and 

describe the influence of the trajectory on the Irish education setting (GE8; 

CM5; CC6) 

2. Identify a range of abilities rooted in theoretical, psychological and medical 

dimensions (GE2); 

3. State how as future educators they can support learners in their classrooms 

(CM6) 

4. Plan a differentiated approach to learning based on Universal Design for 

Learning (UDL) principles that support a range of abilities (IM2; IM3; IM7) 
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5. Design a classroom / school intervention or initiative that supports a learner 

with an SEN from those presented on the module (IM3; CM3) 

6. Demonstrate appropriate subject knowledge for practising inclusive 

education (IM9)  

7. State how they will apply their learning on the module in their future practice 

(GE6) 

 

 

3. Methods of Assessment  

Summative 

Assessment 

Design an intervention for the classroom – resource, 

series of annotated lesson plans (1,500 words)  

Reflective journal on their learning from the module 

(1,500 words). This may be a text based submission 

or an audio submission or a visual submission (short 

video or recorded presentation) or a mix. 

Formative 

Assessment 

 

Supplemental 

Assessment 

requirements 

Design an intervention for the classroom – resource, 

series of lesson plans, project (1500 words)  

Reflective journal on their learning from the module 

(1500 words) 
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Elective: Supporting Early Literacy in DEIS Schools 

Module Code: ED8414 

5 ECTS Credits 

 

1. Rationale 

This elective aims to equip students to become professionally effective in 

supporting and promoting early literacy in DEIS schools and in the wider 

community. The National Strategy to Improve Literacy and Numeracy among 

Young People 2011-2020, reports that ‘one in ten children in Irish schools has 

serious difficulty with reading or writing; in some disadvantaged schools this is as 

high as almost one in three students’. These statistics highlight gaps in relation to 

literacy attainment levels in DEIS schools in particular, and provide the rationale 

for this elective – to promote and support the effective teaching and learning of 

early literacy in DEIS schools.  

Literacy is a critical component in the lives of young children to enable them to 

participate fully in schooling and in their wider communities. The National 

Strategy to Improve Literacy and Numeracy among Young People 2011-2020 

emphasises the key role that literacy plays in children’s lives – ‘without the skills 

of literacy and numeracy, a young person or adult is cut off from full participation 

in many aspects of life: they cannot perform basic tasks, such as reading or 

sending an e-mail; advertisements and notices are meaningless to them; they 

cannot jot down a shopping list or understand a utility bill; and they are cut off 

from participating in and contributing to many aspects of the society and culture 

in which they live’ (2011, p.9). 

The report (2011) highlights the importance of improving the professional skills of 

those teach in the early years in particular. Early childhood, the period from birth 

to six years of age is identified as a time of significant opportunity for learning 

during which time children have an innate capacity to learn from the experiences 

they have in their homes and in the wider environment. Taking into account 

therefore, the context within which children develop and learn is significant. 

Environmental factors, including socioeconomic background, impact significantly 
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on children’s learning and development. This elective aims to explore and 

address the impact of environmental factors on children’s early literacy skills in 

the context of DEIS schools.  

 

 

2. Learning Outcomes 

On successful completion of this module, students will be enabled to: 

1. Outline the impact of environmental factors on children’s literacy 

attainment levels in the early years (GE1, CC1, CC2, CC3, CC4, CC5, 

CM6, GE9) 

2. Identify and evaluate appropriate early literacy programmes and 

interventions that support effective literacy learning in DEIS schools 

(IM2, IM4, IM5, IM7, IM8, CM4, CM5) 

3. Plan for a literacy-rich, culturally appropriate classroom environment that 

supports child-centred learning (IM2, IM4, IM5, IM7, IM10, IM11,CM5, 

GE1) 

4. Identify effective and creative communication and skills they could use 

with parents to engage the parents in children’s literacy learning (IM1, 

CM3, CM4, CM6, CC6, CC7, GE10) 

5. Devise, rationalise and implement a culturally appropriate early literacy 

project in the infant classes (IM2, IM3, IM4, IM5, IM7, IM8, IM9, IM10, 

CM5, CM7, GE1, GE2, GE3, GE4, GE5, GE9, GE10) 

6. Inquire into, reflect upon, and evaluate their early literacy teaching and 

its potential impact on literacy attainment levels of children in DEIS 

schools (IM5, IM6, CM1, CM2, CM2,GE6) 
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3. Methods of Assessment  

Summative 

Assessment 

Individual Written Project (supported by photographic 

evidence and samples of children’s work) equivalent 

to a 3000-word assignment.  

This may be a text based submission or an audio 

submission or a visual submission (short video or 

recorded presentation) or a mix. 

