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Requirements for School Placement Tutors
Professional:
1. Placement Tutors are required to be familiar with the Code of Professional Conduct for
Teachers (Teaching Council, 2016) and to work within it at all times when on school
placement.
2. Placement Tutors are required to behave in a professional manner at all times while on
school placement.
3. Placement Tutors are required to wear their Marino Institute of Education ID Badges
while on school visits and to understand that they are guests in our schools.
4. Placement Tutors are required to familiarise themselves with the School Placement
Handbook.
5. The role of the Placement Tutor is critical and multi-faceted:
a) to assess the student in accordance with the Institute’s grade descriptors
b) to advise the student about areas of success and areas for improvement
c) to represent Marino Institute of Education in schools and to communicate key
messages to the school and similarly from the school to the School Placement
Coordinator
Engagement with Students:
1. Students are generally not supervised on their first settling in day but can be supervised
on all other days, including the last day and make up days.
2. Each student in every year cohort is to receive two visits over the school placement
period. Subsequent visits are at the discretion of the School Placement Coordinator. It
is envisaged that the majority of students will receive two visits only.
3. Every School Placement visit is independent.
4. Students’ overall school placement grade is an average of the combined number of visits
received on placement. Students who receive an F1/low III because of a lack of
preparation are not guaranteed a third visit.
5. Most visits will follow a standard format:
a) an appropriate period of time will be spent examining the student’s folders outside of
the classroom and prior to supervising teaching skills.
b) Each visit should last a minimum of 1.5 hours duration to include (i) examination of
folder, (ii) supervision of teaching skills and (iii) post observation feed-back.
c) Placement Tutors will consult with the class teacher as to the student’s progress and
engagement and will thank them for hosting our student.
d) Placement Tutors will complete the Duplicate Feedback form and discuss evidence
of strengths, areas for improvements and meaningful strategies to implement
improvement with the student.
e) Placement Tutors will indicate a provisional assessment of the student’s performance
by ticking the relevant grade-range indicator. This must correspond with the mark
submitted later on the Assessment Form.
6. Placement Tutors are required to apply the full range of marks on the first supervision
visit and where improvement is noted on subsequent visits this must be reflected in the
marks returned.
7. Please focus on the student’s endeavours to assess children’s learning in the classroom
from both a planning and a teaching perspective and discuss with students their planning
for differentiation in the teaching/learning process.
8. In response to teachers’ requests for pupil contact time, students have been directed to
agree with their teacher designated time blocks. It is the student’s responsibility to
communicate to the Placement Tutor unsuitable times for supervision purposes in
advance of the School Placement.
9. Please allow the student to continue teaching as per timetable unless the subject being
taught has been previously supervised by you. It can be disconcerting if another subject
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is requested. It is recommended that infant classes should be observed, at least once, in
the morning.
10. In the interest of equity, students are not informed of time or date of supervision.
11. In the unlikely event that a student does not have a prepared lesson plan, they will be
awarded zero for Planning & Preparation. The student will also be awarded zero for
Teaching & Learning as the Placement Tutor will not observe a lesson which has not
been planned.
Engagement with Schools:
1. Placement Tutors will make initial contact with the school principal or school secretary to
indicate their presence in the building and seek clearance from the class teacher about
supervision feasibility.
2. Placement Tutors will attempt to speak with the class teacher after every visit. Where
the teacher is unavailable, the Placement Tutor should enquire as to whether the
principal or another teacher might be available.
3. The Placement Tutor will thank the class teacher for hosting and supporting the student.
The tutor will enquire about the student’s work ethic, preparation and willingness to seek
and accept help and advice. Where the class teacher or principal teacher has concerns
about the student’s academic or professional engagement, these matters should be
raised directly with the student or in exceptional circumstances with the School
Placement Coordinator.
4. Where an SNA is present in the class, the Placement Tutor will thank him/her for
supporting and helping the student teacher.
5. Placement Tutors will leave a signed thank you card and chocolates on the second visit.

Engagement with the School Placement Department:
1. Placement Tutors are required to use the official criteria instrument to mark and grade
students on school placement. This will ensure fair and equitable grading of all students.
2. Placement Tutors are required to inform the School Placement Coordinator about any
student who may be at risk of failing or exceptional students after the first visit. This will
allow for appropriate planning for third visits.
3. Placement Tutors will print student report forms back to back and attach dulicate with
paper clip (do not use staples) prior to submission. Alternatively report forms can be
submitted digitally.
4. All concerns, queries and matters arising from visits should be reported to the School
Placement Coordinator in a timely manner. Placement Tutors should complete the
necessary paperwork in relation to concerns which may arise.
5. All necessary paperwork must be completed accurately and returned to the Education
Office School Placement Office by the required deadline in order to ensure the smooth
running of the examination process.
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Requirements for Students on School Placement
Professional:
1. Students are required to be familiar with the Code of Professional Conduct for Teachers
(Teaching Council, 2016) and to work within it at all times when on school placement.
2. Students are required to behave in a professional manner at all times while on school
placement. Courtesy and respect will be shown by student teachers to staff, pupils,
parents and Placement Tutors.
3. Students are required to be appropriately dressed for school placements as per
guidelines given at lectures. Denim (jeans including black denim, jackets, skirts or shirts)
are not considered appropriate. Suitable clothing should be worn for PE lessons.
4. Students have been directed to preserve confidentiality within the school and to preserve
pupil confidentiality by not identifying any child by name when recording data in folder.
5. Students MUST NOT refer to their pupils, their school, its locality or any member of the
school community on social media or in any other public forum.
6. Students MUST NOT photograph or video children for any purpose without first having
received the explicit permission of the class teacher and then only in accordance with
relevant school policies.
7. Punctual and complete attendance is required. Students must be present before school
begins and remain in the school for the full school day.
8. Absenteeism: When a student is too ill to attend school, the student must contact the
school principal or class teacher as appropriate, contact their placement tutor and
contact the school placement office at 01 8057743 or schoolplacement@mie.ie
All of these calls must be made as soon as possible to facilitate planning for the day.
Where a student is absent for more than two days, a medical certificate must be
furnished to Registrar’s Office within a week of the days missed.
All absent days must be compensated for and a letter to this effect from the principal
must be submitted to the School Placement Office. This letter is available on Moodle. It
is a student’s responsibility to return this letter to the Education Office. Failure to make
up days or return the letter of certification will result in a student’s exam results being
withheld.
9. Students must have Garda clearance through state vetting procedures organised
through the Institute before being placed in schools or other educational settings. All
students are required to complete TUSLA e-learning training programme.
10. Attendance at all school placement studies modules, pre-placement meetings, school
experience days and school placement days is mandatory and evidence in the form of a
doctor’s note must be provided for lack of attendance on medical grounds. Students
whose attendance is unsatisfactory may be refused permission to take School
Placement as per the relevant Attendance Policy of Marino Institute of Education. If
attendance during placement is deemed unsatisfactory the student will be deemed to
have failed the placement block for non-attendance.
11. Please notify the Education Office (01 8057743/schoolplacement@mie.ie) immediately if
there are any changes in your allocated school placement.
Planning and Preparation:
1. All students are expected to demonstrate an ability to plan for their age group in all
relevant curriculum areas.
2. When the student is not teaching the class, the following requirements apply:
a) Visiting Teachers: Students, who have visiting teachers come in to deliver
curriculum areas are expected to write observation reports for these classes and
file them into the section of their folder titled Observation Tasks. They also
required to plan a scheme (where appropriate) and at least three lessons for
that subject over the duration of the SP period and gain experience in
teaching at least one lesson before the end of School Placement.
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2.

3.
4.
5.

b) Class Teacher: Where a class teacher takes the class for a specific period
each day (or 3-4 times a week), to work on e.g. phonological awareness,
spelling etc. the student is required to produce written notes of their
observations of and learning from these sessions.
c) Multi-Class: Students are not required to write out more than one lesson plan
when working in multi-class settings. They are expected to indicate in their
lesson plan the activities other class groupings will be engaged with when not
directly engaged with the teacher. Where students teach lessons common to
two or more groups, they are expected to write out one lesson plan and
indicate differentiation in the objectives, content, activities and assessment
sections of the lesson plan as appropriate.
In the unlikely event that a student does not have a prepared lesson plan, they will be
awarded zero for planning & preparation. The student will also be awarded zero for
teaching & learning as the placement tutor will not observe a lesson which has not been
planned.
It is important that learning objectives are age and stage appropriate, clearly stated and
capable of being achieved within the duration of the time given.
It is important to vary the range and type of questions used and to include a sample
range of thought- provoking questions in short term planning.
Students may be required to submit schemes of work and lesson plans prior to and/or
post placement.

Teaching and Learning:
1. Every student must gain experience teaching every curriculum area of the delivered
programme during school placement.
2. Short term plans (lesson plans or daily plans as appropriate) must be prepared for every
lesson taught. Class breakers, rhymes, songs etc. that are not discrete lessons do not
require lesson plans.
3. Resources must be prepared for every lesson. These will include posters, photographs,
pictures, charts, manipulative materials, interactive resources where an interactive
whiteboard is available, worksheets etc. Resources will be used to engage and motivate
children and to reinforce content taught and will be chosen and prepared well in advance
of the lesson.
4. Classroom displays must be organised outside of teacher/pupil contact time.
5. Work assigned to and completed by pupils should be appropriately corrected in a timely
fashion.
Supervision:
1. Students are generally not supervised on their first settling in day but can be supervised
on all other days, including the last day and make up days.
2. Each student in every year cohort will receive two visits over the school placement period.
Subsequent visits are at the discretion of the School Placement Coordinator. It is
envisaged that the majority of students will receive two visits only.
3. Every School Placement visit is independent of each other.
4. Students overall school placement grade is an average of the combined number of visits
received on placement. Students who receive an F1/low III grade may receive a third
visit at the discretion of the School Placement Coordinator. Students who receive an
F1/low III because of a lack of preparation are not guaranteed a third visit.
5. In response to teachers’ requests for pupil contact time, students have been directed to
agree with their teacher designated time blocks. It is the student’s responsibility to
communicate to the placement tutor unsuitable times for supervision purposes in
advance of the School Placement.
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Special Educational Needs Placement
Students: B.Ed. 2 and PME 1
Placement Type: Special School or Special Unit/Class in a mainstream school
Purpose: To enable the student:
•
To gain practical insight on the children’s strengths and needs
•
To acquire an appreciation of the strategies, resources and skills involved in working
with the children
Placement Tutor’s Visit:
•
One visit only to student (preferably during second half of placement)
•
Student to email placement tutor in advance of visit to agree suitable day / time
•
Preferably withdraw student from class for discussion (approx. 30 minutes). If there
are several students in school, possibly withdraw all as one group and converse for as long
as it takes to get a sense of each student’s engagement with the experience.
Observation / Reflective Task: Students are required to take notes based on their
observations and reflections on learning during placement. They are required to present this
Task document to Placement Tutor and discuss. Students submit completed Observation /
Reflective Task document to after placement.
As students commenced their one-year Inclusive Education course of lectures in September
of the current academic year, their learning in this area is at a relatively early stage.
It is anticipated that the practical experience of this placement will complement their Institute
-based learning and enhance their professional development as inclusive practitioners in
mainstream school settings in the future.
Suggested Discussion with Student:
•
Describe your experience so far . . . nature of placement, class type, strengths and
needs of children, ‘curriculum’ focus presently, resources and strategies observed.
•
New Learning? Had you preconceptions? What was unexpected/surprised you?
Helpful strategies / resources you have observed? Will this learning influence how you think
about your teaching / children’s learning? How might it practically influence your future
mainstream classroom teaching? . . . .
The structure of the Observation / Reflective Task which students are completing
during placement should help this discussion. Students should present their work to
date on this task to their tutor.
•
Students are always very grateful for any advice / insights that tutors may be able to
offer on aspects of their special education experience.
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B.Ed.1 School Placement Requirements
General Information
• All students have a compulsory meeting with their placement tutor on a college
designated day in advance of School Placement.
• Lecturers are available, by appointment, in advance of School Placement to advise
students on aspects of preparation.
• A range of supports will be arranged during preparation days. Students should consult
the school placement notice board and the relevant pages on Moodle.
• Placement Tutors will place emphasis on the quality and suitability of resources when
grading.
• Students should familiarise themselves with the opening times of the library in advance
of School Placement.
• Students will lay out their School Placement folders in accordance with the requirements
below
Observation and Assessment
1. All students will have at least two visits. Subsequent visits are at the discretion of the
School Placement Coordinator or his/her nominee. Most students will have only one
placement tutor.
2. A student may have a different tutor to the one assigned during that period.
3. 10% of students may have a moderating visit.
Structure of visit
School placement visits generally follow a similar format.
1. The tutor arrives in the school and meets the Principal or their representative.
2. The tutor takes the student’s folder for a period normally of about 30-40 minutes.
3. The tutor returns to the classroom to observe a minimum of one lesson.
4. The tutor meets with the host teacher to discuss the student teacher’s progress and to
ensure that appropriate progress is being made.
5. The tutor and the student teacher meet for the feedback session. This will involve a
discussion of the duplicate form and a discussion of areas for improvement with
suggested strategies to facilitate this improvement.
Grading
School Placement result in First Year is assessed on the Spring School Placement alone.
Students must pass planning & preparation and teaching & learning separately. Students
must attain 40% in both in order to be deemed successful on school placement. Any student
gaining 39% or below in either is required to repeat the placement. They may repeat the
placement in the summer of this academic year. Students are assessed in the key areas
listed below:
Planning & Preparation:
1. Objectives
2. Curriculum subject knowledge
3. Methodology
4. Lesson Structure
5. Evaluation and Reflection
6. Resources

Teaching & Learning:
1.
Communication
2.
Quality of Teaching
3.
Children’s learning experience
4.
Classroom Management and
Organisation
5.
Behaviour Management
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Planning Requirements
• A high standard of professional planning is expected in each subject area being taught
by First Year students.
• Lesson Index is to be written up after the day’s teaching recording the lessons that
were actually taught that day.
• Today’s Forward Planner should include titles of lessons, poems, songs and stories. It
should be placed in front of the actual lesson plans for the day. These should be filed in
descending order.
• Today’s Lessons. A full lesson plan must be prepared before teaching every lesson. It
should never happen that you teach without a lesson plan. A lack of preparation
constitutes a fail, failure to prepare a lesson plan will result in zero for preparation and
zero for performance as the tutor will not be in a position to observe the lesson.
• Where a visiting teacher takes the class students are still required to teach three lessons
for that subject area, albeit at a different time during the School Placement period.
• All relevant templates are in the School Placement section of Moodle.
Folder Layout
Part 1: General Information
Part 2: Scheme of work
Part 3: Lesson Index
Today’s Forward Planner
Today’s Lessons

Part 4: Lesson Evaluations
Part 5: One divider per subject.
Lesson plans to be filed accordingly.
Part 6: Duplicate Form,
Grade Descriptors
Professional guidelines

Teaching Requirements
• Students are required to plan and teach four lessons per day. Each student is
responsible for leading the teaching and learning in two of the four lessons. Lessons
should be structured in two blocks of two consecutive lessons.
• Students are required to plan and prepare lessons for the subjects they are leading.
Students are required to coplan with their peer teacher.
• Students are required to actively assist in teaching and learning with their peer teacher
during the peer teacher’s lead lessons.
• Students are required to actively assist the teacher and the pupils when they are not
teaching a lesson.
• Students have studied a range of curricular areas this year. These are the subject areas
they will be required to teach.
• Each pair of students are required to teach
• Gaeilge, English and Mathematics every day.
• SPHE for 30 minutes each week.
• Visual Arts for one hour per week.
• PE for one hour per week.
• SESE for one hour per week.
• One RE lesson per week.
• Visual Arts, SESE and PE can be taught in one or two lessons as the school
timetable requires.
• For the purposes of continuity, students will plan, prepare and lead teaching in set
lessons for Block 1 and Block 2 of the three week school placement.
Block 1: Student A will take responsibility for two of the following subjects –
Gaeilge/English/Maths, student B will take responsibility for the remaining subject
and the following: SPHE, Visual Art, PE and SESE
Block 2: Student A will teach Student B’s subject and Student B will teach Student
A’s subjects.
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Block 1

Block 2

Student A
Gaeilge/English/Maths
(responsibility for 2/3 subjects)
Gaeilge/English/Maths
(responsibility for subject 3) +
SPHE, Visual Art, PE & SESE

Student B
Gaeilge/English/Maths
(responsibility for subject 3) + SPHE,
Visual Art, PE & SESE
Gaeilge/English/Maths
(responsibility for 2/3 subjects)

Evaluation Requirements
• Lesson Evaluations must be done for two lessons every day and be filed in Section 4 of
your folder titled Lesson Evaluations. Students should choose one lesson which went
well and one which was less successful for the purpose of evaluation. Each student
should contribute to the evaluation of lessons. The lesson plan should be stapled to the
evaluation.
• Self-Evaluation Students will engage in a discussion about their planning and teaching
with their placement tutor during the feedback session. This should include a discussion
of the strengths and weaknesses observed by both the student and the tutor and should
include specific advice and strategies for improvement from the placement tutor.
Resource / Display Requirements
• Resources: Students are required to prepare resources for every lesson they teach.
These should be interesting and motivating for pupils and should enhance both teaching
and learning.
• Curriculum Resources Folder: Every student is required to provide a Curriculum
Resources Folder that is structured into three areas as per lecture guidelines.
1. List of resources that could not be evidenced in the Curriculum Resources Folder
2. Resources used or prepared for use filed according to subject
3. Children’s Work –3 samples of any one piece.)
• Displays. Students are required to prepare a minimum of two 2D and two 3D displays
for this placement. At least one display must include pupils’ work.
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B.Ed.1 School Placement Grade Descriptors
Planning and Preparation
1.
Objectives
I (80%+)
I (70-79%)
Exceptional planning
Excellent pitch and
of objectives which
thoroughly suited to
are precisely
lesson content and the
constructed and
class level of ability.
matched to lesson
content and class
level of ability.
2.
Curriculum Subject Knowledge
I (80%+)
I (70-79%)
Exceptional
Excellent
knowledge and
demonstration of
application of
subject knowledge.
curriculum content
Excellent linkage with
which enhances
previous lessons.
pupils’ learning.
Imaginative and
Lesson links
creative planning
seamlessly with
across subject areas.
previous lessons.
3.
Methodology
I (80%+)
I (70-79%)
Exceptional
Excellent planning for
knowledge of and
a wide range of child
planning for a wide
centred methodologies
range of child-centred which promote
methodologies which
learning.
promote learning.
4.
Lesson Structure
I (80%+)
I (70-79%)
Exceptional ability to
Excellent lesson plan
apply curriculum
structure in terms of
content to the lesson
content, development
plan in a structured,
and sequence.
logical and coherent
manner.

II.1 (60-69%)
Very good
objectives which
are very suitable to
lesson content and
the class level of
ability.

11.2 (50-59%)
Generally relevant
and realistic
objectives which are
suitable to lesson
content and class
level of ability.

III (40-49%)
Adequately pitched
and somewhat
suitable to lesson
content and class level
of ability.

F1 (30-39%)
Inadequate planning of
objectives. Unsuitable
for the lesson content
and class level of
ability. Inability to write
lesson objectives in
some areas.

F2 (≤29%)
Totally inappropriate
for the lesson content
and class level of
ability. Clear inability
to write lesson
objectives in most
areas.

II.1 (60-69%)
Very good
knowledge of
curriculum.
Linked with
previous lessons.
Very well
researched.

11.2 (50-59%)
Good knowledge of
the curriculum.
Some reference to
previous learning.
Good evidence of
research.

III (40-49%)
Adequate knowledge
of the curriculum.
Some reliance on text
books.
Few links with
previous learning.
Limited research.

F1 (30-39%)
Inadequate knowledge
of the curriculum. Overreliance on textbooks.
No obvious links with
previous learning.
Content generally
unsuitable

F2 (≤29%)
No evidence of
knowledge of the
curriculum.
Content totally
inappropriate and
unsuitable for the
class level.

II.1 (60-69%)
Very good planning
for a variety of
methodologies
which promote
learning.

11.2 (50-59%)
Good planning for a
variety of
methodologies
which promote
learning.

III (40-49%)
Adequate evidence of
planning for a limited
range of
methodologies.

F1 (30-39%)
Inadequate evidence of
planning for or
cognisance of the need
for a variety of
methodologies.

F2 (≤29%)
Methodologies
planned are wholly
Inappropriate. No
understanding of
curriculum
methodologies.

II.1 (60-69%)
Very good lesson
plan in content,
development and
sequence.

11.2 (50-59%)
Good lesson plan in
content,
development and
sequence.

III (40-49%)
Adequate lesson plan
in content,
development and
sequence.

F1 (30-39%)
Inadequate lesson plan
in content, development
and sequence.

F2 (≤29%)
Totally Inadequate
lesson plan in content,
development and
sequence.
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5.
Evaluation and Reflection
I (80%+)
I (70-79%)
Exceptional
Excellent evaluations
evaluations of an
of an analytical and
analytical and
reflective nature which
reflective and
inform future planning
formative nature
and teaching.
which inform future
planning and
teaching.
6.
Resources
I (80%+)
I (70-79%)
Exceptional quality
Excellently designed
and design of
and presented
resources.
resources. Excellently
Exceptionally well
prepared to enhance
prepared to enhance
lesson content and
lesson content and
motivate and support
motivate and support
pupil learning.
pupil learning.

II.1 (60-69%)
Very good
reflective,
evaluations which
inform future
planning and
teaching.

11.2 (50-59%)
Good reflective
evaluations, some of
which inform future
planning and
teaching.

III (40-49%)
Reflections are
present but more
descriptive than
analytical. Of limited
use in informing future
planning and teaching.

F1 (30-39%)
Incomplete evaluations.
Evident lack of
understanding of their
importance. No
reference to future
planning and teaching.

F2 (≤29%)
No awareness of the
need to reflect and
evaluate teaching. Of
no benefit whatsoever
to future planning and
teaching.

II.1 (60-69%)
Very well designed
and presented
resources.
Very well prepared
to enhance lesson
content and
motivate and
support pupil
learning.

11.2 (50-59%)
Well designed and
presented
resources.
Well prepared to
enhance lesson
content and
motivate and
support pupil
learning.

III (40-49%)
Adequate in design
and presentation.
Adequately prepared
to enhance lesson
content and motivate
and support pupil
learning.

F1 (30-39%)
Inappropriate in aspects
of design, size and
overall presentation.
Of limited if any benefit
to lesson content or
pupil learning.
Limited effort applied to
preparation of
resources.

F2 (≤29%)
No resources or
where present of no
benefit to lesson
content or pupil
learning.
No effort applied to
preparation of
resources.

20

Teaching and Learning
1.
Communication
Use of Voice
I (80%+)
Exceptional use of voice in
terms of clarity, tone, pitch,
diction, pronunciation.

Questioning
I (80%+)
Exceptional effective and
focused questioning.
Questions used are
thought provoking. Probes
responses with
supplemental questions.
Encourages thoughtful and
relevant questions from
pupils and expert treatment
of pupils’ responses.
Explaining
I (80%+)
Exceptional explanation
skill is demonstrated.
Difficult content is made
accessible through skilful
explanations.
Absolute clarity in all
explanations.

I (70-79%)
Excellent use of voice
in terms of clarity,
tone, pitch, diction,
pronunciation.

II.1 (60-69%)
Very good use of
voice in terms of
clarity, tone, pitch,
diction,
pronunciation.

II.2 (50-59%)
Good use of voice
in terms of clarity,
tone, pitch,
diction,
pronunciation.

III (40-49%)
Adequate use of the
voice but some areas
such as clarity, tone,
pitch, diction and
pronunciation need
attention.

F1 (30-39%)
Unsatisfactory use of
the voice. Issues with
clarity, tone, pitch,
diction and
pronunciation which
impact on pupil
learning.

F2 (≤29%)
Very unsatisfactory
use of the voice. Major
issues with clarity,
tone, pitch, diction and
pronunciation which
seriously impact on
pupil learning.

I (70-79%)
Excellent questioning
with excellent variation
in type and purpose.
Encourages questions
from pupils and
probes pupils’
answers.

II.1 (60-69%)
Very good
questioning with
very good
variation in type
and purpose.
Responds very
well to pupils’
answers.

II.2 (50-59%)
Good questioning
with good
variation in type
and purpose.
Acknowledges
and responds well
to pupils’ answers.

III (40-49%)
Adequate questioning
but more variation in
type and purpose is
required.
Acknowledges and
responds to pupils’
answers.

F1 (30-39%)
Unsatisfactory
questioning using
only lower order and
closed questioning.
Questions directed to
too few pupils.
Repeats answers
given by pupils.

F2 (≤29%)
Totally unsatisfactory
or absence of
questioning.
Poor treatment of
pupils’ responses
Critical of ‘incorrect’
responses.

I (70-79%)
Excellent explanation
skills.
Clear precise use of
language and
terminology.
Excellent use of
examples.

II.1 (60-69%)
Very good
explanations that
are clear and
focused.
Clear use of
language and
terminology.
Diverse
approaches used
to explain.

II.2 (50-59%)
Good
explanations using
language and
terminology
competently.
Breaks topic down
into clear steps.

III (40-49%)
Adequate
explanations.
Some evidence of
clear language and
terminology.
More reinforcement
needed.

F1 (30-39%)
Inadequate
explanations.
Vague or incorrect
use of language and
terminology.
Lack of clarity.
Contradictory or
incorrect information
given.

F2 (≤29%)
Wholly inadequate and
confusing
explanations.
Lack of planning
explanations.
Total lack of clarity.
Contradictory or
incorrect information
given.
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2.
Quality of Teaching
Methodologies
I (80%+)
Exceptional use of a wide
variety of child-centred
methodologies that succeed
in the promotion of children’s
enjoyment of learning.
Highly judicious use of group
and pair work.

Subject knowledge
I (80%+)
Exceptional knowledge and
mastery of subject matter.
Expert awareness of
strategies and initiatives to
improve learning.

Resources/displays
I (80%+)
Exceptional standard of
resources and displays.
Expertly and skilfully used to
stimulate and enhance pupil
learning.
Seamless integration of a
range of resources in lesson.

I (70-79%)
Excellent use of a
variety of childcentred
methodologies that
are stimulating and
engaging.
Group and pair
work are
excellently used.

II.1 (60-69%)
Very good use of
stimulating, childcentred
methodologies which
promote active
involvement. Group
and pair work are very
well used.

II.2 (50-59%)
Good use of a
number of childcentred
methodologies which
support learning.
Good use of group
and pair work.

III (40-49%)
Adequate use of a
limited range of childcentred
methodologies.
Limited use of group
and pair work.

F1 (30-39%)
Inadequate range of
methodologies.
Minimum, if any,
pupil involvement.

F2 (≤29%)
Absence of
knowledge of
appropriate
methodologies. No
evidence of pupil
involvement.

I (70-79%)
Excellent
knowledge of
subject matter.
Clear
demonstration of
the transfer of
knowledge across
subjects.
Content excellently
sequenced and
paced.

II.1 (60-69%)
Very good subject
knowledge. Very
good understanding of
lesson content.
Content very well
sequenced and
paced.

II.2 (50-59%)
Good subject
knowledge but
displays limited
understanding of
breadth of lesson
content. Content well
sequenced and
paced

III (40-49%)
Adequate subject
knowledge
Basic understanding
of lesson content.
Content mostly
sequenced and
paced adequately
with scope for
improvement

F1 (30-39%)
Inadequate subject
knowledge
Displays no
understanding of
lesson content.
Content not
sequenced and
paced adequately

F2 (≤29%)
Lack of subject
knowledge
Lack of
understanding on
lesson content.
Content
inappropriately
sequenced and
paced

I (70-79%)
Excellent standard
of resources and
displays.
Excellent use of
resources and
displays to
stimulate and
enhance pupil
learning.

II.1 (60-69%)
Very good standard of
resources and
displays.
Resources
visibly enhance
achievement of lesson
objectives. Very good
use of resources and
displays to stimulate
and enhance pupil
learning.

II.2 (50-59%)
Good standard of
resources and
displays.
Resources have a
clear purpose in
achieving lesson
objectives.
Good use of
resources and
displays to stimulate
and enhance pupil
learning.

