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A Note on this Handbook 
This handbook applies to all students on the Bachelor in Science (Early Childhood Education) 

degree programme. It provides a guide to what is expected of you on this programme, and 

the academic and personal support available to you. Please retain for future reference.  

The information provided in this handbook is accurate at the time of preparation. Any 

necessary revisions will be notified to students via e-mail or in class.  

Please note that a copy of this document is available from Oifig an Chláraitheora on request. 
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Introduction to Marino Institute of Education 
Guiding Principles 

Marino Institute of Education is a centre for teaching, learning and research in education 

under the co-trusteeship of the Irish Christian Brothers and Trinity College Dublin. The work 

of the institute is underpinned by seven guiding principles. They are to: 

 Be ecumenical and respectful of people of other faiths 

 Provide a strong element of teacher education 

 Be supportive of the mission of Catholic education by assisting the processes to 

articulate the ethos of Catholic education and by proposing models to implement it 

 Provide education programmes to encourage and empower the disadvantaged and 

the poor 

 Build a community of learning which is person-centred, respectful of differences and 

accessible to people who are disadvantaged 

 Assist parents to fulfil the responsibilities of their role as educators 

 Respect all truth seekers and defend their right to pursue new knowledge wherever it 

may lead 

  



B.Sc. ECE Handbook 2020-21 

Introduction to Marino Institute of Education   

3 

 

Message from the President 

 

A Mhicléinn, a chara, 

On behalf of my colleagues I extend a warm welcome to you to Marino Institute of Education 

(MIE). I am very pleased that you have elected to continue your studies at MIE. Tá súil agam go 

mbainfidh tú taitneamh agus tairbhe as an am a bhéas tú anseo linn. 

As a student within MIE you are part of a vibrant and innovative community which continues to 

design and develop new courses.  We now have more than 1000 students registered on our 

courses which include the Bachelor in Education degree, the Bachelor in Science (Education 

Studies) degree, the Bachelor in Science (Early Childhood Education) degree, the International 

Foundation Programme, the Professional Masters in Education – Primary Teaching, five Masters 

in Education Studies courses (Intercultural education, Early Childhood Education, Visual Arts, 

Inquiry-Based Learning and Leadership in Christian Education) and the Professional Diploma in 

Education (Further Education). We are committed to educating leaders for the twenty-first 

century who share a professional belief in, and moral commitment to, working towards 

excellence, equity, diversity and social justice within educational settings and communities at 

home and abroad.   

MIE is a Catholic institute and our culture and ethos reflect the mission of Edmund Ignatius 

Rice whose central philosophical tenet was that education is a prerequisite to the 

attainment of full human dignity. A number of core principles and traditions inform our 

work, including a strong commitment to the preservation, promotion and use of the Irish 

language. Our lecturers are very approachable and are dedicated to providing you with a 

top quality educational experience. Please engage with them and with your fellow students 
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to enrich your own learning and to broaden your understanding of what it means to be a 

student. Participate in the life of the College, join clubs and societies, and enjoy the many 

sporting, social, cultural, and personal development opportunities available to you.  In 

closing, I wish you well in your studies and I hope that your time at Marino Institute will 

prove both enjoyable and rewarding. 

 

Guím gach ráth ar an uile dhuine agaibh, ar bhur gcúram agus ar bhur saothar. 

 

Dr Teresa O’Doherty, President 
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Message from your Programme Leader 

 

A chara, 

On behalf of the Department for arts, maths, PE and early childhood education, I extend a warm 

welcome to you on the Bachelor of Science in Early Childhood Education in Marino Institute of 

Education (MIE). We are delighted and proud that you have chosen to pursue your studies at 

MIE and look forward to getting to know you over the next four years.  

As a student in early childhood education, you are part of an exciting and creative department 

together with arts, maths and PE with many opportunities for innovative approaches to teaching 

and learning. As a student in this department, you are now also part of a dynamic student 

cohort in ECE numbering more than 250 students. This speaks to the growing acknowledgement 

and status of early childhood education and the rapidly expanding ECE sector.  

As a leader in third level delivery of early childhood education programmes, we deliver an 

education programme that nurtures highly skilled early childhood educators who can design and 

facilitate high quality, inclusive and values based early childhood education to young children 

across different settings and educational contexts. In 2019, a new validation process became a 

requirement for early childhood education qualifications. MIE was the first Level 8 degree in 

early childhood education to be validated and is one of the only fully validated Level 8 

programmes to commence in 2020. This speaks to the high quality of education in MIE and to 

our dedication to educate the best qualified early childhood educators in the sector. 

Learning in the early years is about joy, connection and discovery.  We hope that your own 

learning journey in the BSc in Early Childhood Education mirrors this.  It should also spark 

your own curiosity and imagination.  You should develop a comprehensive understanding of 
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pedagogy, learning and children’s development, ultimately preparing you fully to work with 

and change the lives of young children. 

The field of early childhood education is dynamic and changing.  This is both an exciting and 

challenging time for educators.  Early childhood education requires leaders of young 

children’s learning.  Through engaging in a range of modules that focus on theory, research 

and practice, it is our intention that your studies this year bring you one step closer to 

developing the competencies that support you to realise your potential as an early 

childhood educator.  

The B.Sc in Early Childhood in MIE places great value on the role that Field Placement plays 

in the development of our students as highly skilled and effective practitioners. Over your 

four years here as a student of Early Childhood Education, you will have ample opportunities 

to apply the knowledge and the skills that you acquire in your lectures to a range of Early 

Childhood Education contexts. These include crèches, pre-schools, Montessori, Early Start 

Units and ASD pre-school classes. You will receive quality mentorship and supervision from 

experienced early childhood educators throughout your four years, who will endeavour to 

help you to develop a vision of yourself as an outstanding Early Childhood Educator.  

Dr. Maja Haals Brosnan,  

Programme Leader in BSc Early Childhood Education 

On behalf of the early childhood education team 

Rhona McGinn 

Sinead McCauley Lambe 

Dr. Mira Dobutowitsch 

Dr. Maja Haals Brosnan 
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Staff Contact List 
Dr Maja Haals-Brosnan is the Programme Leader for BSc Early Childhood Education and can 

be contacted at the number below or at Maja.HaalsBrosnan@mie.ie 

A full staff contact list is available on the MIE website or from the Education Office on 

request from September 2020 

Title First 
Name 

Surname Role email Tel: Oifig 

Dr Maja Haals Brosnan B.Sc. ECE 
Programme 
Leader 

Maja.HaalsBrosnan@mie.ie 853 5165 M226 

Dr Joan Kiely Dean of 
Education: 
Curriculum 
and 
Childhood 

Joan.Kiely@mie.ie 853 5157 M112 

 Sinéad McCauley 
Lambe 

Field 
Placement 
Coordinator 

Sinead.McCauleyLambe@mie.ie 853 5142 M220 

 Rhona  McGinn Assistant 
lecturer in 
Early 
Childhood 
Education 

Rhona.McGinn@mie.ie 853 5146 M220 

Dr Mira Dobutowitsch Lecturer in 
Early 
Childhood 
Education 

Mira.Dobutowitsch@mie.ie 805 7755 M221 

  Registrar’s 
Office 

  Registrars@mie.ie 853 5133 M105 

  Education 
Office 

 

 EducationOffice@mie.ie 805 7701 M13 

 

  

mailto:Maja.HaalsBrosnan@mie.ie
mailto:Joan.Kiely@mie.ie
mailto:Sinead.McCauleyLambe@mie.ie
mailto:Rhona.McGinn@mie.ie
mailto:Mira.Dobutowitsch@mie.ie
mailto:Registrars@mie.ie
mailto:EducationOffice@mie.ie
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Bachelor in Science (Early Childhood Education)  
Programme Overview 

Programme Aims 

The programme aims of the B.Sc. (Early Childhood Education) include: 

1. To provide a broad practical and theoretical understanding of the holistic 

development of young children in a variety of contexts. 

2. To enhance practice through the exploration of the role of Early Childhood 

practitioners across domains of learning. 

3. To afford opportunities to analyse, critique and debate Early Childhood policy and 

practice in Irish and international contexts. 

4. To deepen understanding of the ethical complexities and considerations that lead to 

high quality practice in Early Childhood settings. 

5. To offer opportunities to critically reflect on the relationship between theory and 

practice through conducting rigorous research that adds to the body of knowledge in 

the field. 

6. To enable students to develop personally and to be prepared for careers in Early 

Childhood settings. 
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Programme Learning Outcomes 

This programme leads to the award of a degree at Level 8 of the National Qualifications 

Authority of Ireland. The degree is awarded by Trinity College, the University of Dublin. The 

overarching themes which underpin the programme aims and programme learning 

outcomes include The Child, Curriculum and Policy, Ethics and Social Justice and the 

Professional (self). 

Upon successful completion of the B.Sc. (Early Childhood Education) Programme, students 

should be able to:  

Learning Outcome 1:  Articulate a critical understanding of child psychology and 

development in context. 

Learning Outcome 2:  Theorise, plan, develop, enact and assess curriculum 

appropriate to the Early Years context. 

Learning Outcome 3:  Compare and critique Early Years educational policies and 

practices in Ireland with those in other societies, and appraise 

the benefits and limitations of educational policy alternatives 

in an ever-changing global context. 

Learning Outcome 4:  Identify and interpret the complex and inter-related factors 

that influence teaching and learning in different environments 

and identify factors that influence these relationships. 

Learning Outcome 5:  Identify and discuss the key factors related to a child’s 

physical, social and emotional interactions and well-being in 

the Early Years. 

Learning Outcome 6:  Articulate an understanding of the centrality of artistic 

exploration in Early Years education and the value of the 

social, emotional and aesthetic dimensions in Early Childhood 

development. 



B.Sc. ECE Handbook 2020-21 

Programme Overview   

10 

 

Learning Outcome 7:  Identify and explain the importance of and the need for high 

ethical standards in the practice of Early Years education, 

including the moral responsibilities of the education 

profession to diminish intolerance, discrimination and 

educational disadvantage. 

Learning Outcome 8:  Critically analyse and discuss theories of language acquisition 

and apply them in practical settings to enhance the language 

development of young children. 

Learning Outcome 9:  Undertake a substantial piece of academic research and 

present findings in written format in an appropriate scholarly 

manner, to a specialist or non-specialist audience as 

appropriate. 

Learning Outcome 10:  Articulate an in-depth knowledge of an elected field of study. 

Learning Outcome 11:  Critically reflect on field placement experiences and use these 

reflections to inform future practice and identify areas of focus 

for future professional development. 
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Programme modules 

The grid that follows offers an overview of the programme as of September 2020 

 

Year of course Programme Overview of the B.Sc. in Early Childhood Education 2020 

1 

 

Psychology and 
the Developing 
Child 

Curriculum & 
Pedagogical 
perspectives: 
Dispositions & 
Play 

Field 
Placement 

International 
Policy & Practice 
in Early Childhood 
Education 

Developing 
movement skills 
through activity 
and play 

Foundation in 
Inclusive 
Education: 
Special 
Educational 
Needs in Early 
Childhood 
Education. 

Awakening the 
senses: 
Creativity and 
the Visual Arts 

A nurturing 
pedagogy in ECE 

Literacies in the 
Early Years: 
Language 
Acquisition 

Elective 

2 

 

Understanding 
Childhood in 
Context 

Curriculum & 
Pedagogical 
Perspectives: 
Models of 
Curriculum & 
Assessment 

Field 
Placement 

Early Childhood 
Education Policy 
& Practice in 
Ireland 

Well-being and 
health education 
in Early Childhood 

Special 
Educational 
Needs 

(SEN) 

Music, Drama 
and Integrated 
Arts 

Inclusion and 
Diversity in the 
Early Years 

Early 
Mathematical 
Awareness 

Elective 

3 

 

Constructions of 
Childhood 

Curriculum & 
Pedagogical 
Perspectives:  
Interactions & 
Relationships 

Field 
Placement 

Legal Context of 
Early Childhood 
Education 

The Inner 
Landscape of the 
Child 

Research 
Proposal 

Inquiry-Based 
Learning and 
Environmental 
Care 

Inclusion and 
Culture, Identity 
and the Self 

Early Literacies 

 

Elective 

 10 credits 10 credits 5 credits 5 credits 5 credits 5 credits 5 credits 5 credits 5 credits   5 credits 

4 

 

Organisation 
Learning and 
Skills for Early 
Childhood 
Education 1  

5 credits 

Organisation 
Learning and 
Skills for Early 
Childhood 
Education 2 

5 credits 

Field 
Placement 

 

20 credits 

Curriculum & 
Pedagogical 
perspectives: 
Learning through 
Play 1 

5 credits 

Curriculum & 
Pedagogical 
perspectives: 
Learning through 
Play 2 

5 credits 

Research Methods+ Dissertation 

20 credits 

Elective modules: Communication for Education, Financial Management in Education, Early Childhood Education through the Medium of Irish, Leadership: Theory and Practice, Creative Technologies in an Early 
Education Setting, Nutrition and Healthy Eating. Note that all electives may not be offered every year.  
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BSc in Early Childhood Education – Semester experience (new) 

 

ECE YEAR 1 

Semester 1  Credits Semester 2 Credits 

Curriculum and 

Pedagogical 

Perspectives: 

Dispositions and Play 

10  Psychology and the 

Developing Child 

10 

Field placement 5 International policy 

and practice 

5  

Literacies in the early 

years 

5 Developing movement 

skills 

5  

Nurturing pedagogy 5  Foundation in Inclusive 

Education: Special 

Educational Needs in 

Early Childhood 

Education. 

5  

Awakening the senses  5  Elective 5  
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ECE YEAR 2 

SEMESTER 1  Credits SEMESTER 2 Credits 

Curriculum and 

Pedagogical 

Perspectives: Models of 

curriculum and 

Assessment 

10  Understanding 

Childhood in context 

10 

Field placement 5 Wellbeing and health 

Ed in ECE 

5  

Music Drama and 

Integrated Arts 

5 Early Childhood: Policy 

and Practice (Irish) 

5  

Early Mathematical 

Awareness 

5 Special Educational 

Needs  

5  

Inclusion and Diversity 

in the early Years 

5 Elective  5 
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ECE YEAR 3 

SEMESTER 1  Credits SEMESTER 2 Credits 

Curriculum and 

Pedagogical 

Perspectives: 

Interactions and 

Relationships 

10  Constructions of 

Childhood 

10 

Inclusion, Culture, 

Identity and the Self 

5 Inner Landscape of the 

Child 

5  

Inquiry-based Learning 

and Environmental 

Care  

5  Research Proposal 5 

Field Placement 5 Legal Context of ECE  5 

Early Literacies 5  Elective 5 
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ECE YEAR 4 

SEMESTER 1 Credits SEMESTER 2 Credits 

Dissertation 

 

20 Field Placement 20 

Curriculum & 

Pedagogical 

perspectives: Learning 

through Play 1 

 

5  Curriculum & 

Pedagogical 

perspectives: Learning 

through play 2 

5  

Organisation, Learning 

and skills 1. 

5 Organisation, Learning 

and skills 2. 

5 
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Description of the European Credit Transfer System (ECTS) 

ECTS stands for European Credit Transfer and Accumulation System. It is a way of comparing 

and accrediting undergraduate & postgraduate modules and programmes across the 

European Union and other collaborating countries. The ECTS weighting for a module is an 

estimate of the student workload required for that module, based on factors such as the 

number of contact hours, the number and length of written or verbally presented 

assessment exercises, class preparation and private study time, laboratory classes, 

examinations, school placements, and so on as appropriate. There is no intrinsic relationship 

between the credit volume of a module and its level of difficulty. 

In Trinity College Dublin 1 ECTS unit is defined as 20-25 hours of student input so a 5-credit 

module is designed to require 100-125 hours of student input, including class contact time 

and assessments, a 10-credit module will be designed to require 200-250 hours of student 

input. The European norm for full-time study over one academic year is 60 credits. 

ECTS credits are awarded to a student only upon successful completion of the programme 

year.  Progression from one year to the next is determined by the Programme regulations.  

Students who fail a year of their programme will not obtain credit for that year even if they 

have passed certain component programmes.  The breakdown of the percentage and ECTS 

credit allocation is shown on previous page.  
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Field Placement information  

The Field Placement in each year allows students to experience the practical application of 

the theory they are learning in college. It also provides a meaningful and realistic insight into 

the world of early years’ education. Group reflection and a collaborative sharing of 

experience enhances the learning for all. 

In years 1 and 2, the field placement consists of serial observation days and a two-week 

block placement. In year three, students will undertake serial observation days and a three-

week block placement. In Year 4, the Field Placement is taken in a 9-week block. Over the 

four years, students will engage in approximately 588 hours of field placement. In year 1 

and 2, student engagement with the field placement must be deemed ‘satisfactory’ by their 

field placement mentor to progress to the next placement. In third and fourth year students 

will engage in more formal and in-depth modes of assessments. 

Structure of Field Placement 

Year Total 
Hours 

Structure Setting Application 

ECE1 90 5 observation days 

2-week block 

Early Years Setting Application facilitated 
by MIE 

ECE2 114 4 observation days 

2-week block 

1-week Sp. Ed block 

Early Years 

or 

Junior Infant class in Primary 
School Setting 

Student applies 
independently but with 
support from MIE 

ECE3 114 4 observation days 

3-week block 

Early Years Setting Student applies 
independently 

ECE4 270 1-week observation 
block 

8-week block 

Early Years Setting 

(Students may choose to 
revisit a setting from previous 
years) 

Student applies 
independently 

The student will organize their own field placement in accordance with the directions 

provided by the Institute. It is expected that the students will engage fully with the field 
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placement and will demonstrate an enthusiasm for learning about the work of the provider 

over the duration of the placement. The student will be professional at all times, in terms of 

conduct, dress and manner. 

Students will maintain confidentiality and discretion at all times. The field placement is not 

to be discussed online, through social media or any other public forum. The student will be 

punctual and attend for all days of the field placement. Missed days will have to be 

compensated for, in consultation with the Programme coordinator. In the event of a student 

not being able to attend the following procedure must be adhered to: 

 The student will contact their field placement provider 

 The student will contact their placement mentor 

 The student will contact the Institute 

Marino Institute of Education recognises the key role of early years’ services in offering 

places to students for field placement. When a student commits to attending a service for a 

particular placement, inconvenience is caused to the service if a student is absent for any of 

placement time. Therefore, when a student commences any field placement, full and 

complete attendance is required. No exceptions to this are possible without written 

permission from the Director of Field Placement being given before the commencement of 

the placement. Should it happen that a student has a contagious illness or is too ill to attend 

placement, notification must be provided to the host provider, the placement tutor and the 

placement office in the institute the evening before or in exceptional circumstances before 

8 a.m. on the morning of the absence. Such an absence is only acceptable if it has been 

approved by a medical doctor. When a student is absent, a medical certificate must be 

provided to the institute within one week of the absence. Medically certified absences will 

be made up at the appropriate time. 
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While on placement the student will 

 engage in observation of the work of the placement provider, 

 participate in the daily activities of the placement provider 

 Carry out required tasks as outlined in lectures/assignments 

 Reflect on the work of the placement provider through the use of prescribed 

reflection questions as provided by the Institute. 

The student will agree a work plan for the placement prior to the commencement of the 

placement. A copy of this must be presented to the placement mentor and the placement 

provider. The student will provide contact details of the placement provider for their 

placement tutor, including map, phone and email. The student will liaise with the placement 

tutor and placement provider to organize a time suitable for the placement mentor to visit 

and/or contact the field placement provider. Students who do not keep field placement 

deadlines or return field placement forms and their completed field placement portfolios in 

full and by the assigned deadlines may not be given permission to complete their Field 

Placement that year. Placements will then have to be completed the following year and 

students will have to go ‘off-books’ to complete their placement module. 

Specific guidelines relating to the assessment procedures to be adhered to in year 3 and 4 

will be given during lectures, are available on Moodle and can be found in the Year 4 

module descriptors. 
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Outline of the hours of Field Placement within the BSc in ECE programme 

Year  Module title ECTS  Placement as part 
of directed study 

Assessment as related to Field 
placement 

1 Curriculum and 
Pedagogical 
Perspectives: 
Dispositions and Play    

10 ECTS 5 hours field 
placement  

 

50% of assessment -  Individual 
Presentation of 20 minutes -Storytelling  
(Approximation of Practice) including 
presentation documentation   

1 Field Placement 1 5 ECTS 60 hours over 2 
week block Field 
Placement in a 
setting 

Planning documentation requirements 
(50%)  

Observation of field placement Practice 
(50%) 

1 

 

Developing 
movement skills 
through activity and 
play 

 

5 ECTS 5 hours in Field 
Placement as part 
of Directed Study 

100% Assessment  

Critical reflective Portfolio/journal (3000 
words with photo and illustrated 
evidence of link to research and theory) 
FIELD  

1 Foundation in 
inclusive education: 
Special Educational 
Needs in Early 
Childhood Education 

 

5 ECTS Directed study:  5 
hours of Field 
Placement 

 

100% Dialogic assessment:  Students will 
be assessed individually via oral 
questioning / discussion.  The range of 
questions presented to students will be 
drawn from all aspects of the module 
equivalent to 3,000 word assignment   

 

1 Awakening the 
Senses: Creativity 
and the Visual Arts 

5 ECTS 5 hours Field 
Placement 

100% Assessment - Individual critical 
reflective folio-journal. Equivalent to 
3,000 word assignment 

1 A nurturing 
pedagogy in early 
childhood education 

5 ECTS 5 hours Field 
placement  

100% Assessment - Practical 
demonstration of 20 minutes duration 
(of core care skills) with a 750-word 
written component. 

1 Literacies in Early 
Years: Language 
Acquisition 

5 ECTS 5 hours Field 
placement 

Assessment – 3 hour exam 

 Total in JS 40 ECTS 90 hours  
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Year  Module title ECTS  Placement as part 
of directed study 

Assessment as related to Field 
placement 

2 Curriculum and 
Pedagogical 
Perspectives: Models 
of Curriculum and 
Assessment 

10 ECTS 6 hours Field 
Placement 

Learning story based assessment 2,000 
words (40%) 

2 Field Placement 2 5ECTS 60 hours in a two-
week block 

Assessment: 

Planning documentation requirements 
(50%)  

Observation of field placement Practice 
(50%) 

2 Well-being and 
Health in Early 
Childhood 

5 ECTS 6 hours in Field 
Placement 

Assessment: 

Group presentation of 20 minutes 
duration followed by a 20 minute 
question and answer session pertaining 
to the students' presentation with a 750-
word individual written component 
equivalent overall to a 3,000 word 
assignment. 

2 Special Educational 
Needs in Early 
Childhood Education: 
From theory to 
Practice 

5 ECTS 1 week block 
placement 

30 hours 

Assignment entailing a 2,000 word essay 
and a 1,000 word written report   

2 

 

Music, Drama and 
Integrated Arts 

5 ECTS 6 hours in Field 
Placement 

Assessment: Group Presentation of 10 
minutes duration with individual 1200 
word written component equivalent to 
3,000 words. 

2 Early Mathematical 
Awareness 

5 ECTS 6 hours in Field 
Placement 

Assessment: written 3 hour exam 

 Total Placement 35 ECTS 114 hours  
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Year  Module title ECTS  Placement hours Assessment as related to Field 
placement 

3 Curriculum and 
Pedagogical 
Perspectives: 
Interactions and 
Relationships 

10 ECTS 8 hours in Field 
Placement 

Assessment: 50%  Group presentation of 
20 minutes duration followed by a 20 
minute questions and  answers session 
pertaining to the students' presentation 
with individual written component.  