Formative 

Assessment 

 

Supplemental 

Assessment 

requirements 

Re-submission of written project as for the annual 

assessment. 
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Academic Resources 

Library Services:  

The Library in MIE provides a range of services and facilities to support student 

learning. The Library holds just under 35,000 items on its shelves and subscribes 

to a growing number of electronic resources, including access to over 6,000+ 

ebooks and 4000+ journal titles across academic databases. The Library 

contains a reference collection, postgraduate, staff and external thesis collection, 

junior collection, teaching resource collection, short-loan and long-loan academic 

text collections.   

 

Virtual Learning Environment (i.e. Moodle): 

Moodle is the virtual learning environment (VLE) used to support teaching and 

learning on this Diploma programme. Moodle contains all course materials and 

will be used to keep participants informed of and involved with all aspects of their 

course. It will also contain supplementary lecture materials in online format which 

is additional to face-to-face contact. Moodle is also used as the forum for both 

synchronous and asynchronous discussion and engagement. A training session 

on using Moodle will be offered as part of induction. 
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Guidelines on the Presentation of Written Assignments 

1. Presentation of coursework 

In keeping with the nature of a third level degree, all assignments are expected to 

be written in clear, accurate language; to cite appropriate references to sources 

used whenever relevant; and to contain a full bibliography of publications cited. 

All submitted coursework should be word-processed, unless specified otherwise.  

 

2. General features of presentation 

Assignments should be carefully collated and submitted as specified in individual 

modules. Any associated materials (for example, video files or audio files) should 

be carefully labelled and a list provided with the assignment. 

 

Pages should be numbered and sufficient margins left to allow for comments. 

Neatness is important and attention should be given to good presentation – 

lettering, layout of photographs, illustrations – and to the accuracy of expression 

– paragraphing, spelling and punctuation. Always check the accuracy of what you 

have written. 

 

A title page should be provided stating: 

 the module and component to which the assignment relates; 

 the title of the assignment; 

 the name of the lecturer to whom the assignment is being submitted; 

 the name of the degree; 

 the date of submission; 

 your name and student number; 

 declaration that the work is your own original work (or the original work of 

a group, where relevant) 

 

A bibliography should follow the text and any appendices. 

References should follow the system of the American Psychological Association 

(APA) Edition 6 or 7.  
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3. Notes on presenting word-processed coursework 

A4 paper should be used. There should be double spacing between lines. Each 

page should have a left-hand margin of at least 20mm and margins at head, foot 

and right hand side, of at least 15mm. 

 

4. Appendices 

Any particularly long notes which cannot be avoided may be given in an 

Appendix. These may include statistical tables of figures, graphs, diagrams or 

examples of children’s work. Their significance, origin and date should be clearly 

shown and a reference should be made to them in the text of the essay. 

Do not place anything in an Appendix which forms part of a detailed and 

continued argument in the body of the essay. 

 

Information about Sitting Examinations 

A seating map will be posted outside the exam venue on the day of the 

examination. For all assessments, a unique seat number will be allocated and 

posted to the students’ MAESTRO personal page. Students will also need their 

8-digit student number, which is on the student card and an examination number. 

Scripts are marked anonymously and therefore it is important that all three 

numbers are written on the cover of every examination booklet used by every 

student.  

Students are advised to allow time to arrive at least 15 minutes before the start of 

the exam so as to check where they will be seated. Students must keep their 

student card on the exam desk at all times during examinations. Pencil cases etc. 

need to be placed under the chair to adhere to the TCD "clean desk" policy. 

Mobile phones must be turned off completely in the exam centres.  
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Guidelines for Revising for Examinations 

Revision and exam techniques are skills that can be learned about and 

practiced. 

 

A. Revision Time 

 

Planning Revision Time 

 Find out the examination schedule 

 Decide when you are going to start and work out how long that gives you. 

 Decide what to cover and in what depth. Think from the examination back 

to revision. For example - how much can you cover in 45 minutes? 

 Plan a timetable that is realistic 

 

Using Revision Time 

Revision time must be active. The more material is manipulated and thought 

about the easier it is to recall. 

 

Diagrammatic notes: one strategy 

 Draw a box in the centre of a blank page and write the topic in the box. 

 From memory, add in the main themes/arguments, important authors, etc. 

in sub-boxes radiating from the centre 

 Then do the relevant revision 

 After this, from memory, fill in anything you left out 

 After about 24 hours, try a recall test 

 

(Summary grids or tables can be a useful alternative for some topics) 

 

Past papers and specimen papers 

Have a go at: 

 Tackling questions and writing skeleton plans for answers 

 Writing a short introduction to a question 
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 Supporting the argument: produce a plan, writing the main points and 

arguments down in the left hand column and supporting material in the 

right hand column. For example - relevant evidence, examples, 

illustrations, case study materials, texts, an authority associated with a 

theory, etc. 