III (40-49%)
Adequate standard of
resources and
displays.
Pupils can see all
necessary resources.
Sufficient quantity of
resources for
children.
Some use of
resources and
displays to stimulate
and enhance pupil
learning.

F1 (30-39%)
Inadequate
standard of
resources and
displays.
Untidy blackboard
work and/or
displays.
Use of resources
interferes with
delivery of lesson.

F2 (≤29%)
No use of
resources and
displays evident
although required.
Lack of resources
and/or displays
negatively impacts
on pupils’ learning.
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3.
Children’s learning experience
I (80%+)
I (70-79%)
II.1 (60-69%)
Expert management
Excellent management
Very good pupil
of the lesson which
of the lesson which leads participation
leads to pupils
to excellent levels of
deriving from
engaging totally in
pupil enthusiasm and
interesting and
their learning.
enjoyment.
engaging teaching
Pupils are motivated
by and participate in
all classroom
activities.
4.
Classroom management and organisation
I (80%+)
I (70-79%)
II.1 (60-69%)
Expert management
Excellent management
Very good
of the learning
of the learning
management of the
environment.
environment.
learning
Lessons conducted
Motivates class to work
environment.
in a stimulating and
constructively with ease.
Very good
purposeful learning
Excellent classroom
classroom
environment.
organisation.
organisation.
Highly efficient
Very clear routines
organisation of
followed.
learning, materials,
resources and pupils’
movement.
5.
Behaviour management
Positive engagement
I (80%+)
I (70-79%)
Engages with the
Caring, committed and
pupils with respect,
respectful of pupils.
care, integrity and
Excellent use of
trust at all times.
appropriate and effective
Exceptional use of a
behaviour management
variety of appropriate strategies.
and effective
behaviour
management
strategies.

II.1 (60-69%)
Has a positive
relationship with the
pupils.
Is warm and
encouraging.
Very good use of a
range of behaviour
management
strategies

II.2 (50-59%)
Good pupil participation
deriving from interesting
teaching.

III (40-49%)
Some pupil participation
but needs to be
developed to promote
pupil participation

F1 (30-39%)
Limited pupil
participation.
Unable to engage
pupils.
No management
of pupil
participation.

F2 (≤29%)
No evidence of
pupil participation.
No effort to engage
pupils .

II.2 (50-59%)
Good management of the
learning environment.
Good classroom
organisation.
Organised and prepared.
Good routines in
operation.

III (40-49%)
Adequate management
of the learning
environment.
Adequate classroom
organisation.
Some evidence of
routines in place.

F1 (30-39%)
Poor
management of
the learning
environment.
Inadequate
classroom
organisation.
No routines or
structures in
place.
Lack of evidence
of sense of
purpose.

F2 (≤29%)
No ability to
manage the
learning
environment.
No routines or
structure.
Disorganisation is
evident and impacts
on pupils’ learning.

II.2 (50-59%)
Positive relationship
evident with pupils in an
atmosphere of trust and
respect. Good, consistent
use of behaviour
management strategies

III (40-49%)
Treats all children with
respect but at times
lacks interest in the
children. Overreliance
on one management
strategy.
Lacks consistency

F1 (30-39%)
Has a somewhat
negative
relationship with
pupils.
Ineffective use of
behaviour
management
strategies.
Inconsistent and
over-use of
negative
reinforcement

F2 (≤29%)
Relationship with
pupils, if any, is
negative.
No evidence of a
classroom
management
strategy.
Ineffective
response to
inappropriate
behaviour
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B.Ed.2 School Placement Requirements
General Information
1. All students have a compulsory meeting with their placement tutor on a college
designated day in advance of School Placement
2. Lecturers are available, by appointment, in advance of School Placement to advise
students on aspects of preparation.
3. A range of supports will be arranged during preparation days. Students should consult
the school placement notice board and the relevant pages on Moodle.
4. Tutors will place emphasis on the quality and suitability of resources when grading.
5. Students should familiarise themselves with the opening times of the library during and in
advance of School Placement.
6. Students will lay out their School Placement folder in accordance with the guidelines
below.
Observation and Assessment
1. All students will have at least two visits. Subsequent visits are at the discretion of the
School Placement Coordinator or his/her nominee.
2. Most students will have only one placement tutor.
3. A student may have a different tutor to the one assigned during that period.
4. 10% of students may have a moderating visit.
Structure of visit
School placement visits generally follow a similar format.
1. The tutor arrives in the school and meets the Principal or their representative.
2. The tutor takes the student’s folder for a period normally of about 30-40 minutes.
3. The tutor returns to the classroom to observe a minimum of one lesson.
4. The tutor meets with the host teacher to discuss the student teacher’s progress and to
ensure that appropriate progress is being made.
5. The tutor and the student teacher meet for the feedback session. This will involve a
discussion of the duplicate form and a discussion of areas for improvement with
suggested strategies to facilitate this improvement.
Grading
School Placement result in Second Year is assessed on the Spring School Placement alone.
Students are graded out of 100% for each of planning & preparation and teaching &
learning. Students must attain 40% in both in order to be deemed successful on school
placement. Any student gaining 39% or below in either is required to repeat the placement.
They may repeat the placement in the summer of this academic year. Students are
assessed in the key areas listed below:
Planning & Preparation:
1. Schemes of work
2. Objectives
3. Curriculum subject knowledge
4. Methodology
5. Integrated Content Profile
6. Lesson Structure
7. Differentiation
8. Evaluation and Reflection
9. Resources

Teaching & Learning:
1. Communication
2. Quality of Teaching
3. Children’s learning experience
4. Differentiation
5. Classroom Management and
Organisation
6. Behaviour Management
7. Professional Values and Practice
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Planning Requirements
•
A high standard of professional planning is expected in each subject area being
taught by Second Year students.
Folder Layout
Part 1: General Information
Part 4: Lesson Evaluations
Part 2: Integrated Content Profile
Part 5: One divider per subject.
Part 2: Schemes of work
Lesson plans to be filed accordingly.
Part 3: Lesson Index
Part 6: Duplicate Form,
Today’s Forward Planner
Grade Descriptors
Today’s Lessons
Professional Requirements
•
•

•
•
•

•
•

The Integrated Content Profile must have the required two pages. The first page must
be completed before the placement begins and the second must be completed on an
ongoing basis throughout the placement.
Schemes of Work will be prepared in the areas of English, Gaeilge, Maths, SPHE, PE
and Visual Arts. All other subject areas will be accounted for on the one page Scheme
of Work document. Schemes must follow the prescribed template. Students are
encouraged to collaborate when preparing schemes. Students should name their
collaborators at the end of the scheme (Not more than four students in total). You may
be asked to amend schemes if they are deemed unsatisfactory by your placement tutor.
Lesson Index is to be written up after the day’s teaching recording the lessons that
were actually taught that day.
Today’s Forward Planner should include titles of lessons, poems, songs, stories should
be included in Today’s Forward Planner. It should be placed in front of the actual lesson
plans for the day. These should be filed in descending order.
Today’s Lessons. A full lesson plan must be prepared before teaching every lesson. It
should never happen that you teach without a lesson plan. A lack of preparation
constitutes a fail, failure to prepare a lesson plan will result in zero for preparation and
zero for performance as the tutor will not be in a position to observe the lesson.
Where a visiting teacher takes the class students are still required to teach lessons for
that subject area, albeit at a different time during the School Placement period.
All relevant templates are in the School Placement section of Moodle.

Teaching Requirements
• Students are required to plan and teach four/five lessons per day. These lessons should
be structured in two blocks of lessons – one in the morning and one in the afternoon.
• Students are required to actively assist the teacher and the pupils when they are not
teaching a lesson.
• Students have studied a range of curricular areas this year. These are the subject areas
they will be required to teach.
• Students are required to teach Gaeilge, English and Mathematics every day.
• Students will teach SPHE for 30 minutes each week.
• Students will teach Visual Arts for one hour per week.
• Students will teach Music for one hour per week.
• Students will teach Drama for one hour per week.
• Students will teach PE for one hour per week.
• Students will teach three periods of SESE per week.
• Visual Arts, Drama and PE can be taught in one or two lessons as the school
timetable requires.
• Students will teach two lessons in Religious Education per week (6 in total)
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Evaluation Requirements
• Lesson Evaluations must be done for two lessons every day and be filed in Section 4 of
your folder titled Lesson Evaluations. Students should choose one lesson which went
well and one which was less successful for the purpose of evaluation. The lesson plan
should be stapled to the evaluation.
• Self-Evaluation Students will engage in a discussion about their planning and teaching
with their placement tutor during the feedback session. This should include a discussion
of the strengths and weaknesses observed by both the student and the tutor and should
include specific advice and strategies for improvement from the placement tutor.
Resource / Display Requirements
• Resources: Students are required to prepare resources for every lesson they teach.
These should be interesting and motivating for pupils and should enhance both teaching
and learning.
• Curriculum Resources Folder: Every student is required to provide a Curriculum
Resources Folder that is structured into three areas as per lecture guidelines.
1. List of resources that could not be evidenced in the Curriculum Resources Folder
2. Resources used or prepared for use filed according to subject.
3. Children’s Work (3 samples of any one piece.)
• Displays. Students are required to prepare a minimum of two 2D and two 3D displays
for this placement. At least one display must include pupils’ work.
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B.Ed.2 School Placement Grade Descriptors
Planning & Preparation
1.
Schemes of work
I (80%+)
I (70-79%)
Exceptional planning
Excellent planning
reflecting meaningful
reflecting meaningful
integration,
integration,
differentiation and
differentiation and
assessment.
assessment.
2.
Objectives
I (80%+)
Exceptional planning
of objectives which are
precisely constructed
and matched to lesson
content and class level
of ability.

I (70-79%)
Excellent pitch and
thoroughly suited to
lesson content and
the class level of
ability.

3.
Curriculum Subject Knowledge
I (80%+)
I (70-79%)
Exceptional knowledge Excellent
and application of
demonstration of
curriculum content
subject knowledge.
which enhances
Excellent linkage
pupils’ learning.
with previous
Lesson links
lessons. Imaginative
seamlessly with
and creative planning
previous lessons.
across subject areas.

II.1 (60-69%)
A very high standard
of planning reflecting
meaningful
integration,
differentiation and
assessment.

11.2 (50-59%)
A good standard of
planning reflecting
meaningful
integration,
differentiation and
assessment.

III (40-49%)
Adequate standard
of planning reflecting
some meaningful
integration,
differentiation and
assessment.

F1 (30-39%)
Inadequate standard of
planning. Content is
not age or stage
appropriate.

F2 (≤29%)
Inappropriate planning,
if any. No evidence of
understanding of
importance of planning
schemes of work.

II.1 (60-69%)
Very good objectives
which are very
suitable to lesson
content and the
class level of ability.

11.2 (50-59%)
Generally relevant
and realistic
objectives which are
suitable to lesson
content and class
level of ability.

III (40-49%)
Adequately pitched
and somewhat
suitable to lesson
content and class
level of ability.

F1 (30-39%)
Inadequate planning of
objectives. Unsuitable
for the lesson content
and class level of
ability. Inability to write
lesson objectives in
some areas.

F2 (≤29%)
Totally inappropriate for
the lesson content and
class level of ability.
Clear inability to write
lesson objectives in
most areas.

II.1 (60-69%)
Very good
knowledge of
curriculum.
Linked with previous
lessons.
Very well
researched.

11.2 (50-59%)
Good knowledge of
the curriculum.
Some reference to
previous learning.
Evidence of
research.

III (40-49%)
Adequate knowledge
of the curriculum.
Some reliance on
text books.
Few links with
previous learning.
Limited research.

F1 (30-39%)
Inadequate curriculum
knowledge.
Over-reliance on
textbooks.
Little evidence of links
with previous learning.
Content generally
unsuitable.

F2 (≤29%)
Little if any evidence of
knowledge of the
curriculum.
Content totally
inappropriate and
unsuitable for the class
level.
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4.
Methodology
I (80%+)
I (70-79%)
Exceptional
Excellent planning
knowledge of and
for a wide range of
planning for a wide
child-centred
range of child-centred methodologies which
methodologies which
promote learning.
promote learning.
5.
Integrated Content Profile
I (80%+)
I (70-79%)
Integrated Content
Integrated Content
Profile is exceptionally Profile is excellently
well planned to
planned to provide
enhance pupil
for meaningful
learning.
learning.
6.
Lesson Structure
I (80%+)
I (70-79%)
Exceptional ability to
Excellent lesson plan
apply curriculum
structure in terms of
content to the lesson
content,
plan in a structured,
development and
logical and coherent
sequence.
manner.
7.
Differentiation
I (80%+)
I (70-79%)
Exceptional attention
Excellent attention to
to planning for
planning for
differentiation to
differentiation to
enhance all pupils’
enhance all pupils’
learning.
learning.
8.
Evaluation and Reflection
I (80%+)
I (70-79%)
Exceptional
Excellent evaluations
evaluations of an
of an analytical and
analytical, reflective
reflective nature
and formative nature
which inform future
which inform future
planning and
planning and
teaching.
teaching.

II.1 (60-69%)
Very good
planning for a
variety of
methodologies
which promote
learning.

11.2 (50-59%)
Good planning for
a variety of
methodologies
which promote
learning.

III (40-49%)
Adequate evidence of
planning for a limited
range of
methodologies.

F1 (30-39%)
Inadequate evidence
of planning for or
cognisance of the
need for a variety of
methodologies.

F2 (≤29%)
Methodologies planned are
wholly
Inappropriate. No
understanding of
curriculum methodologies.

II.1 (60-69%)
Integrated Content
Profile is very well
planned to provide
for pupil learning.

11.2 (50-59%)
Integrated Content
Profile is well
planned to support
learning.

III (40-49%)
Integrated Content
Profile is to provide for
pupil learning.

F1 (30-39%)
Inadequate evidence
of planning for the
Integrated Content
Profile.

F2 (≤29%)
Wholly
Inadequate evidence of
planning for the Integrated
Content Profile.

II.1 (60-69%)
Very good lesson
plan in content,
development and
sequence.

11.2 (50-59%)
Good lesson plan
in content,
development and
sequence.

III (40-49%)
Adequate lesson plan
in content,
development and
sequence.

F1 (30-39%)
Inadequate lesson
plan in content,
development and
sequence.

F2 (≤29%)
Totally Inadequate lesson
plan in content,
development and
sequence.

II.1 (60-69%)
Very good
planning for
differentiation to
enhance pupils’
learning.

11.2 (50-59%)
Good planning for
differentiated
pupils’ learning.

III (40-49%)
Adequate effort to plan
for differentiated pupil
learning.

F1 (30-39%)
Inadequate evidence
of planning for
differentiated pupil
learning.

F2 (≤29%)
No evidence of planning for
differentiated pupil learning.

II.1 (60-69%)
Very good
reflective,
evaluations which
inform future
planning and
teaching.

11.2 (50-59%)
Good reflective
evaluations, some
of which inform
future planning and
teaching.

III (40-49%)
Reflections are present
but more descriptive
than analytical. Of
limited use in informing
future planning and
teaching.

F1 (30-39%)
Incomplete
evaluations.
Lack of
understanding of
their importance is
evident. No reference
to future planning
and teaching.

F2 (≤29%)
Little or no evidence of an
awareness of the need to
reflect and evaluate
teaching. Evaluations, if
present, are such that they
are unlikely to benefit future
planning and teaching.
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9.
Resources
I (80%+)
Exceptional quality and
design of resources.
Exceptionally well
prepared to enhance
lesson content and
motivate and support
pupil learning.

I (70-79%)
Excellently designed and
presented resources.
Excellently prepared to
enhance lesson content
and motivate and support
pupil learning.

II.1 (60-69%)
Very well designed
and presented
resources.
Very well prepared
to enhance lesson
content and
motivate and
support pupil
learning.

11.2 (50-59%)
Well designed and
presented
resources.
Well prepared to
enhance lesson
content and
motivate and
support pupil
learning.

III (40-49%)
Adequate in design and
presentation. Adequately
prepared to enhance
lesson content and
motivate and support pupil
learning.

F1 (30-39%)
Inappropriate in
aspects of design,
size and overall
presentation.
Of limited if any
benefit to lesson
content or pupil
learning.
Limited effort
applied to
preparation of
resources.

F2 (≤29%)
Little or no
evidence of
resources.
Little or no effort
applied to
preparation of
resources.
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Teaching & Learning
1.
Communication
Use of Voice
I (80%+)
Exceptional use of voice in
terms of clarity, tone, pitch,
diction, pronunciation.

Questioning
I (80%+)
Exceptional effective and
focused questioning.
Questions used are thought
provoking. Probes
responses with
supplemental questions.
Encourages thoughtful and
relevant questions from
pupils and expert treatment
of pupils’ responses.
Explaining
I (80%+)
Exceptional explanation
skill is demonstrated.
Difficult content is made
accessible through skilful
explanations.
Absolute clarity in all
explanations. Diverse
approaches used to
explain.

I (70-79%)
Excellent use of voice
in terms of clarity,
tone, pitch, diction,
pronunciation.

II.1 (60-69%)
Very good use of
voice in terms of
clarity, tone, pitch,
diction,
pronunciation.

II.2 (50-59%)
Good use of voice
in terms of clarity,
tone, pitch,
diction,
pronunciation.

III (40-49%)
Adequate use of the
voice but some areas
such as clarity, tone,
pitch, diction and
pronunciation need
attention.

F1 (30-39%)
Unsatisfactory use of
the voice. Issues with
one or more of clarity,
tone, pitch,
pronunciation or diction
which impact on pupil
learning.

F2 (≤29%)
Major issues with
clarity, tone, pitch,
diction and
pronunciation which
seriously impact on
pupil learning.

I (70-79%)
Excellent questioning
with variation in type
and purpose.
Encourages questions
from pupils and
probes pupils’
answers.

II.1 (60-69%)
Very good
questioning with
variation in type
and purpose.
Responds very
well to pupils’
answers.

II.2 (50-59%)
Good questioning
with some
variation in type
and purpose.
Acknowledges and
responds well to
pupils’ answers.

III (40-49%)
Adequate questioning
but limited in type and
purpose is required.
Acknowledges and
responds to pupils’
answers.

F1 (30-39%)
Unsatisfactory
questioning using
only lower order and
closed questioning.
Questions directed to
small selection of
pupils.

F2 (≤29%)
Totally
unsatisfactory.
Absence of
meaningful
questioning.
Poor treatment of
pupils’ responses
Critical of ‘incorrect’
responses.

I (70-79%)
Excellent explanation
skills.
Clear precise use of
language and
terminology.

II.1 (60-69%)
Very good
explanations
which are clear
and focused.
Clear use of
language and
terminology.

II.2 (50-59%)
Good explanations
using language
and terminology
competently.
Breaks topic down
into clear steps.

III (40-49%)
Adequate
explanations.
Some evidence of
clear language and
terminology.
More reinforcement
needed.

F1 (30-39%)
Inadequate
explanations.
Vague or incorrect use
of language and
terminology.
Lack of clarity.
Contradictory or
incorrect information
given.

F2 (≤29%)
Wholly inadequate
and confusing
explanations.
Lack of clarity.
Contradictory or
incorrect information
frequently given.
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Discussion
I (80%+)
I (70-79%)
Expertly managed
Excellently
discussions in terms of
managed, efficient
content, pitch, pace and
and effective
organisation.
discussions.
Discussions contribute to
Pupils clearly
a purposeful, childengaged and
centred learning
stimulated.
environment.
2.
Quality of Teaching
Methodologies
I (80%+)
I (70-79%)
Exceptional use of a wide Excellent use of a
variety of child-centred
variety of childmethodologies that
centred
succeed in the promotion
methodologies
of children’s enjoyment of which are
learning. Highly judicious stimulating and
use of group and pair
engaging.
work.
Group and pair
work are excellently
used.
Subject knowledge
I (80%+)
I (70-79%)
Exceptional knowledge
Excellent
and mastery of subject
knowledge of
matter.
subject matter.
Expert awareness of
Clear
strategies and initiatives
demonstration of
to improve learning.
the transfer of
knowledge across
subjects.
Content excellently
sequenced and
paced.

II.1 (60-69%)
Very well managed
discussions.
Very well paced and
pitched.
Pupils engaged and
participative.

II.2 (50-59%)
Well managed
discussions ensuring
active pupil
participation.

III (40-49%)
Appropriately
managed discussions
with a view to
encouraging pupil
participation.

F1 (30-39%)
Poorly managed
discussions.
Pupil participation is
limited and rarely
encouraged.

F2 (≤29%)
Poorly managed
and unfocused
discussions.
Pupils not facilitated
to engage with
discussions.

II.1 (60-69%)
Very good use of
stimulating, childcentred methodologies
which promote active
involvement. Group
and pair work are very
well used.

II.2 (50-59%)
Good use of a number
of child-centred
methodologies which
support learning.
Good use of group
and pair work.

III (40-49%)
Adequate use of a
limited range of childcentred
methodologies.
Limited use of group
and pair work.

F1 (30-39%)
Inadequate range of
methodologies.
Minimum, if any,
pupil involvement.

F2 (≤29%)
Absence of
knowledge of
appropriate
methodologies. No
evidence of pupil
involvement.

II.1 (60-69%)
Very good subject
knowledge. Very good
understanding of
lesson content.
Content very well
sequenced and paced.

II.2 (50-59%)
Good subject
knowledge but
displays limited
understanding of
breadth of lesson
content. Content well
sequenced and
paced.

III (40-49%)
Adequate subject
knowledge.
Basic understanding
of lesson content.
Content sequenced
and paced
adequately with
scope for
improvement.

F1 (30-39%)
Inadequate subject
knowledge.
Displays little
understanding of
lesson content.
Content not
sequenced and
paced adequately.

F2 (≤29%)
Lack of subject
knowledge.
Lack of
understanding of
lesson content.
Content
inappropriately
sequenced and
paced.
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Resources/displays
I (80%+)
I (70-79%)
Resources are expertly
Excellent use of
used to stimulate and
resources and
enhance pupil learning.
displays to stimulate
Seamless integration of a
and enhance pupil
range of resources in
learning.
lesson.
3.
Children’s learning experience
I (80%+)
I (70-79%)
Expert management of the
Excellent
lesson which leads to
management of
pupils engaging totally in
lessons which leads
their learning.
to excellent levels of
Pupils participate in and
pupil enthusiasm and
are motivated by all
enjoyment.
classroom activities.
4.
Differentiation
I (80%+)
I (70-79%)
Exceptional evidence of
Excellent evidence of
differentiated practice
differentiated
leading to an inclusive,
practice leading to an
productive learning
inclusive, productive
environment.
learning
environment.

II.1 (60-69%)
Very well used to
stimulate and
enhance pupil
learning.

II.2 (50-59%)
Well used to
stimulate and
enhance pupil
learning.

III (40-49%)
Some use of resources
and displays to
enhance pupil learning.

F1 (30-39%)
Untidy board work
and/or displays.
Use of resources
interferes with
delivery of lesson.

F2 (≤29%)
Lack of resources
and/or displays
negatively impacts
on pupils’ learning.

II.1 (60-69%)
Very good pupil
participation deriving
from interesting and
engaging teaching.

II.2 (50-59%)
Good pupil
participation
deriving from
interesting teaching.

III (40-49%)
Some pupil
participation but needs
to be further developed.

F1 (30-39%)
Limited pupil
participation.
Unable to engage
pupils.
No management of
pupil participation.

F2 (≤29%)
Little or no evidence
of pupil participation.
Very poor effort to
engage pupils.

II.1 (60-69%)
Very good evidence
of differentiated
practice leading to an
inclusive, productive
learning
environment.

11.2 (50-59%)
Good evidence of
differentiated
practice contributing
to an inclusive
learning
environment.

III (40-49%)
Adequate evidence of
differentiated practice
showing some
awareness of the
importance of an
inclusive learning
environment.

F1 (30-39%)
Inadequate
evidence of
differentiated
practice.
Little evidence of
awareness of the
importance of an
inclusive learning
environment.

F2 (≤29%)
No attempt to
differentiate for
individuals.
Little or no
understanding of the
concept of inclusion.

II.2 (50-59%)
Good management
of a positive
learning
environment.
Good organisation
of resources and
displays.

III (40-49%)
Adequate management
of a positive learning
environment.
Adequate organisation
of resources and
displays.

F1 (30-39%)
Poor or negative
management of the
learning
environment.
Inadequate
organisation of
resources and
displays.

F2 (≤29%)
No ability to manage
the classroom
resulting in a
negative
environment.
Disorganisation is
evident and impacts
on pupils’ learning.

5.
Classroom management and organisation
I (80%+)
I (70-79%)
II.1 (60-69%)
Expert management of a
Excellent
Very good
positive learning
management of a
management of a
environment.
positive learning
positive learning
Lessons conducted in a
environment.
environment.
stimulating and purposeful
Excellent
Very good
learning environment.
organisation of
organisation of
Highly efficient
resources and
resources and
organisation of resources
displays.
displays.
and displays.
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6.
Behaviour management
I (80%+)
I (70-79%)
Engages with the
Caring, committed and
pupils with respect,
respectful of pupils.
care, integrity and
Excellent use of
trust at all times.
appropriate and effective
Exceptional use of a
behaviour management
variety of appropriate
strategies.
and effective
behaviour
management
strategies.

7.
Professional Values and Practice
I (80%+)
I (70-79%)
Exudes positivity,
Approaches all aspects of
enthusiasm and
work with enthusiasm and
motivation.
a positive attitude.

II.1 (60-69%)
Very positive
relationship with the
pupils in an
atmosphere of trust
and respect.
Is warm and
encouraging.
Very good,
consistent use of a
range of behaviour
management
strategies.

II.2 (50-59%)
Good relationship
evident with pupils.
Good use of
behaviour
management
strategies.

III (40-49%)
Treats all children with
respect but at times lacks
interest in the children.
Overreliance on one
management strategy.
Lacks consistency.

F1 (30-39%)
Relationship with
pupils is negative.
Ineffective use of
behaviour
management
strategies.
Inconsistent and
over-use of
negative
reinforcement.

F2 (≤29%)
Relationship with
pupils is negative.
No evidence of a
management
strategy.
Ineffective,
negative response
to inappropriate
behaviour.

II.1 (60-69%)
Approaches most
aspects of work with
enthusiasm and a
positive attitude.

II.2 (50-59%)
Approaches some
aspects of work with
enthusiasm and a
positive attitude.

III (40-49%)
Limited evidence of
enthusiasm and
positivity.

F1 (30-39%)
Negative attitude
to placement.