50% 2500 assignment. 

3 Field Placement 3 5 ECTS 3- week block 
placement 

90 hours 

Assessment of their Field Placement 
experience  

Planning documentation requirements 
(50%)  

Observation of field placement Practice 
(50%) 

3 Inquiry-Based 
Learning and 
Environmental Care 

5 ECTS 8 hours in Field 
Placement 

Assessment  

3000 word essay 

3 Early Literacies 5 ECTS 8 hours in Field 
placement 

Assessment  

3000 word assignment 

 Total placement 25 ECTS 114 hours  
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Year  Module title ECTS  Placement hours Assessment as related to Field 
placement 

4 Field Placement 4 20 ECTS 9 week block in 
Field Placement  

270 hours 

Assessment  

Planning documentation requirements 
(50%)  

Observation of field placement Practice 
(50%) 

4 Total  20 ECTS 270 hours  

 

 

Overall total for the 
progamme 

120 ECTS 588 hours  
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Programme Regulations 

Registration 

New and continuing students must register each academic year by the designated date. A 

charge is imposed for late registration (after 15 October). Students who do not register by 

the Friday of Teaching Week 8 of their year of the Programme will be deemed to be 

withdrawn and services such as library and e-mail accounts may be suspended. In such 

circumstances undergraduate students must apply through the Admissions Office to the 

Registrar for re-admission. 

Examinations 

Annual examinations are held in the Michaelmas term in December and/or in the Trinity 

term in April or May. Supplemental (repeat) examinations are held in the following 

August/September. If a student is unable to sit an examination due to unforeseen 

circumstances, the student’s tutor must be notified in advance so that he/she can seek 

permission from the registrar for the desired course of action (withdrawal, deferral). An 

unexcused absence from an examination may result in a fail grade being recorded for the 

examination paper.  

In exceptional circumstances a student’s tutor may apply to the Court of First Appeal for 

permission to sit a special examination. Such appeals are considered following the 

supplemental examination session and may be considered only in respect of final, non-

degree examinations. Special examinations may be recommended in exceptional 

circumstances only, where a student has been unable to complete his/her examinations at 

the supplemental session due to illness or other grave cause.  

Examination timetables are published in advance of the dates of examinations on notice-

boards and on Moodle. The onus lies on each student to establish the dates of the 

examinations by consulting the notice-board or Moodle.  

Examination results will be published on maestro.mie.ie. The onus lies on each student to 

inform themselves of the results of the examinations by consulting MAESTRO. Any student 
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who has failed the annual or supplemental examinations should attend the script viewing 

morning and/or contact their tutor. If the tutor is unavailable, the student should contact 

the registrar’s office. Examination results are withheld if students have outstanding debts 

with the institute.   

Rules for Passing and Progression – B.Sc. ECE 

1. A student’s overall mark in each year is a combination of the student’s marks in each 

module, calculated according to the weighting allocated to each module.  

2. The following grade bands are used in assessing work in modules and in the overall 

results for the programme.  

Grade Mark 

70% + First class honors 

60% - 69% Second class honors, upper division 

50% - 59% Second class honors, lower division 

40% - 49% Third class honors 

30% - 39% F1 

29% and below F2 

 

3. In calculating a student’s final degree result, marks from the Junior Sophister and 

Senior Sophister years will be used with the weighting 35/65. Students will receive 

an end-of-year result for the Junior Sophister year and for the Senior Sophister year 

in addition to their degree classification 

4. Should a Freshman student’s overall mark be borderline (i.e. 49%, 59% and 69%) the 

court may recommend that their grade be rounded up to the next grade if the 

student has:  

I. Passed all modules in the annual exams 
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II. A preponderance (more than 50%) of module grades in the next higher grade 

level 

III. The next higher grade level in one of the 10 ECTS modules 

5. Borderline marks are not considered for rounding up in Junior Sophister. 

6. In the case of a Senior Sophister student whose overall degree mark is borderline, all 

module marks, across Junior Sophister and Senior Sophister are considered.  

7. In order for a borderline mark to be raised at the end of Senior Sophister year a 

student must have:  

I. the next higher grade level in the dissertation 

II. Senior Sophister placement grades at the next higher grade level 

III. a preponderance (more than 50%) of module grades in Senior Sophister year 

in the next higher grade level. 

IV. passed all Senior Sophister modules and have at most one failed module in 

Junior Sophister year 

8. Decisions about raising borderline marks are made at the Court of Examiners. 

9. Students must receive at least 40% in every module in order to complete the 

requirements of the year. However, a single failing result (between 35% and 39%) in 

one 5 ECTS credit module, except the field placement modules, may be 

compensated provided no other module has been failed. No compensation is 

permitted across modules in the Senior Sophister year. 

o In the case of field placement modules across all years, compensation is not 

permitted.  

o In the case of 10ECTS credit modules, compensation is not permitted.  

10. If a student fails a module, (i.e. gets 39% or lower in a non-compensatable module or 

gets 34% or lower in a compensatable module), in the annual exams, a supplemental 

exam or assignment must be taken at the next available sitting. 
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11. Students are required/permitted to only take supplemental exam(s)/assignment(s) 

in assessment component(s) that are failed or not submitted, unless specified 

otherwise. 

12. If a student fails an assessment component of a module in the supplemental exams 

by receiving less than 30% in that module component, irrespective of whether or not 

the module overall has been passed, all assessment components of the module must 

be taken at the next available sitting, unless specified otherwise. 

13. If a module assessment component(s) is not completed or not submitted the result 

for the component(s) is recorded as NS (non-submission). The student fails the 

module even if the students’ overall average on completed/submitted work exceeds 

40%. In such cases, NS is recorded against the passing grade. When submitted for 

supplemental examination, the mark for work not previously submitted is capped at 

40%, even where a higher mark was warranted.  

14. If a student has still failed one or more modules following the supplemental exams, 

the student may be permitted by the Court of Examiners to repeat the year and take 

the module at the next available opportunity (i.e. the next annual exams). Should the 

student be unsuccessful in the second annual exams (i.e. the third attempt overall), 

the student may take the exam one final time the following autumn). Should the 

student be unsuccessful at this time, no further repeat is possible. 

15. The Court of Examiners decides if a student may be permitted to repeat the year on 

books or off books. In the first three years of the programme, students who fail one 

or two modules and achieve an overall average of II.2 (50%) or higher for the year 

may be recommended by the court to repeat the failed modules off books. Students 

who fail one or two modules and achieve an overall average of III (49% or less) for 

the year will be recommended by the court to repeat the failed modules on books. 

Students who fail three or more modules must repeat the year on books. If both 10-

ECTS credit modules are failed, those modules must be repeated on books.  

16. In the Senior Sophister year, students who fail both the portfolio and the 

presentation have failed the field placement module overall. In such an instance, the 
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overall internship module must be repeated on books in the subsequent academic 

year.  

17. A student who fails the dissertation module may be granted by the Court of 

Examiners up to a maximum of two repeat attempts of this module. 

o Students may be granted a first repeat attempt at the supplemental exam in 

the autumn. If this is granted, students are required to submit a revision of 

the original dissertation that was submitted for the annual examinations. 

Additional supervision is not available over the summer months. Assistance 

to students is limited to feedback provided at script viewing day and to 

Moodle online resources. The mark awarded for this supplemental 

dissertation is capped at 40%.  

o Students who are unsuccessful in the dissertation module at the 

supplemental examination may be permitted by the Court of Examiners to 

repeat the module on books, as a final attempt, the following academic year. 

They are required to select and undertake a new research question. Should 

the student be unsuccessful at this time, no further repeat is possible. The 

mark awarded will not be capped. 

18. If a student fails to complete or submit the dissertation (for the annual or 

supplemental examinations, or both), without notification and evidence of Ad Mis or 

Medical circumstances, the result for the module is recorded as INC (incomplete) 

and the overall grade for the year is recorded as a FAIL. The student is required to 

repeat the dissertation on books the next academic year as a final attempt.  The 

mark awarded will not be capped. 

19. Students granted permission to repeat the year off books and to take examinations 

only will have the new marks and a new overall grade presented to the annual court 

of examiners, which will include the marks for the repeat examinations and marks 

carried forward from the previous academic year. When one or more modules is/are 

repeated for a year on books or off books, the student’s overall average grade is not 

capped at the overall annual grade from the previous year. 
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20. Where assessment(s) do not count towards an award (i.e. Junior and Senior 

Freshman), there will be no capping of module marks at supplemental examinations. 

The overall end-of-year result for students who progress on the basis of marks 

attained at a supplemental examination should be recorded as “pass at 

supplemental”, e.g. 52% ‘Pass at Supplemental’ 

21. Where assessments count towards an award (e.g. Junior and Senior Sophister), any 

assessment component which a student supplements (because of a fail, an 

unexcused no-show or an unexcused non submission) will be capped at 40%. In such 

circumstances the mark for a supplemental field placement will not be capped.  

22. Students’ results may be returned as “Withheld” for outstanding fees or library fines 

until the outstanding fees are paid.  
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Level 7 Degree Exit Option 
In exceptional circumstances (typically related to medical/health, financial or professional 

circumstances), where a student has successfully completed all requirements of years 1, 2 

and 3 of the course, the student may exit from the B.Ed. or B.Sc. course with an ordinary 

(level 7) B.A. A student who wishes to apply for exiting with a level 7, B.A. degree should 

apply to the Registrar’s Office to do so at the earliest possible opportunity and should 

supply relevant documentation to support the request.  

A student who fails fourth year may apply to exit the course at Level 7.  

In each case applications to exit a course at level 7 will be considered by the Registrar and 

decided on a case-by-case basis.  

Students who exit with a level 7 ordinary B.A. degree may not re-enter the course.  

Bachelor Degree (NFQ Level 7) 

Qualifications which signify completion of the first cycle at ordinary Bachelor’s level are 

awarded to students who have completed a course of study which enables them to show; 

a. A comprehension (that builds on and supersedes their general secondary education) 

of the theory, concepts and processes pertaining to a field or (in the case of joint 

degrees) fields of learning 

b. A knowledge, supported by the use of advanced textbooks, of one or more 

specialised areas 

c. That they can apply this knowledge and comprehension in a manner that indicates a 

thorough and informed approach to their work or vocation, and have competences 

typically demonstrated through devising and sustaining arguments, and formulating 

and solving problems with their field of study 

d. That they have a mastery of a number of specialised skills and tools which they can 

use selectively to address complex problems, including design problems 
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e. That they have the ability to devise data gathering experiments, and to gather and 

interpret relevant data to inform independent judgements which include reflection 

on relevant social, scientific or ethical issues 

f. That they can act effectively, under the guidance of qualified practitioners, in a peer 

relationship within multiple, complex and heterogeneous groups 

g. That they can communicate information, ideas, problems and solutions to both 

specialist and non-specialist audiences 

h. That they have developed those learning skills which are necessary for them to 

continue to undertake further study at an honours Bachelor or a Higher Diploma 

level. 

Note that an award at Level 7 will not meet the requirements for progress onto some level 9 

courses, such as the Professional Masters in Education.  
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External Examiners 

Dr. Sheila Garrity (National University, Galway) 

Submission of Coursework 

All coursework, consisting of projects, assignments, folios, journals and exercises must be 

submitted by the due date to avoid the imposition of penalties. Should work not be 

submitted by the due date, the penalties that apply are:  

 Ten percent of the marks awarded will be deducted from work which is submitted 

up to one week after the submission due date.  

 Twenty per cent of the marks awarded will be deducted from work which is 

submitted between one and two weeks after the submission due date. 

 Assignments will not be accepted more than two weeks after the due date and the 

student will be returned as fail.  

With advance notice and good reason, due dates may be extended by the lecturer 

concerned at his/her discretion in consultation with the particular student and the registrar, 

as appropriate. Requests for an extension must be made in writing to the lecturer prior to 

the original deadline and may be granted on medical grounds (with medical certificate 

required for submission) or in respect of ad misericordiam situations (with the approval of 

the student’s personal tutor). In cases where an extension has been granted, the new due 

date and the signature of the lecturer, needs to be entered on the assignment cover sheet. 

No penalty will be incurred provided that the work is submitted on or before the revised 

due date. A record of the extension will be lodged in the registrar’s office. 

Where a piece of coursework is not submitted for the annual exams, the mark for the 

coursework will be capped at 40% in the supplemental exams.  

Students are required to keep a copy of all assignments submitted. 

If an assignment is failed or not submitted in the annual exams, students may be permitted 

by the Court of Examiners to submit a supplemental assignment. The deadline for receipt of 
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supplemental assignments is 1:00 p.m. on the first day of the written examinations. The 

assignment may be delivered in person to the Registrar’s Office (M105) or sent by registered 

post to the Registrar’s office. Students should retain proof of postage and a copy of the 

assignment.  

Supplemental assignments received following the deadline will not be accepted unless 

accompanied by written evidence (e.g. a medical certificate) of mitigating circumstances. 

Under no circumstances can supplemental assignments be accepted after 17:00 on Friday of 

the supplemental exams week.  

Plagiarism 

Please read the following definitions and principles that have developed about plagiarism. 

This should be read in conjunction with MIE policy on plagiarism, which is available on 

Moodle. 

General 

All members of the academic community use and build on the work and ideas of others. It is commonly 
accepted, however, that we build on the work and ideas of others in an open and explicit manner, and 
with due acknowledgement. 

Plagiarism is the act of presenting the work or ideas of others as one’s own, without due 
acknowledgement. 

Plagiarism can arise from deliberate actions and also through careless thinking and/or methodology. The 
offence lies not in the attitude or intention of the perpetrator, but in the action and in its consequences. 

It is the responsibility of the author of any work to ensure that he/she does not commit plagiarism. 

Plagiarism is considered to be academically fraudulent, and an offence against academic integrity that is 
subject to the disciplinary procedures of the Institute. 

Examples of Plagiarism 

Plagiarism can arise from actions such as: 

(a) copying another student’s work; 

(b) enlisting another person or persons to complete an assignment on the student’s behalf; 

(c) procuring, whether with payment or otherwise, the work or ideas of another; 

(d) quoting directly, without acknowledgement, from books, articles or other sources, either in 
printed, recorded or electronic format, including websites and social media; 

(e) paraphrasing, without acknowledgement, the writings of other authors. 
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 Examples (d) and (e) in particular can arise through careless thinking and/or methodology where 
students: 

(i) fail to distinguish between their own ideas and those of others; 

(ii) fail to take proper notes during preliminary research and therefore lose track of the sources 
from which the notes were drawn; 

(iii) fail to distinguish between information which needs no acknowledgement because it is firmly 
in the public domain, and information which might be widely known, but which nevertheless 
requires some sort of acknowledgement; 

(iv) come across a distinctive methodology or idea and fail to record its source. 

All the above serve only as examples and are not exhaustive. 

Plagiarism in the context of group work 

Students should normally submit work done in co-operation with other students only when it is done with 
the full knowledge and permission of the lecturer concerned. Without this, submitting work which is the 
product of collusion with other students may be considered to be plagiarism. 

When work is submitted as the result of a group project, it is the responsibility of all students in the group 
to ensure, so far as is possible, that no work submitted by the group is plagiarised. 

Self-plagiarism 

No work can normally be submitted for more than one assessment for credit. Resubmitting the same 
work for more than one assessment for credit is normally considered self-plagiarism. 

Avoiding plagiarism 

Students should ensure the integrity of their work by seeking advice from their lecturers, tutor or 
supervisor on avoiding plagiarism 

When assignments are submitted, students must complete a cover sheet that contains the 

following declaration:  

“I have read and I understand the MIE plagiarism policy. I have also completed the Online 

Tutorial on avoiding plagiarism (Ready, Steady, Write)”, located at http://tcd-

ie.libguides.com/plagiarism/ready-steady-write.” 

All incidents of suspected plagiarism will be dealt with under the Marino Institute Education 

Plagiarism Policy  

  

http://tcd-ie.libguides.com/plagiarism/ready-steady-write
http://tcd-ie.libguides.com/plagiarism/ready-steady-write
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Prizes and awards 

 Marino Institute of Education presents a gold medal to Senior Sophister student(s) 

who have an overall degree mark of 73% or above, based on results of both 

Sophister years, weighted 35:65 and where all modules in Senior Sophister year have 

a mark of 70% or higher.  

 Edmund Rice award is presented to the student who achieves the highest overall 

mark in B.Sc. Early Childhood (based on results in the Junior Sophister and Senior 

Sophister years) 

 Bonn Ealaíon Award. This Award recognises potential leadership in arts-in-education 

from continued engagement with the MIE arts, the concurrent development of a 

personal arts practice or exemplifying excellence in arts-in-education related studies 

or research at MIE. 
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Module Descriptors: Year one  
The following are abridged module specifications for the B. Sc. ECE degree.  

Full module descriptors will be provided by the module lecturer. 
They are organised by year group. 

Psychology and the Developing Child  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Psychology and the Developing Child    

2. Module Code 

 

3. ECTS Value 

10 credits 

4. Rationale and Aims 

Rationale 

This module will provide a foundation for students to understand the basic methods and 
perspectives provided by psychological thinking, and how these may be applied to early education 
and development from birth to 6 years. It will draw largely on developmental psychology in 
delineating various psychological schools of thought and how they describe the learning and 
development of young children in a holistic sense (physical, social, emotional, cognitive, moral, 
linguistic etc). Students will be encouraged to begin a process of developing critical, analytical 
approaches to their work. Such approaches are applicable to the study of psychology, but are also 
transferable to other disciplines and subjects within the B.Sc. 

Aims 

 To explore key psychological schools of thought. 

 To encourage students to develop their critical, analytical and reflective skills in order to 
facilitate application of these approaches appropriately in the early educational setting. 

 To provide a foundational awareness of the multitude of factors impacting on child 
learning and development in a variety of contexts. 

 To promote understanding of the various developmental and learning difficulties young 
children can experience and explore implications for early years practice 

5. Learning Outcomes 

On successful completion of this module, students should be able to 
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 Identify some of the multitude of factors interacting with and impacting on children’s 
development and learning, in a variety of contexts. (PLO1; PLO5; PLO6) 

 Outline how early development may impact on later behaviour and learning (PLO1; PLO5; 
PLO6). 

 Describe various theoretical approaches to explaining children’s learning and 
development, and analyse how different psychological perspectives compare and contrast 
(PLO1; PLO5; PLO6).  

 Critically analyse various approaches to the study of child development, and justify their 
own opinions, perspectives and approaches, grounded in a solid base of research and 
theory (PLO1; PLO11).  

 Describe practical approaches in the early childhood education setting based on 
theoretical concepts and adapt these to early childhood education practice situations 
(PLO1; PLO11).  

 Outline some key interventions, strategies and supports to cater for children with a 
diverse range of developmental difficulties and learning needs 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

 2,500 word essay (50%) 

 Group Presentation (50%) and 750 word individual component equivalent to 2,500 word 
assignment  

7. Pass Requirement 

40% in each element (each must be passed separately) 

8. Method of Supplemental Assessment 

Resubmission of essay and / or repeat of presentation component  

Resubmission and/ or re-presentation  

Individual presentation in the case of an individual being absent or failing the group assessment 
component  
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Curriculum and Pedagogical Perspectives: Dispositions and Play  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Curriculum and Pedagogical Perspectives: Dispositions and Play    

2. Module Code 

3. ECTS Value 

10 credits 

4. Rationale and Aims 

Rationale 

Research has established that play is a key learning tool for children, as the child’s way of 
mediating her understanding of the world. It is considered so important to a child’s development 
that the UN Convention on the Rights of the Child (1989) has recognised it as every child’s right. 
Play is usually freely chosen by children and thus a strong motivating force in children’s learning 
and development. 

Neuroscience endorses the power of play for brain development (Elkind, 2007). The brain grows 
fastest in the first 5 years of life and the wiring of the brain makes multiple and complicated 
neuron connections that in many ways decide our future ability to learn, achieve and be happy.  
Play helps the brain to make these connections because play demands that the child plans, 
negotiates, problem-solves, plays multiple roles, makes decisions and reviews them and immerses 
herself deeply in the play process. Pretend play creates an imaginary situation that permits 
children to grapple with unrealizable desires and so promote self-regulation. Play demands that 
children make rules as they plan and create parameters. This helps children further to control 
their own behaviour (Berk and Winsler, 1995). In play the child develops dispositions that will 
sustain her/him throughout life. Dispositions such as persistence, resilience, concentration – what 
Csikszentmihalyi (1990) calls ‘flow’.  For all of these reasons it is important that Early Childhood 
professionals are skilled in appreciating, supporting and developing children’s play. 

Aims 

 To provide students with a critical awareness of the value of play as a learning tool in the early 
years. 

 To equip students to plan, organise and facilitate a play-based approach to learning in their early 
years setting for a diverse range of children. 

 To ground students in some of the theory and research around the role of play in children’s 
development. 

 To encourage students to develop their critical, analytical and reflective skills in order to be able to 
adapt and evolve their practice according to children’s needs.  



B.Sc. ECE Handbook 2020-21 

Module Descriptors: Year one   

39 

The lecturer reserves the right to alter the Module at any stage during the year 

 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Plan and organise a play-based activity to support learning in the early years (PLO2) 

 Articulate how Aistear, the Irish curriculum framework for children aged 0-6, can be used as a 
planning and practice resource for working in an early years’ setting (PLO2) 

 Identify ways to build on children’s interests to facilitate rich learning experiences for them (PLO2) 

 Adapt a play activity to facilitate children with special needs (PLO2, PLO4, PLO5, PLO7, PLO11) 

 Describe ways to interact appropriately with young children, from birth to 6 years, by engaging in 
meaningful learning interactions, sometimes leading and sometimes following the learning (PLO2) 

 Explain and critique how theory and research on early childhood can be applied as a foundation for 
practice in the early years’ setting (PLO2) 

 List and describe practical strategies that can be used to support children in learning with and from 
one another (PLO2) 

 Discuss how play-based learning was used while on field placement and the challenges and 
opportunities it presented (PLO 11) 

6. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Two points of assessment. (50% for each assessment component)  

1. 2,500-word essay  

2. Individual Presentation of 20 minutes -Storytelling (Approximation of Practice) including 
presentation documentation FIELD PLACEMENT RELATED 

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Repeat one or both assessments 
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Field Placement 1 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Field Placement 1 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This rationale for this Field Placement module is to enable students to prepare for, engage with 
and reflect on an Early Childhood Education placement. It hopes to enable students to contribute 
to the holistic development of young children by supporting and nurturing them using an open, 
playful attitude while also developing the students’ own skills and aptitudes as early years’ 
reflective and knowledgeable practitioners. 