 Attempting a whole question under timed conditions 

 Take an examination question and imagine that you set it. List what you 

would expect to give marks for in an answer 

 Plan essay answers with others in a brainstorming session: spend 5 

minutes writing an introduction to the same question, then compare and 

discuss, looking at their relative merits 

 

B. Examination Technique (1) 

 

Examination technique, like revision technique, is a very personal thing. What 

works for one person can be unhelpful for another. It is important to learn 

through experience what works for you, but some initial advice can form a 

starting point. 

 

Some common mistakes in examinations 

 Failure to follow basic examination instructions 

 Misallocation of time – for example, only answering 3 of 4 questions 

which is throwing away 25% of marks (if all questions carry equal 

marks) 

 Failure to answer the question set, misreading or misinterpreting the 

question: writing ‘all I know about...’ 

 Basing answers largely on ‘common sense’ rather than on the module 

material 

 Failure to illustrate and support arguments, for example, with 

references to specific theories, authorities, case studies, etc. 

 Lack of planning leading to weakly structured, disorganised answers  
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 Lack of conclusions so answers ‘peter out’ 

 Writing illegibly 

 

Examination strategies 
 

Read exam instructions carefully. 

How many questions have to be answered? For example, in a 3-hour paper, if 

4 questions have to be answered you have approximately 45 minutes to 

answer each question. 

 

Read through the paper and choose questions carefully, allow 5-10 minutes 

for this. Attempt them in the order you feel most happy with. 

 

Spend time thinking about and planning each question. For example, 5-10 

minutes for each question.  

Don’t be panicked by the ‘scribblers’.  

Read the question carefully; underline key words – remember the aim is to 

answer the specific question, not just to air knowledge. 

 

C. Examination Technique (2) 

Brainstorm 

 Jot down relevant ideas as they come to you, in the answer book. Note 

down main themes and arguments, ideas on concepts, illustrations and 

examples and relevant sources/authors 

 Sort out the jotted points into a sensible sequence. Just put a number by 

each point to indicate the order you decide on 

 

Planning 

 Jot plans in the answer book and mark them off neatly afterwards to 

indicate rough work 

 Some students like to plan all the answers first. Others prefer to take each 

in turn – do what suits you best 
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Writing up answers 

 Keep referring back to the question in your answer to keep you on course 

and show that you are addressing it 

 Do not forget introductions and conclusions. Use introductions to indicate 

clearly how you intend to tackle the question. If the question is at all 

ambiguous, state how you have interpreted it. Draw your argument 

together clearly in a conclusion 

 If you suddenly remember an important point, write it in a box with an 

arrow or asterisk to show where it should have gone – so you don’t spoil 

the flow 

 Write legibly 

 

Timing 

Remember to stick to timing as rigidly as you can: when you are coming to 

the end of the time allotted to a question, try to round it off and then move on 

to the next. If you do run short of time for the last question, put something 

down, for example, ‘If I had time I would have.....” 

 

Key words used in assignment and exam questions 

 

Account for Explain, clarify, give reasons for 

Assess Determine the value of, weigh up 

Compare Look for similarities and difference 

between 

Contrast sharply Set in opposition in order to bring 

out the differences 

Criticise Make a judgement (backed by 

discussion of the evidence or 

reasoning involved) about the merit 
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of theories or opinions or about the 

truth of facts 

Describe Give a detailed account of 

Discuss Explain, then give two sides of the 

issues and any implications 

Evaluate Make an appraisal of the 

worth/validity/effectiveness of 

something in the light of its truth or 

usefulness 

Examine the argument that Look in detail at this line of 

argument. Explain. Give details 

about how and why it is 

To what extent  

How far..... Usually involves looking at the 

evidence/arguments for and 

against and weighing up 

Outline Give the main features or general 

principles of a subject, omitting 

minor details and emphasising 

structure and arrangement 

Summarise Give a concise, clear explanation 

or account of... presenting the chief 

factors, and omitting minor details 

and examples 

Typical Criteria for Assessment of Presentations 

Preparation 

 Depth and breadth of reading 

 Clarifying roles 

 Deciding objectives 

 Structuring the agenda 
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 Producing the agenda on time 

 Distributing reading tasks 

 

Presentation 

 Introducing the topic 

 Explaining aims and objectives  

 Speaking clearly and confidently  

 Use of handouts 

 Use of audio-visual aids 

 Use of IT 

 Managing interest in the topic 

 

Managing the Group 

 Moving the agenda along 

 Maintaining relevance 

 Summing up where necessary 

 Involving everyone 

 Not allowing anyone to dominate  

 Encouraging a relaxed atmosphere  

 Timing the discussion 

 