F2 (≤29%)
Wholly
inappropriate
attitude to
placement.
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B.Ed.3 School Placement Requirements
General Information
1. All students have a compulsory meeting with their placement tutor on college designated
day in advance of School Placement
2. Lecturers are available, by appointment, in advance of School Placement to advise
students on aspects of preparation.
3. A range of supports will be arranged during preparation days. Students should consult
the school placement notice board and the relevant pages on Moodle.
4. Tutors will place emphasis on the quality and suitability of resources when grading.
5. Students should familiarise themselves with the opening times of the library during in
advance of School Placement.
6. Students will lay out their School Placement folder in accordance with the requirements
at lectures
Observation and Assessment
1. All students will have at least two visits. Subsequent visits are at the discretion of the
School Placement Coordinator or his/her nominee.
2. Most students will have only one placement tutor.
3. A student may have a different tutor to the one assigned during that period.
4. 10% of students may have a moderating visit.
Structure of visit
School placement visits generally follow a similar format.
1. The tutor arrives in the school and meets the Principal or their representative.
2. The tutor takes the student’s folder for a period normally of about 30-40 minutes.
3. The tutor returns to the classroom to observe a minimum of one lesson.
4. The tutor meets with the host teacher to discuss the student teacher’s progress and to
ensure that appropriate progress is being made.
5. The tutor and the student teacher meet for the feedback session. This will involve a
discussion of the duplicate form and a discussion of areas for improvement with
suggested strategies to facilitate this improvement.
Grading
The school placement result for Third Year is the average of the results for Autumn and
Spring placements. Students must pass both placements in order to be deemed successful
overall on School Placement. If a student fails both Autumn and Spring placements they will
be required to repeat both third year School Placements. If a student fails one of Autumn or
Spring, and passes the other they are required to complete a three week placement in
May/June of that academic year.
This is summarised in the table below:
Autumn
Pass
(P&P and T&L)
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)
Fail
(P&P and/or T&L)

Spring
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)

Consequence
Requirement Satisfied
Complete 3 week placement
in May/June
Complete 3 week placement
in May/June
Complete two 3 week
placements, one each in
Autumn and Spring in
following academic year
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Students are assessed in the key areas listed below:
Planning & Preparation:
1. Schemes of work
2. Objectives
3. Curriculum subject knowledge
4. Methodology
5. Integrated Unit
6. Lesson Structure
7. Differentiation
8. Evaluation and Reflection
9. Displays and Resources

Teaching & Learning:
1. Communication
2. Quality of Teaching
3. Children’s learning experience
4. Classroom Management and
Organisation
5. Behaviour Management
6. Differentiation
7. Reflective Practice
8. Professional Values and Practice

Planning Requirements
A high standard of professional planning is expected in each subject area being taught by
Third Year students.
Folder Layout
Part 1: General Information
Part 7: Lesson Evaluations
Part 2: Integrated Content Profile
Part 8: Lesson Plans
Part 3: Schemes of work
One divider per subject.
Part 4: Play
Lesson plans to be filed
Part 5: Lesson Index
accordingly.
Part 6: Today’s Forward Planner
Part 9: Duplicate Form,
Today’s Lessons
Grade Descriptors
Professional Requirements
•
•

•

•
•
•

•
•

The Integrated Content Profile must have the required pages. The first part must be
completed before the placement begins and the second must be completed on an
ongoing basis throughout the placement.
Schemes of Work will be prepared in all curricular areas. Schemes must follow the
prescribed template. Students are encouraged to collaborate when preparing schemes
naming their collaborators at the end of the scheme (Not more than four students). You
may be asked to amend schemes if they are deemed unsatisfactory by your placement
tutor.
Aistear / Play section. Students teaching infant classes should include, as section four,
their Play Section. Students teaching infant classes will include the documents Play
Across the Curriculum, one lesson plan per week for their Aistear or Play session and
one checklist of skills and dispositions which the student should complete during each
play session of the three week period. The play sequence should be also displayed in
the classroom.
Lesson Index is written up after the day’s teaching recording the lessons that were
taught that day.
Today’s Forward Planner should include titles of lessons, and relevant information. It
should be placed in front of the actual lesson plans for the day. These should be filed in
descending order.
Today’s Lessons. A full lesson plan must be prepared before teaching every lesson. It
should never happen that you teach without a lesson plan. Failure to prepare a lesson
plan will result in zero for preparation and zero for performance as the tutor will not be in
a position to observe the lesson.
Where a visiting teacher takes the class students are still required to plan for and teach
lessons for that subject area.
All relevant templates are in the School Placement section of Moodle.
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Teaching Requirements
• Students are required to plan and teach for most of the day.
• Students will teach all curricular areas over the course of the placement.
• Students taking a junior placements in a Gaelscoil/ Scoil Ghaeltachta are required to
have planning in place for English and are asked to liaise with their host school in
relation to arrangements to teach English in another class, as deemed appropriate by the
school.
• Students in infant classes are required to engage with Aistear / Play every day.
• Students are required to actively assist the teacher and the pupils when they are not
teaching a lesson and to keep a log of these activities.
Evaluation Requirements
• Week 1: Lesson evaluations must be completed for two lessons every day and be filed
in Section 7 of your folder titled Lesson Evaluations. Students should choose one lesson
which went well and one which was less successful for the purpose of evaluation. The
lesson plan should be stapled to the evaluation.
• Week 2: Students complete one Meastóireacht Laethúil each day.
• Week 3: Students complete an evaluation of their placement learning on Mahara.
Students should refer to ‘Guidelines for Meastóireacht Laethúil’ on Moodle/ given in lectures
Evaluations should be written up in full at the end of each day.
Self-Evaluation Students will engage in a discussion about their planning and teaching with
their placement tutor during the feedback session. This should include a discussion of the
strengths and weaknesses observed by both the student and the tutor and should include
specific advice and strategies for improvement from the placement tutor.
Assessment Requirements (Spring Placement Only)
Students are required to keep records of the assessments they complete to measure pupil
learning. These assessment records will contribute to daily and weekly reflections.
Resource / Display Requirements
Resources: Students are required to prepare resources for every lesson they teach. These
should be interesting and motivating for pupils and should enhance both teaching and
learning.
Curriculum Resources Folder: Every student is required to provide a Curriculum
Resources Folder that is structured into three areas as per lecture guidelines.
1. List of resources that could not be evidenced in the Curriculum Resources Folder.
2. Resources used or prepared for use filed according to subject.
3. Children’s Work (3 samples of any one piece)
Displays. Students are required to prepare a minimum of three 2D and two 3D displays for
this placement. At least one display must include pupils’ work. The quality and creativity of
displays and resources is of particular importance in third year. Placement tutors will pay
particular attention to the standard of displays presented on this placement.
Inclusive Education
Students should demonstrate a commitment to incorporating Inclusive Practices (Special
Education, Educational Disadvantage and DICE) in their classrooms. Where appropriate,
students should plan for and practise differentiated methodologies.
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B.Ed.3 School Placement Grade Descriptors
Planning and Preparation
1.
Schemes of work
I (80%+)
I (70-79%)
Exceptional planning
Excellent planning
reflecting meaningful
reflecting meaningful
integration,
integration,
differentiation and
differentiation and
assessment.
assessment.

2.
Objectives
I (80%+)
Exceptional planning
of objectives which are
precisely constructed
and matched to lesson
content and class level
of ability.

I (70-79%)
Excellent pitch and
thoroughly suited to
lesson content and
the class level of
ability.

3.
Curriculum Subject Knowledge
I (80%+)
I (70-79%)
Exceptional knowledge Excellent
and application of
demonstration of
curriculum content
subject knowledge.
which enhances
Excellent linkage
pupils’ learning.
with previous
Lesson links
lessons. Imaginative
seamlessly with
and creative planning
previous lessons.
across subject areas.

II.1 (60-69%)
A very high standard
of planning reflecting
meaningful
integration,
differentiation and
assessment.

11.2 (50-59%)
A good standard of
planning reflecting
meaningful
integration,
differentiation and
assessment.

III (40-49%)
Adequate standard
of planning reflecting
some meaningful
integration,
differentiation and
assessment.

F1 (30-39%)
Inadequate standard of
planning. Content is
not age or stage
appropriate.

F2 (≤29%)
Inappropriate planning,
if any. No evidence of
understanding of
importance of planning
schemes of work.

II.1 (60-69%)
Very good objectives
which are very
suitable to lesson
content and the
class level of ability.

11.2 (50-59%)
Generally relevant
and realistic
objectives which are
suitable to lesson
content and class
level of ability.

III (40-49%)
Adequately pitched
and somewhat
suitable to lesson
content and class
level of ability.

F1 (30-39%)
Inadequate planning of
objectives. Unsuitable
for the lesson content
and class level of
ability. Inability to write
lesson objectives in
some areas.

F2 (≤29%)
Totally inappropriate for
the lesson content and
class level of ability.
Clear inability to write
lesson objectives in
most areas.

II.1 (60-69%)
Very good
knowledge of
curriculum.
Linked with previous
lessons.
Very well
researched.

11.2 (50-59%)
Good knowledge of
the curriculum.
Some reference to
previous learning.
Good evidence of
research.

III (40-49%)
Adequate knowledge
of the curriculum.
Some reliance on
text books.
Few links with
previous learning.
Limited research.

F1 (30-39%)
Inadequate knowledge
of the curriculum.
Over-reliance on
textbooks.
No obvious links with
previous learning.
Content generally
unsuitable.

F2 (≤29%)
No evidence of
knowledge of the
curriculum.
Content totally
inappropriate and
unsuitable for the class
level.
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4.
Methodology
I (80%+)
I (70-79%)
Exceptional knowledge Excellent planning for
of and planning for a
a wide range of child
wide range of childcentred
centred methodologies methodologies which
which promote
promote learning.
learning.
5.
Integrated Content Profile (ICP)
I (80%+)
I (70-79%)
ICP is exceptionally
ICP is excellently
well planned to
planned to provide for
enhance pupil
meaningful learning.
learning.
Anticipated learning
Anticipated learning
journey is excellently
journey is highly logical developed.
and exceptionally well
Pupil interest and
developed.
motivation is
Pupil interest and
considered in the
motivation is central to
design of the ICP.
the design of the ICP.
6.
Lesson Structure
I (80%+)
I (70-79%)
Exceptional ability to
Excellent lesson plan
apply curriculum
structure in terms of
content to the lesson
content, development
plan in a structured,
and sequence.
logical and coherent
manner.
7.
Evaluation and Reflection
I (80%+)
I (70-79%)
Exceptional
Excellent evaluations
evaluations of an
of an analytical and
analytical and
reflective nature
reflective and
which inform future
formative nature which planning and
inform future planning
teaching.
and teaching.

II.1 (60-69%)
Very good planning
for a variety of
methodologies
which promote
learning.

11.2 (50-59%)
Good planning for a
variety of
methodologies
which promote
learning.

III (40-49%)
Adequate evidence of
planning for a limited
range of
methodologies.

F1 (30-39%)
Inadequate evidence
of planning for or
cognisance of the
need for a variety of
methodologies.

F2 (≤29%)
Methodologies planned
are wholly
Inappropriate. No
understanding of
curriculum
methodologies.

II.1 (60-69%)
ICP is very well
planned to provide
for pupil learning.
Anticipated
learning journey is
very well
developed.
Pupil interest and
motivation is
considered in the
design of the ICP.

11.2 (50-59%)
ICP is well planned
to support learning.
Anticipated learning
journey is well
developed.
Pupil interest and
motivation is
somewhat
considered in the
design of the ICP.

III (40-49%)
ICP is adequately
planned.
Anticipated learning
journey is present
though needs
improvement.

F1 (30-39%)
Inadequate evidence
of planning for the ICP.
Anticipated learning
journey is inadequately
planned or absent.

F2 (≤29%)
Wholly
Inappropriate planning
for integration, if any.
No understanding of
importance of
integration for pupil
learning.

II.1 (60-69%)
Very good lesson
plan in content,
development and
sequence.

11.2 (50-59%)
Good lesson plan in
content,
development and
sequence.

III (40-49%)
Adequate lesson plan
in content,
development and
sequence.

F1 (30-39%)
Inadequate lesson
plan in content,
development and
sequence.

F2 (≤29%)
Totally Inadequate
lesson plan in content,
development and
sequence.

II.1 (60-69%)
Very good
reflective,
evaluations which
inform future
planning and
teaching.

11.2 (50-59%)
Good reflective
evaluations, some
of which inform
future planning and
teaching.

III (40-49%)
Reflections are present
but more descriptive
than analytical. Of
limited use in informing
future planning and
teaching.

F1 (30-39%)
Incomplete
evaluations.
Evident lack of
understanding of their
importance. No
reference to future
planning and teaching

F2 (≤29%)
No awareness of the
need to reflect and
evaluate teaching. Of
no benefit whatsoever
to future planning and
teaching.
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8.
Resources
I (80%+)
Exceptional quality and
design of resources.
Exceptionally well
prepared to enhance
lesson content and
motivate and support
pupil learning.
Digital and creative
technologies are
exceptionally well used
to enhance pupil
learning.

9.
Differentiation
I (80%+)
Exceptional attention
to planning for
differentiation to
enhance all pupils’
learning notably in
relation to literacy.

I (70-79%)
Excellently designed and
presented resources.
Excellently prepared to
enhance lesson content
and motivate and support
pupil learning.
Digital and creative
technologies are
excellently used to
enhance pupil learning.

II.1 (60-69%)
Very well designed
and presented
resources.
Very well prepared to
enhance lesson
content and motivate
and support pupil
learning.
Digital and creative
technologies are very
well used to enhance
pupil learning.

11.2 (50-59%)
Well designed and
presented
resources.
Well prepared to
enhance lesson
content and
motivate and
support pupil
learning.
Digital and creative
technologies are
well used and
contribute to pupil
learning.

III (40-49%)
Adequate in design and
presentation.
Adequately prepared to
enhance lesson content
and motivate and
support pupil learning.
Digital and creative
technologies are
appropriately used.

F1 (30-39%)
Inappropriate in
aspects of design,
size and overall
presentation.
Of limited if any
benefit to lesson
content or pupil
learning.
Limited effort
applied to
preparation of
resources.
Digital and creative
technologies are
inappropriately
used.

F2 (≤29%)
No resources or
where present of
no benefit to lesson
content or pupil
learning.
No effort applied to
preparation of
resources.
Digital and creative
technologies are
absent.

I (70-79%)
Excellent attention to
planning for differentiation
to enhance all pupils’
learning notably in
relation to literacy.

II.1 (60-69%)
Very good planning
for differentiation to
enhance pupils’
learning, notably in
relation to literacy.

11.2 (50-59%)
Good planning for
differentiated pupils’
learning, notably in
relation to literacy.

III (40-49%)
Adequate effort to plan
for differentiated pupil
learning.

F1 (30-39%)
Inadequate
evidence of
planning for
differentiated pupil
learning.

F2 (≤29%)
No attempt to plan
differentiated pupil
learning.
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Teaching and Learning
1.
Professional Values and Practice
I (80%+)
I (70-79%)
Excellent professional
Excellent professional
relationships with
relationships with
school community.
school community.
Integrates seamlessly
Works easily with
with others as part of a
others as part of a
team. Exudes
team. Approaches all
positivity, enthusiasm
aspects of work with
and motivation. Shows enthusiasm and a
complete of
positive attitude.
understanding of when
Shows sound
to seek guidance and
awareness of when to
responds appropriately. seek guidance and
responds appropriately.
2.
Communication
Use of Voice
I (80%+)
I (70-79%)
Exceptional use of
Excellent use of voice
voice in terms of clarity, in terms of clarity, tone,
tone, pitch, diction,
pitch, diction,
pronunciation.
pronunciation.

II.1 (60-69%)
Very good
professional
relationships with
school community.
Works very well with
others as part of a
team. Approaches all
aspects of work with
enthusiasm and a
positive attitude.
Reacts very positively
to guidance.

II.2 (50-59%)
Good professional
relationships with
school community.
Works well with
others as part of a
team. Approaches
work with
enthusiasm and a
positive attitude.
Reacts positively to
guidance.

III (40-49%)
Needs to do more to
foster professional
relationships with
school community.
With direction, will
work with others as
part of a team.
Needs to evidence
more enthusiasm and
positivity. Limited
response to
guidance.

F1 (30-39%)
Has a somewhat
negative relationship
with members of the
school community.
Little, if any
engagement with
others as part of a
team. Negative
attitude to placement.
Fails to respond
adequately to
guidance given.

F2 (≤29%)
Relationships are
negative and
unproductive.
Makes no attempt
to engage with
others. Wholly
inappropriate
attitude to
placement.
Ignores guidance
given.

II.1 (60-69%)
Very good use of
voice in terms of
clarity, tone, pitch,
diction, pronunciation.

II.2 (50-59%)
Good use of voice in
terms of clarity, tone,
pitch, diction,
pronunciation.

III (40-49%)
Adequate use of the
voice but some areas
such as clarity, tone,
pitch, diction and
pronunciation need
attention.

F1 (30-39%)
Unsatisfactory use of
the voice. Issues with
clarity, tone, pitch,
diction and
pronunciation which
impact on pupil
learning.

F2 (≤29%)
Very unsatisfactory
use of the voice.
Major issues with
clarity, tone, pitch,
diction and
pronunciation
which seriously
impact on pupil
learning.
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Questioning
I (80%+)
Exceptional effective and
focused questioning.
Questions used are
thought provoking. Probes
responses with
supplemental questions.
Encourages thoughtful and
relevant questions from
pupils and treats
responses expertly.
Explaining
I (80%+)
Exceptional explanation
skill is demonstrated.
Difficult content is made
accessible through skilful
explanations. Absolute
clarity in all explanations.

Discussion
I (80%+)
Expertly managed
discussion in terms of
content, pitch, pace and
organisation. Discussion
contributes to a purposeful,
child centred learning
environment.
Listening
I (80%+)
Exceptional listening skills.
Ability to advance lesson
on basis of feedback from
children/ class teacher/
skilfully and allowing this to
develop challenge for
children.

I (70-79%)
Excellent questioning
with excellent
variation in type and
purpose. Encourages
questions from pupils
and probes pupils’
answers.

II.1 (60-69%)
Very good
questioning with
very good variation
in type and
purpose.
Responds very well
to pupils’ answers.

II.2 (50-59%)
Good questioning
with good variation
in type and purpose.
Acknowledges and
responds well to
pupils’ answers.

III (40-49%)
Adequate
questioning but more
variation in type and
purpose is required.
Acknowledges and
responds to pupils’
answers.

F1 (30-39%)
Unsatisfactory
questioning using only
lower order and
closed questioning.
Questions directed to
too few pupils.
Repeats answers
given by pupils.

F2 (≤29%)
Totally unsatisfactory
or absence of
questioning. Poor
treatment of pupils’
responses. Critical of
‘incorrect’ responses.

I (70-79%)
Excellent explanation
skills. Clear precise
use of language and
terminology.
Excellent use of
examples.

II.1 (60-69%)
Very good
explanations that
are clear and
focused. Clear use
of language and
terminology.
Diverse
approaches used to
explain.

II.2 (50-59%)
Good explanations
using language and
terminology
competently.
Breaks topic down
into clear steps.

III (40-49%)
Adequate
explanations. Some
evidence of clear
language and
terminology. More
reinforcement
needed.

F1 (30-39%)
Inadequate
explanations. Vague
or incorrect use of
language and
terminology. Lack of
clarity. Contradictory
or incorrect
information given.

F2 (≤29%)
Wholly inadequate
and confusing
explanations. Lack
of planning
explanations. Total
lack of clarity.
Contradictory or
incorrect information
given.

I (70-79%)
Excellently managed
discussions. Efficient
and effective
discussions. Pupils
clearly engaged and
stimulated by
discussion.

II.1 (60-69%)
Very well managed
discussions. Very
well paced and
pitched. Pupils
engaged and
participative.

II.2 (50-59%)
Well managed
discussions
ensuring active pupil
participation.

III (40-49%)
Appropriately
managed
discussions with a
view to encouraging
pupil participation.

F1 (30-39%)
Poorly managed
discussion. Pupil
participation is limited
and rarely
encouraged.

F2 (≤29%)
Poorly managed and
unfocused
discussions. No pupil
engagement with
discussion.

I (70-79%)
Excellent listening
skills. Clear ability to
listen to/assess
children’s responses
and see where lesson
can be supplemented
and planning
improved.

II.1 (60-69%)
Very good listening
skills. Confidence
to wait for child’s
response and to
guide response to
forward lesson
outcome

II.2 (50-59%)
Good listening skills.
Engagement with
children’s responses
with some effort to
utilise response

III (40-49%)
Adequate listening
skills. Adequate
engagement with
responses but
without deepening
children’s
knowledge.

F1 (30-39%)
Poor listening skills.
Obvious through
demeanour / attitude
that student is lacking
in interest and
empathy with child.

F2 (≤29%)
Very poor listening
skills. Obvious from
students’ response
that child had not
been listened to.
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3.
Quality of Teaching
Methodologies
I (80%+)
I (70-79%)
Exceptional use of a wide Excellent use of a
variety of child-centred
variety of childmethodologies that
centred
succeed in the promotion
methodologies
of children’s enjoyment of which are
learning. Highly judicious stimulating and
use of group and pair
engaging. Group
work.
and pair work are
excellently used.
Subject knowledge
I (80%+)
I (70-79%)
Exceptional knowledge
Excellent
and mastery of subject
knowledge of
matter. Expert
subject matter.
awareness of strategies
Clear demonstration
and initiatives to improve
of the transfer of
learning.
knowledge across
subjects. Content
excellently
sequenced and
paced.
Resources/displays
I (80%+)
I (70-79%)
Exceptional standard of
Excellent standard
resources and displays.
of resources and
Expertly and skilfully used displays. Excellent
to stimulate and enhance
use of resources
pupil learning. Seamless
and displays to
integration of a range of
stimulate and
resources in lesson.
enhance pupil
learning.

II.1 (60-69%)
Very good use of
stimulating, childcentred
methodologies which
promote active
involvement. Group
and pair work are
very well used.

II.2 (50-59%)
Good use of a
number of childcentred
methodologies which
support learning.
Good use of group
and pair work.

III (40-49%)
Adequate use of a
limited range of childcentred methodologies.
Limited use of group
and pair work.

F1 (30-39%)
Inadequate range of
methodologies.
Minimum, if any,
pupil involvement.

F2 (≤29%)
Absence of
knowledge of
appropriate
methodologies. No
evidence of pupil
involvement.

II.1 (60-69%)
Very good subject
knowledge. Very
good understanding
of lesson content.
Content very well
sequenced and
paced.

II.2 (50-59%)
Good subject
knowledge but
displays limited
understanding of
breadth of lesson
content. Content well
sequenced and
paced

III (40-49%)
Adequate subject
knowledge. Basic
understanding of
lesson content.
Content mostly
sequenced and paced
adequately with scope
for improvement.

F1 (30-39%)
Inadequate subject
knowledge.
Displays no
understanding of
lesson content.
Content not
sequenced and
paced adequately.

F2 (≤29%)
Lack of subject
knowledge. Lack of
understanding on
lesson content.
Content
inappropriately
sequenced and
paced.

II.1 (60-69%)
Very good standard of
resources and
displays. Resources
visibly enhance
achievement of
lesson objectives.
Very good use of
resources and
displays to stimulate
and enhance pupil
learning.

II.2 (50-59%)
Good standard of
resources and
displays. Resources
have a clear purpose
in achieving lesson
objectives. Good use
of resources and
displays to stimulate
and enhance pupil
learning.

III (40-49%)
Adequate standard of
resources and
displays. Pupils can
see all necessary
resources. Sufficient
quantity of resources
for children. Some use
of resources and
displays to stimulate
and enhance pupil
learning.

F1 (30-39%)
Inadequate standard
of resources and
displays. Untidy
blackboard work
and/or displays.
Use of resources
interferes with
delivery of lesson.

F2 (≤29%)
No use of resources
and displays
evident although
required. Lack of
resources and/or
displays negatively
impacts on pupils’
learning.
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4.
Children’s learning experience
I (80%+)
I (70-79%)
II.1 (60-69%)
Expert management of
Excellent
Very good pupil
the lesson which leads to management of the
participation
pupils engaging totally in lesson which leads
deriving from
their learning. Pupils are to excellent levels of
interesting and
motivated by and
pupil enthusiasm and engaging teaching.
participate in all
enjoyment.
classroom activities.
5.
Classroom management and organisation
I (80%+)
I (70-79%)
II.1 (60-69%)
Expert management of a Excellent
Very good
positive learning
management of a
management of a
environment. Lessons
positive learning
positive learning
conducted in a
environment.
environment. Very
stimulating and
Motivates class to
good classroom
purposeful learning
work constructively
organisation. Very
environment. Highly
with ease. Excellent
clear routines
efficient organisation of
classroom
followed.
learning, materials,
organisation.
resources and pupils’
movement.
6.
Behaviour management
Positive engagement
I (80%+)
I (70-79%)
II.1 (60-69%)
Engages with the pupils
Caring, committed
Has a positive
with respect, care,
and respectful of
relationship with the
integrity and trust at all
pupils. Excellent use
pupils. Is warm and
times. Exceptional use
of appropriate and
encouraging. Very
of a variety of
effective behaviour
good use of a range
appropriate and effective management
of behaviour
behaviour management
strategies.
management
strategies.
strategies.

II.2 (50-59%)
Good pupil
participation deriving
from interesting
teaching.

III (40-49%)
Some pupil
participation but
needs to be
developed to
promote pupil
participation.

F1 (30-39%)
Limited pupil
participation. Unable to
engage pupils. No
management of pupil
participation.

F2 (≤29%)
No evidence of pupil
participation. No effort
to engage pupils .

II.2 (50-59%)
Good management
of a positive learning
environment. Good
classroom
organisation.
Organised and
prepared. Good
routines in
operation.

III (40-49%)
Adequate
management of a
positive learning
environment.
Adequate
classroom
organisation. Some
evidence of routines
in place.

F1 (30-39%)
Poor or negative
management of the
learning environment.
Inadequate classroom
organisation. No
routines or structures in
place. Lack of
evidence of sense of
purpose.

F2 (≤29%)
No ability to manage
resulting in a negative
environment. No
routines or structure.
Disorganisation is
evident and impacts on
pupils’ learning.

II.2 (50-59%)
Positive relationship
evident with pupils
in an atmosphere of
trust and respect.
Good, consistent
use of behaviour
management
strategies.

III (40-49%)
Treats all children
with respect but at
times lacks interest
in the children.
Overreliance on one
management
strategy. Lacks
consistency.

F1 (30-39%)
Has a negative
relationship with pupils.
Ineffective use of
behaviour management
strategies. Inconsistent
and over-use of
negative reinforcement.

F2 (≤29%)
Relationship with
pupils, if any, is
negative. No evidence
of a classroom
management strategy.
Ineffective, negative
response to
inappropriate
behaviour.

51

7.
Differentiation
I (80%+)
I (70-79%)
Exceptional evidence Excellent evidence of
of differentiated
differentiated
practice leading to an practice leading to
inclusive, productive
an inclusive,
learning
productive learning
environment.
environment.

8.
Reflective Practice
I (80%+)
I (70-79%)
Exceptional
Excellent evaluation
evaluations of a deep which is analytical
analytical and
and reflective.
reflective nature.

II.1 (60-69%)
Very good evidence
of differentiated
practice leading to an
inclusive, productive
learning
environment.

11.2 (50-59%)
Good evidence of
differentiated
practice contributing
to an inclusive
learning
environment.

III (40-49%)
Adequate evidence of
differentiated practice
demonstrating an
awareness of the
importance of an
inclusive learning
environment.

F1 (30-39%)
Inadequate evidence of
differentiated practice.
No real awareness of
the importance of an
inclusive learning
environment.

F2 (≤29%)
No attempt to
differentiate for
individuals. No
understanding of the
concept of inclusion.

II.1 (60-69%)
Very good reflective,
evaluations.

11.2 (50-59%)
Good reflection
relating to
methodology with
some analysis.

III (40-49%)
Adequate reflection but
descriptive not analytical.