Aims 

That the student will be enabled to: 

 Develop their understanding of Early Childhood Education and Early Years’ settings 

 Identify their personal and professional goals for their placement 

 Learn the processes involved in making an application to an Early Years setting 

 Apply educational theory to early years practice 

 Provide students with opportunities to identify and develop their own interests and 
talents 

 Develop skills of reflective practice 

 Provide a range of learning experiences that respond to children’s interests and that 
support their holistic development 

5. Learning Outcomes 

On successful completion of this module, the student should be able to: 

 Employ effective oral and written communication, negotiation, problem-solving and 
organisational skills in applying for a placement experience in a quality early years setting 
(PLO 11) 
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 Demonstrate effective dispositions for practice that engage children in a nurturing and 
playful way (PLO 2, 5) 

 Plan, present and co-construct learning opportunities that foster children’s creativity, 
aesthetic awareness, meaning-making and imagination (PLO 2, 5, 6) 

 Articulate an understanding that learning is a co-constructed and open-ended process 
that ensures children’s successful social engagement and ensures further learning (PLO 2, 
10) 

 Adopt a child-centred approach to practice by relating to each child as someone who is 
already competent and has agency (PLO 1,2,5) 

 Arrange small-group learning opportunities based on children’s interests (inquiry-based 
learning) (PLO 2) 

 Synthesise, reflect on and critically analyse their placement experience by means of the 
‘Taisce’ (store, treasure, hoard) journal (PLO 11) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Assessment of their Field Placement experience  

 Planning documentation requirements (50%) [Field Placement Handbook p.29] 

 Observation of field placement Practice (50%)  

7. Pass Requirement 

40% in both practice and planning. No internal compensation permitted.   

8. Method of Supplemental Assessment 

Repeat: Supplementary Placement  
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International Policy and Best Practice  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

International Policy and Best Practice  

2. Module Code 

 

3. ECTS Value 

5 ECTS 

4. Rationale and Aims 

Rationale 

An examination of the theory and practice underpinning international models of best practice in 
early childhood education and care will be discussed.  Funding models in developed and 
developing countries will be explored in relation to outcomes for children, parents and 
practitioners.  The debate between a centralised vision for quality early childhood education and 
care and regional approaches will be analysed.  The tensions arising from split systems in early 
years’ education and care will be investigated from the perspective of the different stakeholders 
involved.  The role of regulation and its impact on access and quality will be examined. 

Aims: 

 To understand international best practice in early childhood education and care; 

 To raise awareness of different funding models for early childhood education and care 
and their impact on equitable access;    

 To explore current issues in international early childhood education and care; 

 To foster a commitment to improved quality in professional practice; 

 To analyse provision differences in centralised and regional early childhood education and 
care systems; 

5. Learning Outcomes 

 On successful completion of the module, the student will be able to  

 Identify best practices from international case studies in early years education and care 
(PLO3) 

 Evaluate the impact of funding on access and provision to early childhood education and 
care (PLO4, PLO7) 
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 Demonstrate understanding of the role of regulation on quality early childhood education 
and care provision (PLO3) 

 Critically examine international initiatives in early childhood education and care (PLO3) 

 Describe a new vision for early childhood education and care in Ireland (PLO3, PLO4, 
PLO7) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Students will write a 3,000 word academic essay on a theme from this module.  

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Resubmit 3,000 word academic essay. 
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Developing movement skills through activity and play 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Developing movement skills through activity and play 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale  
This course is based on a broad philosophy of health that encompasses all aspects of a child’s 
well-being, with a particular focus on physical health and movement through activity and play. It is 
concerned with developing students’ knowledge and understanding, skills, values and attitudes 
that are central to a quality programme for children in the early years. Student teachers will be 
encouraged to focus on the role they play as they promote: 

 The physical, social and emotional growth and development of pupils in both learning areas 

 The adoption of active, healthy lifestyles through informed decision making which leads to 
effective and responsible action 

 An understanding of the value of self and others and the development of positive interpersonal 
relationships  

 Participation in regular and varied physical activity and movement experiences through activity and 
play, which provide the foundation for a lifelong commitment to valuing and leading a physically 
active lifestyle 

 The systematic and explicit teaching of personal and social skills to give students a basis for 
resilience and the resourceful management of their own lives. 

Aims: To enable students to... 
 Develop their understanding of the importance of the holistic (physical, mental, emotional, social, 

and spiritual) dimensions of pupil’s well-being through Movement and play activities. 

 Recognise the central role and responsibilities of the early childhood practitioner when developing 
movement through activity and play in a safe environment 

 Identify that learning through movement is an active, social process and that knowledge, skills and 
attitudes in both areas are accordingly actively and socially constructed 

 Manage and organise pupils and relevant equipment in movement and play activities 

 Teach and assess across a broad range of activities  

 Challenge children in terms of activities and skills chosen 
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 Facilitate repetition and challenge so that children in the early years can master and extend 
movement skills, while encouraging them to take risks. 

 Provide opportunities for children in the early years to refine skills and to enhance hand-eye co-
ordination by finding out what different body parts do and what sounds they make (e.g. stretching, 
balancing, listening to their breathing, throwing and catching items, kicking a ball, using a climbing 
frame) 

 Examine differentiation with regard to modifying approaches, methods, materials, resources and 
learning tasks according to individuals’ physical development, needs and interests. 

5. Learning Outcomes 

 On successful completion of this module, the student will be able to: 

 Outline the rationale, nature and value of movement skills in the early years and compare and 
contrast these at different age levels (PLO1, PLO2, PLO6, PLO11)  

 Demonstrate knowledge of their responsibility as role models for active, healthy lifestyles (PLO7) 

 Design, implement and assess units of work (schemes) and longer term plans that are progressive, 
creative and artistic in nature. (PLO2, PLO6)  

 Perform/demonstrate participative (active learning) methodologies central to the organisation and 
management of movement and play activities (PLO2) 

 Examine and critique the range of resources and equipment available for the inclusion of 
movement and play activities (PLO2, PLO3, PLO11) 

 Use appropriate health and safety strategies, underpinned by Child Protection guidelines 
(Demonstrate an appreciation of what it means to engage a whole school approach (a ‘Health 
Promoting, Active School’) (PLO5, PLO7, ) 

 Describe how to differentiate activities for children with Special Educational and other needs 
(PLO2, PLO5, PLO10) 

 Critique theoretical perspectives and research based on Early childhood movement and 
development (PLO9) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Summative 
Critical reflective Portfolio/journal (3000 words with photo and illustrated evidence including 
American Psychological Association (APA) referencing and evidence of link to research and theory) 
FIELD PLACEMENT RELATED 

Formative –  
Presentations during tutorials, students will teach components of lessons (e.g. warm-up section) 
to fellow students where immediate feedback will be given by the lecturer under set criteria. 
Peers will also be asked to comment orally on effectiveness of teaching under criteria.  

7. Pass Requirement 

Students must achieve a minimum of 40% 

8. Method of Supplemental Assessment 

Repeat submission following same guidelines as original portfolio/journal 
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Foundation in Inclusive Education: Special Educational Needs in Early 

Childhood Education 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Foundation in inclusive education: Special Educational Needs in Early Childhood Education 

2. Module Code 

 

3. ECTS Value 

 5 ECTS 

4. Rationale and Aims 

Rationale 

“High-quality childcare is a vital factor in a child’s early experiences and holistic development. 
Participation in inclusive high-quality early childhood settings enhances all children’s early 
learning experiences. In an inclusive setting there is an awareness and respect for each child’s 
individual strengths and areas of difficulty. Inclusive settings engage in meaningful collaboration 
with parents and other professionals to ensure access, equality and full participation for all 
children. “ (DCYA, 2016, p.4) This introductory inclusion module familiarise students with a 
democratic approach to inclusive early childhood education, which considers the meaningful 
involvement and inclusion of children with different strengths, abilities and difficulties. While 
students will be introduced to the wide spectrum of different factors influencing children’s 
inclusion in ECE, especially as set out in the Diversity, Equality and Inclusion Charter and 
Guidelines published by the Department for Children and Youth Affairs (DCYA, 2016) the module 
will especially focus on children with special educational needs. For children with special needs as 
for all children, early childhood should be a time of tremendous opportunity for development and 
learning.  The nature of provision at this life stage will critically impact on the child’s lifelong 
development.  Quality provision for young children with special needs implies that any additional 
supports and interventions required are employed in an interrelated manner on the basis of the 
child’s holistic development.  To that end, this foundational module seeks primarily to develop in 
students, awareness and understanding of the various challenges to development and learning 
experienced by children and the implications arising from these for practitioners in the field of 
early childhood care and education.  It seeks to enable students to develop perspectives, 
knowledge and initial skills appropriate to their role as members of a multi-disciplinary team 
working as a flexible, inclusive whole to support the development and learning of young children, 
especially those with special needs. A collaborative, partnership approach to working with parents 
will be emphasised with students who will also be expected to engage with professional values 
and attitudes surrounding inclusion. This will enable students to begin to consider a democratic, 
whole setting approach to inclusion.  
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Aims 

 To introduce students to a democratic approach to inclusive education and the 
professional values and attitudes required for meaningful inclusive education in the early 
years 

 To introduce students to the current thinking and initiatives with respect to early years 
care and education for children with special needs 

 To promote awareness and understanding in students of the various development and 
learning challenges experienced by young children and the implications of these for 
students’ future work in the field 

 To enable students to acquire knowledge and initial skills appropriate to supporting all 
children in the early years and their families 

 To develop in students, knowledge of, and potential facility with, the collaborative role 
that will be required of them in supporting the development and learning of young 
children, especially those with special needs, and their families 

 To provide students with reflective opportunity in preparation for their moral and ethical 
responsibilities as inclusive practitioners with young children 

 To introduce the etiology, categories and characteristics of disabilities including physical, 
learning, developmental and pervasive developmental disorders.  

5. Learning Outcomes 

On successful completion of this module, the student will be able to: 

 Analyse approaches to early years care and education in Ireland in supporting children 
with special needs and their families with reference to the wider national and 
international debate on policy and provision for all young children at the early years stage  
(PLO:  3, 4) 

 Articulate a collaborative approach with families in implementing early childhood care 
and education supports and practices appropriate to individual circumstances  (PLO:  2) 

 Demonstrate understanding of the wide spectrum of learning difficulties and special 
educational needs, and the range of provision (personnel, strategies and resources) 
available to cater for young children’s diverse development and learning needs (PLO: 1, 5, 
8, 10, 11) 

 Critically reflect on personal and professional values and attitudes in light of ethical 
standards appropriate to effective engagement with young children, especially those with 
special needs and their families (PLO: 7, 11) 

 Employ an inclusive approach from a democratic, human rights perspective in planning for 
children’s development and learning (PLO: 2) 

 Demonstrate an understanding of the factors and influences involved in the etiology of 
SEN.  

 Describe domains of disabilities and key features of physical, learning and developmental 
disorders. 
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6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Summative  

Dialogic assessment:  Students will be assessed individually via oral questioning / discussion.  The 
range of questions presented to students will be drawn from all aspects of the module equivalent 
to 3,000-word assignment FIELD PLACEMENT RELATED 

Formative  

Checklists on completed elements of the course 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Dialogic assessment on an individual basis.  The range of questions will be drawn from all aspects 
of the module. 
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Awakening the Senses: Creativity and the Visual Arts  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Awakening the Senses: Creativity and the Visual Arts  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

The visual arts exit in all societies and both creating and responding to visual art is inherent to the 
human condition. It is so much part of our lives that we can really only truly appreciate its 
centrality by imagining its absence.  We now appreciate that children’s art engagement is not an 
automatic consequence of growth and development but rather the result of an active process of 
exploration and inquiry that cannot occur without some facilitation by adults (Barnes, 2002; Davis; 
2008; Koster, 2005).   

Creating or responding to visual arts develops visual perception and fine manipulation skills. It 
facilitates individual and imaginative artistic expression and embraces the aesthetic dimension of 
learning. It helps children grow cognitively in relation to problem solving, cause and effect, 
classifying and sequencing. It aids language development and provides another avenue for self 
expression. It develops children’s social and collaboration skills. It provides for the social and 
emotional dimension for learning. Consequently, visual arts is deemed an integral part of every 
child’s development.   

Visual arts also nurtures creativity. (Hurwitz & Day, 2007; Calloway & Kear, 1999; Lyons, 2013; 
NCCA, 1999). Creativity helps us to make the most of our lives. Creativity can be valued as a way 
to live more productively, to cope with difficulties, to discover possibilities and to develop new 
resilience, perspectives and aliveness in the moment, joy and purpose in life. While creativity is 
not particular to arts alone, early artistic engagement develops within transferable confidence and 
competencies to engage creatively in other domains of learning (Connery, 2010; Carilile & Jordan; 
2012; Csikszentimalyi, 1996; Desailly, 2012).      

This junior freshman module has a particular focus on creativity and the visual arts mode. It 
examines and evaluates different constructs of creativity and their implications for early 
childhood education. It explores creative ‘flow’ and surroundings from a visual arts education 
perspective.  It examines the visual arts modes and develops students’ subject connoisseurship, 
understanding and related skills through active engagement in creating, looking and responding. It 
examines the value of ‘creative play’ and ‘being creative’ in light of Aistear: the Early Childhood 
Curriculum Framework. It also investigates the junior visual arts primary curricula in light of the 
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younger child’s aesthetic and creative development through participation, repertoire, critical and 
contextual understandings. In addition, it also examines the value of visual arts from an inclusive 
ECE perspective; drawing attention to visual arts longstanding inclusion, infusion or integration 
into ECE programmes for children with additional and diverse educational needs.   

Aims 

 To provide a broad practical and theoretical understanding of the early childhood artistic 
development  

 To enhance practice through the exploration of the role of early childhood practitioners in 
relation to creativity and visual arts  

 To afford opportunities to analyse, critique and debate early childhood arts education 
policy and practice in Irish and international contexts. 

 To deepen understanding of the ethical complexities and considerations that lead to high 
quality creative arts practice specifically in relation to awakening the senses, nurturing 
creativity and exploring visual arts 

 To deepen understanding of the potential of visual arts for greater inclusion in ECE and 
inclusive arts practices  

 To offer opportunities to critically reflect on the relationship between theory and practice 
through extending repertoire, dialogic reflection and related research   

 To enable students to develop artistically and be prepared to ideate, create and evaluate 
visual arts experiences in early childhood settings that nurture creativity, self expression 
and other ways of understanding   

 To explore differentiation with regard to modifying approaches, methods, materials, 
resources and learning tasks according to individuals’ artistic development, needs and 
interests  

5. Learning Outcomes 

On successful completion of this module, the student should be able to  

 Evidence a critical understanding of the centrality of artistic exploration, experimentation 
and expression in early years education (PL01, 6) 

 Outline the value of the social, emotional and aesthetic dimensions of learning in early 
childhood development (PL)6) 

 Articulate a critical understanding of the impact of children’s artistic engagement  on their 
physical, emotional, cognitive and social development (PL0 1,6) 

 Articulate foundational understanding of inclusive visual arts practices (PL0 1, 5)   

 Compare and critique different visual arts education paradigms and epistemologies 
(PL010) 

 Plan informed and high quality artistic educational outcomes and related experiences for 
early childhood education settings (PLO 2) 

 Describe the roles and responsibilities of the early childhood educator that fosters 
children’s artistic and creative potential (PL0 7) 
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 Orchestrate visual arts experiences that appeal to, and cultivate the artist in the younger 
child (PL0 2)   

 Prepare a plan for using receptive, expressive, critical and analytical skills in attaining and 
maintaining a creative visual arts practice in early childhood settings (PLO 6, 7)  

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Individual critical reflective folio-journal  FIELD PLACEMENT RELATED 

Equivalent to 3,000 word assignment 

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Resubmission of folio-journal or equivalent assignment  
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A Nurturing Pedagogy in Early Childhood Education 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

A nurturing pedagogy in early childhood education 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This course is concerned with developing students’ knowledge, values and skills that are core to 
cultivating a nurturing pedagogy. Hayes (2007, 2008) argues that reconceptualising care as 
nurture strengthens the attention to the educative value of care and allows for a more 
appropriate ‘nurturing pedagogy’ to emerge in early education learning environments. Síolta 
quality standards for Early Childhood Education (CECDE, 2005) recognise that the early years of a 
child’s life signal a time of unique dependency during which time care routines, “…in a stimulating 
environment, are appreciated as opportunities to develop a relationship with the child”. To this 
end pertinent legislation, regulations and policies will be considered. An emphasis on real world 
application will be central to this module and students will be encouraged to apply theory to 
practice including practical skills, risk assessment and hygiene standards, for the care of a baby 
and young child.  This pedagogy highlights the importance of initial and continuing professional 
development for those working in an early years setting.  “The quality of early childhood services 
– and ultimately the outcomes for children and families –depends on well-educated, experienced 
and competent’ staff” (Urban, Robson and Scacchi 2017). 

Aims 

 To foreground the pedagogical importance of interactions between a practitioner and a baby / 
young child during care routines such as feeding, changing, etc. 

 To equip students with depth knowledge of how to ensure children in the early years receive 
appropriate hygiene and health standards in early years’ provision.  

 To highlight the fundamental importance of quality interactions in supporting children’s well-being 
that are central to quality programmes for children in the early years and central to caring for 
children in the early years setting.  

 To encourage nurturing and extended interactions within supportive relationships through 
engaging care routines 

 To highlight regulations, legislation and policy to ensure compliance with hygiene and health 
standards and best practice.  
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 To underline the importance of policy, procedures and accurate recording 

 To assist the learner to develop an understanding of up to date theoretical and /or technical 
knowledge underpinning practice in a particular area of work 

 To promote provision of safe healthy, hygienic and quality environments that cater for the needs of 
individual children with particular attention to children with additional needs.  

5. Learning Outcomes 

On successful completion of this module, the student should be able to: 

 Plan, assess, implement and evaluate procedures and experiences related to health and safety in 
ECE settings to include children, environment, resources and equipment and employees. (PLO2) 

 Describe and summarise best practice, policies and standards to ensure compliance to health and 
safety legislation and regulation, to include those underpinned by Child Protection guidelines. 
(PLO1, PLO5, PLO7, PLO9) 

 Outline best practice to perform appropriate personal care skills, routines and interactions for 
babies and young children that recognise and support inclusion and diversity to include the care of 
the child with additional needs or who is unwell (sleeping, eating and bodily care) (PLO3, PLO5, 
PLO7) 

 Identify a range of practice skills that support and promote the health and well-being of children in 
early year’s settings. (PL02)  

 Discuss the pedagogical importance of interactions between a practitioner and a baby/young child 
during care routines such as feeding and changing. (PLO4)  

 Demonstrate how to link professional theory, skills and personal development toward becoming a 
reflective practitioner through reflection on procedures, policies and practices observed while on 
field placements, using these to inform future practices ( PLO11)  

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance  

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  
Practical demonstration of 20 minutes duration with a 750-word written component FIELD 
PLACEMENT RELATED. This practical exam will take place during examinations week  

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Repeat of demonstration and written component.  
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Literacies in Early Years: Language Acquisition  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

 Literacies in Early Years: Language Acquisition 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

Language is the most powerful tool in the development of any human being. It is undeniably the 
greatest asset we possess. A good grasp of language is synonymous with a sound ability to think. In 
other words, language and thought are inseparable. Vygotsky (1986) asserts that language 
development aids cognitive development. A child who is adept linguistically is thus advantaged in 
starting off his/her school life. This module will focus on participants’ developing their understanding 
of how language shapes thinking and how practice in settings can be adjusted to facilitate this. 

One of the four themes in Aistear – the Early Childhood Curriculum Framework for 0-6 year olds - is 
communication. Two of the stated aims are: 

 1.  Children will develop and use language (oral, signed, written)  

 2. Children will broaden their understanding of the world by making sense of experiences through 
language (oral, signed, written). 

This module will explore the communication theme in depth so that early years practitioners can 
confidently implement a language-rich curriculum in their early childhood setting for children from 
birth to 6 years. 

(Students will be facilitated in integrating their learning in this module with that in the Psychology of 
the Developing Child module) 

Aims 

 To develop in participants a critical knowledge of some of the literature on language 
development. 

 To enable participants to deconstruct language so that they can organise it into meaningful 
units of learning, structured as Form, Vocabulary and Use. 

 To enable participants to deepen their knowledge and understanding of language 
development so that they can transform that understanding into enhanced, effective 
engagement with children from birth to 6 years. 
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 To familiarize participants with the content of Aistear with particular reference to language 
and communication in children from 0-6. 

 To broaden participants’ understanding of the importance of story, rhyme and song in 
children’s lives. 

 To familiarise students with how digital tools that can support the language acquisition 
process in the 21st century learning environment. 

 To understand basic receptive and expressive language delay issues 

 To understand basic developmental delays and their impact on early language acquisition 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Discuss typical and a-typical language development in young children (PLO8). 

 Deconstruct language into the components of form, vocabulary and language use (PLO8).  

 Identify and critically discuss best practice in relation to the teaching of vocabulary to young 
children (PLO 2, 8). 

 Distinguish between lexical, syntactic and pragmatic language development in the early 
years (PLO8). 

 Analyse and apply the content of the Aistear curriculum framework, with particular 
reference to the development of language and communication skills in children from birth to 
6 years (PLO 2, 8). 

 Identify and discuss the relationship between communication skills and cognitive 
development (PLO5). 

 Describe strategies that support the development of first language acquisition and 
bilingualism (PLO7). 

 Explain and evaluate different methods used to assess young children’s language 
development (PLO8).  

 Evaluate and experiment with a range of digital tools and resources (mobile devices, cloud-
based collaborative applications, images, video, interactive links etc.) (PLO 2, 8). 

6. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance 

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment 

3 hour examination FIELD PLACEMENT RELATED 
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7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

3 hour examination 
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Module Descriptors: Year two 

Understanding Childhood in Context  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Understanding Childhood in Context  

2. Module Code  

 

3. ECTS Value 

10 credits 

4. Rationale and Aims 

Rationale 

Building on students’ engagement with developmental psychology in first year, this module 
broadens their theory-base to incorporate the insights of both psychology and sociology. Students 
are introduced to specific theories of each discipline and to their interrelationships, so that they 
might develop appropriate perspectives that enable them to better understand the dynamics and 
issues of early childhood in its social and cultural context. Students will be facilitated in integrating 
their learning in this module with that in the International Policy and Best Practice in Early 
Childhood Education and Early Childhood Education Policy & Practice in Ireland modules. 

Aims 

 To develop in students an understanding of various sociological and psychological 
perspectives and their interconnections and implications in early education. 

 To support students to understand how young children learn. 

 To support students to develop strategies for enhancing young children’s learning 
potential, and for fostering learning dispositions in children from birth to 6 years. 

 To encourage critical, analytical thinking which facilitates application of concepts around 
“childhood” to issues of public policy, inclusion and social justice. 

 To explore through the lens of psychological and sociological knowledge, specific aspects 
of professional practice in education for children from birth to 6 years. 

5. Learning Outcomes 

On successful completion of this module, students should be able to 
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 Evaluate how contextual factors may impact on individual learning and development in 
early childhood, with particular emphasis on transitions young children may experience 
(PLO1; PLO4; PLO5). 

 Articulate from an informed perspective, concepts of how young children learn, and how 
these might impact on practice as an Early Childhood Practitioner (PLO1; PLO4; PLO5; 
PLO11). 

 Apply psychological and sociological insights gained with respect to the dynamics and 
issues of early education, to identify successful strategies in the early childhood setting for 
children from birth to 6 years (PLO1; PLO4; PLO5; PLO11). 

 Critically analyse the implications of specific psychological and sociological theoretical 
perspectives for early education (PLO4) 

 Identify and explain concepts of social justice informed by psychological and sociological 
theory, and apply these concepts to everyday practice in the early childhood setting 
(PLO7). 