Discussion/Analysis 

 Awareness of relevant issues 

 Stimulating informed discussion 

 Originality of thought and judgement 

 Taking account of others’ viewpoints 

 Responding to questions 

 Providing information 

 Deciding what is relevant  

 Clarifying discussion 

 Drawing a positive conclusion from the group 
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Grading Criteria 

These grade descriptions are intended to provide guidelines for the marking of 

coursework and examinations in the B.Ed., B.Sc. Ed.Studies and ECE.and PME. 

programmes. They are not to be taken as rigid prescriptions, but as general 

indications of the qualities that are looked for at each level of classification. Markers 

should exercise their discretion in applying these guidelines and should not expect 

every criterion to be fulfilled in all cases for a particular grade to be awarded. For 

example, some criteria may be more applicable to coursework than to examination 

answers. 

I- First class (70-100%) 

First class work represents an excellent to outstanding performance demonstrating 

a thorough understanding of the subject. In addition to a mastery of a wide to full 

range of the standard literature and/or methods and techniques of the subject, work 

at this level shows independence of judgement and evidence of attainment beyond 

the standard material. It will frequently demonstrate characteristics such as insight, 

imagination, originality and creativity. A first class answer will represent a 

comprehensive and accurate answer to the question that will exhibit a detailed 

knowledge of the relevant material as well as a broad base of knowledge. Theory 

and evidence will be well integrated and the selection of sources, ideas, methods 

or techniques will be well judged and appropriately organised to address the 

relevant issue or problem. It will demonstrate a high level of ability to evaluate and 

integrate information and ideas, to deal with knowledge in a critical way, and to 

reason and argue in a logical way. Where relevant, it will also demonstrate a high 

level of ability to analyse information, to make sense of material, to solve problems, 

to generate new ideas and concepts and to apply knowledge to new situations. 

The presentation of information, arguments and conclusions will be fluent and 

clearly written and may also show particular lucidity in expression appropriate to 

the subject. 

What differentiates a first class piece of work from one awarded an upper second 

is a greater lucidity, a greater independence of judgement, a greater depth of 
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insight and degree of originality, more evidence of an ability to integrate material, 

and evidence of a greater breadth of reading and research in the first that is not 

present in the upper second. 

Thus a First class piece of work shows positive characteristics such as: 

o Answers the question clearly and comprehensively, in a focused 

way 

o Has an excellent structure and organisation 

o Demonstrates characteristics such as insight, imagination, 

originality and creativity 

o Demonstrates the ability to integrate information 

o Exhibits sound critical thinking 

o Exhibits independence of judgement 

o Clearly explains relevant theory and cites relevant evidence 

o Contains reasoned argument and comes to a logical conclusion 

o Gives evidence of wide relevant reading 

o Includes a sufficient number of appropriate examples 

o Demonstrates a clear comprehension of the subject 

o Demonstrates the ability to apply learning to new situations and to 

solve problems 

o Is lucid and well written 

o Lacks errors of any significant kind 

 

All pieces of First class work may not have all of the characteristics above, but all 

such work will have a few, if any, negative characteristics. 

II.1- Upper second class (60-69%) 

Work at upper second class level displays a sound and clear understanding of the 

subject and demonstrates a good grasp of a wide range of the standard literature 

and/or methods and techniques of the subject. An upper second class answer 

constitutes a well-organised and structured answer to the question that is 

reasonably comprehensive, generally accurate and well informed. It will normally 
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demonstrate a greater breadth of knowledge than would be gained merely from 

the lecture notes and basic required reading. It will demonstrate some ability to 

evaluate and integrate information and ideas, to deal with knowledge in a critical 

way, and to reason and argue in a logical way. Where relevant, it will also 

demonstrate an ability to analyse information, to make sense of material, to solve 

problems, to generate new ideas and concepts and to apply knowledge to new 

situations. The presentation of information, arguments and conclusions will be 

clear and well written. 

What differentiates an upper second class piece of work from one awarded a lower 

second is the greater success in answering the question, the additional 

understanding displayed, the greater evidence of additional reading, the improved 

structure and organization, the superior quality of the argument, and the level of 

critical thinking displayed. 