F1 (30-39%)
Incomplete evaluations.
Where present, reflect a
lack of interest in or
understanding of their
importance

F2 (≤29%)
Total disregard for
the need to reflect on
and evaluate
teaching.
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Advanced School
Placement
(B.Ed.4 and PME2)
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Advanced School Placement Requirements
General Information
• All students have a compulsory meeting with their Teaching Block 1 School Placement
tutor in advance of their placement.
• Lecturers are available, by appointment, in advance of School Placement to advise
students on aspects of preparation.
• Students will lay out their folder in accordance with the requirements at lectures.
• All students will have at least two visits in each teaching block. Other visits are at the
discretion of the School Placement Coordinator or his/her nominee.
• Most students will have visits from a number of placement tutors over the course of the
ten week placement.
• School placement visits generally follow a similar format:
a) The tutor arrives in the school and meets the Principal or their representative.
b) The tutor takes the student’s folder for a period normally of about 30-40 minutes.
c) The tutor returns to the classroom to observe a minimum of one lesson and one
transition.
d) The tutor meets with the host teacher to discuss the student teacher’s progress
and to ensure that appropriate progress is being made.
e) The tutor and the student teacher meet for the feedback session. This will
involve a discussion of the triplicate form and a discussion of areas for
improvement with suggested strategies to facilitate this improvement.
• Visits by School Placement Tutors during the School-based Activities Special Education
Teaching Support (SET) Block are formative in nature and may involve observation
and/or dialogue with the student and/or school personnel.
Grading
School Placement for final year students has four assessed components:
Teaching Block 1
75%
Teaching Block 2
Professional Portfolio
Pass/fail
Post-placement Interview
25%
• Teaching Block 1 & 2
School Placement teaching blocks are assessed under two headings –Planning &
Preparation and Teaching & Learning. Both areas must be passed independently on each
teaching block in order to be successful on School Placement. No compensation is allowed.
• Professional Portfolio
Students must complete all required tasks and submit the portfolio using Mahara software in
order to be successful in this component.
• Post-placement Interview
The post-placement interview will be based on four key themes:
o Professional Communication and Conversations
o School Administration
o Developing my Initiative
o Contribution to my School Community
At the individual post-placement interview students will be required to discuss their ten-week
placement under one of more of the themes above.
Students must attain 40% in all components – Teaching blocks 1 and 2 and Post-placement
Interview; The Profession Portfolio component is assessed as pass/fail. Given the nature of
the block placement and the interlinked nature of the work and the assessment, should a
student fail any one component of the placement, that individual component may be
repeated at supplemental time. However, should a student fail more than one component

55

the entire ten week placement must be taken as a supplemental. Due to the high stakes
nature of placement and the requirements of the Teaching Council, only one repeat attempt
will be allowed. Given the constraints of the primary school year, this repeat attempt will take
place during the subsequent academic year.
Teaching Block Requirements
• Students are required to plan and teach for most of the day.
• Students will teach all curricular areas over the course of the placement.
• Students taking a junior placements in a Gaelscoil/ Scoil Ghaeltachta are required to
have planning in place for English and are asked to liaise with their host school in
relation to arrangements to teach English in another class, as deemed appropriate by the
school.
• Students in infant classes are required to engage with Aistear / Play every day.
• Students are required to actively assist the teacher and the pupils when they are not
teaching a lesson.
Students are assessed in the key areas listed below:
Teaching & Learning:
Planning & Preparation:
• Professional Values and Practice
• Long Term Planning
• Quality of Teaching
• Short Term Planning
• Quality of Learning
Folder Layout
Section 1: General Information
Section 2: Long Term Plans
Section 3: Short Term Plans:
Section 3(a): Play Section (Infant
Classes only)
Section 3(b): Weekly Plans
Section 3(c): Daily Plans
Section 3(d): Abridged Lesson
Plans

Section 4: Assessment Records
Section 5: School-Based Activity Block
Plan
Section 6: Duplicates, Requirements,
Grade Descriptors

Planning and Preparation:
Long Term Planning:
Students will prepare a scheme of work for every subject area for each teaching block using
the standard template provided at School Placement lectures. Schemes will be prepared in
consultation with the class teacher and should provide sufficient detail to support short-term
planning and to provide for high quality teaching and learning.
Short Term Planning:
PME 2 students
Teaching Block 1 Students will prepare abridged lesson plans for all their work.
Teaching Block 2 Students will use either:
a. A weekly plan and a daily plan for each day or
b. A daily plan and an abridged lesson plan for each subject
B.Ed. 4 students
Teaching Block 1&2 Students will use either:
a. A weekly plan and a daily plan for each day or
b. A daily plan and an abridged lesson plan for each subject
It is the student’s responsibility to ensure that short-term planning is sufficient to support high
quality teaching and learning.
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•

Schemes of Work will be prepared in all curricular areas. Schemes must follow the
prescribed template. Students are encouraged to collaborate when preparing schemes
and are required to name their collaborators at the end of the scheme, (not more than
four students in total). You may be asked to amend schemes if they are deemed
unsatisfactory by your placement tutor.
• Aistear / Play section. Students teaching infant classes should include, as section
three, their Play Section. Students teaching infant classes will include the documents:
o Play Across the Curriculum
o Lesson plan: One per week for their Aistear or Play session and
o Checklist of skills and dispositions: One checklist which the student should
complete during each play session of the three week period.
The play sequence should be also displayed in the classroom.
• Lesson Index is written up after the day’s teaching recording the lessons that were
taught that day. This is to be used by the student teacher to ensure that all curricular
areas are covered proportionate to the requirements of the School Plan.
• Where a visiting teacher takes the class students are still required to plan a scheme for
that curricular area and teach at least one lesson in that subject area in each teaching
block.
• Students will reflect on and evaluate their teaching and pupil learning in their
Professional Portfolio.
• Students will engage in a discussion about their planning and teaching with their
placement tutor during the feedback session. This should include a discussion of the
strengths and weaknesses observed by both the student and the tutor and should
include specific advice and strategies for improvement from the placement tutor.
• Students are required to keep records of the assessments they complete to measure
pupil learning. This should include records from a range of assessment types e.g.
conferencing records, oral language development checklists, work samples per pupil,
teacher-designed tasks and tests, teacher’s observations etc. These assessment
records will contribute to daily and weekly reflections submitted as part of their
Professional Portfolio.
• Students are required to prepare resources for every lesson they teach. These should
be interesting and motivating for pupils and should enhance both teaching and learning.
• Students are required to prepare appropriate 2D and three 3D displays to enhance pupil
learning of the content they are teaching.
• All relevant templates are on Moodle.
School-based Activity Block Requirements (including Special Education Teaching
Support (SET) Block)
• Students are required to agree with the school, in advance of the 10 week placement, a
plan of work for the school-based activity block and the SET block.
• The school-based activity block plan should be structured around the four key themes:
o Professional Communication and Conversations
o School Administration
o Developing my Initiative and
o Contribution to my School Community.
• Students are expected to be actively engaged with these projects/ activities for the full
two weeks of the school-based activity block.
• Students are expected to plan for the SET block in consultation with the class teacher (s).
• Both blocks will be assessed through the Professional Portfolio and the Post-placement
Interview.
• Students may have a visit from a School Placement Tutor during the School-based
Activity block and/or SET block. These visits are formative in nature and may involve
observation and/or dialogue with the student and/or school personnel.

57

Professional Portfolio Requirements
During Teaching Block 1 and 2:
• A pre-placement video detailing personal goals for self-development and improvement
• A multimedia overview of the school and local community
• 1 reflection per teaching week (7 in total). Word count should be 250-500 words or
equivalent. Students are to self-select their own area for reflection based on what is
emerging for them in any given week.
During the School-based Activity Block / SET Block
• School-based Activity Block Plan.
• Evidence of planning for the SET Block
• Reflective video taken outlining hopes for the three week block.
• 1 reflection per week (3 in total). Word count should be 250-500 words or equivalent.
Students are to self-select their own area for reflection based on what is emerging for
them in any given week.
• A multimedia overview of the activities engaged with/tasks completed during the three
week block.
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Advanced School Placement Grade Descriptors
Planning and Preparation
1.
Long Term Planning
I (80%+)
I (70-79%)
Exceptional long term
Excellent long term
planning reflecting
planning reflecting
meaningful
meaningful
integration,
integration,
differentiation and
differentiation and
assessment.
assessment.
Exceptional evidence
Excellent evidence of
of pedagogical
pedagogical content
content knowledge
knowledge which
which leads to long
leads to long term
term planning that is
planning that is
challenging,
challenging,
motivating and
motivating and
age/stage
age/stage
appropriate.
appropriate.
Exceptional
Excellent knowledge
knowledge of and
of and planning for a
planning for a wide
wide range of
range of creative,
creative, child child-centred
centred
methodologies which
methodologies which
promote learning.
promote learning.

II.1 (60-69%)
A very good standard
of long term planning
reflecting meaningful
integration,
differentiation and
assessment. Very
good evidence of
pedagogical content
knowledge which
leads to long term
planning that is
challenging,
motivating and
age/stage
appropriate. Very
good knowledge of
and planning for a
variety of creative
methodologies which
promote learning.

11.2 (50-59%)
A good standard of
long term planning
reflecting meaningful
integration,
differentiation and
assessment. Good
evidence of
pedagogical content
knowledge which
leads to long term
planning that is
mostly challenging,
motivating and
age/stage
appropriate. Good
planning for a variety
of methodologies
which promote
learning.

III (40-49%)
Adequate standard of
long term planning
reflecting some
meaningful
integration,
differentiation and
assessment.
Adequate evidence of
pedagogical content
knowledge which
leads to long term
planning that is
somewhat age and
stage appropriate.
Adequate evidence of
planning for a limited
range of
methodologies.

F1 (30-39%)
Inadequate standard
of long term planning.
Content lacks
meaningful
integration,
differentiation and
assessment.
Inadequate evidence
of pedagogical
content knowledge
leading to planning
which is inappropriate
and unsuitable for the
class level.
Inadequate evidence
of planning for or
cognisance of the
need for a variety of
methodologies.

F2 (≤29%)
Inappropriate long
term planning, if any.
No evidence of
understanding of
importance of
planning schemes of
work. No evidence of
pedagogical content
knowledge leading to
content which is totally
inappropriate and
unsuitable for the
class level.
Methodologies
planned are wholly
inappropriate. No
understanding of
curriculum
methodologies.
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2.
Short Term Planning
I (80%+)
I (70-79%)
Exceptional short
Excellent short term
term planning
planning reflecting
reflecting meaningful
meaningful and
and specific
specific integration,
integration,
differentiation and
differentiation and
assessment. Short
assessment. Short
term-planning is
term-planning
highly efficient in
expertly supports high supporting high
quality teaching and
quality teaching and
learning. Exceptional learning. Excellent
planning of content to planning of content to
enhance pupil
enhance pupil
participation and
participation and
learning. Exceptional learning. Excellently
quality and design of
designed and
resources.
presented resources

II.1 (60-69%)
A very good standard
of short term planning
reflecting meaningful
and specific
integration,
differentiation and
assessment. Short
term-planning
supports high quality
teaching and learning.
Very good planning of
content to enhance
pupil participation and
learning. Very well
designed and
presented resources.

11.2 (50-59%)
A good standard of
short term planning
reflecting meaningful
and specific
integration,
differentiation and
assessment. Short
term-planning
supports quality
teaching and
learning. Good
planning of content to
enhance pupil
participation and
learning. Well
designed and
presented resources

III (40-49%)
Adequate standard of
short term planning
reflecting some
meaningful integration,
differentiation and
assessment but
lacking sufficient
focus. Short termplanning adequately
supports teaching and
learning. Adequate
planning of content to
enhance pupil
participation and
learning. Resources
are adequate in design
and presentation

F1 (30-39%)
Inadequate standard
of short term
planning. Content is
not age or stage
appropriate. Short
term-planning does
little to support
teaching and
learning. Content
does not enhance
pupil participation
and learning.
Resources are
inappropriate in
aspects of design,
size and overall
presentation.

F2 (≤29%)
Inappropriate short
term planning, if any.
No evidence of
understanding of
importance of
planning schemes of
work. No correlation
between short term
planning and the
teaching and learning
observed. Content
disregards pupil
participation and
learning. No effort
applied to preparation
of resources
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Teaching and Learning
1.
Professional Values and Practice
I (80%+)
I (70-79%)
Outstanding
Excellent professional
professional
relationships with
relationships with school school community.
community. Integrates
Works easily with others
seamlessly with others
as part of a team.
as part of a team.
Approaches all aspects
Exudes positivity,
of work with enthusiasm
enthusiasm and
and a positive attitude.
motivation. Shows
Shows sound
complete understanding
awareness of when to
of when to seek
seek guidance and
guidance and responds
responds appropriately.
appropriately.
Excellent self-evaluation
Exceptional selfand reflection.
evaluation and
reflection.

II.1 (60-69%)
Very good
professional
relationships with
school community.
Works very well with
others as part of a
team. Approaches all
aspects of work with
enthusiasm and a
positive attitude.
Reacts very positively
to guidance. Very
good self-evaluation
and reflection.

II.2 (50-59%)
Good professional
relationships with
school community.
Works well with
others as part of a
team. Approaches
work with
enthusiasm and a
positive attitude.
Reacts positively to
guidance. Good
self-evaluation and
reflection.

III (40-49%)
Needs to do more to
foster professional
relationships with
school community.
With direction, will
work with others as
part of a team.
Needs to evidence
more enthusiasm and
positivity. Limited
response to
guidance. Adequate
self-evaluation and
reflection.

F1 (30-39%)
Has a somewhat
negative relationship
with members of the
school community.
Little, if any
engagement with
others as part of a
team. Negative
attitude to placement.
Fails to respond
adequately to
guidance given. Little
evidence of selfevaluation and
reflection.

F2 (≤29%)
Relationships are
negative and
unproductive.
Makes no attempt
to engage with
others. Wholly
inappropriate
attitude to
placement. Ignores
guidance given. No
self-evaluation and
reflection.
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2.
Quality of Teaching
I (80%+)
I (70-79%)
Outstanding repertoire
Excellent repertoire of
of teaching
teaching
methodologies and
methodologies and
skills. Exceptionally
skills. Excellent
engaging classroom
classroom presence.
presence. Exceptional Excellent knowledge
knowledge of subject
of subject matter.
matter. Exceptional
Clear demonstration
demonstration of the
of the transfer of
transfer of knowledge
knowledge across
across subjects.
subjects. Content
Content excellently
excellently sequenced
sequenced and paced. and paced. Excellent
Exceptional
communication skills.
communication skills.
Excellent use of
Exceptional use of
resources and
resources and
displays. Excellent
displays. Exceptional
behaviour
behaviour
management evident.
management evident.

II.1 (60-69%)
Very good repertoire
of teaching
methodologies and
skills. Very good
classroom presence.
Very good subject
knowledge. Very
good understanding
of lesson content.
Content very well
sequenced and
paced. Very good
communication skills.
Very good use of
resources and
displays. Very good
behaviour
management evident.

II.2 (50-59%)
Good repertoire of
teaching
methodologies and
skills. Good
classroom presence.
Good subject
knowledge but
displays limited
understanding of
breadth of lesson
content. Content well
sequenced and
paced. Good
communication skills.
Good use of
resources and
displays. Good
behaviour
management evident.

III (40-49%)
Adequate repertoire
of teaching
methodologies and
skills. Adequate
classroom presence.
Adequate subject
knowledge. Basic
understanding of
lesson content.
Content mostly
sequenced and
paced. Adequate
communication skills.
Adequate use of
resources and
displays. Adequate
behaviour
management evident.

F1 (30-39%)
Poor repertoire of
teaching
methodologies and
skills. Poor
classroom presence.
Inadequate subject
knowledge. Displays
no understanding of
lesson content.
Content not
sequenced and
paced adequately.
Poor communication
skills. Poor use of
resources and
displays. Poor
behaviour
management evident.

F2 (≤29%)
Lack of a repertoire of
teaching
methodologies and
skills. Lack of
classroom presence.
Lack of subject
knowledge. Lack of
understanding of
lesson content.
Content
inappropriately
sequenced and
paced. Total lack of
appropriate
communication skills.
No use of resources
and displays. No
behaviour
management evident.
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3.
Quality of Learning
I (80%+)
I (70-79%)
Exceptional levels of
Excellent levels of
pupil participation
pupil participation
deriving from
deriving from
interesting and
interesting and
engaging teaching.
engaging teaching.
Exceptional use of a
Excellent use of a
variety of assessment variety of assessment
approaches which
approaches which
afford pupils the
afford pupils the
opportunity to
opportunity to
demonstrate their
demonstrate their
learning and which
learning and which
are used to inform
are used to inform
future planning.
future planning.
Expert choice of
Excellent choice of
challenging content
challenging content
which leads to pupils
which leads to pupils
engaging positively
engaging positively
with their learning.
with their learning.
Exceptional use of
Excellent use of
differentiation to
differentiation to
enhance the quality of enhance the quality of
learning for all pupils.
learning for all pupils.

II.1 (60-69%)
Very good pupil
participation deriving
from interesting and
engaging teaching.
Very good use of a
variety of assessment
approaches which
afford pupils the
opportunity to
demonstrate their
learning and which
are used to inform
future planning. Very
good choice of
challenging content
which leads to pupils
engaging positively
with their learning.
Very good use of
differentiation to
enhance the quality of
learning for most
pupils.

II.2 (50-59%)
Good pupil
participation deriving
from interesting
teaching. Good use
of a variety of
assessment
approaches which
afford pupils some
opportunity to
demonstrate their
learning and which
are sometimes used
to inform future
planning. Good
choice of mostly
challenging content
which leads to pupils
engaging well with
their learning. Good
use of differentiation
to somewhat enhance
the quality of learning
for some pupils.

III (40-49%)
Some pupil
participation but
needs to be
developed. Adequate
use of a limited range
of assessment
approaches which
results in limited
opportunities for
pupils to demonstrate
their learning and
which are sometimes
used to inform future
planning. Adequate
choice of somewhat
challenging content
which leads to pupils
engaging with their
learning. Intermittent
use of differentiation
which when used
somewhat enhances
the quality of learning.

F1 (30-39%)
Limited pupil
participation. Unable
to engage pupils.
Poor use of a limited
range of assessment
approaches which
results in few, if any
opportunities for
pupils to demonstrate
their learning and
which are rarely used
to inform future
planning. Poor
choice of content
which does not
challenge pupils or
lead to engagement
in learning. Poor use
of differentiation with
little if any impact of
the quality of learning.

F2 (≤29%)
No evidence of pupil
participation. No
effort to engage
pupils. No evidence
of assessment
approaches evident
resulting in a lack of
opportunities for
pupils to demonstrate
their learning No link
between assessment
and future planning.
Inappropriate content
leading to absence of
challenge for the
pupils and/or lack of
engagement. No
evidence of
differentiation.
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PME1 School Placement Requirements – Autumn
General Information
• All students have a compulsory meeting with their placement tutor pre-placement on a
college designated day in advance of School Placement.
• Lecturers are available, by appointment, in advance of School Placement to advise
students on aspects of preparation.
• Tutors will place emphasis on the quality and suitability of resources when grading.
• Students should familiarise themselves with the opening times of the library in advance
of School Placement.
• Students will lay out their School Placement folder in accordance with the guidelines
below.
Observation and Assessment
1. All students will have at least two visits. Subsequent visits are at the discretion of the
School Placement Coordinator or his/her nominee.
2. Most students will have only one placement tutor.
3. A student may have a different tutor to the one assigned during that period.
4. 10% of students may have a moderating visit.
Structure of visit
School placement visits generally follow a similar format.
1. The tutor arrives in the school and meets the Principal or their representative.
2. The tutor takes the student’s folder for a period normally of about 30-40 minutes.
3. The tutor returns to the classroom to observe a minimum of one lesson.
4. The tutor meets with the host teacher to discuss the student teacher’s progress and to
ensure that appropriate progress is being made.
5. The tutor and the student teacher meet for the feedback session. This will involve a
discussion of the duplicate form and a discussion of areas for improvement with
suggested strategies to facilitate this improvement.
Grading
The school placement result for PME is the average of the results for Autumn and Spring
placements. Students must pass both placements in order to be deemed successful overall
on School Placement. If a student fails both Autumn and Spring placements they will be
required to repeat both School Placements. If a student fails one of Autumn or Spring, and
passes the other they are required to complete a three week placement in the following
summer term.
This is summarised in the table below:
Autumn
Pass
(P&P and T&L)
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)
Fail
(P&P and/or T&L)

Spring
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)

Consequence
Requirement Satisfied
Complete 3 week
supplemental placement
Complete3 week
supplemental placement
Complete two 3 week
placements separately in
next academic year
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Students are assessed in the key areas listed below:
Planning & Preparation:
1. Objectives
2. Curriculum subject knowledge
3. Methodology
4. Lesson Structure
5. Lesson Evaluation
6. Resources

Teaching & Learning:
1. Communication
2. Quality of Teaching
3. Children’s learning experience
4. Classroom Management and
Organisation
5. Behaviour Management

Planning Requirements
• A high standard of professional planning is expected in each subject area being taught
by PME students.
• Lesson Index is to be written up after the day’s teaching recording the lessons that
were actually taught that day.
• Today’s Forward Planner should include titles of lessons, poems, songs, stories should
be included in Today’s Forward Planner. It should be placed in front of the actual lesson
plans for the day. These should be filed in descending order.
• Today’s Lessons. A full lesson plan must be prepared before teaching every lesson. It
should never happen that you teach without a lesson plan. A lack of preparation
constitutes a fail. Failure to prepare a lesson plan will result in zero for preparation and
zero for performance as the tutor will not be in a position to observe the lesson.
• Where a visiting teacher takes the class students are still required to teach three lessons
for that subject area, albeit at a different time during the School Placement period.
• All relevant templates are in the School Placement section of Moodle.
Folder Layout
Part 1: General Information
Part 2: Scheme of work
Part 3: Lesson Index
Today’s Forward Planner
Today’s Lessons

Part 4: Lesson Evaluations
Part 5: One divider per subject.
Lesson plans to be filed accordingly.
Part 6: Duplicate Form,
Grade Descriptors
Professional guidelines

Teaching Requirements
• Students are required to plan and teach a minimum of four lessons per day. These
lessons should be structured in blocks of consecutive lessons.
• Students are required to actively assist the teacher and the pupils when they are not
teaching a lesson.
• Students have studied and will be required to teach all curricular areas except Music,
Drama and SPHE this semester.
• Students are required to teach Gaeilge, English and Mathematics every day.
Evaluation Requirements
• Lesson Evaluations must be done for two lessons every day and be filed in Section 4 of
your folder titled Lesson Evaluations. Students should choose one lesson which went
well and one which was less successful for the purpose of evaluation. The lesson plan
should be stapled to the evaluation.
• Self-Evaluation Students will engage in a discussion about their planning and teaching
with their placement tutor during the feedback session. This should include a discussion
of the strengths and weaknesses observed by both the student and the tutor and should
include specific advice and strategies for improvement from the placement tutor.
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Resource / Display Requirements
• Resources: Students are required to prepare resources for every lesson they teach.
These should be interesting and motivating for pupils and should enhance both teaching
and learning.
• Curriculum Resources Folder: Every student is required to provide a Curriculum
Resources Folder that is structured into three areas as per lecture guidelines.
1. List of resources that could not be evidenced in the Curriculum Resources Folder
2. Resources used or prepared for use filed according to subject.
3. Children’s Work –3 samples of any one piece.)
• Displays. Students are required to prepare a minimum of two 2D and two 3D displays
for this placement. At least one display must include pupils’ work.
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PME1 School Placement Grade Descriptors – Autumn

Planning and Preparation
1.
Objectives
I (80%+)
Exceptional planning
of objectives which are
precisely constructed
and matched to lesson
content and class level
of ability.

I (70-79%)
Excellent pitch and
thoroughly suited to
lesson content and the
class level of ability.

2.
Curriculum Subject Knowledge
I (80%+)
I (70-79%)
Exceptional knowledge Excellent
and application of
demonstration of
curriculum content
subject knowledge.
which enhances
Excellent linkage with
pupils’ learning.
previous lessons.
Lesson links
Imaginative and
seamlessly with
creative planning
previous lessons.
across subject areas.
3.
Methodology
I (80%+)
I (70-79%)
Exceptional knowledge Excellent planning for
of and planning for a
a wide range of child
wide range of childcentred methodologies
centred methodologies which promote
which promote
learning.
learning.

II.1 (60-69%)
Very good
objectives which
are very suitable to
lesson content and
the class level of
ability.

11.2 (50-59%)
Generally relevant
and realistic
objectives which are
suitable to lesson
content and class
level of ability.

III (40-49%)
Adequately pitched
and somewhat
suitable to lesson
content and class
level of ability.

F1 (30-39%)
Inadequate planning of
objectives. Unsuitable
for the lesson content
and class level of
ability. Inability to write
lesson objectives in
some areas.

F2 (≤29%)
Totally inappropriate
for the lesson content
and class level of
ability. Clear inability
to write lesson
objectives in most
areas.

II.1 (60-69%)
Very good
knowledge of
curriculum. Linked
with previous
lessons. Very well
researched.

11.2 (50-59%)
Good knowledge of
the curriculum.
Some reference to
previous learning.
Good evidence of
research.

III (40-49%)
Adequate knowledge
of the curriculum.
Some reliance on text
books. Few links with
previous learning.
Limited research.

F1 (30-39%)
Inadequate knowledge
of the curriculum.
Over-reliance on
textbooks. No obvious
links with previous
learning. Content
generally unsuitable

F2 (≤29%)
No evidence of
knowledge of the
curriculum. Content
totally inappropriate
and unsuitable for the
class level.

II.1 (60-69%)
Very good planning
for a variety of
methodologies
which promote
learning.

11.2 (50-59%)
Good planning for a
variety of
methodologies
which promote
learning.

III (40-49%)
Adequate evidence of
planning for a limited
range of
methodologies.

F1 (30-39%)
Inadequate evidence of
planning for or
cognisance of the need
for a variety of
methodologies.

F2 (≤29%)
Methodologies
planned are wholly
Inappropriate. No
understanding of
curriculum
methodologies.
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4.
Lesson Structure
I (80%+)
I (70-79%)
Exceptional ability to
Excellent lesson plan
apply curriculum
structure in terms of
content to the lesson
content, development
plan in a structured,
and sequence.
logical and coherent
manner.
5.
Evaluation and Reflection
I (80%+)
I (70-79%)
Exceptional
Excellent evaluations
evaluations of an
of an analytical and
analytical and
reflective nature
reflective and
which inform future
formative nature which planning and
inform future planning
teaching.
and teaching.
6.
Resources
I (80%+)
I (70-79%)
Exceptional quality and Excellently designed
design of resources.
and presented
Exceptionally well
resources.
prepared to enhance
Excellently prepared
lesson content and
to enhance lesson
motivate and support
content and motivate
pupil learning. Digital
and support pupil
and creative
learning. Digital and
technologies are
creative technologies
exceptionally well used are excellently used
to enhance pupil
to enhance pupil
learning.
learning.

II.1 (60-69%)
Very good lesson
plan in content,
development and
sequence.

11.2 (50-59%)
Good lesson plan in
content, development
and sequence.

III (40-49%)
Adequate lesson
plan in content,
development and
sequence.

F1 (30-39%)
Inadequate lesson plan
in content, development
and sequence.

F2 (≤29%)
Totally Inadequate
lesson plan in
content,
development and
sequence.

II.1 (60-69%)
Very good reflective,
evaluations which
inform future planning
and teaching.

11.2 (50-59%)
Good reflective
evaluations, some of
which inform future
planning and
teaching.

III (40-49%)
Reflections are
present but more
descriptive than
analytical. Of limited
use in informing
future planning and
teaching.

F1 (30-39%)
Incomplete evaluations.
Evident lack of
understanding of their
importance. No
reference to future
planning and teaching.

F2 (≤29%)
No awareness of
the need to reflect
and evaluate
teaching. Of no
benefit whatsoever
to future planning
and teaching.

II.1 (60-69%)
Very well designed
and presented
resources. Very well
prepared to enhance
lesson content and
motivate and support
pupil learning. Digital
and creative
technologies are very
well used to enhance
pupil learning.

11.2 (50-59%)
Well designed and
presented resources.
Well prepared to
enhance lesson
content and motivate
and support pupil
learning. Digital and
creative technologies
are well used and
contribute to pupil
learning.

III (40-49%)
Adequate in design
and presentation.
Adequately prepared
to enhance lesson
content and motivate
and support pupil
learning. Digital and
creative
technologies are
appropriately used.

F1 (30-39%)
Inappropriate in aspects
of design, size and
overall presentation. Of
limited if any benefit to
lesson content or pupil
learning. Limited effort
applied to preparation of
resources. Digital and
creative technologies
are inappropriately used.

F2 (≤29%)
No resources or
where present of no
benefit to lesson
content or pupil
learning. No effort
applied to
preparation of
resources. Digital
and creative
technologies are
absent.
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Teaching and Learning
1.
Communication
Use of Voice
I (80%+)
Exceptional use of voice in
terms of clarity, tone, pitch,
diction, pronunciation.

Questioning
I (80%+)
Exceptional effective and
focused questioning.
Questions used are thought
provoking. Probes
responses with
supplemental questions.
Encourages thoughtful and
relevant questions from
pupils and expert treatment
of pupils’ responses.
Explaining
I (80%+)
Exceptional explanation skill
is demonstrated. Difficult
content is made accessible
through skilful explanations.
Absolute clarity in all
explanations. Diverse
approaches used to explain.

I (70-79%)
Excellent use of
voice in terms of
clarity, tone, pitch,
diction,
pronunciation.

II.1 (60-69%)
Very good use of
voice in terms of
clarity, tone, pitch,
diction,
pronunciation.

II.2 (50-59%)
Good use of voice in
terms of clarity,
tone, pitch, diction,
pronunciation.

III (40-49%)
Adequate use of the
voice but some
areas such as
clarity, tone, pitch,
diction and
pronunciation need
attention.