6. Methods of Assessment  

5,000 word essay 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Re-submission of essay  
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Curriculum and Pedagogical Perspectives: Models of Curriculum and 

Assessment  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Curriculum and Pedagogical Perspectives: Models of Curriculum and Assessment  

2. Module Code 

 

3. ECTS Value 

10 Credits 

4. Rationale and Aims 

Rationale 

Research literature informs us that there are multiple and diverse childhoods (Waller, 2005). This 
makes it inappropriate to universalise curriculum. This module will look at a number of different 
curriculum models and at the contexts in which they are embedded. The purpose is to familiarise 
students with national and international models of curriculum. The dominance of an Anglo-
American notion of how curriculum should be, will be examined, given the fact that 80% of the 
world’s children live outside of America and Europe (Waller, 2005). Having studied different 
curriculum models, students should be enabled to make informed decisions about curriculum in 
the Irish context. They should also be able to critique a curriculum, such as Aistear, and identify its 
theoretical underpinnings from accessing their knowledge of curriculum theories and other 
curricula.  

Approaches to assessment in the early years will also be examined here to ensure that students 
will be able to identify appropriate assessment practice for working with children from birth to 6 
years.  

 

Aims 

 That students will understand and be able to articulate the difference between curriculum 
and curriculum frameworks and the attendant implications of that difference for their 
practice. 

 That students will become familiar with and be able to critique curricula offered in Ireland 
and in international contexts. 

 That students will appreciate the connection between curriculum, curriculum frameworks 
and curriculum theories with their practice in early childhood education settings 
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 That, using research-based evidence of how children learn best, students will be able to 
identify and subsequently design a curriculum or curriculum framework for children of 
diverse ethnic groups living in Ireland. 

 That students will be able to identify and implement appropriate assessment practices for 
children aged 0-6 years. 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Compare and contrast different curriculum models and curriculum framework models in 
the field of early childhood education with a focus on areas such as aims, objectives, 
goals, outcomes, the socio-political theories behind each framework, inclusion and 
assessment.  (PLO 2,3,) 

 Apply evidence from research to identify key characteristics of curricula that inform 
practice (PLO 2,3,4) 

 Critique the political ideology that informs the concept of practice in a given setting (PLO 
2,3,4). 

 Outline how reflective practice can be utilised to ensure that practice is culturally and 
socially appropriate to particular contexts (PLO 3,4,11) 

 Describe and plan the implementation of a variety of assessment modes appropriate to an 
early years setting (PLO 2) 

 Describe how formative assessment can be used to plan for and inform future learning for 
children with particular reference to differentiation of learning opportunities to engage 
those with additional needs.  (PLO 2) 

 State how the use of assessment-for-learning strategies can be recorded with children in 
early years’ settings as a step towards developing autonomous child learners (PLO 2) 

 Appraise the use of learning stories as a narrative assessment method with young children 
(PLO 2) 

6. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Learning story based assessment 2,000 words (40%) FIELD PLACEMENT RELATED 

Academic essay 3,000 words (60%) 
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7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Resubmission of one or both assessment artefacts.  
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Field Placement 2  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Field Placement 2  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This rationale for this Field Placement module is to enable students to prepare for, engage with 
and reflect on their second Early Childhood Education placement. It hopes to build on student’s 
field placement experiences from 1st year and to enable them to develop more refined skills of 
purposeful observation and evaluation. The content for this module hopes to make observation 
practical, useful and meaningful so that students will be enabled to employ a range of observation 
methods to inform their planning and practice in early years settings. This module also hopes to 
equip students with the knowledge and understanding of a range of curriculum models that they 
will be able to draw upon for the planning of purposeful, adult-led activities. 

Aims 

That the student will be enabled to: 

 Identify their renewed personal and professional goals for their placement 

 Provide students with further opportunities to identify and develop their own interests 
and talents 

 To adapt and draw upon a number of curriculum frameworks to inform their planning and 
practice 

 Develop an understanding of purposeful observation and evaluation 

 Use observations to plan and provide meaningful learning experiences that respond to 
children’s interests and their learning and developmental needs 

 Identify clear learning and developmental objectives using curriculum models 

 Develop skills of evaluation and reflective practice 
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5. Learning Outcomes 

On successful completion of this module, the student should be able to  

 Demonstrate effective dispositions for practice that engage children in a nurturing and 
playful way (PLO 2) 

 Plan, present and co-construct learning opportunities that foster children’s creativity, 
aesthetic awareness, meaning-making and imagination (PLO 2) 

 Plan experiences for children on the basis that learning is a co-constructed and open-
ended process that ensures children’s successful social engagement and ensures further 
learning (PLO 2, 10) 

 Employ a child-centred approach that sees the child as already competent and 
encourages child agency (PLO 2,10) 

 Arrange small-group learning opportunities based on children’s interests (inquiry-based 
learning) (PLO 2) 

 Synthesise, reflect on and critically analyse their placement experience by means of the 
‘Taisce’ (store, treasure, hoard) journal (PLO 11) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Assessment of their Field Placement experience  

Planning documentation requirements (50%) [Field Placement Handbook p.32] 

Observation of field placement Practice (50%) 

7. Pass Requirement 

40% in both practice and planning. No internal compensation permitted.   

8. Method of Supplemental Assessment 

Supplementary Placement 
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Early Childhood Education Policy and Practice in Ireland  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Early Childhood Education Policy and Practice in Ireland  

2. Module Code 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

National policies in early childhood education and care have seen the introduction of funding and 
regulation aimed at expanding access, ensuring quality, and improving programme cohesion.   
These initiatives continue to shape the growth of private and public service provision in an 
increasingly multicultural Ireland.  Access initiatives highlight critical factors in early childhood 
education such as training and other “active ingredients” that contribute to improved outcomes 
for children.  Evidence based practices to support quality assurance in early childhood education 
and care services have been operationalised by a number of regional stakeholders.   National 
research has also supported the emergence of an increasing range of family support services for 
children from 0 to 3 years.  Policies to unify the work of early childhood education and care 
professionals from a range of backgrounds are designed to facilitate efficiencies, foster quality for 
all children in Ireland from 0 to 6 years of age, and prevent potential difficulties associated with 
transition in early childhood.Students will be facilitated in integrating their learning in this module 
with that in the Understanding Childhood in Context module.  

Aims: 

 To familiarise students with different governance systems used to regulate the early 
childhood education sector; 

 To raise awareness about topical issues in early childhood care including sectoral tensions 
and potential impact of these tensions on experiences of transitions by young children 
and their families; 

 To examine a variety of market models of provision and understand their impact on 
equitable access; 

 To foster a commitment to improved quality in professional practice; 

 To explore interagency collaborations and transitions across the sector.  

5. Learning Outcomes 

On successful completion of this module, students should be able to 
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 Analyse the impact of early childhood education and care governance systems in Ireland 
(PLO3) 

 Discuss stakeholder issues in early childhood education and care at national and regional 
levels (PLO3, PLO4) 

 Describe private and public early childhood education and care provision and the impact 
on labour markets and outcomes for children and parents (PLO3, PLO4) 

 Summarise several evidence-based practices in early childhood education contributing to 
quality provision (PLO1, PLO2, PLO3, PLO4, PLO5, PLO6, PlO7, PL08) 

 Critique the relationship between early childhood education and care, and poverty and 
inequality (PLO7) 

6. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Students will write a 3,000 word academic essay on a theme from this module.  

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Resubmit academic essay. 
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Well-being and Health in Early Childhood  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Well-being and Health in Early Childhood  

2. Module Code 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale  

This course is based on a broad philosophy of well-being that encompasses physical, social, 
mental, and spiritual health. How well-being is conceptualised and the factors that impact upon 
child health and well-being will be considered. National policies, regulations and guidelines on 
child health and well-being which relate directly to, and impact on early years settings will be 
introduced. This module is concerned with developing students’ knowledge and understanding, 
skills, values and attitudes that are central to supporting children’s health and well-being in the 
early years setting.  

Aims will include: 

 To encourage understanding of the physical, social and emotional growth and 
development of children from birth to 6 years, both typical and atypical 

 To provide an overview of what encompasses child health and wellbeing including 
definitions and conceptualisations, with emphasis on individual differences and diversity. 

 To help students consider the broader determinants of health and the factors that impact 
on child health and well-being. 

 To embed key principles of health promotion and strategies to promote child health 
within the programme. 

 To outline key policy, legislation and research on well-being and health in children and 
their relevance to ECE settings and practice. 

 To allow students to evaluate a range of child health well-being policies and procedures 
relevant to ECE settings and their impact on best practice for children with a diverse range 
of needs and abilities. 

 To explore differentiation with regard to modifying approaches, methods, materials, 
resources and learning tasks according to individuals’ physical, social and emotional 
development, needs and interests 
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5. Learning Outcomes 

On successful completion of this module, students should be able to 

 State the rationale for, and the nature and value of emphasising a child’s well-being and 
health in the early years (PLO 10) 

 Review conceptual and theoretical understandings of child well-being and health (PLO 10) 

 Summarise the domains of development from 0 – 6 years to include physical and motor 
development, both typical and atypical (PLO 1, 10) 

 Summarise theoretical perspectives and research based on early childhood health and 
well-being (PLO 10) 

 Plan, assess, implement and evaluate procedures and experiences related to health and 
well-being for children from birth to 6 years with a diverse range of needs and abilities 
(PLO 2) 

 Identify and use participative (active learning) methodologies and procedures which are 
central to the organisation and management of health and well-being within the early 
childhood setting (PLO 2) 

 Use appropriate health and safety strategies in health and well-being, underpinned by 
research, policy and guidelines (PLO 10) 

 Articulate how Aistear, the Irish curriculum framework for children aged 0-6, and Síolta 
(the National Quality Framework for Early Childhood Education)can be used as a planning 
and practice resource for working in an early years’ setting (PLO 2) 

6. Course Content and Syllabus 

 Definitions and debates on children health and well-being, including how children 
conceptualise and define it, and including consideration of a range of abilities / 
disabilities.  

 Determinants and influences on health and well-being to include social inequalities and 
issues of inclusion. 

 Examination of International and national research in health and wellbeing and its 
implications for supporting healthy development in children. 

 Typical and a-typical physical development in the early years 

 Fine-motor and gross motor skill development from birth to 6 years 

 Healthy eating habits in the early years, food and nutrition from birth to 6 years 

 Planning, teaching and assessing lesson plans for the early years related to a child’s well-
being and physical development 

 Policy and Practice – Health Regulations and Standards (Child Care (Pre-School Services) 
Regulations (DOHC,2016) 

 The Better Outcomes, Brighter Futures: The National Policy Framework for Children and 
Young People 2014-2020  

 Healthy Ireland blueprint for improving the health outcomes of the nation 

 National Children’s Strategy. Our Children – Their Lives. (DOHC 2000) 
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 Food and Nutrition Guidelines for Pre-school Services, Health Promotion Unit (DOHC 
2004) 

 Immunization Guidelines for Ireland (HSE 2013) 

 Outdoor play 

7. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Group presentation of 20 minutes duration followed by a 20 minute question and answer session 
pertaining to the students' presentation with a 750-word individual written component equivalent 
overall to a 3,000 word assignment FIELD PLACEMENT RELATED 

8. Pass Requirement 

40%  

9. Method of Supplemental Assessment 

Repeat of both assessment components 
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Special Educational Needs in Early Childhood Education: From theory to 

Practice *  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Special Educational Needs in Early Childhood Education: From theory to Practice *  

2. Module Code 

 

3. ECTS Value 

 5 credits 

4. Rationale and Aims 

Rationale 

The early years are a time of particular importance in children’s development, learning and 
growth. Children with special educational needs (SEN), as for all children, benefit from quality 
inclusive learning environments that offer opportunities for development. Early years 
practitioners and educators occupy a central role in supporting children with SEN during this 
important period. Understanding of SEN is paramount and informs knowledge of how early years 
settings plan and support play, learning and development situated in an inclusive approach. This 
module offers theoretical and practical knowledge and encourages students to develop 
perspectives, knowledge and skills to inform an inclusive and holistic approach to practice. On 
completion of this module, students should have a good understanding of how additional needs 
may affect learning and development and how best to support them. Adapting strategies, 
materials and activities so all children have access to the same learning opportunities will be 
examined. Students will consider implications for practice to include planning and providing for 
the individual needs of children with SEN. 

Aims 

 To assist students in developing deeper knowledge and skills to support children with additional 
needs and their families 

 To develop greater understanding of the categories of disabilities, their etiology and characteristics 

 To interrogate models of disability, to be introduced to and develop ‘sociological imagination’ in 
thinking and reflecting on one’s own attitudes, beliefs and implications for early years practice and 
implement such criticality to one’s own practice. 

 To overview the main themes of inclusive education and introduce Principles and Practice relating 
to inclusive practice with children with additional needs 

 To observe and monitor children’s progress identifying areas of concern and planning to provide 
support in concert with other adults, professionals and agencies. 
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 To examine processes involved in the identification and assessment of special educational needs 

 To devise plans, strategies and activities to support children with diverse needs and to undertake 
accessibility audits of the physical environment.  

 To recognise the role of adults working with children with special educational needs in early years 
settings 

 To highlight the integration of key policy, legislation and regulations such as the Access and 
Inclusion Model (AIM) in accessing and planning supports for children with SEN. 

5. Learning Outcomes 

On successful completion of this module, the student will be able to: 

 Critically evaluate models, theories and approaches to disability strategies and describe 
educational approaches and practices that foster inclusion. 

 Demonstrate an understanding of medical model, social model and deficit thinking regarding Early 
Years provision and its relationship to discriminatory policies and practices within both the Early 
Years sector and the broader community. 

 Critique the role of language in disability to include definitions, its role in labelling and using 
appropriate terminology in practice. 

 Demonstrate, and apply, understanding of the wide spectrum of disabilities including etiology, 
characteristics and implications for practice  

 Analyse the principles and strategies of behaviour management discussing potential risk factors for 
behavioural issues and strategies that support positive behaviour management. 

 Devise an individual learning plan demonstrating an awareness of the processes involved and 
strategies required to support children with additional learning needs. 

 Evaluate their own perceptions of disability and how attitudes, values and beliefs may impact on 
children with disabilities, their families within Early Years settings and in practice. 

6. Course Content and Syllabus 

Etiology, Prevalence & Characteristics of Disabilities: variations within the typical range; factors 
affecting atypical development.  Conception, genetic (recessive and dominant inheritance) & 
chromosomal conditions, Prenatal Development (teratogens, illness, environmental risks). 
Acquired disabilities. Prevalence of range of disabilities; social and cultural factors. Theories of 
disability (medical, social, biopsychosocial models). 

Learning and Behavioural needs and challenges: Theories of cognitive development. A range of 
learning needs from general to specific learning disabilities. Teaching and learning strategies and 
methods of differentiation. Behavioural and social learning theories of learning. Presentation of 
difficulty, associated terminology, possible risk factors, interventions and models of support. 
Positive behavioural strategies, approaches to analysing the function of the “problem” behaviour 
informed by observations. Models and approaches utilised in designing positive strategy for 
management of the problem behaviour foregrounded by best practice and policy, regulations and 
legislation. 

Planning & Assessment: Assessments: variety of methods used to gather information to include 
observations of the child, checklists, rating scales, interviews with the family. Six staged process of 
assessment process for young children, behavioural and learning assessments. Observations in 
Early Years; array of approaches used to conduct, monitor and recording across domains of 
development and learning. Planning supports to meet needs assessed. Plans, programmes and 
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adaptation; The Individual educational plan/programme (IEP) and Access and Inclusion Model 
(AIM) inclusion plan. Chart and document the child’s current and emerging skills and support 
needs based on observations and information gathering. Adaptation; inclusive practice, materials, 
activities, universal design and accessibility audits.  

Working with children with SEN and their families: Working with children with various special 
needs and their families across range of domains and abilities. Creating and maintaining 
appropriate relationships with children, their parents/guardians, colleagues and other 
professionals. Terminology and language to include how to discuss a child’s disability and support 
needs in a positive and sensitive manner. 

Supporting Children with Additional Needs: different types of activities beneficial for children 
with learning, sensory, physical and developmental disabilities and impairments. Supporting the 
needs of the child on an ongoing daily basis within the natural routines of the early years setting. 
Approaches to creating and implementing strategies and activities aimed to promote inclusions 
such as structured activities and free play. Agencies and Supports:  NDA; NCCA;  Enable Ireland; 
Inclusion Ireland; Barnardos; NCSE, SESS, NEPS 

Inclusive Practice: Diversity, Equality AND Inclusion Charter and Guidelines for Early Childhood 
Care and Education (DCYA, 2016). Defining inclusion. Principles of Inclusive Practice (to include 
UNESCO principles), measures and features of inclusive practice, factors supporting inclusion and 
its benefits. Human rights based approach and its relevance to working with children with 
disabilities. Research informed best practice. Critical reflection, Reflexivity, The Five Domains 
Model of Reflexivity (Houston, 2015) informing practice and pedagogy. Informing practice; 
identifying barriers, challenging inequalities, social justice and advocacy. 

7. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Assignment entailing a 2,000 word essay and a 1,000 word written report  FIELD PLACEMENT 
RELATED 

8. Pass Requirement 

A student must achieve a minimum of 40% to pass. 

9. Method of Supplemental Assessment 

Resubmission of one or both parts of the assignment  
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Music, Drama and Integrated Arts  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Music, Drama and Integrated Arts  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale: 

Early engagement with artistic and cultural experiences is a right for all children. This includes 
socio-dramatic play, drama, storytelling, theatre, musical composing, listening and responding to 
music and performing informs the content of this module. It builds on the Junior Freshman 
module, ‘Awakening the Senses: Creativity and the Visual Arts. It will focus on integrated arts and 
pay special attention to Music (listening, responding, composing and performing), Dance, Drama, 
Storytelling and Theatre.  

Music is a diverse and lifelong activity which is enjoyed by people of all ages from birth. (DES 
1999). For babies, toddler and young children, music is ‘on their minds and in their bodies’ and 
appears to be ‘everywhere’ in their lives (Campbell, 1998). Early year’s musical engagement is 
creative, spontaneous and enthusiastic. Infant ‘musical connoisseurs’ (Creech et al., 2010) possess 
precocious listening skills, excellent memory for music and an intense interest in expressive 
musical performance (Trehub, 2006) The early childhood practitioner will draw on this qualities 
and skills as they guide and facilitate formal and informal music explorations appropriate to early 
year settings, and with a diverse range of children in mind.  

Dramatic play is common to all children cutting across socioeconomic and cultural boundaries, 
and encompassing children with a range of abilities and disabilities. Children often initiate and 
sustain their own socio-dramatic play in order to make sense of their world. Adult intervention 
alters the nature, structure and purpose of play. Early childhood practitioners can intervene in 
children’s play in order to extend the possibilities therein. Equally, practitioners can take a more 
structured approach and develop Process Drama with children thereby extending the learning 
potential and elevating the artistry of the work (Dunn, 2011). This module examines that balance 
of child-structured and practitioner-structured play and drama which allows for playfulness, 
spontaneity, collaboration and creative problem-posing and exploration. It presents stories and 
theatre as ways of ‘inviting engagement’ (Bell, 2009) and bringing us into a special and personal 
connection with their content.  
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Aims 

 To encourage early childhood practitioners to reflect on natural and spontaneous 
engagement with the arts by babies, toddlers and young children with particular attention 
to the music and drama modes.  

 To provide a broad practical and theoretical understanding of early childhood artistic 
development in music, drama and integrated arts 

 To develop the practitioners’ knowledge and understanding of music, dance, drama, 
theatre and storytelling modes and related skills through active engagement, dialogue 
and critical reflection. 

 To afford opportunities for practitioners to critique and evaluate music, drama and 
integrated Early Years arts policy, curricula and practices in both Irish and international 
settings. 

 To enable practitioners to create access to the arts for children with a diverse range of 
needs, skills and abilities. 

 To explore differentiation with regard to modifying approaches, methods, materials, 
resources and learning tasks according to individual’s artistic development, needs and 
interests 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Plan, develop, enact and assess meaningful music, drama and integrated arts curricula 
that can be used in a variety of early childhood settings for children from birth to 6 years 
with a variety of needs, skills and abilities (PLO2) 

 Describe how differentiated arts education practice can be enacted to accommodate 
different abilities, interests, needs and social contexts (PLO7) 

 Critique arts education policies and practices in Irish and international contexts. (PLO4)  

 Articulate an understanding of the value of music, drama and the integrated arts for 
children’s physical, social, intellectual and emotional well-being from birth to 6 years. 
(PLO6) 

 Critically reflect on observed and enacted arts practices from field-based placements 
(PLO11) 

6. Methods of Assessment  

Formative Assessment:  

Throughout the module, students’ understanding of module content will be monitored. This may 
take the form of students preparing questions for a visiting storyteller/ community musician/ 
theatre company; drawing concept maps to represent their understanding of lecture content or 
engaging in dialogic reflection about lecture content with colleagues and course lecturers face-to-
face or on Moodle (Virtual Learning Environment) 
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Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Group Presentation of 10 minutes duration with individual 1200 word written component 
equivalent to 3,000 words FIELD PLACEMENT RELATED 

7. Method of Supplemental Assessment 

Repeat group presentation or in the case of an individual fail an individual presentation of 10 
minutes duration and 1200 word written component equivalent to 3,000 words 
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Inclusion and Diversity in the Early Years  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Inclusion and Diversity in the Early Years  

2. Module Code 

 

3. ECTS Value 

Credits 

4. Rationale and Aims 

Section 42 of the Irish Constitution guarantees the right of every child to an education. This is 
underpinned by the UN Declaration on the Rights of the Child (articles 28 and 29) which states 
that all children are entitled to equality of both access and opportunities to enjoy and to learn 
within a stimulating and safe care environment. The right to education is of vital importance in 
that it is fundamental to the full access to other rights and to the ability to participate fully in in 
the civil life of a society. 

Regardless of the individual’s ability to make a contribution to the economic well-being of society 
every child has a right to education for his or her own holistic development, but Ireland is a deeply 
unequal society. CSO figures show that more than one in 5 children is at serious risk of poverty 
(200,000) and one in ten living in consistent poverty. The longer a child lives in poverty or neglect 
the greater the risk to the future development, and disability or other additional needs may also 
impact on educational trajectories. Considering the well-established links between good quality 
early education and a range of positive social, emotional, behavioural, educational and even 
physical outcomes (Hayes, O’Toole and Halpenny, 2017), this module emphasises the notion of 
‘universal design’, whereby diversity is built into educational practice at the planning stages, 
incorporating resources, physical spaces and approaches that are accessible to all children 
regardless of language, culture, disability, gender or social class. It promotes in students an 
understanding of the importance of early years “provision that encourages participation, 
strengthens social inclusion and embraces diversity” (European Commission, 2014, p. 9) 

Aims:  

 To outline the basic core principles of equality and the main theoretical frameworks for 
exploring inequality in society  

 To understand why equality is important both from a moral and human rights perspective  

 To explore issues of social justice and child poverty in the Irish and international contexts  

 To probe the issue of educational disadvantage and the educational and social support 
that is in place to counteract its effects.  
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 To interrogate the types of early childhood provision supports needed in educationally 
disadvantaged communities or for children with a diverse range of needs and strengths 

 To develop in students, knowledge of, and potential facility with, the collaborative role 
that will be required of them in supporting the development and learning of young 
children with very specific needs (inclusive to their personal circumstances) and their 
families 

 To provide students with reflective opportunity in preparation for their moral and ethical 
responsibilities as inclusive practitioners with young children 

5. Learning Outcomes 

 On successful completion of this module, students should be able to 

 Identify relevant sociological frameworks and use them to interrogate issues of social 
exclusion and educational disadvantage (PLO3 ) 

 Outline relevant egalitarian frameworks and examine how they relate to education, and 
early childhood education in particular for children from birth to 6 years (PLO3 ) 

 Critically review social policy as it pertains to education and early childhood provision in 
national and international contexts (PLO 4) 

 Identify the moral and ethical responsibilities to mitigate the effects of social exclusion 
and educational disadvantage for children from birth to 6 years (PLO 7) 

 Critique current thinking and research on the development and learning of young children 
with special  needs from birth to 6 years (PLO 1, 5, 6, 8, 9, 10) 

 Design an inclusive approach, from both a human rights and universal design perspective, 
to support children’s development and learning for children from birth to 6 years (PLO 2) 

6. Course Content and Syllabus 

 Introduction to the main sociological theories and perspectives.  