Thus an Upper Second class piece of work shows positive characteristics such 

as: 

  Answers the question clearly and fully 

 Has a good structure and organisation 

 Shows evidence of a very good understanding of the topic 

 Shows clear evidence of relevant reading and research 

 Clearly explains relevant theory and cites relevant evidence 

 Contains reasoned argument and comes to a logical conclusion 

 Includes highly relevant ideas 

 Uses relevant examples 

 Demonstrates the ability to apply learning to new situations and to solve 

problems 

 Is well written 

 Lacks errors of any significant kind 

Upper Second class work usually has few negative characteristics, but may be 

limited in the sense that it: 
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o Could demonstrate more in the way of insight, imagination, 

originality or creativity 

o Does not answer the question in as fully and comprehensive a 

manner as would be possible 

o Could demonstrate more ability to integrate information 

o Could exhibit more critical thinking 

o Could exhibit more independence of thought 

 

II.2 – Lower Second class (50-59%) 

Work at lower second class level displays knowledge of the standard material and 

approaches of the subject and a familiarity with much of the standard literature 

and/or methods. A lower second class answer may constitute a relatively simplistic 

answer to the question, and is likely to be based on a narrow range of sources, 

such as lecture notes and the basic required reading, rather than being indicative 

of wider reading. It usually displays a basic ability to use relevant sources, methods 

or techniques normally applied in the subject to achieve some success in solving 

problems or marshalling arguments to reach a conclusion. The work may show 

some inconsistency in standard, may contain occasional technical or factual flaws, 

and may exhibit some difficulties with the organisation of material or with the full 

understanding of a problem or issue, but it is adequately presented and may 

include some critical judgement applied to analysis or the application of standard 

ideas or methods. 

What differentiates a lower second class piece of work from one awarded a third 

class grade is the greater success of the lower second in answering the question, 

together with the possession of more relevant information, a more coherent 

argument and an improved structure, although neither the answer to the question 

nor the structure may be incapable of improvement. 

Work at Lower Second class level will tend to possess some or all of the 

following positive characteristics: 
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 Attempts to answer the question 

 Shows evidence of a basic to good understanding of the topic 

 Shows evidence of some relevant reading or research 

 Includes some relevant ideas 

 Includes some relevant examples 

 

Work at Lower Second class level will tend to possess some or all of the 

following negative characteristics: 

o The attempt to answer the question may not be completely 

successful 

o Does not contain a sufficiently well-structured argument 

o Does not offer sufficient evidence to justify assertions 

o Does not include sufficient relevant examples 

o The style of writing could be improved 

o May contain some minor errors 

 

III – Third class (40-49%) 

Work at third class level contains evidence of study of the appropriate material and 

displays a level of presentation at least minimally commensurate with the award of 

an honours degree, but it often reflects only a limited familiarity with the standard 

literature and/or methods of the subject. A third class answer constitutes at least a 

minimal attempt to answer the question posed, but the answer may omit key points 

and/or contain assertions not supported by appropriate evidence. It may display 

superficiality in understanding and/or the use of material, an over reliance on 

knowledge at the expense of development or argument, analysis or discussion, 

and it may lack continuity, or be inadequately organised. Nonetheless, work at this 

level does show an ability to refer to some standard sources, ideas, methods or 

techniques normally applied in the subject and to achieve some success in solving 

problems or marshalling an argument to reach a conclusion. 
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What differentiates a third class piece of work from one that fails is that a third 

comprises an attempt to answer the question informed by some relevant 

information and without any major error, while a fail either does not contain an 

adequate attempt to answer the question, or does not contain sufficient relevant 

information, or contains at least one significant error. 

Work at Third class level may possess some or all of the following positive 

characteristics: 

 Attempts to answer the question 

 Shows modest evidence of understanding of the topic 

 Shows modest evidence of relevant reading or research 

 Includes a few relevant ideas 

 May include some relevant examples 

 

Work at Third class level may possess some or all of the following negative 

characteristics: 

o The attempt to answer the question may not be very successful 

o Does not contain a sufficiently well-structured argument 

o Does not offer sufficient relevant examples 

o Contains one or more important errors 

Fail – (0-39%) 

The ‘fail’ grade is sometimes broken down into two bands: F1 and F2. An answer 

at the F1 level (30-39%) represents a failure to adequately answer the question, 

but the possession of at least some relevant information. The failure to provide an 

appropriate answer may be due to a misunderstanding of the question, or to one 

or more of the following deficiencies: it may contain only a small amount of relevant 

information, the material itself may have been misunderstood, the answer may be 

poorly or incoherently presented, or the answer may not relate to the question 

asked. An answer at the F2 level (0-29%) normally contains no or only the most 

minimal amount of information relating to the question, or may demonstrate a 
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complete misunderstanding of the question, or a misunderstanding of the material 

relevant to its answer such as to render the answer meaningless. Work at Fail level 

tends to have few positive characteristics, except possibly when the grade has 

been awarded because of the inclusion of a major error, the presence of which is 

sufficiently important to outweigh any positive features of the answer. It is also 

possible for an otherwise good piece of work to be awarded a Fail grade because 

it fails to answer the question posed. The absence of positive characteristics could 

also result from the fact that the answer is very short (e.g., when a student runs 

out of time in an examination and writes very little). 