F1 (30-39%)
Unsatisfactory use of
the voice. Issues with
one or more of clarity,
tone, pitch,
pronunciation or
diction which impact
on pupil learning.

F2 (≤29%)
Major issues with
clarity, tone, pitch,
diction and
pronunciation which
seriously impact on
pupil learning.

I (70-79%)
Excellent
questioning with
variation in type and
purpose.
Encourages
questions from
pupils and probes
pupils’ answers.

II.1 (60-69%)
Very good
questioning with
variation in type
and purpose.
Responds very well
to pupils’ answers.

II.2 (50-59%)
Good questioning
with some variation
in type and purpose.
Acknowledges and
responds well to
pupils’ answers.

III (40-49%)
Adequate
questioning but
limited in type and
purpose is required.
Acknowledges and
responds to pupils’
answers.

F1 (30-39%)
Unsatisfactory
questioning using only
lower order and
closed questioning.
Questions directed to
small selection of
pupils.

F2 (≤29%)
Totally unsatisfactory.
Absence of
meaningful
questioning. Poor
treatment of pupils’
responses. Critical of
‘incorrect’ responses.

I (70-79%)
Excellent
explanation skills.
Clear precise use of
language and
terminology.

II.1 (60-69%)
Very good
explanations that
are clear and
focused. Clear use
of language and
terminology.

II.2 (50-59%)
Good explanations
using language and
terminology
competently.
Breaks topic down
into clear steps.

III (40-49%)
Adequate
explanations. Some
evidence of clear
language and
terminology. More
reinforcement
needed.

F1 (30-39%)
Inadequate
explanations. Vague
or incorrect use of
language and
terminology. Lack of
clarity. Contradictory
or incorrect
information given.

F2 (≤29%)
Wholly inadequate
and confusing
explanations. Lack of
clarity. Contradictory
or incorrect
information frequently
given.
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2.
Quality of Teaching
Methodologies
I (80%+)
I (70-79%)
Exceptional use of a
Excellent use of a
wide variety of childvariety of childcentred methodologies
centred
that succeed in the
methodologies which
promotion of children’s
are stimulating and
enjoyment of learning.
engaging. Group and
Highly judicious use of
pair work are
group and pair work.
excellently used.
Subject knowledge
I (80%+)
I (70-79%)
Exceptional knowledge
Excellent knowledge
and mastery of subject
of subject matter.
matter. Expert
Clear demonstration
awareness of strategies of the transfer of
and initiatives to
knowledge across
improve learning.
subjects. Content
excellently sequenced
and paced.
Resources/displays
I (80%+)
I (70-79%)
Resources are expertly
Excellent use of
used to stimulate and
resources and
enhance pupil learning.
displays to stimulate
Seamless integration of and enhance pupil
a range of resources in
learning.
lesson.
3.
Children’s learning experience
I (80%+)
I (70-79%)
Expert management of
Excellent
the lesson which leads
management of
to pupils engaging
lessons which leads to
totally in their learning.
excellent levels of
Pupils participate in and pupil enthusiasm and
are motivated by all
enjoyment.
classroom activities.

II.1 (60-69%)
Very good use of
stimulating, childcentred
methodologies which
promote active
involvement. Group
and pair work are
very well used.

II.2 (50-59%)
Good use of a
number of childcentred
methodologies which
support learning.
Good use of group
and pair work.

III (40-49%)
Adequate use of a
limited range of childcentred
methodologies.
Limited use of group
and pair work.

F1 (30-39%)
Inadequate range of
methodologies.
Minimum, if any, pupil
involvement.

F2 (≤29%)
Absence of
knowledge of
appropriate
methodologies. No
evidence of pupil
involvement.

II.1 (60-69%)
Very good subject
knowledge. Very
good understanding
of lesson content.
Content very well
sequenced and
paced.

II.2 (50-59%)
Good subject
knowledge but
displays limited
understanding of
breadth of lesson
content. Content
well sequenced and
paced.

III (40-49%)
Adequate subject
knowledge Basic
understanding of
lesson content.
Content sequenced
and paced adequately
with scope for
improvement.

F1 (30-39%)
Inadequate subject
knowledge. Displays
little understanding of
lesson content.
Content not
sequenced and
paced adequately.

F2 (≤29%)
Lack of subject
knowledge. Lack of
understanding of
lesson content.
Content
inappropriately
sequenced and
paced.

II.1 (60-69%)
Very well used to
stimulate and
enhance pupil
learning.

II.2 (50-59%)
Well used to
stimulate and
enhance pupil
learning.

III (40-49%)
Some use of
resources and
displays to enhance
pupil learning.

F1 (30-39%)
Untidy board work
and/or displays. Use
of resources
interferes with
delivery of lesson.

F2 (≤29%)
Lack of resources
and/or displays
negatively impacts
on pupils’ learning.

II.1 (60-69%)
Very good pupil
participation deriving
from interesting and
engaging teaching.

II.2 (50-59%)
Good pupil
participation deriving
from interesting
teaching.

III (40-49%)
Some pupil
participation but needs
to be further
developed.

F1 (30-39%)
Limited pupil
participation. Unable
to engage pupils. No
management of pupil
participation.

F2 (≤29%)
Little or no evidence
of pupil participation.
Very poor effort to
engage pupils .
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4.
Classroom management and organisation
I (80%+)
I (70-79%)
II.1 (60-69%)
Expert management of
Excellent
Very good management
a positive learning
management of a
of a positive learning
environment. Lessons
positive learning
environment. Very
conducted in a
environment.
good organisation of
stimulating and
Excellent
resources and displays.
purposeful learning
organisation of
environment. Highly
resources and
efficient organisation of
displays.
resources and displays.
5.
Behaviour management
I (80%+)
I (70-79%)
II.1 (60-69%)
Engages with the pupils
Caring, committed
Very positive
with respect, care,
and respectful of
relationship with the
integrity and trust at all
pupils. Excellent
pupils in an atmosphere
times. Exceptional use
use of appropriate
of trust and respect. Is
of a variety of
and effective
warm and encouraging.
appropriate and
behaviour
Very good, consistent
effective behaviour
management
use of a range of
management strategies. strategies.
behaviour management
strategies.
6.
Professional Values and Practice
I (80%+)
I (70-79%)
II.1 (60-69%)
Exudes positivity,
Approaches all
Approaches most
enthusiasm and
aspects of work
aspects of work with
motivation.
with enthusiasm
enthusiasm and a
and a positive
positive attitude.
attitude.

II.2 (50-59%)
Good
management of a
positive learning
environment.
Good organisation
of resources and
displays.

III (40-49%)
Adequate
management of a
positive learning
environment.
Adequate
organisation of
resources and
displays.

F1 (30-39%)
Poor or negative
management of the
learning environment.
Inadequate
organisation of
resources and
displays.

F2 (≤29%)
No ability to manage
the classroom resulting
in a negative
environment.
Disorganisation is
evident and impacts on
pupils’ learning.

II.2 (50-59%)
Good relationship
evident with
pupils. Good use
of behaviour
management
strategies.

III (40-49%)
Treats all children
with respect but at
times lacks interest
in the children.
Overreliance on one
management
strategy. Lacks
consistency.

F1 (30-39%)
Relationship with
pupils is negative.
Ineffective use of
behaviour
management
strategies.
Inconsistent and overuse of negative
reinforcement.

F2 (≤29%)
Relationship with
pupils is negative. No
evidence of a
management strategy.
Ineffective, negative
response to
inappropriate
behaviour.

II.2 (50-59%)
Approaches some
aspects of work
with enthusiasm
and a positive
attitude.

III (40-49%)
Limited evidence of
enthusiasm and
positivity.

F1 (30-39%)
Negative attitude to
placement.

F2 (≤29%)
Wholly inappropriate
attitude to placement.
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PME1 School Placement Requirements – Spring
General Information
1. All students have a compulsory pre-placement meeting with their placement tutor on a
college designated day in advance of School Placement.
2. Lecturers are available, by appointment, in advance of School Placement to advise students
on aspects of preparation.
3. A range of supports will be arranged during preparation week. Students should consult the
school placement notice board and the relevant pages on Moodle.
4. Tutors will place emphasis on the quality and suitability of resources when grading.
5. Students should familiarise themselves with the opening times of the library in advance of
School Placement.
6. Students will lay out their School Placement folder in accordance with the requirements at
lectures
Observation and Assessment
1. All students will have at least two visits. Subsequent visits are at the discretion of the
School Placement Coordinator.
2. Most students will have only one placement tutor.
3. A student may have a different tutor to the one assigned during that period.
4. 10% of students may have a moderating visit.
Structure of visit
School placement visits generally follow a similar format.
1. The tutor arrives in the school and meets the Principal or their representative.
2. The tutor takes the student’s folder for a period normally of about 30-40 minutes.
3. The tutor returns to the classroom to observe a minimum of one lesson.
4. The tutor meets with the host teacher to discuss the student teacher’s progress and to
ensure that appropriate progress is being made.
5. The tutor and the student teacher meet for the feedback session. This will involve a
discussion of the triplicate form and a discussion of areas for improvement with suggested
strategies to facilitate this improvement.
Grading
The school placement result for PME is the average of the results for Autumn and Spring
placements. Students must pass both placements in order to be deemed successful overall on
School Placement. If a student fails both Autumn and Spring placements they will be required
to repeat both School Placements. If a student fails one of Autumn or Spring, and passes the
other they are required to complete a three week placement in the following summer term.
This is summarised in the table below:
Autumn
Pass
(P&P and T&L)
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)
Fail
(P&P and/or T&L)

Spring
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)
Pass
(P&P and T&L)
Fail
(P&P and/or T&L)

Consequence
Requirement Satisfied
Complete 3 week supplemental placement
Complete 3 week supplemental placement
Complete two 3 week placements
separately in next academic year
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Students are assessed in the key areas listed below:
Planning & Preparation:
1. Schemes of work
2. Objectives
3. Curriculum subject knowledge
4. Methodology
5. Integrated Unit
6. Lesson Structure
7. Differentiation
8. Evaluation and Reflection
9. Displays and Resources
•
•

•

•
•
•

•
•

Teaching & Learning:
1. Communication
2. Quality of Teaching
3. Children’s learning experience
4. Classroom Management and
Organisation
5. Behaviour Management
6. Differentiation
7. Reflective Practice
8. Professional Values and Practice

The Integrated Content Profile must have the required pages. The first part must be
completed before the placement begins and the second must be completed on an ongoing
basis throughout the placement.
Aistear / Play section. Students should include, as section three, their Play Section.
Students teaching infant classes will include the documents Play Across the Curriculum, one
lesson plan per week for their Aistear or Play session and one checklist of skills and
dispositions which the student should complete during each play session of the three week
period. The play sequence should be also displayed in the classroom.
Schemes of Work will be prepared in all curricular areas. Schemes must follow the
prescribed template. Students are encouraged to collaborate when preparing schemes
naming their collaborators at the end of the scheme (Not more than four students). You
may be asked to amend schemes if they are deemed unsatisfactory by your placement
tutor.
Lesson Index is written up after the day’s teaching recording the lessons that were taught
that day.
Today’s Forward Planner should include titles of lessons, and relevant information. It
should be placed in front of the actual lesson plans for the day. These should be filed in
descending order.
Today’s Lessons. A full lesson plan must be prepared before teaching every lesson. It
should never happen that you teach without a lesson plan. Failure to prepare a lesson plan
will result in zero for preparation and zero for performance as the tutor will not be in a
position to observe the lesson.
Where a visiting teacher takes the class students are still required to teach lessons for that
subject area.
All relevant templates are in the School Placement section of Moodle.

Teaching Requirements
• Students are required to plan and teach for most of the day.
• Students will teach all curricular areas over the course of the placement.
• Students taking a junior placements in a Gaelscoil/ Scoil Ghaeltachta are required to have
planning in place for English and are asked to liaise with their host school in relation to
arrangements to teach English in another class, as deemed appropriate by the school.
• Students are required to engage with Aistear / Play every day.
• Students are required to actively assist the teacher and the pupils when they are not
teaching a lesson and to keep a log of these activities.

78

Evaluation Requirements
• Week 1: Lesson evaluations must be completed for two lessons every day and be filed in
Section 4 of your folder titled Lesson Evaluations. Students should choose one lesson
which went well and one which was less successful for the purpose of evaluation. The
lesson plan should be stapled to the evaluation.
• Week 2: Students complete one lesson evaluation and one Meastóireacht Laethúil each day
• Week 3: Students complete one Meastóireacht Laethúil each day.
Students should refer to ‘Guidelines for Meastóireacht Laethúil’ on Moodle/ given in lectures
Evaluations should be written up in full at the end of each day.
Self-Evaluation Students will engage in a discussion about their planning and teaching with
their placement tutor during the feedback session. This should include a discussion of the
strengths and weaknesses observed by both the student and the tutor and should include
specific advice and strategies for improvement from the placement tutor.
Resource / Display Requirements
Resources: Students are required to prepare resources for every lesson they teach. These
should be interesting and motivating for pupils and should enhance both teaching and learning.
Curriculum Resources Folder: Every student is required to provide a Curriculum Resources
Folder that is structured into three areas as per lecture guidelines.
1. List of resources that could not be evidenced in the Curriculum Resources Folder
2. Resources used or prepared for use filed according to subject.
3. Children’s Work (3 samples of any one piece.)
Displays. Students are required to prepare a minimum of three 2D and three 3D displays for
this placement. At least one display must include pupils’ work. The quality and creativity of
displays and resources is of particular importance in third year. Placement tutors will pay
particular attention to the
Inclusive Education
Students should demonstrate a commitment to incorporating Inclusive Practices (Special
Education, Educational Disadvantage and DICE) in their classrooms. Where appropriate,
students should plan for and practise differentiated methodologies.
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PME1 School Placement Grade Descriptors – Spring

Planning and Preparation - Spring
1.
Schemes of work
I (80%+)
I (70-79%)
Exceptional planning
Excellent planning
reflecting meaningful
reflecting meaningful
integration,
integration,
differentiation and
differentiation and
assessment.
assessment.

2.
Objectives
I (80%+)
Exceptional planning
of objectives which
are precisely
constructed and
matched to lesson
content and class
level of ability.

I (70-79%)
Excellent pitch and
thoroughly suited to
lesson content and
the class level of
ability.

3.
Curriculum Subject Knowledge
I (80%+)
I (70-79%)
Exceptional
Excellent
knowledge and
demonstration of
application of
subject knowledge.
curriculum content
Excellent linkage with
which enhances
previous lessons.
pupils’ learning.
Imaginative and
Lesson links
creative planning
seamlessly with
across subject areas.
previous lessons.

II.1 (60-69%)
A very high
standard of
planning reflecting
meaningful
integration,
differentiation and
assessment.

11.2 (50-59%)
A good standard of
planning reflecting
meaningful
integration,
differentiation and
assessment.

III (40-49%)
Adequate standard
of planning
reflecting some
meaningful
integration,
differentiation and
assessment.

F1 (30-39%)
Inadequate
standard of
planning. Content
is not age or stage
appropriate.

F2 (≤29%)
Inappropriate
planning, if any. No
evidence of
understanding of
importance of
planning schemes of
work.

II.1 (60-69%)
Very good
objectives which
are very suitable
to lesson content
and the class level
of ability.

11.2 (50-59%)
Generally relevant
and realistic
objectives which
are suitable to
lesson content and
class level of
ability.

III (40-49%)
Adequately pitched
and somewhat
suitable to lesson
content and class
level of ability.

F1 (30-39%)
Inadequate
planning of
objectives.
Unsuitable for the
lesson content and
class level of ability.
Inability to write
lesson objectives in
some areas.

F2 (≤29%)
Totally inappropriate
for the lesson
content and class
level of ability. Clear
inability to write
lesson objectives in
most areas.

II.1 (60-69%)
Very good
knowledge of
curriculum.
Linked with
previous lessons.
Very well
researched.

11.2 (50-59%)
Good knowledge
of the curriculum.
Some reference to
previous learning.
Good evidence of
research.

III (40-49%)
Adequate
knowledge of the
curriculum. Some
reliance on text
books. Few links
with previous
learning. Limited
research.

F1 (30-39%)
Inadequate
knowledge of the
curriculum. Overreliance on
textbooks. No
obvious links with
previous learning.
Content generally
unsuitable.

F2 (≤29%)
No evidence of
knowledge of the
curriculum. Content
totally inappropriate
and unsuitable for
the class level.
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4.
Methodology
I (80%+)
I (70-79%)
Exceptional
Excellent planning
knowledge of and
for a wide range of
planning for a wide
child centred
range of child-centred methodologies which
methodologies which
promote learning.
promote learning.
5.
Integrated Content Profile (ICP)
I (80%+)
I (70-79%)
ICP is exceptionally
ICP is excellently
well planned to
planned to provide
enhance pupil
for meaningful
learning. Anticipated
learning. Anticipated
learning journey is
learning journey is
highly logical and
excellently
exceptionally well
developed. Pupil
developed. Pupil
interest and
interest and
motivation is
motivation is central
considered in the
to the design of the
design of the ICP.
ICP.
6.
Lesson Structure
I (80%+)
I (70-79%)
Exceptional ability to
Excellent lesson plan
apply curriculum
structure in terms of
content to the lesson
content,
plan in a structured,
development and
logical and coherent
sequence.
manner.
7.
Evaluation and Reflection
I (80%+)
I (70-79%)
Exceptional
Excellent evaluations
evaluations of an
of an analytical and
analytical and
reflective nature
reflective and
which inform future
formative nature
planning and
which inform future
teaching.
planning and
teaching.

II.1 (60-69%)
Very good planning
for a variety of
methodologies
which promote
learning.

11.2 (50-59%)
Good planning for a
variety of
methodologies
which promote
learning.

III (40-49%)
Adequate evidence
of planning for a
limited range of
methodologies.

F1 (30-39%)
Inadequate
evidence of
planning for or
cognisance of the
need for a variety
of methodologies.

F2 (≤29%)
Methodologies
planned are wholly
inappropriate. No
understanding of
curriculum
methodologies.

II.1 (60-69%)
ICP is very well
planned to provide
for pupil learning.
Anticipated learning
journey is very well
developed. Pupil
interest and
motivation is
considered in the
design of the ICP.

11.2 (50-59%)
ICP is well planned
to support learning.
Anticipated learning
journey is well
developed. Pupil
interest and
motivation is
somewhat
considered in the
design of the ICP.

III (40-49%)
ICP is adequately
planned.
Anticipated
learning journey is
present though
needs
improvement.

F1 (30-39%)
Inadequate
evidence of
planning for the
ICP. Anticipated
learning journey is
inadequately
planned or absent.

F2 (≤29%)
Wholly
inappropriate
planning for
integration, if any.
No understanding
of importance of
integration for pupil
learning.

II.1 (60-69%)
Very good lesson
plan in content,
development and
sequence.

11.2 (50-59%)
Good lesson plan in
content,
development and
sequence.

III (40-49%)
Adequate lesson
plan in content,
development and
sequence.

F1 (30-39%)
Inadequate lesson
plan in content,
development and
sequence.

F2 (≤29%)
Totally Inadequate
lesson plan in
content,
development and
sequence.

II.1 (60-69%)
Very good reflective,
evaluations which
inform future
planning and
teaching.

11.2 (50-59%)
Good reflective
evaluations, some of
which inform future
planning and
teaching.

III (40-49%)
Reflections are
present but more
descriptive than
analytical. Of
limited use in
informing future
planning and
teaching.

F1 (30-39%)
Incomplete
evaluations.
Evident lack of
understanding of
their importance.
No reference to
future planning and
teaching

F2 (≤29%)
No awareness of
the need to reflect
and evaluate
teaching. Of no
benefit whatsoever
to future planning
and teaching.
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8.
Resources
I (80%+)
Exceptional quality
and design of
resources.
Exceptionally well
prepared to enhance
lesson content and
motivate and support
pupil learning.
Digital and creative
technologies are
exceptionally well
used to enhance
pupil learning.

I (70-79%)
Excellently designed
and presented
resources.
Excellently prepared
to enhance lesson
content and
motivate and
support pupil
learning. Digital and
creative
technologies are
excellently used to
enhance pupil
learning.
9.
Differentiation
I (80%+)
I (70-79%)
Exceptional attention Excellent attention
to planning for
to planning for
differentiation to
differentiation to
enhance all pupils’
enhance all pupils’
learning notably in
learning notably in
relation to literacy.
relation to literacy.

II.1 (60-69%)
Very well designed
and presented
resources. Very
well prepared to
enhance lesson
content and
motivate and
support pupil
learning. Digital and
creative
technologies are
very well used to
enhance pupil
learning.

11.2 (50-59%)
Well designed and
presented
resources. Well
prepared to
enhance lesson
content and
motivate and
support pupil
learning. Digital
and creative
technologies are
well used and
contribute to pupil
learning.

III (40-49%)
Adequate in
design and
presentation.
Adequately
prepared to
enhance lesson
content and
motivate and
support pupil
learning. Digital
and creative
technologies are
appropriately used.

F1 (30-39%)
Inappropriate in
aspects of design,
size and overall
presentation. Of
limited if any benefit to
lesson content or pupil
learning. Limited
effort applied to
preparation of
resources. Digital and
creative technologies
are inappropriately
used.

F2 (≤29%)
No resources or
where present of
no benefit to
lesson content or
pupil learning. No
effort applied to
preparation of
resources. Digital
and creative
technologies are
absent.

II.1 (60-69%)
Very good planning
for differentiation to
enhance pupils’
learning, notably in
relation to literacy.

11.2 (50-59%)
Good planning for
differentiated
pupils’ learning,
notably in relation
to literacy.

III (40-49%)
Adequate effort to
plan for
differentiated pupil
learning.

F1 (30-39%)
Inadequate evidence
of planning for
differentiated pupil
learning.

F2 (≤29%)
No attempt to plan
differentiated pupil
learning.
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Teaching and Learning
1.
Professional Values and Practice
I (80%+)
I (70-79%)
Excellent
Excellent professional
professional
relationships with
relationships with
school community.
school community.
Works easily with
Integrates seamlessly others as part of a
with others as part of
team. Approaches all
a team. Exudes
aspects of work with
positivity, enthusiasm enthusiasm and a
and motivation.
positive attitude.
Shows complete of
Shows sound
understanding of
awareness of when to
when to seek
seek guidance and
guidance and
responds
responds
appropriately
appropriately.
2.
Communication
Use of Voice
I (80%+)
I (70-79%)
Exceptional use of
Excellent use of voice
voice in terms of
in terms of clarity,
clarity, tone, pitch,
tone, pitch, diction,
diction,
pronunciation.
pronunciation.

II.1 (60-69%)
Very good
professional
relationships with
school community.
Works very well with
others as part of a
team. Approaches
all aspects of work
with enthusiasm and
a positive attitude.
Reacts very
positively to
guidance

II.2 (50-59%)
Good professional
relationships with
school community.
Works well with
others as part of a
team. Approaches
work with
enthusiasm and a
positive attitude.
Reacts positively to
guidance

III (40-49%)
Needs to do more
to foster
professional
relationships with
school community.
With direction, will
work with others as
part of a team.
Needs to evidence
more enthusiasm
and positivity.
Limited response to
guidance

F1 (30-39%)
Has a somewhat
negative relationship
with members of the
school community.
Little, if any
engagement with
others as part of a
team. Negative
attitude to
placement. Fails to
respond adequately
to guidance given

F2 (≤29%)
Relationships are
negative and
unproductive.
Makes no attempt
to engage with
others. Wholly
inappropriate
attitude to
placement.
Ignores guidance
given

II.1 (60-69%)
Very good use of
voice in terms of
clarity, tone, pitch,
diction,
pronunciation.

II.2 (50-59%)
Good use of voice
in terms of clarity,
tone, pitch, diction,
pronunciation.

III (40-49%)
Adequate use of
the voice but some
areas such as
clarity, tone, pitch,
diction and
pronunciation need
attention.

F1 (30-39%)
Unsatisfactory use
of the voice. Issues
with clarity, tone,
pitch, diction and
pronunciation which
impact on pupil
learning.

F2 (≤29%)
Very
unsatisfactory use
of the voice.
Major issues with
clarity, tone, pitch,
diction and
pronunciation
which seriously
impact on pupil
learning.
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Questioning
I (80%+)
Exceptional effective and
focused questioning.
Questions used are
thought provoking.
Probes responses with
supplemental questions.
Encourages thoughtful
and relevant questions
from pupils and treats
responses expertly.
Explaining
I (80%+)
Exceptional explanation
skill is demonstrated.
Difficult content is made
accessible through skilful
explanations. Absolute
clarity in all explanations.

Discussion
I (80%+)
Expertly managed
discussion in terms of
content, pitch, pace and
organisation. Discussion
contribute to a
purposeful, child centred
learning environment

I (70-79%)
Excellent
questioning with
excellent variation
in type and
purpose.
Encourages
questions from
pupils and probes
pupils’ answers.

II.1 (60-69%)
Very good
questioning with
very good
variation in type
and purpose.
Responds very
well to pupils’
answers.

II.2 (50-59%)
Good questioning
with good variation
in type and
purpose.
Acknowledges and
responds well to
pupils’ answers.

III (40-49%)
Adequate
questioning but
more variation in
type and purpose is
required.
Acknowledges and
responds to pupils’
answers.

F1 (30-39%)
Unsatisfactory
questioning using
only lower order and
closed questioning.
Questions directed
to too few pupils.
Repeats answers
given by pupils.

F2 (≤29%)
Totally
unsatisfactory or
absence of
questioning. Poor
treatment of pupils’
responses. Critical
of ‘incorrect’
responses.

I (70-79%)
Excellent
explanation skills.
Clear precise use
of language and
terminology.
Excellent use of
examples.

II.1 (60-69%)
Very good
explanations that
are clear and
focused. Clear
use of language
and terminology.
Diverse
approaches used
to explain.

II.2 (50-59%)
Good explanations
using language
and terminology
competently.
Breaks topic down
into clear steps.

III (40-49%)
Adequate
explanations.
Some evidence of
clear language and
terminology. More
reinforcement
needed.

F1 (30-39%)
Inadequate
explanations.
Vague or incorrect
use of language and
terminology. Lack of
clarity.
Contradictory or
incorrect information
given.

F2 (≤29%)
Wholly inadequate
and confusing
explanations. Lack
of planning
explanations. Total
lack of clarity.
Contradictory or
incorrect information
given.

I (70-79%)
Excellently
managed
discussions.
Efficient and
effective
discussions.
Pupils clearly
engaged and
stimulated by
discussion

II.1 (60-69%)
Very well
managed
discussions. Very
well paced and
pitched. Pupils
engaged and
participative

II.2 (50-59%)
Well managed
discussions
ensuring active
pupil participation

III (40-49%)
Appropriately
managed
discussions with a
view to
encouraging pupil
participation

F1 (30-39%)
Poorly managed
discussion. Pupil
participation is
limited and rarely
encouraged

F2 (≤29%)
Poorly managed
and unfocused
discussions. No
pupil engagement
with discussion
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Listening
I (80%+)
I (70-79%)
Exceptional listening
Excellent listening
skills. Ability to
skills. Clear ability
advance lesson on
to listen to/assess
basis of feedback
children’s responses
from children/ class
and see where
teacher/ skilfully and
lesson can be
allowing this to
supplemented and
develop challenge for planning improved.
children.
3.
Quality of Teaching
Methodologies
I (80%+)
I (70-79%)
Exceptional use of a
Excellent use of a
wide variety of childvariety of childcentred
centred
methodologies that
methodologies
succeed in the
which are
promotion of
stimulating and
children’s enjoyment
engaging. Group
of learning. Highly
and pair work are
judicious use of
excellently used.
group and pair work.
Subject knowledge
I (80%+)
I (70-79%)
Exceptional
Excellent knowledge
knowledge and
of subject matter.
mastery of subject
Clear demonstration
matter. Expert
of the transfer of
awareness of
knowledge across
strategies and
subjects. Content
initiatives to improve
excellently
learning.
sequenced and
paced.

II.1 (60-69%)
Very good listening
skills. Confidence
to wait for child’s
response and to
guide response to
forward lesson
outcome

II.2 (50-59%)
Good listening
skills. Engagement
with children’s
responses with
some effort to
utilise response

III (40-49%)
Adequate listening
skills. Adequate
engagement with
responses but
without deepening
children’s
knowledge.