 Examine how these may be used to explain inequality in society in general and Irish 
society in particular 

 Social stratification and early childhood issues 

 Philosophical understandings of education (Rousseau, Froebel, Montessori) 

 Equality of Opportunity Framework 

 Segregation – integration – inclusion:  core issues 

 Equality of Condition Framework 

 Gender and Early Childhood issues, stereotyping and influence of media 

 Diversity and early years (Religious, family background, specific educational needs) 

 Ethnicity and early years  

 Disability in Ireland and insights on children’s experiences 

 Marginalisation, rights, labels 
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 Social model of disability 

 Legislation:  Education for Persons with Special Educational Needs Act (EPSEN 2004) 

 ‘AISTEAR’ and children with diverse educational needs 

7. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

3,000 word assignment 

8. Pass Requirement 

 40%.  

9. Method of Supplemental Assessment 

Re-submission of assignment 
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Early Mathematical Awareness  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Early Mathematical Awareness  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

“During the five years before starting school a child has a vast range of experiences building up 
familiarity with a great variety of things and the ways in which they change. These are sorted out 
and related to one another. All children have pre-school experiences of this kind and it is out of 
this body of natural early mathematical activity that the future learning of mathematics must 
grow.” 

(p. 19, Williams & Shuard, 1979, 1994).  

From an early age, young children show an interest and capacity to learn mathematics. Early 
mathematical knowledge has been found to predict future ability in both mathematics and 
literacy. If children are provided with rich opportunities to play, explore, investigate, and enjoy 
objects and experiences from a mathematical perspective in the early years, it will benefit them 
throughout their formal education and beyond. This course prepares those working with children 
in the early years to create formal and informal opportunities to awaken children’s mathematical 
sensibility and curiosity throughout the early years. Above all, it helps the early childhood 
educator to promote children's enjoyment and confidence in thinking, talking and playing 
mathematically. 

Aims 

 To make students aware of opportunities to use mathematics informally in early 
childhood settings 

 To prepare students to use opportunities to develop children's mathematical sense 
through play and other daily activities and routines 

 To introduce students to research on children's emerging understanding of mathematics 
in the early years 

 To develop students' understanding of some important principles of early years 
mathematics education 
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 To promote excitement, curiosity, interest and wonder among students in observing 
young children’s budding discovery of mathematical phenomena in the world around 
them 

 Examine differentiation with regard to modifying approaches, methods, materials, 
resources and learning tasks according to individuals’ cognitive development, needs and 
interests. 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Outline key theories of historical and contemporary thinkers in relation to mathematical 
development and mathematics teaching and learning in the early years (PLO1) 

 Identify and explain mathematical concepts that children can acquire in the early years, 
with particular focus on the areas of number and shape and space. (PLO 2) 

 Use accurate and appropriate mathematical language to describe a range of situations 
and ideas that arise in the experiences of children in the early years (PLO 8) 

 Identify, plan and create tasks and activities that have potential to elicit informal 
mathematical discovery, exploration, activity and thinking among early years children 
(PLO 2) 

 Describe how a range of materials and representations can be used to promote children's 
mathematical enjoyment and development (PLO 2) 

 Identify ways to formally and informally assess mathematical attainment in the early 
years (PLO 2) 

6. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Written examination (3 hours) FIELD PLACEMENT RELATED 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

 Repeat examination 
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Module Descriptors: Year three 

Constructions of Childhood  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Constructions of Childhood  

2. Module Code 

 

3. ECTS Value 

10 credits 

4. Rationale and Aims 

Rationale 

This course introduces students to the concept that childhood is a social, historical and political 
construct, not an immutable or essential condition. It will look at multiple contemporary 
constructions of childhood and at constructions of childhood through the ages. In doing so it will 
look at how literature and various media shape and reflect societal, historical and political views 
of childhood.  

The course will also examine theoretical lenses through which the contemporary child is viewed, 
for example, the child as social and cultural being, the child as a citizen with rights and agency, the 
child as human capital and the child as subject of developmental norms (Woodhead, 2006). 

The purpose of the course is to challenge students’ ideas and assumptions so that as qualified 
professionals they will be conversant with multiple and diverse theories and conceptions of 
childhood.  

Aims 

 To introduce students to the history of childhood 

 To develop students’ awareness of how our views of what childhood is, are shaped 

 To explore and analyse with students various constructs of childhood, including 
contemporary perspectives 

5. Learning Outcomes 

On successful completion of this module, the student will be able to   

 Describe and analyse the evolution of understandings of childhood from mediaeval to 
contemporary times (LO 4, 9, 10). 
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 Describe how psychoanalytic perspectives are used to explain or illuminate aspects of 
childhood (LO 1, 9,10). 

 Identify and critique portrayals of various images of childhood in contemporary society (in 
Ireland and abroad) (e.g. innocent child, miniature adult, child as commodity, child as 
victim, child with additional needs/disabilities) (LO 9, 10) 

 Articulate and defend views on what constitutes childhood in contemporary Irish society 
(4,9, 10).  

 Situate the position of the educator in relation to the various constructs of childhood 
identified LO 4, 9, 10) 

 Deconstruct images and text from art, film, other media and literature to identify and 
critique the constructs of childhood portrayed in such media (LO 9,10)  

 Explain how constructs of childhood influence national and international policy on early 
childhood education (LO 3,4,9,10) 

6. Course Content and Syllabus 

 History of Childhood 

 The role of literature and the arts in shaping views of childhood 

 Childhood as a social, historical, political and cultural construct 

 Psychoanalytic perspectives on childhood 

 Contemporary perspectives on the child (child as citizen with human rights, child as 
human capital, child as defined by developmental psychology, for example)  

 The envisioned role of the educator in relation to the various constructs of childhood 

 Policy document analysis using a variety of theoretical lenses / different constructs of 
childhood 

7. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

(a)  2,500 word written assignment (50%) 

(b) Group presentation on literary and cultural manifestations of ways of thinking about 
childhood. Duration is fifteen minutes - 10 minutes students' presentation, followed by 5 minutes 
questions and answers with the examiners. Equivalent to 2,500 words assignment (50%). 
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8. Pass Requirement 

40% 

9. Method of Supplemental Assessment 

Resubmission of assignment and/or redo presentation 
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Curriculum and Pedagogical Perspectives: Interactions and Relationships  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Curriculum and Pedagogical Perspectives: Interactions and Relationships  

2. Module Code 

 

3. ECTS Value 

10 credits 

4. Rationale and Aims 

Rationale 

This course foregrounds the concepts of ‘nurture’ and ‘the relationship’ in understanding how 
children grow, develop and learn. It supports the Constructions of Childhood module by drawing 
on psychology and early educational studies to explore concepts of child agency, reciprocity of 
exchange and intersubjectivity. It also identifies early childhood as a time when children learn 
through caring and nurturing relationships, emphasising a shift in thinking away from 
consideration of what children should learn and the content of the curriculum, in favour of 
exploration of how young children learn and, in response, how they should be 'taught'. 

This conceptual framework will provide a lens to critically analyse questions around; 

 how do relationships support learning and development in early childhood? 

 what constitutes ‘quality’ in early childhood settings?  

 what do children need from the adults working with them (professional identity)? 

 and what do children bring to the relationship (the ‘already competent child’)? 

Aims 

 To support students in their understanding of positive educational environments as 
nurturing, and care as educational, challenging the traditional dichotomy between care 
and education for children from 0-6 years. 

 To challenge traditional notions of ‘quality’ related solely to outcome measures, and to 
reposition ‘the relationship’ as core to notions of quality in early childhood education 

 To develop in students an understanding of children’s learning and development in the 
context of warm, supportive relationships, both with adults and with other children. 

 To foster understanding of child agency, and the idea that young children have much to 
contribute to relationships, even from birth. 
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5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Analyse the role of relationships in children’s learning and development from 0-6 years, 
drawing on a variety of theoretical perspectives (PLO1; PLO4; PLO5) 

 Demonstrate creative understandings of practical approaches to foster positive 
relationships in early education settings for children from birth to 6 years (PLO2; PLO4; 
PLO5; PLO11) 

 Critically analyse diverse perspectives on ‘quality’ in early childhood education (PLO3; 
PLO5) 

 Articulate an understanding of children as a community of intuitive learners with both 
care and educational needs, and rights (PLO1; PLO4; PLO5)  

 Identify innovative approaches to the creation of learning environments for children from 
0-6 years that facilitate positive interactions with both people and place (PLO2; PLO4; 
PLO5; PLO11) 

 Outline their understanding of the role of adults in the lives of infants, toddlers and young 
children with regards to learning, development and socio-emotional health (PLO1; PLO4; 
PLO5; PLO7)  

6. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance 

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Two points of assessment  

Group presentation of 20 minutes duration followed by a 20 minute questions and answers 
session pertaining to the students' presentation with individual written component. Assessment is 
equivalent to 2,500 words (50%) FIELD PLACEMENT RELATED 

2,500 word assignment  (50%) 

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Redo presentation assessment and/or repeat assignment  

Any absentee or individual student who fails the group presentation is required to do an 
individual presentation   
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Field Placement 3  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Field Placement 3  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This rationale for this Field Placement module is to enable students to prepare for, engage with 
and reflect on their third Early Childhood Education placement. It hopes to build on student’s field 
placement experiences from 1st and 2nd year to explore concepts of child agency, reciprocity of 
exchange and intersubjectivity. It seeks to identify early childhood as a time when children learn 
through caring and nurturing relationships, emphasising a shift in thinking away from 
consideration of what children should learn and the content of the curriculum, in favour of 
exploration of how young children learn and, in response, how they should be 'taught'.  

This module provides opportunities for students to observe young children’s attachment styles 
during placement and to use their observations to guide and inform their planning and practice.  

This module hopes to enable students to integrate opportunities for relationship building into the 
range of curriculum models that they previously explored. Students should be able to plan and 
practice purposeful, child and adult-led activities that consider the importance of caring and 
nurturing relationships in the early years. 

Aims 

That the student will be enabled to: 

 Identify their renewed personal and professional goals for their placement 

 Provide students with opportunities to reflect on their own relational and emotional 
competency  

 To adapt and draw upon a number of curriculum frameworks to inform their planning and 
practice 

 Develop an understanding of purposeful observation and evaluation using pre-school 
attachment checklists 

 Use observations to plan and provide meaningful learning experiences that support the 
development of caring and nurturing relationships 
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 Identify clear learning and developmental and relational objectives using curriculum 
models 

 Develop skills of evaluation and reflective practice 

5. Learning Outcomes 

On successful completion of this module, the student should be able to  

 Demonstrate effective dispositions for practice that support children to develop in a 
nurturing and caring way (PLO 2) 

 Exhibit strong, pedagogical relationships with children, based on sensitive responsivity 

 Describe how children’s needs are used to promote their full potential and participation in 
the life of early learning centre institutions 

 Plan for children’s self-expression through different languages (painting, story-telling, 
dancing) 

 Arrange small-group learning opportunities based on children’s interests and 
developmental and learning needs that support caring and nurturing relationships 
(inquiry-based learning) (PLO 2) 

 Synthesise, reflect on and critically analyse their placement experience by means of the 
‘Taisce’ (store, treasure, hoard) journal (PLO 11) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

 Assessment of their Field Placement experience  

 Planning documentation requirements (50%) [Field Placement Handbook p.35] 

 Observation of field placement Practice (50%) 

 

7. Pass Requirement 

40% in both practice and planning. No internal compensation permitted.   

8. Method of Supplemental Assessment 

Supplementary Placement 
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Legal Context of Early Childhood Education  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Legal Context of Early Childhood Education  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This module builds on the introduction to the practical implications of legislation, statutory 
regulations and guidelines which are related directly to or impact on early childhood education 
settings provided by the JF Module “A Nurturing Pedagogy”. In this module, the evolution and 
context of legislation will be considered against the backdrop of a changing socio-historical 
landscape. Children’s rights will form a thread running through this module as we begin with the 
UNCRC tracking how ‘children’s rights’ has influenced the enactment and content of key 
legislative provision. Students will be encouraged to adopt a critical lens when considering key 
legislation, regulations and guidelines related to child care. In examining legislation in early 
childhood education we will also consider how legislation impacts on childcare settings such as, 
for example, the relationship between regulations (particularly regulation 5) and Síolta. 

Aims 

 To introduce the broad principles of the Irish legal system 

 To review and assess legislation pertaining directly to or impacting on early childhood 
education settings. 

 Overview and evaluate child protection legislation and guidelines in relation to the 
protection of children and staff. 

 To enable participants to engage with relevant case law pertaining to supporting equality 
and inclusiveness. 

 To ensure that students apply the learning from case law to professional roles in Irish 
early childhood settings. 

5. Learning Outcomes 

On successful completion of this module, students should be able to 
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 Critically discuss the main statutory provisions relating to early childhood settings (PLO3, 
7, 10). 

 Analyse major decisions in Irish case-law that have influenced practice in early childhood 
settings (POL3, 10). 

 Evaluate the law on safety, health and welfare at work as it relates to early childhood 
settings (PLO3, 4, 5, 10) 

 Assess the duty of care expected of early childhood personnel (PLO 7, 10) 

 Explore the responsibilities of management personnel in contemporary early childhood 
settings (PLO3, 4, 10) 

6. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

3 hour written examination  

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Repeat examination 
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The Inner Landscape of the Young Child  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

The Inner Landscape of the Young Child  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

Spirituality is an intrinsic part of the human person. Contemplative practices are being increasingly 
recognised as foundational to young people’s wellbeing. At a basic level some writers note that 
children have limited opportunities and space for reflection and contemplation in their busy lives, 
something they feel intuitively that must be detrimental to the young person’s development, and 
which can be addressed through reflection and mindfulness-based practices. But there is also 
emerging research evidence that attention, behaviour and resilience, can be improved through 
mindfulness programmes and contemplative practiceTeaching about spirituality does not 
necessarily start from the theological categories of a religious system, or even from the historical 
expressions of the spiritual quest but rather from the capacity for spirituality in every individual.  
Aostre Johnson’s study (2011) of the multiple ways in which educators define spirituality and 
apply it in their classrooms resulted in eight overlapping categories of definitions, including 
contemplative, religious, meaning-making, self-reflective, emotional, ethical, ecological and 
creative. She also suggests ‘tools’ for spiritual education such as sensory awareness exercises, arts 
experiences, nature based experiences and reflective practices.   

There is growing recognition of the value of spiritual practices in contributing to building a just 
and peaceful society (NGO Committee On Spirituality Values And Global Concerns - A Committee 
of the Conference of NGOs in Consultative Relationship with the United Nations). Also, there are 
exponentially expanding educational publications on a wide range of specific and diverse methods 
in contemplative curriculum and pedagogy, now also commonly referred to as “mindfulness” 
education.  Mindfulness approaches, by their nature, tend to emphasize expanding student 
capacities for: focused attention; acute sensory awareness; engagement with nature; attunement 
to internal rhythms; sensing and calming internal stress; emotional regulation skills; and self-
reflective and meditative thinking.   

Therefore, the aims of this module are: 

 To investigate specific methods and pedagogical practices which might be used to 
encourage spiritual development and the inner landscape of young people, whatever 
their religious or non-religious worldview. 
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 To learn about contemplative practices that can be used in early year’s education in order 
to nurture spirituality, focus attention and foster emotional balance, social competence 
and mental clarity. 

 To experience contemplative practices and reflect on their impact. 

 To be aware of international research on the increased competency gained by focusing 
attention, the improved maintenance of emotional balance and the enriched resilience in 
the face of life’s challenges for children who experience spiritual education. 

 To explore different perspectives on nurturing children’s spirituality in various religious 
traditions.  

 To explore differentiation with regard to modifying approaches, methods, materials, 
resources and learning tasks according to individual’s spiritual development, needs and 
interests  

5. Learning Outcomes 

On successful completion of this module, the student will be able to: 

 Theorise, plan, develop and evaluate curriculum appropriate to the Early Years context 
(PLO2) 

 Identify and discuss the key factors related to a child’s physical, social and emotional 
interactions and well-being in the early years (PLO5) 

 Describe the impact of contemplative practices on learning and behaviour (PLO5, PLO1) 

 Document how mindfulness-based practices in their own lives apply to the work of early 
years educators (PLO7) 

 Outline practical ways of nurturing the spirituality of the children (PLO2, PLO5) 

 Summarise how spirituality in early year’s education can be nurtured, regardless of the 
culture or religion of the child (PLO7) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Practical demonstration with an individual 1,000 word written component equivalent in total to a 
3,000-word assignment  

7. Pass Requirement 

40% 
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8. Method of Supplemental Assessment 

Repeat the demonstration and individual 1,000-word written component.  

Any absentee or individual who fails the assignment is required to do an individual presentation  
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Research Proposal * 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Research Proposal * 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This module is designed to provide a basic introduction to the research methodologies most 
commonly employed by researchers in the field of early childhood education, in order to prepare 
students for the completion of a research proposal outlining a research project that they will 
conduct in their final year of study (SS). Quantitative, Qualitative and Mixed Method approaches 
will be introduced.  Central to this module will be a basic understanding of research paradigms 
and methodologies. Students will be introduced to other key elements required for the successful 
preparation of the proposal including ethics in research, reviewing literature and academic 
writing.  The topic of the proposal must link to and build on an aspect of the coursework 
completed so far, i.e. core modules, specialisation module, work placement.  

Aims 

The course aims to: 

 familiarise students with the current theoretical and ethical debates in educational 
research in the early years. 

 introduce students to research vocabulary, methodology and design 

 equip students with the necessary research skills to design an independent research 
project 

 give students the necessary foundations to prepare for an independent research project 
in their final year of study 

5. Learning Outcomes 

On successful completion of the module, students will be able to: 

 Evaluate scholarly literature within their chosen research area (PLO 9, 10) 

 Formulate and refine research objectives and questions (PLO 9) 
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 Identify, select and justify appropriate research methodologies for their dissertation (PLO 
9, 10) 

 Design an independent research project (PLO 9) 

 Evaluate the ethical implications of a research project (PLO 7,9,10) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

Students will complete a research proposal and related documentation equivalent to 3,000 words  

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Resubmission of research proposal 
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Inquiry-Based Learning and Environmental Care  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1.  Title of Module 

Inquiry-Based Learning and Environmental Care  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

Inquiry-Based Learning [IBL] as a theme of educational research has attracted considerable 
interest particularly in recent years [Audet, 2005; Erickson, 2008; Lindfors, 1999; Parker, 2007]. It 
currently influences curriculum development and teaching approaches and methodologies in a 
number of recent innovative programmes to construct new models of teaching and learning 
[Pataray-Ching & Roberson, 2002; Sausele Knodt, 2010]. This has led to research and development 
of inquiry-based curricula and the argument in support of inquiry-based learning is being heard 
increasingly and recognised as an appropriate pedagogical approach. 

The course will investigate how Inquiry-Based Learning can be used as a way to explore and 
deepen our understanding of the world around us. It will focus on the role of the environment in 
the development of the young child. It will afford students the opportunity to critically examine 
their own attitudes and beliefs in relation to social, environmental and scientific issues. This area 
of study will explore scientific, geographical and historical concepts and how these are critical in 
the development of young children to deepen their understanding of the world around them. The 
course will focus on practical experiences and investigations that will provide the necessary skills 
and pedagogical understandings that Early Childhood practitioners need in order to explore some 
of these concepts successfully in various settings. 

This module will strengthen students’ capacity to promote and critique children’s inquiry in an 
Early Childhood setting. They will have requisite knowledge, skills and capacities for reflection 
necessary to develop positive engagement with Inquiry-Based Learning. 

Aims 

 To provide students with a critical understanding of Inquiry-Based Learning  

 To familiarize students with the philosophical underpinnings and history of Inquiry-Based 
Learning  

 To familiarize students with a number of standard models of the process of Inquiry-Based 
Learning 



B.Sc. ECE Handbook 2020-21 

Module Descriptors: Year three   

95 

The lecturer reserves the right to alter the Module at any stage during the year 

 

 To assist students in identifying the resources necessary to create an environment where 
Inquiry-Based Learning can take place for young children, making available provisions that 
cater for all children. 

 To exemplify an inclusive approach to Inquiry-Based Learning within an Early Childhood 
setting and the wider environment 

 To promote reflective practice in the context Inquiry-Based Learning. 

 To generate understanding in students of the basic processes that govern and shape their 
world and to promote the sustainable use of the Earth’s resources. 

 Value the concept of interdependence in an ever changing world 

 To stimulate and encourage the students own curiosity and interest in their environment 
in general so that they support and promote a sense of responsibility and commitment 
towards the sustainable use of the earth’s resources 

 Examine differentiation with regard to modifying approaches, methods, materials, 
resources and learning tasks according to individuals’ social and scientific development, 
needs and interests. 

5. Learning Outcomes 

On successful completion of this module students should be able to: 

 Identify the key stages within different models of the process of inquiry. [PLO 1; PLO 2, 
PLO 5] 

 Describe practical and inclusive strategies and methodologies for planning and teaching in 
a way that will promote Inquiry-Based Learning within an Early Childhood setting, 
recognizing the diversity of learners within that setting. [PLO 1; PLO 2, PLO 5] 

 Examine the implications of Inquiry-Based Learning for educators in early childhood 
settings. [PLO 1; PLO 2, PLO 5, PLO 8] 

 Examine and critique Inquiry-Based Learning within an Early Childhood setting and the 
wider environment. [PLO 1; PLO 2, PLO 5, PLO 11] 

 Demonstrate reflective practice in relation to students’ own working situations. [PLO 10; 
PLO 11] 

 Plan for drawing on a range of different environments through fieldwork to support young 
children’s learning in their own immediate local environment. [PLO 10; PLO 11] 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  
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3,000 word essay FIELD PLACEMENT RELATED 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Re-submission of essay 
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Inclusion and Culture, Identity and the Self 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Inclusion and Culture, Identity and the Self 

2. ECTS Value 

5 credits 

3. Rationale and Aims 

In recent years, understanding of ‘universal design’ in the development of early years provision 
has gained prominence. Building on the Inclusion and Diversity in the Early Years module 
delivered in Year 2 of the programme, this module seeks to further develop students’ 
understanding of the importance of inclusion for all children, taking account of disability, social 
class, language and culture. To that end, this module seeks primarily to develop in students, 
awareness and understanding of the various challenges to development and learning experienced 
by children in contemporary, multi-layered, cosmopolitan, globalised Irish society and the 
implications arising from these for practitioners in the field of early childhood education. It seeks 
to enable students to develop perspectives, knowledge and skills appropriate to their role as 
members of a multi-disciplinary team working as a flexible, inclusive whole to support the 
development and learning of all young children including those coming from diverse 
sociolinguistic/socioeconomic/sociocultural backgrounds and those with various ‘special’ needs. 
This module challenges stereotypical understandings of diversity and disability. Every child has 
special needs including children who are ‘typically developing’, but each has needs particular to 
him or her and one is not more ‘special’ than another.  