Work awarded a Fail grade tends to possess some or all of the following 

characteristics: 

o Represents a failure to answer the question (though may be an answer to 

a different question) 

o Shows no or only a little evidence of understanding of the topic 

o Shows no or only very little evidence of relevant reading or research 

o Includes no or very few relevant ideas 

o Does not contain a structured argument 

o Does not offer evidence to justify assertions 

o Does not include relevant examples 

o Contains multiple or major errors 

  



  

Page 181 of 191 

 

Student Services and Supports 

Tutor Service 

Upon registration in MIE, each student is assigned a personal tutor. The tutor is 

not an academic support, but rather, someone who is available to meet with 

student about anything that adversely affects their attendance, studies or 

participation in any aspect of the programme. This person is available to act as 

an advocate for you, and to help you understand your options, so that you can 

successfully complete your programme of study. Students can obtain the contact 

details for their tutor in Maestro (MIE’s online student records system). 

 

Health Service 

The institute provides a health service for students through Fairview Medical 

Centre.  

Contact Name Fairview Medical Centre 

Address 37/39 Fairview Strand 

Fairview  

Dublin 3 

Telephone:  01 8331616 

01 8339856 

Fax:  01 8530891 

Email (General 

Enquiries) 

info@fairview.ie 

 

Email (Repeat 

Prescriptions) 

meds@fairview.ie  

Email (Manager) deirdre@fairviewmedical.ie  

Website https://fairviewmedicalcentre.com/ 

 

Doctors Dr Peter Kelly 

mailto:info@fairview.ie
mailto:meds@fairview.ie
mailto:deirdre@fairviewmedical.ie
https://fairviewmedicalcentre.com/
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Dr Ronan Cormican 

Dr Frank  Broderick 

Dr Sinéad MacEoin 

Dr Fiona McGlynn  

 

Number of GPs Male: 3 Female: 2 

Opening Hours 08.00 – 17.30  Monday – Friday 

08.00 – 11.30 Saturday 

All clinics by appointment. Emergency services accommodated daily. Over 500 

Doctor appointments weekly with an additional 200 Nursing appointments 

Average wait for 

appointment 

Appointments generally available on day of request 

and we aim to see patients at appointment time or 

within 15 minutes 

Walk in facility 

available? 

Yes, emergencies given priority. 

Out of hours service D-Doc 1850 22 44 77 

18.00 – 08.00 Weekdays 

6.00pm Friday – 08.00am Monday Weekends 

Nurses Oonagh Langan RGN 

Geraldine Ó Scanaill RGN 

Phlebotomists Fran Lyndon 

Occupational Doctor 

Services 

 Medical reports 

 Illness review 

 Fitness to attend college 

Well woman 

services 

 Cervical Smears (Free Service) 

 Gardisil Injection 

 Implanon Services 

 Merina Coil 

 Pregnancy Tests 
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 Full Sexually Transmitted Infection (STI) 

screening 

Additional Services   Phlebotomy (blood testing) 

 Asthma Nurse Specialist 

 Smoking Cessation Clinic 

 Travel Health Centre (Yellow Fever Approved 

Clinic) 

Medical Cover for 

students: 

Term: Sept – May 

Up to 3 Doctor consultation for acute medical services 

Doctor consultation fee for the 4th visit thereafter: 

€45.00 (discount for 1st year students) 

Standard Fee is €55.00 

GMS patients can avail of all the standard GMS 

services at our centre. 

 

 

(1) The NCSS Cervical Check programme provides free smear tests every 

three years to women aged 25 to 44. 

 

Fairview Medical Centre is registered with the National Cervical Screening 

Programme. Cervical cancer can be prevented through screening and is a free 

service. Sexually active women aged 25 to 60 should have a smear test every 

three years. Further details are available at www.cervicalcheck.ie or if you have 

any queries please email one of our nurses at nurse@fairviewmedical.ie . 

 

(2) Cervical Cancer Vaccination: These vaccines are used to protect against 

cancer caused by Human Papillomavirus (HPV). Further information available at 

www.fairviewdoctors.com . Fee for full course: €395.00 

 

(3) Smoking Cessation services provided by one of our nurses. 

 

http://www.cervicalcheck.ie/
mailto:nurse@fairviewmedical.ie
http://www.fairviewdoctors.com/
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(4) Flu Vaccine & Pneumococcal Vaccine commencing mid to late September 

next. At risk groups include: Asthma/COPD, Chronic Heart Disease, Chronic 

Renal Disease, Chronic Liver Disease, Diabetes (types 1 & 2), Morbid Obesity 

BMI>40 

 

(5) Measles, Mumps and Rubella vaccine available for young adults who have 

not had two doses (usually given at age 1 and age 5). 