F1 (30-39%)
Poor listening skills.
Obvious through
demeanour /
attitude that student
is lacking in interest
and empathy with
child

F2 (≤29%)
Very poor listening
skills. Obvious
from students’
response that child
had not been
listened to

II.1 (60-69%)
Very good use of
stimulating, childcentred
methodologies
which promote
active involvement.
Group and pair
work are very well
used.

II.2 (50-59%)
Good use of a
number of childcentred
methodologies
which support
learning. Good
use of group and
pair work.

III (40-49%)
Adequate use of a
limited range of
child-centred
methodologies.
Limited use of group
and pair work.

F1 (30-39%)
Inadequate range
of methodologies.
Minimum, if any,
pupil involvement.

F2 (≤29%)
Absence of
knowledge of
appropriate
methodologies. No
evidence of pupil
involvement.

II.1 (60-69%)
Very good subject
knowledge. Very
good understanding
of lesson content.
Content very well
sequenced and
paced.

II.2 (50-59%)
Good subject
knowledge but
displays limited
understanding of
breadth of lesson
content. Content
well sequenced
and paced

III (40-49%)
Adequate subject
knowledge. Basic
understanding of
lesson content.
Content mostly
sequenced and
paced adequately
with scope for
improvement

F1 (30-39%)
Inadequate subject
knowledge.
Displays no
understanding of
lesson content.
Content not
sequenced and
paced adequately.

F2 (≤29%)
Lack of subject
knowledge. Lack
of understanding
on lesson content.
Content
inappropriately
sequenced and
paced
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Resources/displays
I (80%+)
Exceptional standard of
resources and displays.
Expertly and skilfully used
to stimulate and enhance
pupil learning. Seamless
integration of a range of
resources in lesson.

I (70-79%)
Excellent
standard of
resources and
displays.
Excellent use of
resources and
displays to
stimulate and
enhance pupil
learning.

II.1 (60-69%)
Very good standard
of resources and
displays.
Resources visibly
enhance
achievement of
lesson objectives.
Very good use of
resources and
displays to
stimulate and
enhance pupil
learning.

4.
Children’s learning experience
I (80%+)
I (70-79%)
II.1 (60-69%)
Expert management of the
Excellent
Very good pupil
lesson which leads to
management of
participation
pupils engaging totally in
the lesson which
deriving from
their learning.
leads to excellent
interesting and
Pupils are motivated by
levels of pupil
engaging teaching.
and participate in all
enthusiasm and
classroom activities.
enjoyment.
5.
Classroom management and organisation
I (80%+)
I (70-79%)
II.1 (60-69%)
Expert management of a
Excellent
Very good
positive learning
management of a management of a
environment. Lessons
positive learning
positive learning
conducted in a stimulating
environment.
environment. Very
and purposeful learning
Motivates class to good classroom
environment. Highly
work
organisation. Very
efficient organisation of
constructively
clear routines
learning, materials,
with ease.
followed.
resources and pupils’
Excellent
movement.
classroom
organisation.

II.2 (50-59%)
Good standard of
resources and
displays.
Resources have a
clear purpose in
achieving lesson
objectives. Good
use of resources
and displays to
stimulate and
enhance pupil
learning.

III (40-49%)
Adequate
standard of
resources and
displays. Pupils
can see all
necessary
resources.
Sufficient quantity
of resources for
children.
Some use of
resources and
displays to
stimulate and
enhance pupil
learning.

F1 (30-39%)
Inadequate
standard of
resources and
displays. Untidy
blackboard work
and/or displays.
Use of resources
interferes with
delivery of lesson.

F2 (≤29%)
No use of resources
and displays evident
although required.
Lack of resources
and/or displays
negatively impacts
on pupils’ learning.

II.2 (50-59%)
Good pupil
participation
deriving from
interesting
teaching.

III (40-49%)
Some pupil
participation but
needs to be
developed to
promote pupil
participation.

F1 (30-39%)
Limited pupil
participation.
Unable to engage
pupils. No
management of
pupil participation.

F2 (≤29%)
No evidence of pupil
participation. No
effort to engage
pupils.

II.2 (50-59%)
Good management
of a positive
learning
environment. Good
classroom
organisation.
Organised and
prepared. Good
routines in
operation.

III (40-49%)
Adequate
management of a
positive learning
environment.
Adequate
classroom
organisation.
Some evidence
of routines in
place.

F1 (30-39%)
Poor or negative
management of
the learning
environment.
Inadequate
classroom
organisation. No
routines or
structures in place.
Lack of evidence
of sense of
purpose.

F2 (≤29%)
No ability to
manage resulting in
a negative
environment. No
routines or
structure.
Disorganisation is
evident and impacts
on pupils’ learning.
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6.
Behaviour management
Positive engagement
I (80%+)
I (70-79%)
Engages with the
Caring, committed
pupils with respect,
and respectful of
care, integrity and
pupils. Excellent
trust at all times.
use of appropriate
Exceptional use of a
and effective
variety of appropriate behaviour
and effective
management
behaviour
strategies.
management
strategies.
7.
Differentiation
I (80%+)
I (70-79%)
Exceptional
Excellent evidence
evidence of
of differentiated
differentiated
practice leading to
practice leading to
an inclusive,
an inclusive,
productive
productive learning
learning
environment.
environment.

8.
Reflective Practice
I (80%+)
I (70-79%)
Exceptional
Excellent
evaluations of a
evaluation which
deep analytical and
is analytical and
reflective nature.
reflective.

II.1 (60-69%)
Has a positive
relationship with
the pupils. Is warm
and encouraging.
Very good use of a
range of behaviour
management
strategies.

II.2 (50-59%)
Positive
relationship evident
with pupils in an
atmosphere of trust
and respect. Good,
consistent use of
behaviour
management
strategies.

III (40-49%)
Treats all children
with respect but at
times lacks interest
in the children.
Overreliance on one
management
strategy. Lacks
consistency.

F1 (30-39%)
Has a negative
relationship with
pupils. Ineffective
use of behaviour
management
strategies.
Inconsistent and
over-use of negative
reinforcement.

F2 (≤29%)
Relationship with
pupils, if any, is
negative. No
evidence of a
classroom
management
strategy. Ineffective,
negative response to
inappropriate
behaviour.

II.1 (60-69%)
Very good
evidence of
differentiated
practice leading to
an inclusive,
productive learning
environment.

11.2 (50-59%)
Good evidence of
differentiated
practice
contributing to an
inclusive learning
environment.

III (40-49%)
Adequate evidence
of differentiated
practice
demonstrating an
awareness of the
importance of an
inclusive learning
environment.

F1 (30-39%)
Inadequate evidence
of differentiated
practice. No real
awareness of the
importance of an
inclusive learning
environment.

F2 (≤29%)
No attempt to
differentiate for
individuals. No
understanding of the
concept of inclusion.

II.1 (60-69%)
Very good
reflective,
evaluations.

11.2 (50-59%)
Good reflection
relating to
methodology with
some analysis.

III (40-49%)
Adequate reflection
but descriptive not
analytical

F1 (30-39%)
Incomplete
evaluations. Where
present, reflect a lack
of interest in or
understanding of
their importance

F2 (≤29%)
Total disregard for
the need to reflect on
and evaluate
teaching.
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Templates

89
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Lesson Plan
Date:

Subject:

Class:

Duration:

Strand:

Strand Unit(s)

Curriculum Content Objective(s): This will be copied from the curriculum documents

Learning Objectives: (3/4)
That the pupil will be enabled to:
1.
2.
3.
4.

Resources: List of resources here

Introduction:
Student will use this section to describe how they will motivate pupil interest and introduce
the topic
Classroom organisation will be included at each stage – IW, PW, GW. (Individual work, pair
work or group work)

Development: This will be bullet pointed
•
•
•
•
•
•
•
Recap and Closure: This section will describe how the student will recap on the teaching
points of the lesson and draw the lesson to a close.

Assessment of learning objectives: The student will name the tool(s) they will use to
assess whether the learning outcomes have been achieved.

91

Lesson Plan (PLC)
Date:

Subject:

Class:

Duration:

Strand:

Elements

Learning Outcome(s) (Curriculum): This will be copied and amended from the curriculum
documents

Lesson Outcomes: (3/4)
That the pupil should be able to:
1.
2.
3.
4.

Resources: List of resources here

Introduction:
Student will use this section to describe how they will motivate pupil interest and introduce
the topic
Classroom organisation will be included at each stage – IW, PW, GW. (Individual work, pair
work or group work)

Development: This will be bullet pointed
•
•
•
•
•
•
•
Recap and Closure: This section will describe how the student will recap on the teaching
points of the lesson and draw the lesson to a close.

Assessment of Lesson outcomes: The student will name the tool(s) they will use to
assess whether the lesson outcomes have been achieved.
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Abridged Lesson Plan

Title / Theme: _____________

Date: __________

Strand:

Strand Unit: _______________

Objectives:

_____________

That the child will be enabled to:
1.
2.
3.

Resources:
The student will list the resources to be used in the lesson.
E.g. speaking object, hot seat, paper, crayons

Sequence of Lesson:
The student is expected to outline the steps which the lesson will follow, sequentially
detailing the content being taught at each stage. Students will evidence differentiation in the
same way as before – using a D and italics to show the objective, content and/ or
assessment tool being differentiated.
e.g.
1.
2.
3.
4.
5.
Assessment Tool:
Specific reference to how the student teacher will assess pupil learning during and at the end
of the lesson. This should refer to the lesson objectives and how exactly they will be
assessed. NCCA Guidelines on assessment should inform the student’s choice of
assessment tools.
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Scheme
Subject Name:

Class:

Strand(s) and Strand Unit(s):

Number and duration of lessons:
e.g. 15 lessons of 40 minutes duration

Aims:
What are the broad general aims you have for this subject for these three weeks?

Previous Related Knowledge:
What content/skills/concepts/methodology have the children experienced which is relevant to what you plan to teach?
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Content Objective(s)
What are the content objectives for this work from the
curriculum/curriculum planning tool?

Content in sequence
What you will teach in the order that
you plan to teach it?
What are the key skills/concepts you
will develop?
What is the specific subject language
you will develop?

Methodologies and Teaching
Approaches
How you will teach each of the
elements of content?
How will you develop these
skills/concepts?
How will you develop the specific
subject language?

Week One:

Week Two:

Week Three:
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Integration:
How will the content of this scheme or elements thereof meaningfully integrate with the content being presented in other curricular areas? If
elements of the content don’t integrate that is fine.

Differentiation:
Specific examples of how you will plan for all the children in your class – not bland statements.

Assessment:
Specific examples of the types of assessment you will engage in when working with this subject. What you are observing, what are the tasks or
tests you have designed?

Resources:
What do I need for me? What do I need for the children?

96

Primary Language Curriculum Scheme
Subject Name:

Class:

Number and duration of lessons:

Date:

Aim What are the broad general aims you have for this subject for these three weeks?

Previous Related Knowledge
Prior Learning: Consider what Progression Milestone best describes the current learning of the majority of the class in each strand?
Prior Teaching: What content/skills/methodology have the children experienced which is relevant to what you plan to teach?

EXPECTED LEARNING

SUPPORTING THE LEARNING

Strand

Content:
Theme/Topic
What you will teach in the order that you plan to teach
it?
What are the key skills/concepts you will develop?
What is the specific subject language you will
develop?

Week 1

Element

Learning outcome
(label)

Learning experiences
Methodologies and Teaching Approaches
How you will teach each of the elements of content?
How will you develop these skills/concepts/
dispositions?
How will you develop the specific subject language?

OL
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Reading

Writing
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EXPECTED LEARNING

SUPPORTING THE LEARNING

Strand

Content
What you will teach in the order that you plan to teach
it?
What are the key skills/concepts you will develop?
What is the specific subject language you will
develop?

Week 2
OL

Element

Learning outcome
(label)

Learning experiences
Methodologies and Teaching Approaches
How you will teach each of the elements of content?
How will you develop these skills/concepts/
dispositions?
How will you develop the specific subject language?
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Reading

Writing
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EXPECTED LEARNING

SUPPORTING THE LEARNING

Strand

Content
What you will teach in the order that you plan to teach
it?
What are the key skills/concepts you will develop?
What is the specific subject language you will
develop?

Week 3
OL

Element

Learning outcome
(label)

Learning experiences
Methodologies and Teaching Approaches
How you will teach each of the elements of content?
How will you develop these skills/concepts/
dispositions?
How will you develop the specific subject language?
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Reading

Writing
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DIFFERENTIATION Specific examples of how you will plan for all the children in your class – not bland statements. (You may refer to the
Progression Continua, Becoming an Inclusive Educator document and for children with more complex needs the Special Needs Pathways
along with course content).

ASSESSMENT Specific examples of the types of assessment you will engage in when working with this subject. What you are observing,
what are the tasks or tests you have designed? (you may refer to the Assessment Guidelines along with course content)

INTEGRATION How will the content of this scheme or elements thereof meaningfully integrate with the content being presented in other
curricular areas?

RESOURCES What do I need for me? What do I need for the children?

103

104

Integrated Content Profile

Universal Theme:

Anticipated Interconnected Learning Journey:

Subject:
Strand:

Learning Activities

Subject:
Strand:

Learning Activities

Subject:
Strand:

Learning Activities
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Actual Interconnected Learning Journey

Week
1

Week
2

Week
3
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First Year Scheme of Work
Subject
English

Strand
Oral Language:

Topics

Reading:

Writing:
Gaeilge

Téama(í):

Topaic(í):

Maths

SPHE

PE

Visual Arts
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Long Term Plan Template – Advanced School Placement
Subject:
Class Level:
Aims:
General or overall aims

Teaching Block:

Strands and Strand Units
Copy from Primary School Curriculum

Content Objective(s)
Copy from Primary School Curriculum – use a
small font

Skills and concepts to be developed
These should match the content objectives
chosen above.

Approaches and Methodologies:
Outline methods and approaches to support the
content objectives and skills chosen
Interviewing an older person

e.g. Working as a historian
Resources: List only
Differentiation: Meaningful statements of appropriate differentiation to ensure planning is in place
for all pupils. Record the number of pupils attending learning support in this area where appropriate
and those assessed with diagnosed special educational needs.

Assessment:
Choose relevant assessment methods. Refer to the continuum of assessment methods and Bloom’s
Taxonomy in Assessment in the Primary School - Guidelines for Schools (NCCA 2009).

Integration: List subjects / strands where meaningful integration will occur
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Long Term Plan Template (Language) – Advanced School
Placement
Subject:
Class Level:
Aims:
General or overall aims

Teaching Block:

Strands and Elements
Copy from Primary Language Curriculum

Learning Outcome(s)
Copy from Primary School Curriculum – use a
small font

Skills and concepts to be developed
These should match the content outcomes
chosen above.

Approaches and Methodologies:
Outline methods and approaches to support the
content objectives and skills chosen

e.g. Working as a historian

Interviewing an older person

Resources: List only
Differentiation: Meaningful statements of appropriate differentiation to ensure planning is in place
for all pupils. Record the number of pupils attending learning support in this area where appropriate
and those assessed with diagnosed special educational needs.

Assessment:
Choose relevant assessment methods. Refer to the continuum of assessment methods and Bloom’s
Taxonomy in Assessment in the Primary School - Guidelines for Schools (NCCA 2009).

Integration: List subjects / strands where meaningful integration will occur
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ASP Weekly Planning Template
Subject:
Strand(s):

Learning Objectives:
That the child will be enabled
to:

•

Resources:

•

Differentiation:

•

Integration:

•

Assessment:

Date:
Strand Unit(s):

• Learning activities:
(Informed by Approaches and Methodologies in
Scheme)
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ASP Weekly (Language) Planning Template
Strand(s):

Element(s):

Lesson Outcomes:
That the child will be enabled
to:

• Learning activities:
(Informed by Approaches and Methodologies in
Scheme)

•

Resources:

•

Differentiation:

•

Integration:

•

Assessment:
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Daily Planner
Date:
Am

Ábhar

Toipic

Nótaí
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Plean an lae inniu

Dáta:
AM

ÁBHAR

TOPAIC

NÓTAÍ
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Lesson Index
L

M

C

D

A

L

M

C

D

A

L

M

C

D

A

Gaeilge
English
Matamaitic
Reiligiún/Eitic
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Treoirlínte feitheoireachta don Ghaeilge
Múineadh na Gaeilge trí mheán na Gaeilge
Caithfear Gaeilge a mhúineadh trí mheán na Gaeilge. Deir Curaclam na Gaeilge gur fearr a
mhúintear Gaeilge trí mheán na Gaeilge. Bíonn an Institiúid agus an Roinn Oideachais agus
Scileanna ag súil leis sin.
Mic léinn a mhúineann Gaeilge go hiomlán trí mheán na Gaeilge, ba chóir duit iad a
mholadh. Ba chóir duit a bheith chomh flaithiúil agus is féidir nuair a bhíonn measúnú á
dhéanamh agat ar na mic léinn sin. Ba chóir duit do shásamh leo a léiriú trí mharc ard a
bhronnadh orthu.
Má úsáideann mac léinn aon Bhéarla agus é/í ag múineadh Gaeilge níor chóir marc
níos airde ná 50% a bhronnadh do “Múineadh agus Foghlaim”.
Má úsáideann mac léinn Béarla go forleathan ba chóir marc síos ísle ná 50% a
bhronnadh do “Múineadh agus Foghlaim”.
Pleanáil agus Ullmhúchán
Snáitheanna: Éisteacht, Labhairt, Léitheoireacht agus Scríbhneoireacht (I ngach ceacht
Gaeilge beidh Éisteacht agus Labhairt. I Scoileanna T2 – scoileanna ina bhfuil an Ghaeilge
mar dhara teanga – ó Rang 2 ar aghaidh, is féidir a bheith ag súil le Léitheoireacht agus
Scríbhneoireacht. I Scoileanna T1 – scoileanna Gaeltachta agus scoileanna Lán-Ghaeilge –
is féidir tús na léitheoireachta agus na scríbhneoireachta a fheiceáil sna ranganna naíonán,
ag brath ar pholasaí na scoile. Moltar na Snáitheanna a chomhtháthú i.e. go mbeadh na
snáitheanna taobh le taobh in aon cheacht amháin. Is féidir a bheith ag súil le réimse de
ghníomhaíochtaí taitneamhacha cumarsáideacha faoi na snáitheanna, ina measc, cluichí
teanga agus tascanna feidhmiúla.)
Téamaí agus Topaicí: Ba chóir do mhic léinn ceann amháin de na Téamaí (Mé Féin, Sa
Bhaile, An Scoil, Bia, An Teilifís, Siopadóireacht, Caitheamh Aimsire, Éadaí, An Aimsir,
Ócáidí Speisialta) as Curaclam na Gaeilge a roghnú agus cloí leis an Téama sin ar feadh
seachtaine ar a laghad, de ghnáth, ach d’fhéadfadh an Téama céanna a bheith ag mac léinn
ar feadh tréimhse níos faide ná sin. Ba chóir go mbeadh Topaic ag dul leis an Téama. Ba
chóir, de ghnáth go n-athródh an Topaic gach seachtain.
Scéim: Ba chóir an Scéim Ghaeilge a scríobh de réir an teimpléid chomónta atá ann don
bhliain ina bhfuil an mac léinn.
Ceachtanna :
Ba chóir go mbeadh ceangal idir an Scéim agus na Ceachtanna agus go mbeadh dul siar
agus leanúnachas ó cheacht go ceacht.
I gceacht Gaeilge ba chóir go bhfeicfí na nithe seo a leanas:
Cuspóirí: Caithfidh siad a bheith sainiúil, réalaíoch agus insroichte agus caithfear iad a
scríobh i dtéarmaí a bhaineann le foghlaim na bpáistí agus a gcumas an Ghaeilge atá á
foghlaim acu a úsáid go cumarsáideach.
Áiseanna: Caithfidh siad a bheith oiriúnach, úsáideach agus spreagúil. Moltar úsáid a bhaint
as fíorearraí, go háirithe.
An Tréimhse Réamhchumarsáide: (an oiread agus is féidir de na nithe seo a leanas: dul
siar; spreagadh/múscailt suime; ionchur teanga)
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An Tréimhse Cumarsáide: (Gaeilge ón ionchur teanga in úsáid chun cumarsáid a
dhéanamh)
An Tréimhse Iarchumarsáide: (an oiread agus is féidir de na nithe seo a leanas: dul siar;
anailís ar an teanga – pointe gramadaí, b’fhéidir; traschur go suíomh nua – an Ghaeilge a
múineadh á húsáid i gcomthéacs eile; féachaint ar aghaidh).
Idirdhealú/Difreálú: Laistigh de na ceachtanna ba chóir go bhfeicfí go bhfuil
Idirdhealú/Difreálú á dhéanamh nuair is gá. Nuair is Éisteacht agus Labhairt a bhíonn ar siúl,
moltar na páistí a choinneáil mar aon ghrúpa amháin chomh fada agus is féidir. I rólimirt nó
sa drámaíocht, beidh an mac léinn in ann ról/tasc a thabhairt don pháiste aonair a oireann
do chumas an pháiste. Sa Léitheoireacht agus sa Scríbhneoireacht, ba chóir idirdhealú a
dhéanamh chun a chinntiú go bhfuil an tasc oiriúnach don pháiste aonair (trí obair ghrúpa nó
trí obair ar leith a thabhairt don pháiste aonair). I gcásanna áirithe, b’fhéidir go mbeadh ar an
mac léinn cuspóir(í) ar leith a scríobh agus áis(eanna) ar leith a sholáthar.
Measúnú: Sna ranganna naíonán beidh breathnóireacht an mhúinteora an-choitianta,
cumas an pháiste, mar shampla, na gníomhartha cearta a chur leis na codanna éagsúla de
ghníomhamhrán . I ngach rang ba chóir féachaint ar an tasc atá sa Tréimhse Cumarsáide
mar thasc measúnaithe. Breathnóireacht a bhíonn i gceist ansin freisin. Má bhíonn triail
chaighdeánaithe le tabhairt ag an múinteoir do pháiste/pháistí ar leith, d’fhéadfadh ról a
bheith ag an mac léinn. B’fhéidir go mbainfeadh an mac léinn úsáid as triail/trialacha a
dhearann sé/sí féin a bhunófaí ar chuspóirí an cheachta/na gceachtanna atá múinte.
Leagan Giorraithe de Cheacht: Sna blianta ina bhfuil cead ag mic léinn an teimpléad
comónta de Leagan Giorraithe de cheacht a úsáid, ba chóir do mhic léinn in "Ord an
Cheachta" na céimeanna a leanfar sa cheacht a thabhairt in ord.
Meastóireacht: Ba chóir Meastóireacht ar an nGaeilge a scríobh i nGaeilge agus de réir na
dTreoirlínte Ginearálta a thugtar ar an ngné sin de na nótaí.

Múineadh agus Foghlaim
Riachtanach: Caithfear Gaeilge a mhúineadh go hiomlán trí mheán na Gaeilge. Féach ar a
bhfuil scríofa faoi sin ag tús an doiciméid seo ar an nGaeilge.
Aird ar Leith: Dírítear aird an Teagascóra ar na nithe seo a leanas go háirithe a bhaineann
le Múineadh agus Foghlaim na Gaeilge:
• Sa Tréimhse Réamhchumarsáide go ndéantar dul siar ar obair an lae roimhe sin, go
spreagtar suim na bpáistí agus go ndéantar ionchur teanga.
• Sa Tréimhse Cumarsáide go dtugtar deiseanna do na páistí an Ghaeilge a d’fhoghlaim
siad sa Tréimhse Réamhchumarsáide a úsáid chun cumarsáid a dhéanamh i
ngníomhaíochtaí taitneamhacha cumarsáideacha.
• Sa Tréimhse Iarchumarsáide go ndéantar dul siar, go ndéantar anailís ar an teanga agus
go dtugtar deiseanna do na páistí, más féidir, an Ghaeilge a d’úsáid siad i gcomhthéacs
amháin a úsáid i gcomhthéacs eile.
• Go bhfuil béim ar chumarsáid i.e. go mbíonn deiseanna ag na páistí an Ghaeilge atá á
foghlaim acu a úsáid. San ionchur teanga d’fhéadfadh na modhanna seo a leanas a
bheith i gceist: An Modh Díreach, Modh na Lánfhreagartha Gníomhaí, An Modh
Closlabhartha, An Modh Closamhairc, Modh na Ráite, Modh na Sraithe.
• An bealach ina míníonn an mac léinn bríonna focal/frásaí: fíorearraí, pictiúr a thaispeáint,
pictiúr a tharraingt, geáitsí, scéilíní, focail eile Ghaeilge.
• Cumas an mhic léinn réimse leathan de cheisteanna a chur agus d’orduithe a thabhairt.
• Cumas Gaeilge an mhic léinn féin, idir líofacht agus chruinneas.
• Sna ranganna Naíonán agus Rang a hAon, beifear ag súil le gníomhamhráin (ar a
laghad ceann amháin nua gach seachtain), le rannta (ar a laghad ceann amháin nua
gach seachtain), go leor cluichí teanga (ar a laghad dhá cheann nua gach seachtain)
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•
•

agus go mbeidh na páistí gníomhach agus iad ag foghlaim. Ó Rang 2 go Rang 6
caithfidh gach mac léinn dán amháin Gaeilge ar a laghad a mhúineadh ar Shocrúchán
Scoile.
Maidir le hIdirdhealú/Difreálú, an ndéantar iarracht é a chur i bhfeidm mar a riantar thús
faoi “Ceachtanna”.
Iarracht an mhic léinn Gaeilge a mhúineadh mar ba chóir í a mhúineadh.