Drawing on ‘universal design’, ‘critical multiculturalism’ and ‘critical pedagogy’ this module will 
focus on developing students’ awareness of their own positionality in relation to culture, 
ethnicity, disability and language, whether as members of the dominant or as members of a 
minority group. Students will examine some of the theoretical and empirical issues around 
identity, culture and ‘the self’. We will explore our own capacity to situate ourselves (as 
prospective educators in ECE) in our own histories, set of values, norms and culture. In this 
module we will attempt to unravel our own identities (cultural, ethnic, national, disabled) and will 
position ourselves within class, race, and sexual aspects of our own education and social 
formation. Students will develop their skills of ‘universal design’ and ‘intercultural communication’ 
and will specifically focus on effective engagement with parents / guardians from diverse 
communities. 

Aims 

 To assist students in developing knowledge, skills and attitudes relevant to working with 
children and parents / guardians in Early Education settings in contemporary Ireland 

 To provide students with a theoretical understanding of key issues in inclusive education, 
diversity, disability, language with a specific focus on Early Education settings 
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 To introduce students to key policy documents in the area of inclusive education and 
Interculturalism in the context of education in Ireland 

 To assist students in their critique of key policy documents through the lens of ‘critical 
multiculturalism’ and ‘universal design’ 

4. Learning Outcomes 

On successful completion of this module, students should be able to: 

 Describe their own position in relation to culture, ethnicity, disability and language and critically 
reflect on personal values in light of ethical standards appropriate to effective engagement with 
young children with special needs and their families (PLO4, PLO7, PLO11) 

 Critically analyse key policy documents in relation to intercultural and inclusive education in Early 
Childhood Education in Ireland (PLO3) 

 Identify and interrogate sources of prejudice, stereotyping and racism at an individual, group and 
societal level (PLO4, PLO7) 

 List skills and explain practical strategies for effectively engaging with babies, toddlers and young 
children from diverse backgrounds including those with disabilities (PLO4, PLO7) 

 List skills and explain practical strategies for effectively engaging with parents / guardians from 
minority ethnic and linguistic communities, including the Travelling Community and community of 
parents of children with disabilities, employing a collaborative approach with families in 
implementing early childhood care and education supports and practices appropriate to individual 
circumstances (PLO2, PLO4, PLO7) 

 Explain ‘culturally relevant pedagogy’ and its potential application in their practice (PLO2), (PLO7) 

 Analyse approaches to early years care and education in Ireland in supporting children with 
disabilities and their families with reference to the wider national and international debate on 
policy and provision for all young children at the early years stage (PLO 3, 4) 

 Identify relevant agencies and community-based supports for young children and their families, 
and identify the challenges involved in delivering an intervention practice which can meet the 
diverse and complex needs of young children with a variety of needs and strengths, aged 0-6, and 
their families (PLO 1, 4, 5, 7, 11) 

5. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  
Learning Journal (equivalent to 3,000 word essay) 

6. Pass Requirement 

40% 
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Early Literacies  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Early Literacies  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

Language and literacy development are the bedrock on which success at school and ultimately in 
the working world, is founded. For this reason, language and literacy development are important 
components to this degree in Early Childhood Education. Research demonstrates that early 
intervention is the best safeguard against children failing at school due to poor standards of 
language and literacy. This course hopes to equip early childhood practitioners with the 
knowledge and skills that will enable them to implement an effective early literacy curriculum in 
their particular context. 

Aims 

 To encourage a positive, creative and imaginative attitude to teaching of language and 
literacy skills in an early childhood setting. 

 To develop an understanding that children take individual and multiple pathways in their 
language and literacy learning (including digital literacy). 

 To give students an understanding of the strong reciprocal relationship between oral 
language and literacy learning. 

 To introduce students to what literacy learners need in order to learn the code of written 
language (including phonological awareness, knowledge of the alphabetic principle and of 
phoneme–grapheme relationships, knowledge of how words work, and automatic 
recognition or spelling of familiar words (automaticity). 

 To provide students with methods of meeting the needs of children with additional needs, 
children with disabilities and with diverse learning styles. 

5. Learning Outcomes 

On successful completion of this module, students should be able to 
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 Critically evaluate an emergentist approach to language and literacy and its implications 
for pedagogy (PLO8). 

 Justify the importance of oral language and decoding skills in relation to children’s reading 
ability at a young age (PLO8). 

 Critically evaluate and discuss academic literature on the role of story in children’s lives, 
and apply this knowledge in educational settings for other professionals (PLO11). 

 Explain key elements of the structure of language and reading (including phonemes, 
graphemes, syllables, grammar, morphology and syntax) (PLO8). 

 Discuss the use of appropriate materials and resources (including interactive digital 
applications) for the teaching of oral language and emergent literacy (PLO 2). 

 Analyse and use the content of the Aistear curriculum framework, with particular 
reference to the development of language and early literacy (PLO2). 

 Explain how to develop listening comprehension skills in young children (PLO8). 

 Describe how parents can be actively involved in a young child’s language and literacy 
development in partnership with early childhood education settings (PLO5). 

6. Methods of Assessment  

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

3,000 word assignment FIELD PLACEMENT RELATED 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Re-submit assignment 
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Module Descriptors: Year Four 

Organisation Learning and Skills for Early Childhood Education 1 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

 Organisation Learning and Skills for Early Childhood Education 1 

2.  Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

The literature on work integrated learning (WIL) is clear in identifying the need for programmes of 
learning to integrate assessment with the needs and viewpoints of the relevant stakeholders i.e. 
the students, the educational institution and the employers. It can be an excellent method of 
providing opportunities for extending the learning (theoretical) commenced by students at the 
educational institution into the learning environment of the workplace. This is particularly 
relevant to the early childhood education sector (DES, 2016; PLÉ, 2018; Urban et al, 2012). 

Consequently, students must demonstrate their understanding of the culture of the early 
childhood education sector, the norms of early years practice and how their skills and 
competencies will enable them to be innovators and effective team members. These include both 
the hard skills or technical competencies and the soft skills such as the application of theory to 
practice (Dunn et al., 2012). 

This module focuses on support students to develop an awareness of their role as leaders of 
children’s learning through giving consideration and meaning to reflective practice; links between 
knowledge, practice and one’s own values; considering the systems context and considering the 
organisational cultures in ECE workplaces in the context of the need for change and quality and 
competency development (Bruner, 1996; Urban et al, 2012). 

Aims  

There are three key areas to this module: Self-knowledge and self-reflection; the learning 
organisation and organisation culture.  Learning about these three areas seeks to achieve the 
following aims: 

 To support students to link their theoretical knowledge to practice 

 To build capacity in students to share their knowledge with other stakeholders 



B.Sc. ECE Handbook 2020-21 

Module Descriptors: Year Four   

102 

The lecturer reserves the right to alter the Module at any stage during the year 

 

 To enable the student to apply the theory to prior leaning and refocus this learning on the 
early education environment 

 To facilitate the coherent understanding and utilisation of reflexivity in one’s professional 
practice and on field placement. 

 To consider the meaning of learning organisation and how they work. 

 To understand the relevance of organisational culture in the context of change and 
quality. 

 To consider their role as an advocate for quality within early childhood education. 

5. Learning Outcomes 

On successful completion of this module, the student will be able to: 

 Document essential elements of culture in early childhood education (PLO11). 

 Analyse the links between knowledge, values and practices with a view to understanding 
how theoretical knowledge is translated into practice. 

 Identify and interrogate the personal attributes that inform their practice such as the 
ethical framework they draw upon, their capacity for reflection and their critical thinking 
abilities. 

 Identify and document their educational values and personal goals with a view to focusing 
on personal learning outcomes for the field placement (PLO 7, PLO 11) 

 Explain what a learning organisation means and why it is relevant to ECE 

 Outline the importance and influence of an organisational culture on the competencies 
that exist within the organisation 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

3,000 word written assignment or equivalent FIELD PLACEMENT RELATED 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Re-submission of essay and/or statement (if failed) 
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Organisation Learning and Skills for Early Childhood Education 2 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

 Organisation Learning and Skills for Early Childhood Education 2 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This module builds upon and extends the learning in the organisation and learning module in 
semester 1.  The focus of this module therefore is the application of the theoretical frameworks, 
in terms of the overall learning of the modules completed in the previous part of the course, and 
skills and competencies that are vital for effective and efficient working in the environment of an 
early educational setting. The module will focus on the personal skills necessary for creativity and 
innovation.  

A portion of the course will be devoted to focusing on key aspects of practice in an early 
childhood setting such as effective communication with all stakeholders and partners, 
implementation of effective and democratic professional practice in team contexts, developing 
the ability to engage in innovative, evidence informed decision making, having an understanding 
of pedagogical leadership 

Reflective practice will be central to this module and the students will be supported by the 
provision of reflective sessions throughout the module and the use of an e-portfolio. These 
sessions will allow the student the opportunity to deconstruct their experience in the field in a 
forum that is collegial and sensitive to the needs of the field placement period. 

 

Aims  

 To familiarise the student with the theory related to the acquisition of skills and 
competencies relevant to early educational practice 

 To enable the student to apply the theory to prior leaning and refocus this learning on the 
early education environment 

 To facilitate the identification of the key skills and competencies necessary for the 
achievement of the learning outcomes of the Field Placement module  

 To examine the theory and explore the set of sub skills that relate to: 
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o communication,  

o problem solving,  

o leadership,  

o team work and 

o applied knowledge for early childhood education 

5. Learning Outcomes 

On successful completion of this module, the student will be able to: 

 Demonstrate how theoretical learning from this module and other relevant modules in 
the programme may be applied to the early education environment (PLO1, PLO2, PLO4). 

 Identify the necessary skills and sub-skills necessary for innovation in the early education 
setting (PLO 4).  

 Identify their own specific needs, skills, talents and competencies (with particular 
reference to the 5 key competencies around which the module is built) as they make the 
transition from the course to the professional world and equip themselves with the 
critical skills necessary for self-assessment (PLO11). 

 Articulate and evaluate the essential skills required for effective practice and in particular, 
leading effective practice with infants, toddlers and young children in an early childhood 
setting, in the context of professional organisational and management skills (PLO11) 

 Plan activities that will promote positive professional relationships with colleagues and 
confident engagement with relevant professionals (PLO11). 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

3 hour written examination FIELD PLACEMENT RELATED 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Repeat written examination 
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Curriculum and Pedagogical Perspectives: Learning through Play 1 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Curriculum and Pedagogical Perspectives: Learning through Play 1 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This module builds on the module in the first year (JF) of the programme called Curriculum and 
Pedagogical Perspectives: Dispositions and Play. Students, now in their fourth year of the 
programme (SS) and having had the benefit of three years of academic work and practical 
experience in the field, are ideally placed to interrogate ideas and theories around best practice of 
playful pedagogy.  

Research has established that play is a key learning tool for children, as the child’s way of 
mediating her understanding of the world (French, 2007). Through play the child develops 
dispositions that will sustain her/him throughout life. These dispositions include curiousity, 
persistence, resilience, concentration – what Csikszentmihalyi (1990) calls ‘flow’. It is important 
that early years’ graduates are equipped to confidently articulate and defend a research-led, play-
based approach to learning in the early years and additionally to mediate and support child-led 
and adult-supported playful learning through an emergent curriculum. 

Aims 

 To equip students to be able to articulate and defend a research-based approach to 
working playfully with children in the early years. 

 To encourage students to develop their critical, analytical and reflective skills in order to 
be able to adapt and evolve their practice according to children’s needs.  

 Build confidence in incorporating all types of play in emergent curriculum in early years 
settings 

 Capably use Aistear (or other curricular approach) and Síolta to promote children’s 
learning and well-being through play 

 Ensure playful pedagogy is inclusive of all children, including children with special 
educational needs and from diverse linguistic, cultural and socio-economic backgrounds 

 Articulate the role of play in children’s development, whether typical or atypical 
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5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Articulate and defend a research-based approach to working playfully with children in an 
early years’ context 

 Outline an agile and responsive approach to children’s emergent playful learning needs 
(PLO2) 

 Describe the particular play needs of 1-3-year-old children, including children with 
additional learning needs (PLO 2). 

 Use Aistear, the Irish curriculum framework for children aged 0-6, as a planning and 
practice resource for working in an early years’ setting (PLO2) 

 Adapt play activities to facilitate children with additional needs (PLO2, PLO4, PLO5, PLO7, 
PLO11) 

 Apply theoretical ideas to analyse play-based practice  

 Analyse their experience of playful learning on previous placement and propose 
adjustments for improved future placement practice. 

6. Methods of Assessment  

Oral Group Presentation (70% of marks) on Learning through Play. FIELD PLACEMENT RELATED 

Approximate duration 30 minutes per group, including a Q & A post-presentation.  

A written component of 1000 words (30% of marks). 

Compensation is allowed between the assessments. 

7. Pass Requirement 

40% overall 

8. Method of Supplemental Assessment 

Resitting of oral assessment and/or repeat of written component  

Any absentee or individual who fails the group presentation component is required to do an 
individual presentation  
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Curriculum and Pedagogical Perspectives: Learning through Play 2 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Curriculum and Pedagogical Perspectives: Learning through Play 2 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This module on play follows Curriculum and Pedagogical Perspectives: Learning through Play 1 
from term 1 in year 4. In the first term students focused on becoming a player themselves and 
there was an emphasis on play with children from 1-3 years old. The theoretical focus was on the 
tension between freedom and structure in play. This experience, combined with their first year 
module on play, prepares students for this final module which moves their focus outwards to 
supporting parents, looking at technology and play and it also sets students up to use Síolta’s 
standards to consider the quality of the play environment for children. The theoretical focus 
moves from a particular examination of play to a more macro focus on participatory learning 
theory, which examines particular learning conditions (dialogism, reciprocity, agency) that support 
playful learning. 

Research has established the importance of parental involvement in their children’s learning. 
Through playful interactions at home and elsewhere the child grows and develops and learns how 
to navigate the world of relationships and social interaction. Early years’ graduates need to be 
equipped with the knowledge and skills to enter into dialogue with parents about their children’s 
learning and to be able to provide guidance as necessary. They also need to be able to articulate 
research- informed and balanced views on the role of technology in the lives of young children. 
Finally, graduates should have a clear understanding on what comprises a good quality learning 
environment for young children.  

Aims 

 To equip students to be able to dialogue and relate appropriately with parents while 
promoting a research-based approach to working playfully with children in the early 
years. 

 To encourage students to continually develop their critical, analytical and reflective skills 
in order to be able to adapt and evolve their practice according to children’s needs.  

 Build confidence in incorporating all types of play in emergent curriculum in early years 
settings 
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 Use Síolta to promote quality playful learning environments and experiences for children 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Articulate and defend a research-based approach to working dialogically and reciprocally 
with children in an early years’ context 

 Anticipate and describe an appropriately agile and responsive approach to children’s 
emergent playful learning needs (PLO2) 

 Critique research on the role of technology in children’s lives and outline how technology 
might be appropriately used in playful learning. 

 Evaluate how Síolta, the Irish quality framework for children aged 0-6, could be used as a 
resource for working in quality early years’ environments (PLO2) 

6. Methods of Assessment  

Written assignment (3000 words), or equivalent FIELD PLACEMENT RELATED 

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Repeat assignment 
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Field Placement 4 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Field Placement 4 

2. Module Code 

 

3. ECTS Value 

20 credits 

4. Rationale and Aims 

Rationale 

This module equips a student to apply and progress their professional knowledge, competencies 
and skills in an early educational setting and is a continuation of the work completed by students 
in the Organisation Learning and Skills in Early Childhood module. The seminal study "Competence 
Requirements in Early Childhood Education and Care" (CoRe, Urban et al., 2011) suggests 
‘…becoming ‘competent’ is a continuous process that comprises the capability and ability to build 
on a body of professional knowledge, practice and develop and show professional values. 
Although it is important to have a ‘body of knowledge’ and ‘practice’, practitioners and teams also 
need reflective competences as they work in highly complex, unpredictable and diverse contexts 
(p.21). Vanderbroeck et al., (2011) maintain that the continuing development and application of 
core competencies and skills combined with the knowledge and understanding to integrate 
education and care are fundamental to quality early years’ provision. The benefits of practicum 
experience according to Bonnett (2015, p.197) gives students an opportunity ‘to engage in a 
theory-to-practice model as they work directly with children, families, agency mentors and 
community partners’. 

Grounded within this understanding, students will undertake their placements within settings 
which will introduce them to the applied, concrete competencies necessary, while at the same 
time, affording them an opportunity to network and interface with established professionals in 
the field of early childhood education.  It is intended that students will be encouraged to apply the 
theoretical concepts and skills acquired during lectures and workshops over the course of their 
placement. At all times, students will be supported in playing an active and productive part on the 
team in their placement setting.  

Students will be encouraged to become “reflective practitioners” during the placement. 

Reflective Practice is recognised as core to improving practice and to ensure better outcomes for 
the children in services. Schonfeld (2015, p.7) relays that it is ‘…a process by which you stop and 
think about your practice, consciously analyse your decision making and draw on theory and 
relate it to what you do in practice.” This module not only encourages a reflective practice 
approach but one embedded in critical analysis and evaluation.  
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Integral to developing excellence in the practice of Early Childhood Education is the recognition by 
practitioners of their own impact on children’s learning and well-being (Moyles and Adams, 2001). 
Reflecting this and informed by the findings of the ‘Study of Pedagogical Effectiveness in Early 
Learning’ (SPEEL) students will be encouraged to: reflect upon that practice; interrogate their own 
principles underpinning practice; reflect upon their own qualities, knowledge and thinking and 
how these impact upon practice and articulate their own understanding of effective pedagogy 
(Moyles and Musgrove, 2002, p.3).  Students will be required to compile a professional e-portfolio 
which will detail their synthesis, evaluation and critical analysis of their placement experience.  

Aims:  

 To allow students to deepen their understanding of Early Childhood Education 

 To give each student the opportunity to clearly identify the individual goals for their 
placement 

 To facilitate students in applying educational theory to early years practice 

 To allow students to become more knowledgeable about general work functions within 
the realm of Early Childhood Education 

 To allow students to investigate the organisational culture of such bodies 

 To provide students with the opportunity to identify and develop their own interests and 
talents 

 To encourage students to learn career-related skills 

 To facilitate the exploration of personal skills, talents and competencies which may be 
used to draw up a Curriculum Vitae 

 To allow students to enhance and strengthen their future job opportunities 

 To stress the critical role of reflective practice in the holistic development of the student 
as a prospective employee 

 To support students to provide stimulating quality environments reflecting pedagogical 
approaches that support children’s learning and development in early years’ settings 

 To generate awareness of procedures, policies and practices observed while on field 
placements and use these to inform future practices 

5. Learning Outcomes 

On successful completion of this module, the student should be able to: 

 Apply knowledge and skills acquired on the course in a professional setting with a focus 
on communication skills, problem solving skills, leadership and team work skills, 
organisational skills, project management and the application of course based knowledge 
to the work of an early childhood setting (PLO 2, 10) 

 Reflect in writing on their experience of working within an early educational setting (PLO 
11) 

 Critically self-assess, reflect on, evaluate and document their experiences, skills, talents 
and competencies (PLO 2, 10, 11) 

 Synthesise, evaluate and critically analyse their placement experience by means of an e-
portfolio (PLO 2) 
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 Evaluate the relationship between their formal course content and the work environment 
(PLO 11) 

 Identify career related skills and job opportunities and relate these to their professional 
aspirations and ambitions (PLO 11) 

 Apply knowledge of children’s different strategies of learning through the planning and 
delivery of activities. (PLO 1,2) 

 Articulate the rights and responsibilities of employees and employers, based on legislation 
and regulations that relate directly to, or impact on early childhood education settings 
(PLO 3, 4) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Formative assessment  

 Utilising Moodle quiz and discussion fora functionality to ascertain group understanding  

 Global feedback on class tasks  

 Feedback based on overt observation of class work, studio work or group performance     

 Asking students to answer higher-order questions such as “why” and “how” during lecture 
sessions  

Summative assessment  

 Assessment of their Field Placement experience  

 Planning documentation requirements (50%) [Field Placement Handbook p.38] 

 Observation of field placement Practice (50%) 

7. Pass Requirement 

40% in each element (each must be passed separately) 

8. Method of Supplemental Assessment 

Repeat placement (even if only one element is failed) 
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Research Methods and Dissertation  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Research Methods and Dissertation  

2. Module Code 

 

3. ECTS Value 

20 credits 

4. Rationale and Aims 

Rationale 

This module is designed to provide a comprehensive elaboration of research methodologies 
introduced in Year 3, in order to prepare students for the completion of a research dissertation. 
Quantitative, Qualitative and Mixed Method approaches will be explored.  Central to this module 
will be the application of these research paradigms to the final year mandatory research project, 
which all students will undertake. Students will be further supported in other key elements also 
introduced in Year 3 required for the successful preparation of the dissertation including ethics in 
research, reviewing literature and academic writing.  The topic of the dissertation must link to and 
build on an aspect of the coursework completed so far, i.e. core modules, specialisation module, 
work placement.  

Aims 

The course aims to: 

 Give students confidence in engaging with the current theoretical and ethical debates in 
educational research in the early years. 

 equip students with the necessary research skills to undertake an independent research 
project 

 give students the necessary foundations to be research active and evidence informed 
educators and practitioners 

 familiarise students with the current theoretical and ethical debates in educational 
research in the early years. 

 equip students with the necessary research skills to undertake an independent research 
project 

 give students the necessary foundations to be research active and evidence informed 
educators and practitioners 
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5. Learning Outcomes 

On successful completion of the module, students will be able to: 

 Critically evaluate the research literature within their chosen research area (PLO 9, 10)  

 Formulate research objectives and questions (PLO 9, 10) 

 Discuss the concepts underpinning approaches to research (PLO 7, 9, 10) 

 Identify and select appropriate methodologies for their dissertation(PLO 9, 10)  

 Defend and justify choices of research methods in the light of current debates in the 
research literature(PLO 9, 10) 

 Compare and contrast the efficacy of their choices against other research approaches(PLO 
9, 10) 

 Present and discuss the findings of the research undertaken in the light of the data 
collected and analysed and linking to relevant literature(PLO 9, 10) 

 Formulate conclusions from the research and make recommendations for future research 
(PLO 9, 10). 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Summative: 

Students will complete a 10,000 word dissertation (100%) 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Resubmission of Dissertation 
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Elective Modules offered to 1st year to 3rd year students 

Early Childhood Education through the Medium of Irish  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Early Childhood Education through the Medium of Irish  

2. ECTS Value 

5 credits 

3. Rationale and Aims 

Rationale: 

Due to the significant number of parents who wish to give their children an education through the 
medium of Irish, there is a significant number of Irish Language preschools in Irish speaking and in 
non-Irish speaking areas, as the first stage on the continuum of education through Irish.  Many 
people are interested in working in Irish language preschools. Irish language preschools bestow an 
advantage on children who go on to attend all Irish primary schools and primary schools in Irish 
speaking areas. Irish Language Preschools immerse children in Irish and as a consequence of that 
they enhance their understanding of the language and they give the children a start in speaking 
Irish. Irish Language Preschools complement the efforts of families who rear their children 
through Irish. Students should note that a good standard of communicative competence in Irish is 
necessary to be able to engage effectively with this module and required assignments will need to 
be completed in Irish.  