Please refer to the Fairview Medical Centre website for more information: 

http://dublinfamilydoctor.com/home/. 

 

In addition to 3 free visits for acute medical attention from September to May, 

students will be given up to 10% discount for a number of the services listed 

above on presentation of a valid student card. 

 

Student Counselling 

MIE offers confidential counselling services to all students who feel they would 

benefit from such supports. Services include: online support, one to one 

counselling, and workshops. To find out more about these services, please 

contact the MIE Student Counselling Service at marinocounselling@mie.ie.  

 

Student Learning and Development 

Students registered with the Disability Service have access to a wide range of 

free workshops on topics such as essay writing, thesis writing, exam preparation, 

study skills, self- and time-management which are offered periodically. For more 

information, please email access@mie.ie. 

 

http://dublinfamilydoctor.com/home/
mailto:marinocounselling@mie.ie
mailto:access@mie.ie
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Disability Service 

MIE’s Disability Service is delivered in conjunction with Trinity College Dublin 

Disability Service since 2012.  The Disability Service operates on a disability 

needs basis, providing direct support to students who disclose a disability by, via 

both a meeting with a Disability Officer, and a referral to other disability supports 

such as Assistive Technology (AT) and Occupational Therapy (OT) services, as 

appropriate, in MIE or Trinity College Dublin (Trinity). 

Students with a disability are encouraged to register with the Disability Service at 

MIE to seek supports where the disability could affect their ability to participate 

fully in all aspects of their life in college. To find out more about registering with 

the Disability Service or the supports that are available to you can check out our 

Moodle page Disability Service or email access@mie.ie 

  

https://mie.learnonline.ie/course/view.php?id=300&section=1
mailto:access@mie.ie
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Reasonable Accommodations 

 MIE is committed to ensuring that students with disabilities have as complete 

and equitable access to all facets of Student life as can reasonably be provided. 

This is in accordance with the Disability Act 2005, the Equal Status Acts 2000 (as 

amended), and the Universities Act 1997. MIE welcomes applications from 

prospective students with disabilities and endeavours to assist all students in 

realising their potential as professional educators by offering a range of supports, 

including reasonable accommodations1 In supporting the participation of students 

with disabilities in programmes that confer eligibility to practice as a teacher, the 

Institute strives to balance principles of inclusiveness with the high standards and 

duty of care required of educators for learners2.  MIE has adopted a code of 

practice which is applicable to all students with disabilities studying at the 

Institute. Which can be found here Code of Practice for Students with Disabilities 

and Consent to Disclose and Share Disability Information. 

MIE is committed to providing reasonable accommodations for students who 

have a learning difficulty or a disability so that they can participate fully in their 

educational placements. A reasonable accommodation is any action that helps to 

alleviate a substantial disadvantage due to a disability and/or a significant 

ongoing illness. The Institute has a Disability Service which provides advice and 

support to students with disabilities. Support available to students with disabilities 

includes: 

 Needs assessment on entry to determine any additional learning 

requirements. 

 Assistive technology training and support 

 Academic Support 

 Pre-placement planning and support 

 Liaison with your Assessors/lecturers to help arrange accessible 

programme materials. 

                                            

1 See Code of Practice for Students with Disabilities 
2 See MIE Equality Policy 

https://www.mie.ie/en/about_us/quality_assurance/policies_procedures/code_of_practice_for_students_with_disabilities.pdf
https://www.mie.ie/en/about_us/quality_assurance/policies_procedures/consent_to_disclose_and_share_disability_information.pdf
https://www.mie.ie/en/student_life/student_support_services/student%20resources%20-%20your%20support%20network/mie%20disability%20services.html
https://www.mie.ie/en/about_us/quality_assurance/policies_procedures/code_of_practice_for_students_with_disabilities.pdf
https://www.mie.ie/en/about_us/quality_assurance/policies_procedures/mie_equality_policy.pdf
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 Extended library loans 

Students with a disability are encouraged to register with the MIE Disability 

Service to seek support where the disability could affect their ability to participate 

fully in all aspects of the course. To avail of supports from the Disability Service 

you must upload evidence of your disability.  Reasonable Accommodations will 

be put in place only after a student has fully registered with the Disability Service. 

If you have any queries regarding any of the Student Support services, please be 

sure to contact our Access Officer, Louise Condon at access@mie.ie, or 

telephone: 01 805 7752. 