An Ghaeilge mar theanga sa seomra ranga
I Scoileanna T2 an bhfuil sé le tabhairt faoi deara go bhfuil an Ghaeilge á cur chun cinn ag
an mac léinn mar theanga chaidrimh (mar shampla, an mac léinn agus agus na páistí ag
beannú lena chéile, ag gabháil buíochais lena chéile), mar theanga bhainisteoireachta ranga
(mar shampla, “Croch suas do chóta”, “Tabhair dom do chóipleabhar”) agus go gcabhraíonn
an mac léinn leis na páistí a ngnáthriachtanais chumarsáide a chomhlíonadh trí mheán na
Gaeilge (mar shampla, “An bhfuil cead agam leabhar a thógáil?”)
An Ghaeilge i ngnéithe eile an Churaclaim
I Scoileanna T2, an bhfuil sé le tabhairt faoi deara go bhfuil aon iarracht á ndéanamh ag an
mac léinn Gaeilge a úsáid nuair a bhíonn ábhair eile á múineadh, mar shampla, Ceol,
Corpoideachas agus na hAmharcealaíona.
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Guidelines for the supervision of English Methods
A scheme of work for the teaching of English should include the three strands of the English
language curriculum – oral language, reading and writing
Teaching Oral Language
The use of oral language permeates every facet of the curriculum. Within the teaching of
English, oral language activities play a crucial role in developing reading skills,
comprehension skills and preparing topics for writing. However oral language should also be
taught as discrete lessons.
In these lessons it is important that
• the context for oral language activity is clearly outlined e.g. talk and discussion, play,
story, drama, poetry.
• the student is attempting to establish a listener/speaker relationship in the lessons.
• the approach is flexible and incorporates the use of a variety of groupings within the
class (pairs, small groups, large group etc.)
• questioning by the student ensures that oral language is developed across the four
strand units of the English language curriculum, e.g. reasoning, predicting (developing
cognitive abilities through language), projecting (emotional and imaginative development
through language)
• the student engages the children in situations (real or imaginary) to develop cognitive
abilities through language e.g. explaining, persuading, justifying opinions, agreeing,
arguing, imagining etc.
• active listening skills are developed through listening to and telling stories, appropriate
language games, songs, poems and responding to instructions and directions.
Our News
‘Our News’ is a lesson frequently taught in junior classes. If oral language development is
the focus of this lesson then it is important that classroom is organised so that all children
have an opportunity to develop their oral language skills e.g. working in pairs/small groups.
Note
Discrete oral language lessons in senior classes should focus on
• the development of vocabulary e.g. new words, connotations, idiom.
• the development of form and structure e.g. grammar, sentence structure, word order.
• language use e.g. exploratory language, coherent expression, debate, discussion etc.
Teaching Reading
The organisation for teaching of reading at all class levels should provide for individual
differences in children’s reading ability. In teaching specific reading skills an over reliance on
textbooks should be avoided.
Junior Classes (Infants - 2nd)
The teaching of reading in junior classes should always take place in the context of a print
rich environment. Insofar as possible, each reading lesson should include aspects of
graphophonics (word level work), semantics (text level work) and syntax (sentence level
work).
A substantial proportion of reading lessons in junior classes should be devoted to activities
other than reading structured reading schemes e.g.
• collaborative/shared reading (including large format books)
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•

use of nursery rhymes and poems (even though some of these are already known orally
by children)
• developing children’s phonological awareness (onset/rime, syllabification, phonemic
awareness)
• using language experience materials
• development of sight vocabulary
• development of word identification strategies
• sound-letter relationships [rather than teach letter/sound relationships in isolation e.g.
Jolly Phonics, the teacher should use words embedded in context (preferably familiar
texts) as a starting point].
Each of these activities should be embedded in creative investigations of texts rather than in
decontextualised drills. Reading comprehension should be developed through activities
such as prediction, oral cloze, sequencing, following directions etc.
Senior Classes (3rd – 6th)
In general there is a change of focus on how the teaching of reading is approached in the
middle and senior classes. The early years sets out to provide a foundation of basic skills for
learning to read while the focus in senior classes is on reading to learn. (It is important to
remember that many children will enter these classes without all the basic skills and
provision must be made for their individual needs e.g. continuing instruction on word
identification strategies).
The main emphases for teaching reading in these classes are as follows:
1. Extending the range of children’s reading - children should be provided with experiences
of reading across a range of genre e.g. fiction, information books, poetry, instructional
texts, media.
2. Encouraging personal responses to literature - the ultimate objective of reading is
comprehension or the reconstruction of meaning. To acquire higher comprehension
skills children need a structured experience of questioning, discussing and probing the
text to extract its full meaning. These comprehension skills should be developed mainly
through oral language activity.
3. Promoting independent reading.
4. Stimulating curiosity about the many forms of print.
5. Heightening critical awareness of the many functions of print.
Lessons may include activities which:
develop reading skills e.g.
• use semantic, syntactic and graphophonic information in reading texts.
• use semantic, syntactic and graphophonic information in reconstructing familiar and
previously unseen texts.
• developing an awareness of word order and sentence structure.
• develop sight vocabulary.
develop comprehension skills e.g.
• Developing the ability to use inference and deduction (e.g. selecting words for a missing
piece of dialogue).
• Developing the ability to make connections whilst reading.
• Monitoring his/her comprehension whilst reading through questioning.
• Evaluating a piece of text which they have read.
• Developing the ability to identify the main points and summarise a piece of text.
• Developing the ability to skim information texts for relevant information (e.g. formulating
purposes for reading particular texts and classifying information in the text as relevant or
irrelevant).
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In addition, the use of a wide range of genre provides opportunities for diversity when
teaching reading e.g.
Poetry
• extending knowledge of initial letter sounds (e.g. appreciation of alliteration by
brainstorming words beginning with the same letter(s) and using these words to
compose tongue twisters).
• using poetry to develop an awareness of onomatopoeia and other aspects of phonology.
• extending knowledge of rhyming patterns and developing scanning skills and media
awareness (e.g. examining environmental print and a range of media for instances of
rhyme).
• enhancing the awareness of the structure of ideas in poems (e.g. reconstructing a
shuffled poem).
Instructional Texts
• raising awareness of the features and range of uses of procedural texts (e.g. collecting,
sorting, displaying and using a wide range of procedural texts)
• developing the ability to write clear instructions (e.g. inventing games and writing rules
and instructions).
Media
• familiarity with the range of text types within a newspaper (e.g. evaluating characteristics
of a variety of newspapers.
• raising awareness of the different parts of a newspaper and parts of a newspaper article.
• developing writing skills and awareness of the distinctive language features of comics
and cartoons.
• developing critical language awareness in relation to vocabulary choices in newspapers;
scanning skills (identifying vocabulary used in relation to males and females in the
media).
• raising critical awareness of different types of persuasive language (e.g. collecting,
sorting and analysing junk mail)
Reading Workshops
BEd2 students are asked to implement reading workshops during their time on School
Placement. These workshops involve the student organising reading stations which include
many of the activities outlined above and are often based on a class novel. The pupils
engage in independent reading during the workshop and should be encouraged to read from
a variety of genres. During this time the student should move around the room and ask a
number of pupils to ‘whisper’ read for them. As the pupils are engaged in station teaching
each day, there will be some repetition in the student’s lesson plans from Monday to Friday.
Teaching Writing
The approach to teaching writing should be mindful of the difference between teaching the
‘secretarial’ skills of writing (handwriting, punctuation, spelling etc.) and the process
approach to writing.
The teacher’s approach to individual writing should be positive e.g.
• displaying pupil’s work
• recognise written work as a process
• praise pupils and give specific feedback in relation to their writing
• read pupil’s writing aloud in class.
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Junior Classes (Infants – 2nd class)
In the junior classes, children should be encouraged to formalise their thoughts on paper and
writing should be seen as an enjoyable activity. The pupils will be engaged in practicing prewriting skills in the infant classes and learning to hold their pencil correctly. Time will be
given to the pupils to practice their letter formation and develop their handwriting skills using
a variety of activities, eg tracing, writing in sand, using whole—body movements and ‘writing
the room’. These activities should not be reduced to lengthy handwriting drills.
The pupils should be encouraged to express themselves through writing as much as
possible from an early stage. The pupils may have a ‘free writing’ copybook into which they
can write/draw anything they like. The pupils should also be exposed to a variety of writing
genres, eg. non-fiction writing, poetry, narrative writing, from junior infants onwards and have
opportunities to use these genres when engaged in Aistear.
The students should make use of teaching methods such as guided writing, shared writing
and independent writing and he/she should spend a lot of time modelling writing for the
pupils. For junior classes, in particular, the student’s writing on the blackboard, and other
display materials (language experience materials, charts etc.) should be appropriate as a
model for children’s writing.
Approximate Spelling
When writing at this age/stage, the acceptance of approximate spelling as an interim
measure, is of great importance. It has been emphasised in lectures that the students
should allow pupils the opportunity to spell unknown words for themselves. This will give the
students a deep insight into pupil’s phonemic awareness and will allow for individual
assessments of pupil’s writing to be made. Students have been told to avoid telling the
pupils how to spell a word or writing it up on the board without the pupils having tried to write
it themselves first.
Children should be taught a method/strategies for learning spellings rather than assigning a
number of spellings to be learned for a summative examination.
e.g. Look - say - picture - cover - write - check - use
The teaching of spelling can also be incorporated incidentally into lessons on reading/writing,
e.g. writing a bank of four-letter words which are spelled correctly using dictionaries and
other books.
Senior Classes (3rd – 6th)
In the middle and senior classes, children should experience writing in a range of genres e.g.
narrative, recount, persuasive, explanation, report, procedural writing and/or poetry.
In these classes, the pupils should be immersed in the process approach to writing:
planning, drafting, editing, redrafting, publishing and sharing their work. This is
achieved through the use of the Writing Workshop (to be implemented by BEd1 and BEd2
students on placement).
Writing Workshop
During this 30-40 minute workshop, the students introduce a focused whole-class craft
lesson. This is followed by the pupils writing independently. During this time, the students
engage in conferences with individual children or minilessons with a small group. At the end
of the workshop, the pupils are given time to edit and redraft their work. The workshop ends
with a share session where a number of children read out their work from an ‘Author’s Chair’
and receive feedback on their writing from their peers and the student teacher.
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The following are examples of the types of whole-class lessons/minilessons that can
conducted in relation to teaching the craft of writing:
• demonstrating an understanding of sentence structure (e.g. discussing incomplete
sentences and the nature of sentences)
• making use of conjunctions to link sentences (discussing ways of combining short
sentences to make longer ones)
• using full stops accurately (discussing the nature of sentences and the need for
punctuation)
• using speech marks accurately (e.g. studying comics and speech bubbles and
discussing the way in which speech should be written in reported speech)
• writing clear definition of words (e.g. using dictionaries to find unusual words and
discussing definitions)
• understanding and making use of similes
• understanding and using onomatopoeic words in writing
• writing sentences which begin with adverbs (e.g. discussing sentences beginning with
adverbs such as ‘fortunately’ and ‘unfortunately’)

125

Checklist planning and preparation of Maths lesson plans on
school placement
Students are required to teach at least one topic from the Number Strand of the curriculum
on school placement.
If they are teaching a class from 2nd to 6th class they can choose a topic from another
strand providing it includes at least one mathematical operation (+ - x ÷ )
Curriculum
Objectives

As with all subjects the curriculum objective must be taken directly from
the maths curriculum, for example
(Fourth Class)
The child should be enabled to:
Solve and complete practical one-step and two-step problems and tasks
involving the addition, subtraction, multiplication and simple division of
money.

Learning
Objectives

Do the learning objectives relate directly to the curriculum objective(s)?
Do the objectives clearly identify what the children will learn rather than
just what they will do? These objectives should take the curriculum
objective and break it down into clear, practical and observable outcomes,
for example.
The child should be enabled to:
• Solve problems involving practical one- and two-step tasks relating to
money using addition, subtraction, multiplication and simple division
• Show understanding of how to manage a budget by using a given
budget effectively to purchase items for a class party from a price list
• Demonstrate understanding of the unitary method by making
appropriate decisions involving value for money
Is there evidence that the student has researched the area and
understands it him/herself?

Resources

Is there a precise list of all resources including page numbers in textbooks
if appropriate? e.g.
• Pre-test sum sheet of + - x and simple ÷ money calculations
• Shop catalogue between two children
• Task card (can also be displayed as WILF)
• Budget in envelope between two (differentiated by amount given)
• Sample of how to lay out work (IWB or on sheet between 2 children)
• List of resources which the teacher will need to use.

Introduction

Does the student
• Plan for a brainstorm/mind map/discussion/revision around the topic
and give sample questions that they will ask to identify children’s PRK,
e.g. What is a budget? When do we use one?
• State relevant vocabulary and language which will be targeted?

Development

Does the student
• Plan for distribution of materials in an organised manner?
• Plan to check how they will ensure that all children understand the
task?
• Plan for how he/she will move the lesson along during the task phase?
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Recap and
closure

Assessment

Does the student
• Plan for clear timing e.g. When there are 5 minutes left I will warn the
children that we will be finishing in 5 minutes so that they can complete
their work.
• List sample questions which will prompt the children to discuss their
approach to the task and to share how they completed it? (where
appropriate).
• Include an activity such as drawing a web diagram/picture or a written
account in relation to the main learning points. This can be used as a
form of assessment.
Does the student
• Relate the assessment clearly to the learning objectives.
• State clearly their assessment tool(s) not just ‘observe’ the children.
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Checklist teaching and learning for Maths on school placement
Students are required to teach at least one topic from the Number Strand of the curriculum
on school placement.
If they are teaching a class from 2nd to 6th class they can use a topic from another strand
providing it includes at least one mathematical operation (+ - x ÷ )
Classroom
management
and
organisation

•
•

Do the resources ‘earn their keep’ by contributing fully to the flow and
content of the lesson or did they take a lot of work to prepare and then
are only used momentarily?
Are the resources appropriate to the task? For example, sometimes
students use Base 10 materials in a lesson because they perceive
them to be important but if they don’t add to the learning experience of
the children then they are redundant.

Does the student
• Distribute materials in an organised manner or use the children to do
so if appropriate?
• Effectively manage the noise level in the task phase of the lesson?
• Manage the brainstorm/mind map/discussion/revision around the topic
effectively noting children’s comments, probing or asking for
clarification?
Children’s
learning
experience

Does the student
• Give clear explanations of both tasks and concepts and check that
children understand by explicitly asking them?
• Incorporate children’s ideas into the lesson where appropriate?
• Praise effort and ideas as well as correct calculations. Explore
incorrect answers.
• Clearly identify relevant vocabulary and language which will be
targeted?
• State clearly how the work is to be completed/laid out?
• Prompt mathematical thinking rather than always giving the answer
when a child asks a question?
• Engage in discussion with the children about how the task was
completed and actively listen to their comments.
• Encourage peer/peer discussion.
Are the children engaged with the task and how does the student respond
to multiple questions or misunderstandings?

Assessment

Does the student
• Relate the assessment explicitly to the learning objectives, for example
by using self/peer assessment through asking the children to compare
their work to the WILF chart or by getting children to summarise ‘the
most important thing I learned today’ for example. Another
assessment strategy that works well in maths is to ask the children in
pairs to write down what they know about fractions for example, at the
beginning and then to add to that list or correct inaccuracies at the end
of the lesson.
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Guidelines for the supervision of SESE

GENERAL CONSIDERATIONS FOR THE SUPERVISION OF STUDENTS IN
GEOGRAPHY, HISTORY AND SCIENCE
•

Does a sense of enquiry pervade the history/geography/science lesson?

•

Has the student ascertained the children’s prior knowledge?
o This could be done using concept maps, annotated drawings, talk and
discussion or other appropriate means

•
Has the student identified ways to use the local environment to support the teaching
and learning?
o These could be done by visiting a graveyard, historical site, or workplace;
conducting a local audit or survey; bringing in a guest speaker to be
interviewed by the children
•
Has the student used materials, artefacts and visual aids to enhance the teaching
and learning?
•

Have the children had an opportunity to work in pairs or groups?

•

Has provision been made for individual differences in pupils?
o This could be done by (a) differentiating the activity itself, the assessment
task, the method of recording or the groupings(b) using hands-on activities
and concrete materials to explain the concept being explored (c) using roleplay and story to bring the period under discussion to life (d) differentiating
through the questions asked.

•

Is the assessment task appropriate to the age group and topic?

•
Has the student given an example of how the geography/science/history skills
are being developed in their scheme? E.g. (history) Time and Chronology: record
information on timeline; (geography) Maps, globes and graphical skills:
Locate their own town; (science) Predicting: what will float/sink?
•
Is safety around science experiments/ geography and history fieldtrips given
consideration?
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Guidelines for the supervision of History
•

Which strand(s)/strand unit(s) below are being targeted?

Infant classes
•
•

Myself &
my family
Story

1st and 2nd
classes
• Myself & my
family
• Change &
continuity
• Story

3rd and 4th classes

5th and 6th classes

•
•
•

•
•
•

•
•

Local Studies
Story
Early people &
ancient societies
Life, society, work &
culture in the past
Continuity and
change over time

•
•
•
•



Which skills below are being targeted?

Infant classes
• Time and chronology
• Using evidence
• Communication

•

Local Studies
Story
Early people &
ancient societies
Life, society, work &
culture in the past
Eras of change and
conflict
Politics, conflict &
society
Continuity and
change over time

1st – 6th classes
• Time and chronology (timelines)
• Change and continuity
• Cause and effect
• Using evidence
• Synthesis and communication
• Empathy

Which methodology is being used?
•
•
•
•
•

Story
Personal and Family History
Using Pictures and Paintings
Documentary Evidence
ICT

•
•
•
•
•

Oral Evidence
Using Artefacts
Using the Environment
Drama and Role Play
Using Models
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Guidelines for the supervision of Geography
•

Which strand(s)/strand unit(s) below are being targeted?

Strands

Strand units
Infants - 2nd classes

Strand units
3rd-6th classes
[bold for 5th/6th only]
• People living and working in the
local area
• People living and working in a
contrasting part of Ireland
• People and other lands
• County, regional and national
centres
• Trade & Development issues

Human Environments

•

Natural Environments

• The local natural
environment
• Weather
• Planet Earth in
space

•
•
•
•
•

The local natural environment
Land, rivers & seas of my county
Rocks & soils
Weather, climate & atmosphere
Planet Earth in space

•

•
•

Environmental Awareness
Caring for the environment

Environmental
awareness and care
•

Living in the local
community
• People and places in
other areas

Caring for my locality

What skills and concepts below are being targeted?
Infants to 2nd classes
(Skills for 1st/2nd only in brackets)
A sense of place and space
A sense of place
A sense of space
Maps, globes and graphical skills
Picturing places
(Using pictures, maps and globes)
Geographical investigation skills
Questioning
Observing
Predicting
Investigating and experimenting
Estimating and measuring
Analysing
Recording and communicating

•
•
•
•
•

3rd to 6th classes
(Skills for 5th/6th only in brackets)
A sense of place and space
A sense of place
A sense of space
Maps, globes and graphical skills
Using pictures, maps and globes [models]
Geographical investigation skills
Questioning
Observing
Predicting
Investigating and experimenting
Estimating and measuring
Analysing
Recording and communicating
[Evaluating]

Which methodology is being used?
Surveys
• Use of the environment
Field trips
• Using Models
Postcards
• Using maps and globes
Problem solving
• Drama and Roleplay

•
•
•
•

Story
Songs/music
ICT
Lost Luggage
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•

•

Travel guides

• Using
Pictures/photographs

Key questions in the study of places

In the study of any place the following key questions should be addressed:
• Where is this place?
• What is this place like?
• Why is this place as it is?
• How is this place changing?
• How is this place linked to other places?
• How is this place different from or similar to other places?
• What would it feel like to be in this place?
•
•
•
•
•
•
•
•

Key considerations in conducting fieldwork in History, Geography or Science
Is the lesson seasonal? Good topics in March would include study of tree buds, spring
flowers, blackthorn, frogs, hedgehog, hare, birds, wind pollination, weather and growing
vegetables.
Is the student applying an enquiry approach in getting the children to observe closely
using as many senses as possible? A lesson on buds for example would necessitate the
use of identification keys
Is sketching used to aid observation? Are children using viewfinders?
Has a sense of caring about the environment permeated the lesson?
Are the children focused beforehand on the task, divided into groups with clipboards and
necessary resources?
Are children using maps and compasses?
Are the children directed towards further study?
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Guidelines for the supervision of Science
•

Which strand(s)/strand unit(s) below are being targeted?

Strands
Living Things

Energy and
Forces

Materials

Strand units
Infants - 2nd classes
• Myself
• Plants and animals

Strand units
3rd-6th classes
• Human Life
• Plants & Animals

•
•
•
•
•

Light
Sound
Heat
Magnetism& Electricity
Forces

•
•
•
•
•

Light
Sound
Heat
Magnetism & Electricity
Forces

•

Properties and Characteristics
of Materials
Materials and Change

•
•

Properties & Characteristics of
Materials
Materials & Change

Caring for My Locality

•
•
•

Environmental Awareness
Science & the environment
Caring for the environment

•
Environmental
Awareness & Care •

•

What skills below are being targeted?
Infants to 6th class
Working Scientifically
• Questioning : “What if…” questions and “I wonder why…”
• Observing: Is the student applying an enquiry approach to getting the children to observe
closely using as many senses as possible?
• Predicting
• Investigating and experimenting:
Consider fair testing
• Estimating and Measuring
• Analysing - Sorting & Classifying;
o Recognising Patterns [1st – 6th class]
o Interpreting [1st – 6th class]
• Recording and Communicating
Designing and Making
• Exploring
• Planning
• Making
• Evaluating
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•

Which methodology is being used?
• Open Investigations
This approach encourages the children to work scientifically, to work on their own
ideas which can be tested scientifically.
• Teacher Directed Approach
This involves the teacher directing the children and observing their progress.
• Investigative Approach
An open ended approach where the children are carrying out investigations set by the
teacher or posed by themselves. The investigative approach can involve ‘fair testing’
where a hypothesis or prediction is made based on previous experience and scientific
knowledge. Then the following questions may be considered:
o What will I change? (Independent variable)
o What will I keep the same? (Control variable)
o What will I measure? (Dependent variable)
o The children should be encouraged to record and analyse results using
a table first followed by a bar graph or line graph.
•
Discuss with the children is there an extension/ follow on investigation they
could do.

Consideration in relation to Strand Units: Living things:
•
•
•

Is the lesson an isolated entity or has an attempt been made to give the children a
concept of interdependence in the natural world?
Has the student used good concrete examples?
When mentioning a particular animal does the student refer to classification, life cycle,
habitat, food, adaptation, food chains, threats?
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Guidelines for the supervision of Visual Arts Education
1. Students are to “avoid templation” or recipe-orientated experiences that result in
prescriptive outcomes, as shown in the images below. ‘Students are encouraged, in
line with the grade descriptors, to demonstrate high levels of subject knowledge and to
plan and teach creative and imaginative lessons which stimulate and enhance pupil
learning.’

2. Long term planning should have a sense of progression and development in
relation to
a. subject knowledge about the natures and worlds of visual art;
b. concepts development relating to the visual elements and process;
c. skills development in relation to technique and skilled use of media;
d. subject language development relating to all of the former.

3. Cross-curricular integration: Visual arts should not be subsumed by integration. There
must be legitimate learning in visual arts (see point 2). For example, instead of
prescriptive model-making a volcano for SESE in visual arts, they might instead explore
colour temperature in painting, observational drawing of igneous rock, appraise and
respond to Japanese depictions of Mount Fuji and explore ‘lava flow’ through relief tissue
collage.
4. Lesson planning for visual art should
e.
Be open-ended and allow children to explore their creativity;
f.
Build on prior knowledge, concepts, skills and language;
g.
Include higher order objectives concerning analysis, creativity and evaluation;
h.
Be challenging and rewarding;
i.
Begin with a stimulus or demonstration of technique, progress with a related
expressive; activity and conclude with an evaluation before any tidy up;
j.
Tidy up should be part of the transition to the next lesson.
5. Display: Some lessons may result in a finished piece. Others will produce a work in
progress. Either ought to be exhibited to validate learning and creativity to date and
enable children contemplate next steps or learn from other pieces. All displays should be
accompanied with a title or question, a creative process description and related
contextual information. It should be displayed creatively.
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6. STRAT: Students should have organisational strategies in place to ensure Safety,
effective Time management, access to Resources, a productive learning Atmosphere
and Timely assessment of children’s artistic development.
7. The key methodology is guided-discovery; entailing skilful provoking, questioning,
eliciting, observing, astute non-intervention/ intervention, scaffolding, demonstrating of
technique and mediating children’s engagement with diverse artworks.
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Guidelines for the supervision of Music
The Music Curriculum consists of 3 strands:
Strands
Listening and Responding
Performing

Creating

Strand Units
•
Exploring Sounds
•
Listening and Responding
•
Song singing
•
Playing instruments
•
Literacy
•
Improvising and Creating
•
Talking about and Recording music

The strands should be regarded as highly inter-related. Lesson plans may reflect one or
more strand / strand units. Schemes should reflect a broad and balanced approach
incorporating aspects of all three strands.
Through these strands (activities) the following musical concepts are being developed. The
‘spiral’ learning approach is taken to the development of these concepts: they are revisited
repeatedly in successive years, gradually increasing in complexity as children’s
knowledge and understanding advances. The Musical Concepts are:
Concepts
Pulse
Duration

example

Tempo

Essence
Steady beat
Long, short patterns,
rhythms,
Fast / slow

Pitch

High / low

xxx

__ __ __ . . .

xxx
Dynamics

Loud / soft

Structure
Timbre

Same different
Tone colour

Texture

One / several (layers)

Style

Types

ROAR!
shhh

•
•

JAZZ Traditional
world Classical

Which Strands and Strand Units are being targeted?
Which Musical Concepts (skills) are being developed through the above strands /
strand units (activities) in the lessons and the scheme?

Lesson Planning & Schemes:
• A lesson, particularly in a junior class, is likely to focus on a particular musical concept
which might be explored through a range of activities or strand units. e.g. in a lesson
the children might be asked to explore pulse through
o listening and responding – marching clapping tapping the beat in time with the
music
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o

performing - performing the actions (on the beat) while singing; clapping the
beat while singing; showing a steady in accompanying songs with percussion
accompaniment

Development of a number of concepts is likely in the course of a scheme.

Observing a Music Lesson:
Introduction Did a short warm-up activity set the scene, act as a stimulus, or introduce
or practise a musical skill which was essential later in the development of
the lesson (clapping games, echo singing, concentration games, games
to develop listening skills or music concepts - loud/ soft, high/low).
Development Did the children develop a particular skill or concept in music through a
sequence of activities involving one or more of the strand units?
For example the lesson may have focused on:
• exploring sounds, improvising, performing, recording and talking
about the music (focus on timbre, possibly texture, structure)
• performing, singing and playing instruments
• literacy and playing instruments
• active focused listening and talking about music
Conclusion

Was it an enjoyable final performance / activity which brought together
components of the lesson
• Listening and responding to a performance of a class / Listening to
music by another composer who has explored a related topic/concept
• Performance & recording of an arrangement of a song
• Shared written responses to a piece of music listened to in class

Observation Check list:
Exploring
• Do the children have an opportunity to explore / investigate the sound/s
Sounds
(individually, in pairs, in groups, as a class)?
• How is this exploration supported /set out by teacher? (demonstration,
giving examples, practical support / suggestions to individuals/pairs/
groups)
Listening & •
Responding
Activities
•
•
•
Performing;
Songsinging

•
•
•

Did the listening (to sound / audio track / song) have a focus? (What
are the children listening for?)
Are the students actively engaged while listening through moving,
tapping, clapping, focused thinking, listening for a particular element,
drawing, improvising, writing in response…?
Is the length of listening excerpt appropriate to activity /age level of
children?
Depth of understanding and preparation on part of the student teacher?
Was a starting note given? (sung, using an instrument / app / audio
track)
Did children have an opportunity to repeat the opening note and was
this expanded on if necessary?
Is the song taught from memory or is there over-reliance on text /audio
or youtube track? (in older classes both aural & literate approaches
used)
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•
•

Playing
Instruments

•
•
•

Composing

•
•
•
•
•

Where audio tracks are used do the children have an opportunity to
sign without the recording? (i.e. is the teacher teaching the song?)
How is the song developed? (actions / clapping beat, rhythm, ostinato/
group work/ inner hearing / developing concepts / arrangements)
Is distribution of instruments well planned / organised?
Is a clear gesture given for the start of the performance? (singing /
playing instruments)
Clear strategy for multiple activities? (i.e. start instruments / clapping
first followed by singing)
Is there a strong stimulus?
Are there opportunities to explore, select and try out sounds?
Are there opportunities to perform, audio record and reflect upon their
work?
Opportunities to record the piece using graphic / standard notation?
(older classes)
A chance to listen to music that links with their work?
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Guidelines for the supervision of Drama
'Drama is not stories retold in action. Drama is human beings confronted by situations which
change them because of what they must face in dealing with those challenges’
Dorothy Heathcote, 1984
Students from second year onwards will be planning and teaching discrete drama lessons as
well as using drama across the curriculum. This document relates to the discrete drama
lesson.
The Drama Curriculum has one Strand: ‘Drama to Explore Feeling, Knowledge and Ideas
leading to Understanding’. It has three strand units which are closely related as shown
below:
“Working together” –
both in and out of role.
e.g. organising who
should play each role,
believing in the fiction
etc.

“Doing” drama: being
in role, exploring
moments of tension
in stories, improvising
scenes etc.

Exploring and
Making

Co-operating
&Communicating

Reflecting

“Thinking” about drama – what
should happen next? How does this
make you feel about that character?
How did you feel when you had to
play the outsider?