Aims: 

 To help students develop an understanding of immersion education in general in various 
countries when minority languages are in question.  

 To trace the history of immersion education in Ireland from 1900. 

 To study the current state of the immersion education system in Ireland at preschool level 
in Irish speaking and non-Irish speaking areas, and the specific aims of Irish Language 
Preschools. 

 To investigate the importance of the link between Irish Language Preschools and Irish 
Language Primary Schools. 

 To study State Policy with regard to Irish Language Preschools and the roles of 
organisations which support the sector. 

 To analyse the particular traits of the curriculum for Irish Language Preschools and the 
methodologies which are used. 

 To enhance the ability of the students in the Irish language. 
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 To investigate the particular methodologies which are associated with Irish language 
acquisition in Irish Language Preschools and to practise those methodologies on field 
placement. 

4. Learning Outcomes 

On successful completion of this module, the student should be able to: 

 Discuss immersion education in general in countries when minority languages are in 
question. (PLO3, 4, 8)  

 Outline the history of immersion education in Ireland from 1900 (PLO3, 4) 

 Analyse the current state of the immersion education system in Ireland at preschool level 
in Irish speaking and non-Irish speaking areas, and the specific aims of Irish Language 
Preschools. (PLO3, 4, 8) 

 Evaluate the relationship between Irish Language Preschools and Irish Language Primary 
Schools. (PLO3, 4) 

 Describe State Policy with regard to Irish Language Preschools and the roles of 
organisations which support the sector (PLO4) 

 Describe the process involved in acquiring a second language (PLO8).  

 Summarise the particular traits of the curriculum for Irish Language Preschools and the 
methodologies which are used including using Aistear and Síolta as Gaeilge (PLO2, 6, 9, 
11) 

 Demonstrate the necessary skills to plan for a language based curriculum (PLO8) 

 Demonstrate the necessary proficiency in relevant Irish terminology for early education 
(speaking fluently and understanding to a high degree) and the necessary knowledge of 
teaching methodologies. (PLO2, 3, 6, 8, 11 

5. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Assignment equivalent to 3,000 words  

6. Pass Requirement 

40%. 

7. Method of Supplemental Assessment 

Repeat assignment 
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Oideachas Luath-Óige  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Clár lena mbaineann an modúl 

Oideachas Luath-Óige 

 

1. Teideal an mhodúil 

Oideachas Luath-Óige trí mheán na Gaeilge 

2. Cód an mhodúil 

 

3. Luach ECTS 

5  

4. Réasúnaíocht agus Aidhmeanna 

Réasúnaíocht 

Toisc go bhfuil líon mór de thuismitheoirí ann ar mhaith leo oideachas trí mheán na Gaeilge a 
thabhairt dá bpáistí, tá neart naíonraí i gceantair Ghaeltachta agus i gceantair lasmuigh den 
Ghaeltacht, arb ionann iad agus an chéad chéim den oideachas trí Ghaeilge. Ba mhaith le a lán 
daoine post a fháil i naíonraí. Is buntáiste é freastal ar naíonra do na páistí a théann ar aghaidh go 
Gaelscoil nó go scoil Ghaeltachta. Bíonn páistí tumtha sa Ghaeilge i naíonraí agus, mar thoradh air 
sin, cuirtear feabhas ar a dtuiscint ar an teanga agus tugtar buntáiste dóibh ó thaobh labhairt na 
Gaeilge de. Tacaíonn naíonraí le hiarrachtaí clainne, clanna a bhfuil a bpáistí á dtógáil le Gaeilge 
acu. 

Ba cheart do mhic léinn a thabhairt faoi deara go bhfuil caighdeán maith de chumas cumarsáide 
sa Ghaeilge ag teastáil chun plé go héifeachtach leis an modúl seo agus gur gá na tionscnaimh a 
bhaineann leis an modúl a chomhlánú trí Ghaeilge. 

Aidhmeanna: 

 Cabhrú le mic léinn tuiscint a fháil ar an tumoideachas i gcoitinne i dtíortha a bhfuil 
mionteangacha iontu 

 Achoimre a thabhairt ar stair an tumoideachais in Éirinn ó 1900 

 Anailís a dhéanamh ar staid reatha an chórais tumoideachais in Éirinn ag leibhéal na 
naíonraí sa Ghaeltacht agus lasmuigh den Ghaeltacht, agus ar aidhmeanna beachta 
naíonraí 

 An caidreamh idir naíonraí agus Gaelscoileanna agus Scoileanna Gaeltachta a mheas  
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 Cur síos a dhéanamh ar pholasaí an Stáit i leith naíonraí agus ar róil na n-eagraíochtaí a 
thacaíonn leis an earnáil seo 

 Achoimre a thabhairt ar ghnéithe ar leith den churaclam do naíonraí agus ar na 
modheolaíochtaí a úsáidtear iontu 

 Cumas na mac léinn sa Ghaeilge a fheabhsú 

 Na modheolaíochtaí sonracha a bhaineann le sealbhú na Gaeilge i naíonraí a imscrúdú 
agus na modheolaíochtaí céanna a chleachtadh ar an socrúchán sa réimse.  

5. Torthaí Foghlama 

Ar chríochnú an mhodúil seo, ba chóir go mbeadh an mac léinn in ann: 

 Tumoideachas i gcoitinne a phlé ó thaobh tíortha a bhfuil mionteangacha iontu (PLO3, 4, 
8) 

 Achoimre a thabhairt ar stair an tumoideachais in Éirinn ó 1900 (PLO3, 4) 

 Anailís a dhéanamh ar staid reatha an chórais tumoideachais in Éirinn ag leibhéal na 
naíonraí sa Ghaeltacht agus lasmuigh den Ghaeltacht, agus ar aidhmeanna beachta 
naíonraí (PLO3, 4, 8) 

 An caidreamh idir naíonraí agus Gaelscoileanna/ Scoileanna Gaeltachta a mheas (PLO3, 4) 

 Cur síos a dhéanamh ar pholasaí an Stáit i leith naíonraí agus ar róil na n-eagraíochtaí a 
thacaíonn leis an earnáil seo (PLO4) 

 Cur síos a dhéanamh ar phróiseas sealbhaithe an dara teanga/ teanga bhreise (PL08) 

 Achoimre a thabhairt ar ghnéithe ar leith den churaclam do naíonraí agus ar na 
modheolaíochtaí a úsáidtear, leaganacha Gaeilge de Aistear agus Síolta san áireamh 
(PLO2, 6, 9, 11) 

 Na scileanna riachtanacha a léiriú chun curaclam buanithe ar theanga a phleanáil (PL08) 

 A thaispeáint go bhfuil an inniúlacht ar  an téarmeolaíocht ábhartha don oideachas luath-
óige acu (líofacht teanga agus tuiscint an-mhaith uirthi) agus go bhfuil an t-eolas ar na 
modheolaíochtaí múinteoireachta riachtanacha acu (PLO2, 3, 6, 8, 11) 

6. Modhanna Measúnaithe (mar shampla, aiste, páipéar seimeanáir, scrúdú, cur i láthair) 

Tionscadal (3,000 focal) 

7. Pasriachtanas 

40%.  

8. Modh don Atriail 

Tionscadal a ath-dhéanamh 
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Creative Technologies in an Early Education Setting  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

 Creative Technologies in an Early Education Setting  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

A broad body of literature recognises ICTs as key enablers of innovation and creativity in 
education (cf. Brecko, Kampylis & Punie, 2014; Johnson, Adams Becker, Estrada, Freeman, 
Kampylis, Vuorikari & Punie, 2014; DES 2008). This course aims to identify, develop, apply and 
promote the digital skills and competencies required for early education in the 21st century using 
a broad range of creative technologies. 

Aims 

 To enable students use technology effectively in an early educational setting  

 To familiarise students with digital technologies; their use for teaching, and their 
application to digital literacy for 21st century learners  

 To introduce and familiarise students with different pedagogical frameworks and their 
application to an ICT environment with particular focus on early years education 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Interpret and critically analyse the theoretical frameworks underlying technology and its 
use in early education. (PLO2)  

 Evaluate various educational software packages, hardware and other equipment and 
demonstrate their application in an early education environment. (PLO10)  

 Outline the concepts of constructivism, behaviourism; users generated content, 21st 
century learners, digital natives, digital learning objects, peer digital learning, creative 
commons, copyright and publishing and understand how these concepts apply when 
using technology in the early education environment. (PLO10)  
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 Research, create and evaluate digital learning objects, based on appropriate technological 
and pedagogical interventions for their intended audience/setting/age group (0-6). (PLO2, 
PLO10) 

6. Methods of Assessment  

Summative  

Students are asked to create “a digital learning object” using any of the technologies they have 
been introduced to during the course. With this they are asked to upload an indication of how this 
“digital learning object” will be implemented/used in an early educational environment, the age 
group it is designed for, and the considerations made when designing it, with that age group in 
mind. 

Equivalent to an assignment of 3,000 words  

Coursework – Formative  

At the end of various topics students will be asked to submit a technologically mediated object 
(eg. a podcast) associated with that topics. Feedback is provided online to students but is not 
graded.  

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Re-submit summative assessment (as above) 
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Financial Management in Education (Elective Module) 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Financial Management in Education (Elective Module) 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

Almost all activities within any organisation have financial implications, and most staff are likely to 
acquire some level of financial or budgetary responsibility during their career.  

For State-funded organisations, it is important to be familiar with the various sources of income 
available to the organisation, and with the regulations regarding management and control of 
publicly-funded expenditure.  

Aims 

 To familiarise students with the various sources of funding available; 

 To enable students to develop an understanding of the practical implications of managing 
various forms of State finance with respect to budgeting, regulations, record-keeping and 
reporting requirements; 

 To outline the mechanisms used to ensure value for money in relation to publicly-funded 
activities or projects. 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Identify the requirements for the calculation, and legitimate expenditure of capitation 
grants (PLO 10).  

 Discuss the specific project grants available to schools, pre-schools and early childhood 
settings and the legitimate expenditure of same (PLO 10). 

 Explain the “Tendering Process” relating to the expenditure of state funds (PLO 10). 

 Identify the requirements for Revenue compliance, where applicable, in the expenditure 
of funds (PLO 10). 
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 Justify the requirement to account for receipts and expenditure of funds, irrespective of 
origin (PLO 10). 

 Identify specific “Support Programmes” with tied funding for schools (PLO 10). 

 Categorise the qualifying expenditure for “Support Programmes” (PLO 10). 

 Identify key principles in budgeting for management of funds in early childhood settings 

 Discuss additional sources of funding (PLO 10). 

6. Methods of Assessment  

Written project equivalent to 3,000 words assignment 

7. Pass Requirement 

40%  

8. Supplemental Assessment  

Resubmit project. 
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Leadership: Theory and Practice  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Leadership: Theory and Practice  

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

People possess many different qualities, all of which are important in the workplace. An 
awareness of qualities, both in others and oneself is essential for the effective running of an 
organisation.  

Effective communication is necessary for effective leadership. Strategies and techniques for 
effective communication are an important part of management and leadership. Self awareness 
and effective communication enhance management and leadership skills. Motivation is an 
essential part of an effective workforce. Effective management and leadership involves an 
awareness of motivation theories. Through a model of transformational leadership the motivation 
level of both the leader and the follower can be enhanced.  These skills are important in 
facilitating and implementing change in an early childhood setting.  

Aims 

 Examine leadership styles and engage in self reflection in the context of same 

 Discuss the importance of effective communication in management and leadership 

 Explore the leadership and management of change in early childhood settings 

 Identify strategies and techniques for facilitating change 

 Understand and explore concepts of management and leadership 

 Explore a model of leadership: distributed leadership 

 

5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Differentiate between management and leadership (PLO10) 
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 List different models of leadership in the workplace (PLO10) 

 Explain distributed leadership (PLO10) 

 Describe their own leadership style (PLO10) 

 Identify strategies and techniques that can be used to communicate effectively in 
different situations, e.g. one-to-one meetings, large-group meetings, in the media (PLO4). 

 Identify strategies and techniques for facilitating successful change in an educational 
environment (PLO4, PLO7) 

 Distinguish between transactional and transformational leadership (PLO10) 

 Discuss the effective qualities of a transformational leader e.g. Mahatma Gandhi (PLO10) 

 Describe Herzberg’s Two-Factor Theory of Motivation (PLO10) 

 Summarise Maslow’s Hierarchy of Needs theory of Motivation (PLO10) 

6. Methods of Assessment  

Students will write an academic essay on an area from this module. The student will be required 
to link the theory of the module to the practice of their placement. (3,000 words. 

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Re-submit academic essay 
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Effective communication and partnerships 

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Effective communication and partnerships 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

This module equips students to become professionally effective in the way they communicate 
with those they work with: babies, children, parents, colleagues and others (Petrie, 2011). 
Effective communication skills including written and oral presentations, as well as an ability to 
work with others, are essential to collaborate and professional team work as well as to effective 
partnerships with parents. For those working in an early years educational setting the ability to 
communicate effectively is an essential prerequisite for high quality early childhood education. 
Communication involves conveying your messages to other people clearly and unambiguously. It 
is also about receiving information that others are sending to you, with as little distortion as 
possible. Communication skills, both verbal and non-verbal, such as listening and responding, 
intercultural communication, presenting and facilitation in group settings, and understanding and 
responding to messages from babies, toddlers and young children will be evaluated, analysed and 
applied in this module 

This course aims to equip students with an understanding of the process of communication and to 
help them develop and practice their own communication skills so that they themselves can 
become successful communicators in a variety of educational settings, and in particular in 
establishing meaningful and effective partnerships with parents, including especially those from 
disadvantaged or marginalised communities. 

Aims 

 To help students understand the complexity of the communication process and the wide 
range of communication skills that are necessary for working in early educational settings  

 To provide students with a general introduction to the field of communication studies 

 To allow students time and space to evaluate and develop their own communication 
styles  

 To equip students to effectively work with other early childhood educators, children and 
parents in relation to children’s care and education 
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 To effectively communicate and establish meaningful partnerships with parents and 
caregivers 

5. Learning Outcomes 

On successful completion of this module, students should be able to  

 Describe and explain human communication processes (PLO10) 

 Critically analyse and interpret messaging in all its manifestations 

 Identify barriers to effective communication in various early years settings with children 
from birth to 6 years (PL04) 

 Differentiate the various skills necessary for effective communication in various 
educational contexts and with a wide range of audiences (PLO10) 

 Practice and demonstrate practical communication strategies for specific purposes in 
workshop settings through the medium of drama and role play (PLO10) 

 Construct and deliver effective oral, print and electronic strategies in workshop settings 
which demonstrate effective communication (PLO10) 

 Discuss the importance within communication of cultural awareness, curiosity and 
empathy while comparing and valuing different ethnic, cultural and age groupings (PLO7). 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

Summative Assessment  

100% written project equivalent to 3000-words assignment 

Formative Assessment 

During the course of the module students will have the opportunity of making judgements and 
reviewing their own work through their actual presentation of materials designed and planned in 
small group settings. Feedback will also be given by module presenters to assess strengths and 
weaknesses thereby leading to improvement and development in identified areas. 

7. Pass Requirement 

40% 

8. Method of Supplemental Assessment 

Re-submission of project 
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Nutrition and Healthy Eating  

Programme(s) to which Module applies 

Bachelor in Science (Early Childhood Education) 2020-2021 

1. Title of Module 

Nutrition and Healthy Eating 

2. Module Code 

 

3. ECTS Value 

5 credits 

4. Rationale and Aims 

Rationale 

Up to 25% of three-year-olds are overweight or obese in Ireland (Growing up in Ireland, 2013). By 
the time Irish children reach nine years of age there is a rate of 30% overweight or obese in some 
socioeconomic groupings (Growing Up In Ireland – Overweight And Obesity Among 9-Year-Olds, 
2011). The government requires pre-schools to have a written policy on healthy eating 
requirements that complies with the Childcare Act (2006). The pre-school manager is responsible 
for all the food eaten within the pre-school setting (Food and Nutrition Guidelines for Pre-School 
Services, 2004). 

The course will investigate how nutrition and healthy eating are important aspects of early 
childhood education. The students will explore their own attitudes and beliefs to what constitutes 
a healthy diet. They will study key concepts of food and nutrition, appreciate the difference 
between nutrient intake and the cultural diversity of food. They will briefly learn about safe food 
handling. Students will be made aware of the relevant legislation and food polices recommended 
by the statutory agencies. 

Aims: 

 To provide students with an understanding of the importance of food from nutritional, 
cultural and social perspectives. 

 To assist students in understanding healthy eating practices in the early years. 

 To identify the principles and practices of clean food preparation and assist students to 
appreciate the necessity of this. 

 To familiarise students with government food and nutrition policies. 

 To make students aware of legislation associated with food hygiene and safety. 
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5. Learning Outcomes 

On successful completion of this module, students should be able to 

 Identify the basic requirements of a healthy diet in early childhood. (PLO 5) 

 Adapt a food pyramid for children across different cultures. (PLO 3) 

 Discuss the importance of healthy eating in early childhood.(PLO 5) 

 Describe how to prepare food in a safe manner. (PLO 5) 

 Outline legislation and associated policies related to nutrition and food preparation. (PLO 
3) 

6. Methods of Assessment (for example, essay, seminar paper, examination, presentation) 

100% written project equivalent to 3000 words 

7. Pass Requirement 

40%  

8. Method of Supplemental Assessment 

Re-submission of project 
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Academic Resources 

Library 

The library provides a range of services and facilities to support student learning. The main 

collection consists of over 30,000 items and is focused on meeting the reading requirements 

of all students. The library subscribes to journals on education and related subjects.  

The reading room is intended as a quiet study area. It has fifty individual carrels and is 

located away from the hustle and bustle of college life. The curriculum room can be used for 

small group work. Students have access to networked computers for personal study in the 

library. All students have access to a range of software including word processing, data 

management and educational software. The library also provides reprographic facilities, 

including colour copying and printing.  

The specialist collection of school placement resources has a wide range of primary school 

textbooks, resource books and other materials for use in schools.  

IT Facilities 

All students have access to the virtual learning environment, Moodle, during their time in 

college. This is a source of information on many aspects of college life and it contains 

resources specific to the modules you are studying. Wi-Fi is available on campus and there 

are two computer laboratories, including one multi-media laboratory.  
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Guidelines on the Presentation of Written Assignments 

Presentation of coursework 

In keeping with the nature of a third level degree, all assignments are expected to be 

written in clear, accurate language; to cite appropriate references to sources used whenever 

relevant; and to contain a full bibliography of publications cited. 

All submitted coursework should be word-processed, unless specified otherwise 

General features of presentation 

Assignments should be carefully collated and submitted as specified in individual modules. 

Any associated materials (for example, video files or audio files) should be carefully labeled 

and a list provided with the assignment. 

Pages should be numbered and sufficient margins left to allow for comments. Neatness is 

important and attention should be given to good presentation – lettering, layout of 

photographs, illustrations – and to the accuracy of expression – paragraphing, spelling and 

punctuation. Always check the accuracy of what you have written. 

A title page should be provided stating: 

 the programme and component to which the assignment relates; 

 the title of the assignment; 

 the name of the lecturer to whom the assignment is being submitted; 

 the name of the degree; 

 the date of submission; 

 your name and student number; 

 declaration that the work is your own original work (or the original work of a group, 

where relevant).  

A bibliography should follow the text and any appendices. 

References should follow the system of the American Psychological Association (APA).  
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Notes on presenting word-processed coursework 

A4 paper should be used, with typing on one side only. There should be double spacing 

between lines. Each page should have a left-hand margin of at least 20mm and margins at 

head, foot and right hand side, of at least 15mm. 

Appendices 

Any particularly long notes which cannot be avoided may be given in an Appendix. These 

may include statistical tables of figures, graphs, diagrams or work samples. Their 

significance, origin and date should be clearly shown and a reference should be made to 

them in the text of the essay. Do not place anything in an Appendix which forms part of a 

detailed and continued argument in the body of the essay. 
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Information about Sitting Examinations 
A seating map will be posted outside the exam venue on the day of the examination. For all 

assessments, a unique seat number will be allocated and posted to the students’ MAESTRO 

personal page. Students will also need their 8-digit exam number, which is on the student 

card. Scripts are marked anonymously and therefore it is important that these two numbers 

are written on the cover of every examination booklet used by every student.  

Students are advised to allow time to arrive at least 15 minutes before the start of the exam 

so as to check where they will be seated. Students must keep their student card on the 

exam table at all times during examinations. Pencil cases etc. need to be placed under the 

chair to adhere to the TCD “clean desk” policy. Mobile phones must be turned off 

completely in the exam centres.  

Guidelines for Revising for Examinations 

Revision and exam techniques are skills that can be learned about and practised. 

A. Revision Time 

Planning Revision Time 

 Find out the examination schedule 

 Decide when you are going to start and work out how long that gives you. 

 Decide what to cover and in what depth. Think from the examination back to 

revision. For example - how much can you cover in 45 minutes? 

 Plan a timetable that is realistic. 

Using Revision Time 

Revision time must be active. The more material is manipulated and thought about the 

easier it is to recall. 

Diagrammatic notes: one strategy 

 Draw a box in the centre of a blank page and write the topic in the box. 
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 From memory, add in the main themes/arguments, important authors, etc. in sub-

boxes radiating from the centre. 

 Then do the relevant revision. 

 After this, from memory, fill in anything you left out. 

 After about 24 hours, try a recall test. 

(Summary grids or tables can be a useful alternative for some topics) 

Past papers and specimen papers 

Have a go at: 

 Tackling questions and writing skeleton plans for answers. 

 Writing a short introduction to a question. 

 Supporting the argument: produce a plan, writing the main points and arguments 

down in the left hand column and supporting material in the right hand column. For 

example - relevant evidence, examples, illustrations, case study materials, texts, an 

authority associated with a theory, etc. 

 Attempting a whole question under timed conditions. 

 Take an examination question and imagine that you set it. List what you would 

expect to give marks for in an answer. 

 Plan essay answers with others in a brainstorming session: spend 5 minutes writing 

an introduction to the same question, then compare and discuss, looking at their 

relative merits. 
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B. Examination Technique (1) 

Examination technique, like revision technique, is a very personal thing. What works for one 

person can be unhelpful for another. It is important to learn through experience what works 

for you, but some initial advice can form a starting point. 

Some common mistakes in examinations 

 Failure to follow basic examination instructions 

 Misallocation of time – for example, only answering 3 of 4 questions which is 

throwing away 25% of marks (if all questions carry equal marks) 

 Failure to answer the question set, misreading or misinterpreting the question: 

writing ‘all I know about...’ 

 Basing answers largely on ‘common sense’ rather than on the course material. 

 Failure to illustrate and support arguments, for example, with references to specific 

theories, authorities, case studies, etc. 

 Lack of planning leading to weakly structured, disorganised answers.  

 Lack of conclusions so answers ‘peter out’ 

 Writing illegibly. 

Examination strategies 

 Read exam instructions carefully. 