Chaplaincy 

MIE Chaplaincy Service has a full time chaplain who works in close co-operation 

with other student support services on the College Campus. It offers pastoral and 

spiritual support to students and staff of all faiths and none in the MIE community.  

The Chaplaincy Service offers support through a number of initiatives including:  

 Pastoral Care and Well-Being Initiatives 

 Spiritual support 

 Regular Creative Rituals and Liturgies  

 Inter-Faith Initiatives 

 Bereavement Support 

 Outreach projects – Social Justice and volunteering 

 Pilgrimages and Immersion Projects 

 Care of the Earth – supporting the sustainability vision of MIE 

The full time Chaplain is located in Room 109A and can be contacted at 

lily.barry@mie.ie.  

Dr Marie Whelton may be contacted especially at times of bereavement at (01) 

8535158 or at marie.whelton@mie.ie.  

 

https://www.mie.ie/en/student_life/student_support_services/student%20resources%20-%20your%20support%20network/mie%20disability%20services.html
https://www.mie.ie/en/student_life/student_support_services/student%20resources%20-%20your%20support%20network/mie%20disability%20services.html
mailto:access@mie.ie
mailto:lily.barry@mie.ie
mailto:marie.whelton@mie.ie
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Registrar’s Office 

The Registrar’s Office supports students in relation to admissions, registration, 

examinations and records. Please contact the Registrar’s Office directly with any 

of your questions regarding your registration, grades, proof of enrolment, etc., at 

registrars@mie.ie.  

Erasmus 

Students on the B. Ed course can undertake Erasmus+ mobility in third year. If 

you are interested in Erasmus+ mobility please contact erasmus@mie.ie  for 

further details.  

The deadlines for applying to take a semester abroad are:  

Semester 1: February 1st  

Semester 2: November 1st  
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Student Assistance Fund  

With co-financing from The European Social Fund and the DES, the objective of 

the Student Assistance Fund (SAF) is to provide financial assistance to full-time 

undergraduate or postgraduate students in need of such support, in particular: 

 students whose participation in higher education would otherwise be at 

risk without financial support; 

 students from socio-economically disadvantaged backgrounds with 

ongoing needs for financial support;  

 students with other circumstances giving rise to short or longer-term 

financial difficulties, including family responsibilities, bereavement, family 

difficulties, accidents or health problems. 

Further details can be found on the MIE website or from Louise Condon, the 

Access Officer (access@mie.ie). 

Student Writing 

MIE provides support for students developing study skills through the TCD 

Counselling service. This is complemented by specific writing workshops, which 

are available to all students based on demand. Please contact Robbie Irwin for 

further information (robbie.irwin@mie.ie).  

Careers Advisory Service 

At present MIE is planning to put a careers advisory service in place. Students 

are invited to make requests and suggestions for establishing the service by 

writing to the registrar by e-mail to registrars@mie.ie.   

Trinity College Dublin Clubs and Societies 

Students in Marino Institute of Education are eligible for membership of clubs and 

societies in the University. More information about the clubs and societies are 

available from Robbie Irwin (robbie.irwin@mie.ie) or from 

https://www.tcd.ie/students/clubs-societies/ 

file:///C:/Users/fscriver/AppData/Local/Microsoft/Windows/INetCache/Content.Outlook/AL4E3FJC/access@mie.ie
mailto:robbie.irwin@mie.ie
mailto:registrars@mie.ie
mailto:robbie.irwin@mie.ie
https://www.tcd.ie/students/clubs-societies/
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Institute Policies 

A number of policies have an important bearing on your progression through 

Marino Institute of Education. The most up-to-date versions of these policies are 

available on the MIE website at 

https://www.mie.ie/en/about_us/quality_assurance/policies_and_procedures/. 

The policies include 

 Attendance Policy 

 Institute Charges Policy 

 Acceptable Usage Policy 

 Policy on Scholarly Conventions 

 Plagiarism Policy  

 Rechecks and Appeals 

 Internal Transfer Policy 

 Dignity and Respect 

 DARE/HEAR Code of Practice 

 Support for Pregnant Students Policy 

  

https://www.mie.ie/en/about_us/quality_assurance/policies_and_procedures/
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Version Date Update by Comment 

1 January 2014 SD To be published 
on Moodle  

2 September 2014 SD To be published 
on Moodle 

3 November 2015 SD To be published 
on Moodle 

4 October 2016 SD/SC  

5 November 2016 SC  

6 30th November 
2017 

SC Plagiarism 
updated as per 
ACDC 29/11/2017 
Module Updates: 
ED8210, ED8209, 
ED8204 

7 30th October 2018  SC Module ED8208 
replaced with 
ED8214 

8 10th  September SC Module updates  

9 15th October 2020 SD Changes related 
to semesterisation 
and other updates 

 

 