 How many questions have to be answered? For example, in a 3-hour paper, if 4 

questions have to be answered you have approximately 45 minutes to answer each 

question. 

 Read through the paper and choose questions carefully, allow 5-10 minutes for this. 

Attempt them in the order you feel happiest with. 

 Spend time thinking about and planning each question. For example, 5-10 minutes 

for each question.  

 Don’t be panicked by the ‘scribblers’.  

 Read the question carefully; underline key words – remember the aim is to answer 
the specific question, not just to air knowledge.  
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C. Examination Technique (2) 

Brainstorm 

 Jot down relevant ideas as they come to you, in the answer book. Note down main 

themes and arguments, ideas on concepts, illustrations and examples and relevant 

sources/authors. 

 Sort out the jotted points into a sensible sequence. Just put a number by each point 

to indicate the order you decide on. 

Planning 

 Jot plans in the answer book and mark them off neatly afterwards to indicate rough 

work. 

 Some students like to plan all the answers first. Others prefer to take each in turn – 

do what suits you best. 

Writing up answers 

 Keep referring back to the question in your answer to keep you on course and show 

that you are addressing it. 

 Do not forget introductions and conclusions. Use introductions to indicate clearly 

how you intend to tackle the question. If the question is at all ambiguous, state how 

you have interpreted it. Draw your argument together clearly in a conclusion. 

 If you suddenly remember an important point, write it in a box with an arrow or 

asterisk to show where it should have gone – so you don’t spoil the flow. 

 Write legibly. 

Timing 

 Remember to stick to timing as rigidly as you can: when you are coming to the end of 

the time allotted to a question, try to round it off and then move on to the next. If 

you do run short of time for the last question, put something down, for example, ‘If I 

had time I would have.....” 
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Key words used in assignment and exam questions 

ACCOUNT FOR Explain, clarify, give reasons for 

ASSESS Determine the value of, weigh up 

COMPARE Look for similarities and difference between 

CONTRAST SHARPLY Set in opposition in order to bring out the 
differences 

CRITICISE Make a judgement (backed by discussion of the 
evidence or reasoning involved) about the merit of 
theories or opinions or about the truth of facts 

DESCRIBE Give a detailed account of 

DISCUSS Explain, then give two sides of the issues and any 
implications 

EVALUATE Make an appraisal of the 
worth/validity/effectiveness of something in the 
light of its truth or usefulness 

EXAMINE THE ARGUMENT THAT Look in detail at this line of argument. Explain. Give 
details about how and why it is 

TO WHAT EXTENT  

HOW FAR..... Usually involves looking at the evidence/arguments 
for and against and weighing up 

OUTLINE Give the main features or general principles of a 
subject, omitting minor details and emphasising 
structure and arrangement 

SUMMARISE Give a concise, clear explanation or account of... 
Presenting the chief factors, and omitting minor 
details and examples 
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Typical Criteria for Assessment of Presentations 

Preparation 

 Depth and breadth of reading 

 Clarifying roles 

 Deciding objectives 

 Structuring the agenda 

 Producing the agenda on time 

 Distributing reading tasks 

Presentation 

 Introducing the topic 

 Explaining aims and objectives  

 Speaking clearly and confidently  

 Use of handouts 

 Use of audio-visual aids 

 Use of IT 

 Managing interest in the topic 

Managing the Group 

 Moving the agenda along 

 Maintaining relevance 

 Summing up where necessary 

 Involving everyone 

 Not allowing anyone to dominate  

 Encouraging a relaxed atmosphere  

 Timing the discussion 
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Discussion/Analysis 

 Awareness of relevant issues 

 Stimulating informed discussion 

 Originality of thought and judgement 

 Taking account of others’ viewpoints 

 Responding to questions 

 Providing information 

 Deciding what is relevant  

 Clarifying discussion 

 Drawing a positive conclusion from the group 
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Grading Criteria 

These grade descriptions are intended to provide guidelines for the marking of coursework 

and examinations in the B.Ed., B.Sc. and Master courses. They are not to be taken as rigid 

prescriptions, but as general indications of the qualities that are looked for at each level of 

classification. Markers should exercise their discretion in applying these guidelines and 

should not expect every criterion to be fulfilled in all cases for a particular grade to be 

awarded. For example, some criteria may be more applicable to coursework than to 

examination answers. 

I- First class (70-100%) 

First class work represents an excellent to outstanding performance demonstrating a 

thorough understanding of the subject. In addition to a mastery of a wide to full range of 

the standard literature and/or methods and techniques of the subject, work at this level 

shows independence of judgment and evidence of attainment beyond the standard 

material. It will frequently demonstrate characteristics such as insight, imagination, 

originality and creativity. A first class answer will represent a comprehensive and accurate 

answer to the question that will exhibit a detailed knowledge of the relevant material as 

well as a broad base of knowledge. Theory and evidence will be well integrated and the 

selection of sources, ideas, methods or techniques will be well judged and appropriately 

organised to address the relevant issue or problem. It will demonstrate a high level of ability 

to evaluate and integrate information and ideas, to deal with knowledge in a critical way, 

and to reason and argue in a logical way. Where relevant, it will also demonstrate a high 

level of ability to analyse information, to make sense of material, to solve problems, to 

generate new ideas and concepts and to apply knowledge to new situations. The 

presentation of information, arguments and conclusions will be fluent and clearly written 

and may also show particular lucidity in expression appropriate to the subject. 

What differentiates a first class piece of work from one awarded an upper second is a 

greater lucidity, a greater independence of judgement, a greater depth of insight and 

degree of originality, more evidence of an ability to integrate material, and evidence of a 

greater breadth of reading and research in the first that is not present in the upper second. 
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Thus a First class piece of work shows positive characteristics such as: 

o Answers the question clearly and comprehensively, in a focused way 

o Has an excellent structure and organisation 

o Demonstrates characteristics such as insight, imagination, originality and 

creativity 

o Demonstrates the ability to integrate information 

o Exhibits sound critical thinking. 

o Exhibits independence of judgement 

o Clearly explains relevant theory and cites relevant evidence 

o Contains reasoned argument and comes to a logical conclusion 

o Gives evidence of wide relevant reading 

o Includes a sufficient number of appropriate examples 

o Demonstrates a clear comprehension of the subject 

o Demonstrates the ability to apply learning to new situations and to solve 

problems 

o Is lucid and well written 

o Lacks errors of any significant kind 

All pieces of First class work may not have all of the characteristics above, but all such work 

will have a few, if any, negative characteristics 

II.1- Upper second class (60-69%) 

Work at upper second class level displays a sound and clear understanding of the subject 

and demonstrates a good grasp of a wide range of the standard literature and/or methods 

and techniques of the subject. An upper second class answer constitutes a well-organised 

and structured answer to the question that is reasonably comprehensive, generally accurate 

and well informed. It will normally demonstrate a greater breadth of knowledge than would 

be gained merely from the lecture notes and basic required reading. It will demonstrate 

some ability to evaluate and integrate information and ideas, to deal with knowledge in a 
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critical way, and to reason and argue in a logical way. Where relevant, it will also 

demonstrate an ability to analyse information, to make sense of material, to solve 

problems, to generate new ideas and concepts and to apply knowledge to new situations. 

The presentation of information, arguments and conclusions will be clear and well written. 

What differentiates an upper second class piece of work from one awarded a lower second 

is the greater success in answering the question, the additional understanding displayed, 

the greater evidence of additional reading, the improved structure and organization, the 

superior quality of the argument, and the level of critical thinking displayed. 

Thus an Upper Second class piece of work shows positive characteristics such as: 

o Answers the question clearly and fully 

o Has a good structure and organisation 

o Shows evidence of a very good understanding of the topic 

o Shows clear evidence of relevant reading and research 

o Clearly explains relevant theory and cites relevant evidence 

o Contains reasoned argument and comes to a logical conclusion 

o Includes highly relevant ideas 

o Uses relevant examples 

o Demonstrates the ability to apply learning to new situations and to solve 

problems 

o Is well written 

o Lacks errors of any significant kind 

Upper Second class work usually has few negative characteristics, but may be limited in the 

sense that it: 

o Could demonstrate more in the way of insight, imagination, originality or 

creativity 

o Does not answer the question in as fully and comprehensive a manner as would 

be possible 
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o Could demonstrate more ability to integrate information 

o Could exhibit more critical thinking 

o Could exhibit more independence of thought 

II.2 – Lower Second class (50-59%) 

Work at lower second class level displays knowledge of the standard material and 

approaches of the subject and a familiarity with much of the standard literature and/or 

methods. A lower second class answer may constitute a relatively simplistic answer to the 

question, and is likely to be based on a narrow range of sources, such as lecture notes and 

the basic required reading, rather than being indicative of wider reading. It usually displays a 

basic ability to use relevant sources, methods or techniques normally applied in the subject 

to achieve some success in solving problems or marshalling arguments to reach a 

conclusion. The work may show some inconsistency in standard, may contain occasional 

technical or factual flaws, and may exhibit some difficulties with the organization of material 

or with the full understanding of a problem or issue, but it is adequately presented and may 

include some critical judgment applied to analysis or the application of standard ideas or 

methods. 

What differentiates a lower second class piece of work from one awarded a third class grade 

is the greater success of the lower second in answering the question, together with the 

possession of more relevant information, a more coherent argument and an improved 

structure, although neither the answer to the question nor the structure may be incapable 

of improvement. 

Work at Lower Second class level will tend to possess some or all of the following positive 

characteristics: 

o Attempts to answer the question 

o Shows evidence of a basic to good understanding of the topic 

o Shows evidence of some relevant reading or research 

o Includes some relevant ideas 

o Includes some relevant examples 
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Work at Lower Second class level will tend to possess some or all of the following negative 

characteristics: 

o The attempt to answer the question may not be completely successful 

o Does not contain a sufficiently well-structured argument 

o Does not offer sufficient evidence to justify assertions 

o Does not include sufficient relevant examples 

o The style of writing could be improved 

o May contain some minor errors 

III – Third class (40-49%) 

Work at third class level contains evidence of study of the appropriate material and displays 

a level of presentation at least minimally commensurate with the award of an honours 

degree, but it often reflects only a limited familiarity with the standard literature and/or 

methods of the subject. A third class answer constitutes at least a minimal attempt to 

answer the question posed, but the answer may omit key points and/or contain assertions 

not supported by appropriate evidence. It may display superficiality in understanding and/or 

the use of material, an over reliance on knowledge at the expense of development or 

argument, analysis or discussion, and it may lack continuity, or be inadequately organised. 

Nonetheless, work at this level does show an ability to refer to some standard sources, 

ideas, methods or techniques normally applied in the subject and to achieve some success 

in solving problems or marshalling an argument to reach a conclusion. 

What differentiates a third class piece of work from one that fails is that a third comprises 

an attempt to answer the question informed by some relevant information and without any 

major error, while a fail either does not contain an adequate attempt to answer the 

question, or does not contain sufficient relevant information, or contains at least one 

significant error. 
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Work at Third class level may possess some or all of the following positive characteristics: 

o Attempts to answer the question 

o Shows modest evidence of understanding of the topic 

o Shows modest evidence of relevant reading or research 

o Includes a few relevant ideas 

o May include some relevant examples 

Work at Third class level may possess some or all of the following negative characteristics: 

o The attempt to answer the question may not be very successful 

o Does not contain a sufficiently well-structured argument 

o Does not offer sufficient relevant examples 

o Contains one or more important errors 

Fail – (0-39%) 

The ‘fail’ grade is sometimes broken down into two bands: F1 and F2. An answer at the F1 

level (30-39%) represents a failure to adequately answer the question, but the possession of 

at least some relevant information. The failure to provide an appropriate answer may be 

due to a misunderstanding of the question, or to one or more of the following deficiencies: 

it may contain only a small amount of relevant information, the material itself may have 

been misunderstood, the answer may be poorly or incoherently presented, or the answer 

may not relate to the question asked. An answer at the F2 level (0-29%) normally contains 

no or only the most minimal amount of information relating to the question, or may 

demonstrate a complete misunderstanding of the question, or a misunderstanding of the 

material relevant to its answer such as to render the answer meaningless. Work at Fail level 

tends to have few positive characteristics, except possibly when the grade has been 

awarded because of the inclusion of a major error, the presence of which is sufficiently 

important to outweigh any positive features of the answer. It is also possible for an 

otherwise good piece of work to be awarded a Fail grade because it fails to answer the 

question posed. The absence of positive characteristics could also result from the fact that 
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the answer is very short (e.g., when a student runs out of time in an examination and writes 

very little). 

Work awarded a Fail grade tends to possess some or all of the following characteristics: 

o Represents a failure to answer the question (though may be an answer to a different 

question) 

o Shows no or only a little evidence of understanding of the topic 

o Shows no or only very little evidence of relevant reading or research 

o Includes no or very few relevant ideas 

o Does not contain a structured argument 

o Does not offer evidence to justify assertions 

o Does not include relevant examples 

o Contains multiple or major errors 
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Student Supports 

Tutor Service 

On registration in Marino Institute of Education you are assigned a personal tutor. This 

person is someone who is available to meet with you about anything that adversely affects 

your attendance, your studies or your participation in any aspect of the course. Your tutor 

also acts as an advocate for you in the event of your making an appeal of a result, for 

example. It is good to get to know your tutor by keeping in touch in person or by e-mail in 

relation to your progress through the course. If you are unsure of who your tutor is, please 

contact admissions officer Laura Finnegan by e-mail (laura.finnegan@mie.ie). 

Health Service 

The institute provides a health service for students through Fairview Medical Centre.  

Contact Name Fairview Medical Centre 

Address 37/39 Fairview Strand 

Fairview  

Dublin 3 

Telephone:  01 8331616 

01 8339856 

Fax:  01 8530891 

Email (General Enquiries) info@fairview.ie 

Email (Repeat Prescriptions) meds@fairview.ie  

Email (manager) deirdre@fairviewmedical.ie 

Website www.fairviewdoctors.com  

Doctors Dr Peter Kelly 

Dr Ronan Cormican 

Dr Frank Broderick 

Dr Sinéad MacEoin 

Dr Fiona McGlynn  

 

Number of GPs Male: 3 Female: 2 

Opening Hours 08.00 – 17.30  Monday – Friday 

08.00 – 11.30 Saturday 

All clinics by appointment. Emergency services accommodated daily. Over 500 Doctor appointments 
weekly with an additional 200 Nursing appointments 

mailto:laura.finnegan@mie.ie
mailto:info@fairview.ie
mailto:meds@fairview.ie
http://www.fairviewdoctors.com/
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Average wait for 
appointment 

Appointments generally available on day of request and we aim to see 
patients at appointment time or within 15 minutes 

Walk in facility available? Yes, emergencies given priority. 

Out of hours service D-Doc 1850 22 44 77 

18.00 – 08.00 Weekdays 

6.00pm Friday – 08.00am Monday Weekends 

Nurses Oonagh Langan RGN 

Geraldine Ó Scanaill RGN 

Phlebotomists Fran Lyndon 

Occupational Doctor Services Medical reports 

Illness review 

Fitness to attend college 

Well woman services Cervical Smears (Free Service) 

Gardisil Injection 

Implanon Services 

Merina Coil 

Pregnancy Tests 

Full Sexually Transmitted Infection (STI) screening 

Additional Services  Phlebotomy (blood testing) 

Asthma Nurse Specialist 

Smoking Cessation Clinic 

Travel Health Centre (Yellow Fever Approved Clinic) 

Medical Cover for students: Term: Sept – May 

Up to 3 Doctor consultation for acute medical services 

Doctor consultation fee for the 4th visit thereafter: €45.00 (discount for 
1st year students) 

Standard Fee is €55.00 

GMS patients can avail of all the standard GMS services at our centre. 
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1. The NCSS Cervical Check programme provides free smear tests every three years to 

women aged 25 to 44. 

Fairview Medical Centre is registered with the National Cervical Screening Programme. 

Cervical cancer can be prevented through screening and is a free service. Sexually active 

women aged 25 to 60 should have a smear test every three years. Further details are 

available at www.cervicalcheck.ie or if you have any queries please email one of our nurses 

at nurse@fairviewmedical.ie . 

2. Cervical Cancer Vaccination: These vaccines are used to protect against cancer caused by 

Human Papillomavirus (HPV). Further information available at www.fairviewdoctors.com 

and www.tellher.ie . Fee for full course: €395.00 

3. Smoking Cessation services provided by one of our nurses. 

4. Flu Vaccine & Pneumococcal Vaccine commencing mid to late September next. At risk 

groups include: Asthma/COPD, Chronic Heart Disease, Chronic Renal Disease, Chronic 

Liver Disease, Diabetes (types 1 & 2). Morbid Obesity BMI>40 

Measles, Mumps and Rubella vaccine available for young adults who have not had two 

doses (usually given at age 1 and age 5). 

Please refer to the Fairview Medical Centre website for more information: 

http://dublinfamilydoctor.com/home/. 

In addition to 3 free visits for acute medical attention from September to May, students will 

be given up to 10% discount for a number of the services listed above on presentation of a 

valid student card. 

  

http://www.cervicalcheck.ie/
mailto:nurse@fairviewmedical.ie
http://www.fairviewdoctors.com/
http://www.tellher.ie/
http://dublinfamilydoctor.com/home/
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Student Counselling 

Marino Institute of Education has a specific contract with Trinity College Student Counselling 

Service to provide support in a number of ways to MIE students.  

There are a number of different services which are available. All the therapists at the 

counselling service in Trinity College are qualified and accredited Psychotherapist, Clinical or 

Counselling Psychologists. We also have trainee students from accredited programmes who 

are supervised and see students on site. 

 One to one assessment and counselling sessions: opening hours Mon - Fri 9.15 a.m. - 

5.10 p.m. and late opening Tuesday during term time until 8.00pm. To make an 

appointment, students can call 01 896 1407 or drop into the Service on the third 

floor of Phoenix House at 7-9 South Leinster Street, Dublin 2. You can contact the 

service by phone at 01 8961 407. 

 Daily duty appointment at 3pm; this is reserved for students who are in crisis or at 

risk i.e. suicidal ideation etc. or who are at risk of drop out. MIE staff can request this 

appointment on behalf of a student, and it is important to note that this 

appointment should be made as early as possible on the day.  

 Brief consultation drop-in at lunchtimes from October to April (during TCD term time 

only) - no appointment required. These brief consultations last about 20 minutes and 

allow a student to get a fuller idea of what counselling is and whether it is the 

support they require. 

 Counselling groups or workshops run in the service; access to these may be drop in, 

or by booking or by referral from a counsellor.  

 Student Counselling Website provides all above information and there is a significant 

amount of audio and self-help information available at 

http://www.tcd.ie/Student_Counselling/. 

http://www.tcd.ie/Student_Counselling/
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These services are available online:   

 Pro Youth – Online interactive programme for prevention of eating disorders: 

www.proyouth.eu  

 Silver cloud – an interactive programme moderated by a student counsellors, 

designed for those having difficulties with body image and low mood students can 

log onto http://silvercloud.scss.tcd.ie/signup/tcd/.  

Student Learning and Development 

 This is a team who are dedicated to providing academic support and development to 

students by way of groups or one to one either scheduled or drop-in apt. 

 Drop-ins are on Wednesday afternoons from 14.30 – 16.00 pm and on Thursday 

afternoons from 14.30 – 16.00 pm   

 Student learning development groups or workshops run in the service; access to 

these may be drop in, or by booking 

 One-to-one learning support. These appointments may be made in the same way as 

counselling appointments. 

 All further info and considerable resources and support can be accessed by 

http://www.tcd.ie/Student_Counselling/student-learning/ 

Disability Service 

MIE is committed to providing reasonable accommodations for students who have a 

learning difficulty or a disability so that they can participate fully in all aspects of college life, 

including school and work placements. The Institute has a Disability Service which provides 

advice and support to students with disabilities. Support available to students with 

disabilities includes: 

 Needs assessment on entry to determine any additional learning requirements. 

 Assistive technology training and support 

 Pre-placement planning and support 

http://www.proyouth.eu/
http://silvercloud.scss.tcd.ie/signup/tcd/
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 Liaison with your tutors/lecturers to help arrange accessible programme materials. 

 Extended library loans 

 UNILINK: a practical occupational therapy service for students who may be 

experiencing mental health difficulties, or have a physical disability or significant on-

going illness  

Students are advised to make contact first with our access officer at access@mie.ie or by 

phone to 01 805 7752.  

Student Assistance Fund  

With co-financing from The European Social Fund and the DES, the objective of the Student 

Assistance Fund (SAF) is to provide financial assistance to full-time undergraduate or 

postgraduate students in need of such support, in particular: 

 students whose participation in higher education would otherwise be at risk without 

financial support; 

 students from socio-economically disadvantaged backgrounds with ongoing needs 

for financial support;  

 students with other circumstances giving rise to short or longer-term financial 

difficulties, including family responsibilities, bereavement, family difficulties, 

accidents or health problems. 

Further details can be found on Moodle, The SAF notice-board (beside the main ladies’ 

toilets), or from the Lead Tutor (gerry.oconnell@mie.ie). 

Student Writing 

MIE provides support for students developing study skills through the TCD Counselling 

service. This is complemented by specific writing workshops, which are available to all 

students based on demand. Further details on these are available on Moodle or by writing 

to writingworkshop@mie.ie.  

mailto:cian.oraghallaigh@mie.ie
mailto:writingworkshop@mie.ie.
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Careers Advisory Service 

At present MIE is planning to put a careers advisory service in place. Students are invited to 

make requests and suggestions for establishing the service by writing to the registrar by e-

mail to registrar@mie.ie. 

Trinity College Dublin Clubs and Societies 

Students in Marino Institute of Education are eligible for membership of clubs and societies 

in the University. More information about the clubs and societies are available here: 

https://www.tcd.ie/students/clubs-societies/   

mailto:registrar@mie.ie
https://www.tcd.ie/students/clubs-societies/


B.Sc. ECE Handbook 2020-21 

Institute Policies   

152 

 

Institute Policies 
A number of policies have an important bearing on your progression through Marino 

Institute of Education. The most up-to-date versions of these policies are available on the 

registrar's area of Moodle. The policies include 

 Attendance policy 

 Institute Charges Policy 

 Acceptable Usage Policy 

 Policy on Scholarly Conventions 

 Plagiarism Policy  

 Rechecks and Appeals 

 Internal Transfer Policy 

 Dignity and Respect 

 DARE/HEAR Code of Practice 

 Support for Pregnant Students 
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Document History 
 

Version Date Update by Comment 

1 2015-2016 SD To be published on Moodle.  

2 2016 – 2017 SD/SC To be published on Moodle 

3 30/11/2017 SC Updated plagiarism as per ACDC 29/11/2017 

Module Updates: EC8102, EC8103, EC8204, 
EC8302, EC8904 

4. 22/10/2018 SC Module Updates 

New Modules 

5. 10/09/2019 SC Module updates TCD recommendations 

6. 08.05.20 SD, JK and MF   Programme revision 

Introduction of new modules   

Greater decoupling of modules from field 
placement to give theory and practice 
increased status 

Restructuring 15 ECT modules into more 
pragmatic 10 ECT and 5 ECT modules    

Restructuring of Year 3 and year 4 in light of 
semesterisation and scaffolding the student 
as a beginner researcher  

Repositioning modules in light of 
semesterisation and field placement needs   

Changes in module specifications in light of 
semesterisation or to further improve 
quality  

    

    