Key areas to notice when examining a drama scheme – a checklist
Is this a DRAMA scheme? Are there opportunities for active, in-role
participation?
Three part structure: Looking at the content, is it possible to see that the
student initially is building belief in the fiction, then that the student is
introducing and exploring tension and finally that there is some effort to
resolve the tension.
Sequence – Does the content develop from week to week or is there just a
series of disjointed drama strategies being employed?
Sufficient Detail – Does this student provide detailed information on the
drama strategies that (s) he plans to use. Are questions pre-planned? Are the
suggestions for differentiation and assessment specific to this scheme and
these children?
Key areas to notice when examining a drama lesson plan – a checklist
Are these objectives drama specific or do they relate to another curricular
area?
Does this lesson plan incorporate educational drama practices i.e. exploring
moments of tension in a story rather than acting out a story from start to finish?
Is there sufficient drama content i.e. are the children in role and exploring an
imaginary world or is it using drama as a methodology to teach another
subject?
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Observing a Discrete Drama Lesson
Introduction
At the beginning of a drama lesson, the teacher ought to (re)introduce the topic or story to
the children. The teacher and children may agree some ground rules for
drama. Sometimes, a teacher may do a warm up activity or play a
drama game though this is not always necessary and it very much
depends on what will follow. Any game or warm up activity should
have a specific focus and lead into the development of the lesson.
It would make sense, for example, to play a verbal warm-up game
if the drama which followed depended on dialogue.
Development
This part of the lesson should address one or more of the strand
units and develop specific ‘elements of drama’ such as ‘role and
character’, ‘action’ or ‘tension’. There are many strategies that the
teacher can use in the development of the drama lesson some of
which include:
• Creating physical spaces e.g. making an underground den from
chairs
• Teacher in Role
• Collective Role – all the children adopting the same role and speaking with one voice
• Still images/Tableaux- e.g. a tableau depicting the people of Queenstown seeing Titanic
in the distance
• Group improvisation –e.g. “In groups of 4, show us a scene wherein the girls realise that
they are being followed”.
• Hot Seating
• Briefing- the teacher gives the children additional information about their character which
they must bear in mind when improvising.
• Mime (narrated mime with the whole class, pair and individual mime)
• Reflective activities such as questioning; writing a diary entry in role; mapping a journey;
composing music to accompany a scene etc.
Conclusion
This could include a reflective task such as writing a diary entry in role, writing a character
profile or mapping a journey taken. It could also include a cool down activity and / or a
sharing of the drama created which is often done using a performance carousel whereby
each group shares their work in turn.
Below are some sample activities that you might expect to see when observing a drama
lesson.
Strand Unit
Sample Activities
Children exploring key moments from a story using tableaux/still
Exploring and making drama
Reflecting on drama

Co-operating and communicating in
making drama

imaging; children taking on roles and improvising scenes; teacher
taking on a role and engaging with children in role etc.
Children responding to and asking questions about issues that
have arisen in the drama; children writing letters, emails, diary
entries both in and out of role; children stopping the action to hotseat a character or to discuss how action just explored might
impact on the plot.
Children deciding out of role how best to represent a particular
setting such as a fairy fort; children in role negotiating with a
character (represented by teacher in role) about what ought to
happen next; children discussing, out of role, in what order the
scenes created ought to be shown to the class next door.

142

Guidelines for the supervision of Physical Education
•

There are 6 strands in the PE curriculum:
1. Athletics
4. Games
2. Aquatics
5. Gymnastics
3. Dance
6. Outdoor and adventure activities

•

In terms of content the following areas have been covered:
Games, Athletics, Gymnastics, Dance and Outdoor and Adventure for Junior/Senior
Classes

Aquatics: Observation notes should be taken during all swimming lessons
•

•

‘Physical Education and sport, although closely linked are not synonymous’-Students are
encouraged not to see PE as merely playing a game, rather they are building on
certain skills in a particular strand area and developing these through a wide range of
methodologies.
All PE lessons should endeavour to keep pupils as active as possible with a view to
fostering a positive attitude to exercise and avoid elimination games as much as is
possible.

Planning and Preparation in PE
P.E. Scheme checklist
• The student should concentrate on one strand only for School Placement
• Ensure the aims are taken from the curriculum and are broad in their description
• Ensure that the standard format is used for the scheme, week by week
• Activities should not be described in detail, just named for the warm up
• Look out to ensure that the ‘understanding and appreciation’ strand unit is catered for
each week through sample questions
• Differentiated activities where relevant should be included in a column in the scheme
P.E. Lesson plans checklist
• Lessons should be concise, and must be in a standard lesson plan format with warm up,
development and Cool down outlined clearly.
• Warm up – pulse raiser, mobility, stretches. Pulse raiser does not have to relate to
lesson content unless the student is teaching dance. Mobility and stretches should
focus on joints and muscles to be used the most within the lesson.
• Objectives should be clear and concise focusing in on the exact
skill/movement/sequence that is being taught. (2 -3 objectives)
• Objectives must include reference to the understanding and appreciation of the areas in
question, i.e. pupils should not be just engaging in skills-discussion and questioning
are vital to ensure learning is taking place
• The strand and strand unit(s) must be highlighted
• Students can use diagrams in their lesson plans in relation to the concise explanation of
activities.
The stages of the PE lesson need to be very clear. A PE lesson should have:
a. Warm-up: Rules before leaving classroom/safety points. Warm-up game (pulse
raiser- fully described), mobility exercises, 3 stretches-in this order. Questioning.
Approx. 3-5mins if 30 min lesson, 5-7 if longer
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b. Development: Learning certain skills/games/movements in a sequential manner.
Coaching points and questions should be explicit for each activity. Differentiated
activities should be explained here. Individual work, pair work, group work. Approx.
15-20 mins
c. Cool down- closing activity/stretches and discussion regarding the learning
objectives. Putting away of equipment. 2-3 min
Teaching a PE lesson
Priority: All children must be active for the entire lesson
Checklist for observing students:
• Is the student wearing a tracksuit or at the very least runners for the lesson themselves?
• Does the student have a whistle and are they using it appropriately throughout the
lesson? A whistle is not compulsory but a verbal signal must be used to regain attention
e.g. freeze
• Is the student carrying flashcards to remind them of the lesson? Not compulsory
• Did the student organise the children well before leaving the class? (Lining up,
organising pairs/groups for lesson, checking children’s gear etc.)
• Do the children have a designated area to go to when they arrive in the hall/yard? Are
there boundaries laid out in the case of a large area (safety)?
• Did the student use the learning objectives throughout the lesson and refer to key
points to achieve the objectives (i.e. success criteria)
• Is the student actively involved in the lesson?
• Is the student managing the children appropriately? (No children left unsupervised or
standing for too long in any part of the lesson; discipline procedures)
• Are the student’s instructions clear and accompanied by demonstrations? (especially in
junior classes)
• Is there sufficient equipment for the lesson and is it distributed appropriately?
• Did you see clear skill development in the lesson?
• Did the children understand what they learned (discussion and questioning, reference to
learning objectives of lesson), were they as active as possible throughout and did they
have fun?
• If an accident occurred did the student stop the lesson and get all children sitting down
while they attend to the injured party? (Class teacher should be present for safety
reasons)
Differentiation/Inclusion
• PLANNING. If P.E is taught by an external provider then observation notes should be
taken. Within these observation notes methodologies, organisation and classroom
management strategies should be noted and activities listed.
Schemes: should show evidence of differentiation in the content and sequence section by
a. differentiating the tasks/skills/drills to suit the children
b. differentiating according to the outcome expected
c. groupings
Lesson Plans: should show evidence of differentiation in the lesson objectives and/or the
various activities within the warm-up, development and cool-down. Evaluations should also
provide insight into how the student is dealing with differing abilities among the children
within a PE context.
• Classroom Performance: In a PE lesson evidence of differentiation will manifest itself in
a variety of ways:
(a) Multi-grade class: different activities/equipment for different age groups
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(b) Motor skills: clear visual cues, additional equipment, reaffirm good practices,
giving physical support
(c) Physical Disabilities: these children should always be included in so far as is
possible and SNA (where relevant) should be present and briefed throughout.
(d) Visual difficulties: Verbal cues should be very clear. Use of jingle ball in
games. Partnered close beside another child.
(e) Auditory difficulties: Visual cues for activities and demonstration of all tasks so
that children can imitate.
(f) Dyspraxia: explicit demonstration of co-ordination exercises, strands other
than games, encouraging children to verbalise their movements, a variety of
equipment (larger balls)
Assessment
Clear assessment strategies should be outline and explained how they will be implemented
and employed throughout the lesson.
Strategies that could be included are:
• Self-Assessment – children provide an assessment of their own
performance/engagement with a skill
• Peer Assessment – children assess each other’s performance
• Teacher Observation – what will be observed and how will this be recorded
• Use Of ICT – Digital cameras, video etc.
• Integrated Assessments – will assessment be linked to another curricular area such as
Literacy e.g. Procedural writing of how to complete a forward roll, perform a chest pass,
instructions for a game, game report etc?
Integration:
Students are encouraged to integrate P.E with other curricular areas to advance children’s
learning across a wide range of subjects and consolidate content. An example of this would
be to use the Outdoor and Adventure Strand to teach mapping in S.E.S.E, various content
within Maths, English and Gaeilge. The games strand could also be used to teach games
from the past in History. This does not need to occur within their allocated P.E. time but the
students are encouraged to engage the children within these curricular areas through use of
activities that require use of some of the P.E. strands.
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Guidelines for the supervision of SPHE
Introduction
Social, Personal and Health Education provides particular opportunities to foster the
personal development, health and wellbeing of the child and to help him/her to create and
maintain supportive relationships and become an active and responsible citizen in society.
SPHE aims to develop knowledge, concepts, skills, attitudes and understandings that will
inform children’s actions and decisions throughout their lives. For this to happen, children
must internalise what they have learnt and be able to transfer it to different situations. This is
more likely to happen when they have been actively involved in the learning process.
Planning and Preparation
SPHE is generally timetabled once a week with lessons of 30 minutes (min) duration.
However, students may negotiate with the host teacher regarding potential flexibility within
the daily class timetable time in the case of longer lessons and/or integrated thematic
schemes involving SPHE.
Due to the breadth of specific, mandatory content to be covered within SPHE, host teachers
generally request that student teachers cover some lessons from one of the national
programmes (supported by the Dept. of Education and Skills), that are now core elements of
primary schools’ SPHE Whole School Plans - most notably:
• Stay Safe – Personal Safety Programme (revised 2016) many schools plan their
SPHE programme of work to ensure that all classes are doing the programme at the
same time, in one block, teaching the topics consecutively. In the event that the Stay
Safe programme is being taught to the class while the student is on placement, students
may teach or co-teach lessons, provided the school approves and within the parameters
of the restrictions laid out in the table below. Any lessons from the Stay Safe programme
that are taught by the student must be fully supervised by the class teacher
• Walk Tall – Substance Use (revised 2016)
• Relationships and Sexuality Education (RSE) 1990 – currently under revision
• Webwise – internet safety (2015)
While Student Teachers are encouraged to gain a wide experience with these and other
programmes during training, the following restrictions are in place (a) to reflect the students’
readiness to deal with particular sensitive topics within SPHE and (b) in our duty of care to
both the student teacher and the children in the host class, as follows:
1.
All Student
do not teach lessons directly specific to ‘Puberty’,
Teachers
‘Intercourse’, ‘Pregnancy’, ‘Birth and Care of New
Baby’,
Bliain 1, Bliain 2 and Do not teach lessons directly specific to the topics of
PME 1
Bullying (however, related topics e.g. ‘Friendship’ can
be taught) or ‘LGBT’
2. Students who are concerned or unsure about aspects of topics/lessons requested by
the host teacher, confer with the SPHE lecturer for guidance and clarity following
their preliminary visit.
Lesson Plan:
The SPHE plan for SP will typically involve 2/3 + lessons. Where possible it is recommended
that these lessons are based on one topic and incremental, so that the student experience of
lesson planning, development, review, assessment etc. can be maximised.
In the case of students working directly from lessons in the Stay Safe, Walk Tall, RSE
and Webwise programmes, the following applies:
Bliain 1: Must use the FULL lesson plan template
All other Student Teacher Groups: use the ABRIDGED Lesson Plan Template
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In the case of students designing their own lessons and/or using lesson plans from
resources other than the above mentioned, the general college requirements for lesson
planning will apply.
Objectives: Lessons must contain at least one curriculum content objective. The learning
objectives may include knowledge of specific content but equally may focus on developing
concepts, skills and/or fostering attitudes.
Resources: Lessons may be adapted from national programmes, commercial publications
or on-line and must be acknowledged. Students are encouraged to support lessons with
relevant poems, stories, songs etc.
Content: Lessons must connect previous related learning with new learning. Content must
be curriculum focused, accurate and age appropriate. There must be explicit consolidation of
learning at the end of the lesson.
Active /participative learning methodologies and strategies should be used in all
SPHE lessons. All student groups experience the content of the following table ‘in action’ in
course workshops throughout their course modules. Students should incorporate a selection
of the strategies from the Exemplars in the Teacher Guidelines p.57-96
Organisational
Methodologies
Active Learning
Active Learning
Settings
Strategies TG
Strategies
p.57
Curriculum
Exemplars TG
p.60-96
1, 2, 3, 4: Drama
• Plenary -Whole
• Active Learning • Drama
Act. P.60-64
class (regular
activities
• Talk and
5,6: Co-op. Games
table/group settings
Discussion
• Co-op Games
7: Reading a Photo
or chairs/ cushions
• Collaborative/
• Pictures,
8: Pics as a
in circle format)
Cooperative
photographs,
stimulus
• group work
Learning
visual images
9: Ranking pics
• pair work
• Problem
• Discussion
/diamond nine
• solo work/ reflection
Solving
• Written
10: exploring bias
activities
• Use of the
11: pics as starting
Environment
• Media and
point
students should use a
ICTs
• Skills through
12: captions
variety of the above
Content
• Looking at
organisational settings
children’s work 13: speech / thought
bubbles
in their lessons
14: classifying and
setting
15: exploring a tv ad
16: open-ended
statements
17: Brainstorming
18: Agree / disagree
/ don’t know
19: Circle Work
20: Creating a
collage
21: exploring a
poem
22: Surveys
23: Questionnaires
24: Lists and
Check-lists
25: Projects
26: Worksheets
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Assessment: The student may choose from the following: Teacher Observation, Selfassessment, Teacher designated tasks, Portfolios, Tests and/or Projects.
SPHE lessons should be rooted in the child’s day to day life so a valid method of
assessment can be observing the children’s daily behaviour.

In evaluating lessons the following should be noted:
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•
•
•
•

Did the student use a variety of organisation settings in the lesson? How well did
he/she manage the practical transitions from one setting to another during the lesson?
Did the student use an initial ‘settling’ / ‘transition’ strategy for the lesson such as ‘A
Mindful Moment’ or a ‘round’?
Did the student use a variety of organisation settings in the lesson?
Was the topic explicitly stated during the introduction phase of the lesson?
Was the stimulus for the lesson relevant and how well did it capture the children’s
interest?
How well did the student establish prior knowledge / prior learning of the topic? Did
he/she use a structured approach such as KWL?
Were the children engaged and interested?
Did the student give clear, concise, age-appropriate instructions?
Did the children listen well, follow instructions, interact and co-operate with each other at
relevant times?
Were Active/ Participative methodologies and strategies used? At least 2 from the
Exemplar column above should be used in each lesson. Students who make obvious
efforts to practice some of the lesser used strategies and exercises from Exemplar 1-26
over the course of the SP should be commended.
Were the methodologies and strategies appropriate for achieving the lesson objectives?
Were the activities age and skill appropriate?
Did the student explicitly plan for, use and teach ‘specific vocabulary and language’
relevant to the topic?
What type of questioning was used? If pair or small group discussions took place were
discussion prompts /questions given? Were group roles assigned? Was a recording
template distributed to help group stay on task?
Quality, relevance, creativity and imagination of resources used? Enough for each
group? How organised was the student in terms of distribution and collection of
resources / games?
How did the lesson progress? Pace and flow? Did it contain new learning?
(Knowledge/concepts skills/attitudes)?
Was the content related to ‘real life’?
Did the conclusion consolidate the main points of the lesson?
Did the student demonstrate any ‘natural’ integration with another subject during the
lesson / during the 3+ lessons over the SP period?

148

Guidelines for the supervision of Religious Education
RE Programmes
• In Catholic Schools, the new ‘Religious Education Curriculum for Pre-School and
Primary’ has been launched. It has been accompanied by a new RE programme called
‘Grow in Love’, which will be in all classes by September 2018, replacing the current
‘Alive-O’ Programme, which students in senior classes will continue to teach until 2018.
• In Church of Ireland, Methodist and Presbyterian Schools, students will continue to use
the ‘Follow Me’ Programme, which has been adapted from Alive-O for those schools.
• In Educate Together Schools, students will use the ‘Learn Together’ Core Ethical
Curriculum.
• In Community National Schools, students will use the ‘Goodness Me, Goodness You’
Programme.
Note: Where students have been asked by their class teacher to draw up lessons around
themes other than those in the set curriculum or programme, they should exhibit a very clear
structure in what they are teaching and they should be planned imaginatively and creatively.
Aims and Objectives
• An Alive-O or Goodness Me, Goodness You lesson is governed by an overall aim,
which is described by means of the questions ‘What am I trying to do?’ and ‘Why?’
• Grow in Love, Follow Me or Learn Together lessons should be planned with objectives
from the Grow in Love or Follow Me Programme or the Learn Together Curriculum.
These objectives will often be from domains other than the cognitive domain and indeed
from taxonomies other than Bloom’s Taxonomy.
Resources
• Students are encouraged to bring their own creativity and imagination to the planning
process, particularly in terms of enriching and resourcing lessons in order to enhance
pupil activity and engagement.
Duration of Lessons
• In Junior Classes, religious education is normally taught each day for up to thirty
minutes.
• In Senior Classes, students are encouraged to teach lessons on Tuesday, Wednesday
and Thursday of forty minutes duration, depending on class teacher or school placement
requirements. Students are also encouraged to facilitate a welcoming ritual on a
Monday morning and a blessing ritual on a Friday afternoon. These 10-15 minute rituals
do not require a lesson plan, but can be observed in the same manner as a lesson
transition.
Classroom Organisation
• Students are encouraged to make use of the circle formation for the teaching of
Religious Education and particularly for prayer-time/ contemplation, which should form
an integral part of each Religious Education lesson. Students generally light a candle at
this time.
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Lesson Content:

RE
REQUIRES
CDS
• C is for CONTEMPLATIVE SPACE.
This may be prayer time or silence, mindfulness or meditation. The lesson may begin with
this element or end with it, or sometimes both. It may also include music or song or ritual.
• D is for DEPTH.
This may involve conversation or wondering or searching for depth of meaning in creative
ways. RE affords students the opportunity to engage children in deep conversations about
things that matter, often arising from the story or other subject matter.
• S is for SYMBOLIC SPACE.
This may involve story or poem or some form of meaning-filled subject matter, such as a
video piece, photograph, illustration, symbol, music or song, work of art or children’s activity.

*The Religious Education Lesson should endeavour to incorporate all three spaces. In
your supervision of a religious education lesson, supervisors should take account of
how these spaces have been planned for and then facilitated in the lesson.
Note: Recognising that the expert RE teacher is not only gift but the work of years of
practice, students should be commended for all that they do and all that they risk, in
attempting to engage children in lessons incorporating these three spaces.
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Using ICT to enhance Teaching and Learning
Main Messages
• ICT should be used to support lesson planning and teaching and learning in the
classroom
• Safe and appropriate use of all digital tools within school/MIE guidelines is essential
• Creative, varied use of ICTs is encouraged for teaching/learning, where appropriate
• Students may experience various ICT contexts and should plan/ prepare accordingly
Planning and Preparation for ICT usage – General Guidelines
(may vary depending on class/school context/s)
• A huge range of projectors, laptops, tablets, IWBs and related software exists today.
• On observation days students should gather as much information as possible so that
they can effectively plan lessons (e.g. establish if the equipment works, if it is linked to
the internet, how reliable it is, what IWB software for writing/lesson planning is used by
the class teacher e.g. Active Inspire, Smartboard, can they bring their own machine in
and connect to the school’s network etc.)
• Students have access to Active Inspire and Smartboard software in MIE and can plan
and prepare lessons accordingly. If the school uses other software that students have
no access to e.g. EasiTeach, a wide range of alternative uses is still possible (see
contexts below)
• In planning and preparing lessons students are encouraged to be mindful of the main
messages above.
• Time on school placement should also be used to observe and experience how the
class teacher and children engage with digital tools e.g. through project work such as
eTwinning, Comenius, Scratch for coding etc. that may run over the course of the
school year.
• If absolutely no ICT is available to the student teacher in the classroom, lessons can
still be supported using materials and resources downloaded from the internet.
• As internet and technology in schools can be very unpredictable, students are strongly
encouraged to have a ‘Plan B’ in place and to always back up their lesson plans and
activities/resources
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ICT Teaching and Learning Contexts
1.
Data Projector and/or Interactive Whiteboard connected to a Class
PC/Laptop
Data Projector & PC/Laptop Only
•
•

•

•

Teaching and learning can be supported in many dynamic and creative ways by
including a variety of digital tools and resources in lessons.
As the emphasis is always on the teaching and learning, students are reminded that
these tools should be balanced with other classroom tools and ideally should be very
visual and engaging for the children.
Possible tools include: digital images / posters /newspaper clips; audio / songs /
poems / podcasts; video / YouTube clips / animations; Prezi / communication tools;
educational websites, Web 2.0 tools e.g. Google Earth; school software etc.
A wide range of ideas and approaches around using these resources has been
covered in B.Ed. 2 Creative Technologies/ PME 2 Creative Technologies module.

Interactive Whiteboard & PC/Laptop
• In addition to all of the above, specific IWB software can make lessons more
interactive at the board, using the multimedia/interactive elements of the IWB
software.
2.
•
•

•

•
•

3.
•
•

•

4.
•

Access to Computer Room/ Laptop Trolley/ Mobile Devices / Laptop Hub
Access to additional ICT tools gives student teachers even greater opportunities to
really engage a bigger number of children in pairs/groups, using ICTs.
Regardless of the room / space in which these tools are used, the same guidelines
apply: the emphasis should be on teaching and learning and the devices are tools to
support that process.
In addition to the examples of tools given above, additional devices here could be
used to engage children in activities at various stages of a lesson to re-enforce
learning or check for understanding; enable children to create content; collaboration;
critical reflection; problem-solving; project work etc.
This context is particularly useful for engaging children with special educational needs
A wide range of approaches to using these resources has been covered in B.Ed. 2
Creative Technologies/ PME 2 Creative Technologies module.
One Classroom Computer; no digital display
Similar to context # 2, only with 2 children max using the computer at any given time.
In addition to other ‘stations’, the computer could be used as one ‘station’ in a range of
activities or as a hub with assigned tasks that support learning in a meaningful way for
e.g. early finishers.
The importance of monitoring activities at this time is strongly emphasised.
No Digital Technology in the Classroom / School
Students are encouraged to be creative in using the internet to source and design
engaging lessons that do not require ICT usage during school time.
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Guidelines for the supervision of the Aistear Play Hour
It is compulsory to include a play sequence as part of your daily teaching in junior
and senior infant classes.
The Play Sequence may be conducted at any time during the school day.
Bear in mind that the successful operation of the play sequence requires multi-tasking and
might be quite challenging for a student teacher.
The Play Sequence Chart
A play sequence chart should be on display in the classroom and the student should refer to
it at some point during the session, perhaps at the beginning to reinforce organisational
matters or may-be at the end to prepare the class for the following day’s activities.
Play Sequence Lesson Plan and Skills/Dispositions Checklist
There should be a play sequence lesson plan and a skills/dispositions checklist in the
student’s folder.
The lesson plan and check list remains the same for the week. The student simply needs to
move the lesson plan and checklist into the ‘today’s lessons’ section of his/her folder every
day.
The lesson plan may change in week two or it may remain the same depending on the
children’s needs.
The Skills/Dispositions Checklist will be able to accommodate several observations. It will
suffice to make one observation of the children per week. By the end of the three week
placement, the student will have assessed the children in three areas of their play and
marked this on their Skills/Dispositions Checklist.
Is the Play Sequence compulsory for all junior classes?
It is compulsory to use a play sequence in Junior and Senior infants. A play sequence for
first and second class is optional. The student teacher should adjust the activities to suit the
needs of children of that age. For example, seven year olds are quite interested in playing
games with rules such as ‘draughts’.
Activities that one might expect to see on an infant play sequence are as follows:
• Socio-dramatic Play
• Sand Play
• Water Play
• Construction Play
• Library
• Play Dough
• Junk Art
• Small world play
The play sequence should roughly operate as follows:
• Tables colour-coded
• Group leaders appointed
• Children plan their various activities
• The play lesson plan should detail which groups the student teacher is planning to
work with on that particular day
• Teacher uses Skills/Dispositions Checklist with a particular group as stated in the
lesson plan.
• Tidy up
• Feedback
• Move on the cards for next day’s play sequence.
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The School Placement Supervisor should look at the following areas in assessing a
student’s management of play:
• Classroom management & organisation
• The student’s ability to monitor the whole class
• The quality of interactions generally between student and the children
• The quality of work with target group
• Tidy up
• Feedback from children and preparation for next day.

154

Guidelines for the supervision of Early Childhood Education

•

•
•
•

•
•
•
•
•
•

•
•

Include some aspect of PLAY in your daily teaching.
Epistemic (Exploratory play and construction play),
Ludic play (fantasy play) and games with rules (card games, snakes and ladders
etc.)
Remember the importance of oral language development and provide opportunities for
the children to talk in all your lessons. Pair work can work well with young children
especially if they are used to working like that.
You should not be afraid of a talking, working environment – peer interaction helps
learning. Of course there are times when silence is appropriate too.
Repetition is vital. Children in infant classes need the opportunity to regularly revisit
work done.
If you teach a poem, for example, revise it every day, giving children the opportunity to
recall, recite/retell. You do not need to write a lesson plan to ‘practise’ a poem that you
revisit during a transitional time in the day.
Negotiate with your classroom teacher to organise a designated space in the classroom,
e.g. a maths area, a science area, a play area.
Use plenty of visual aids/resources, particularly three dimensional resources.
Posters should be attractive, clear, legible and uncluttered.
Remember that it is vital for young children to be active – movement should be
incorporated where possible into lessons.
It is important that young children get the opportunity to work with concrete materials in
all subject areas.
Be aware when planning your lessons that the nature of lessons in junior classes in
particular is that they are cross-curricular, e.g. an oral language lesson could potentially
also be a Maths lesson, an Art lesson might incorporate SESE, Gaeilge could
encompass P.E.
Remember you have a duty of CARE as well as your role as educator. Do not
underestimate the importance of this. Children can only learn in an environment where
they feel secure and loved.
CHILDREN LEARN BEST WHEN THEY ARE ENJOYING THEMSELVES – HAVE FUN
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Guidelines for the supervision of students in classes where there
are EAL learners
(Children who are learning English as an additional language)
B.Ed. 2 students receive a series of lectures on teaching English as an additional language
in the Michaelmas term of Second Year, as part of the Language Studies module. PME1
students have approximately four lectures on EAL in the Hilary term. Lectures cover some of
the basic theory about additional language learning; recommended approaches particularly
in the early stages; strategies for developing oral language and basic literacy; and video
clips with examples of good practice in extending children’s academic language.
Students’ attention is drawn to the following areas:
1. The ‘silent phase’
Children from linguistic minorities need to develop an internal sense of how English works
before they can begin to speak the language. This leads to an ‘inner rehearsal’ phase in
which the children are listening and absorbing the workings of English, and most often, this
phase is non-communicative, meaning that the child is silent. The silent phase can last from
a number of weeks up to one year of the child’s arrival in the country. During this phase it
is important that the child does not feel under pressure to speak, but that he or she is fully
included in the class and in all lessons.
2. Teaching approaches during the initial stages
• The use of key visuals is a critical means of scaffolding for an EAL learner in the early
stages: visual timetables, labelled diagrams, graphic organisers, labelled pictures,
picture dictionaries and so on
• Using gestures and visual cues when giving instructions so that child understands as
much as possible
• Allowing children to work in their home language when appropriate: e.g. labelling
diagrams in their first language, carrying out an experiment with another child of the
same language community
• Have a plentiful supply of photographs, manipulatives, dual language books (if
possible)
• Source or create teaching materials, including rhymes and stories written in English
and/or the home languages, from the children’s countries of origin
• Ensure that material is appropriately cognitively challenging – remember that while
the child is new to English and may need scaffolding with language, they may have
strong cognitive abilities and need to be challenged academically
3.
Moving on from the initial stages
When the child moves out of the non-verbal period and begins to express him or herself in
English, you will notice a very rapid acquisition of language. However, while the child will
acquire conversational and social language very quickly, developing academic language
proficiency takes longer (5-7 years in some cases). It is important that conversational
fluency is not mistaken for academic proficiency – i.e. ability with the more formal register of
school. This is a longer-term process and requires targeted teaching in school.
4.
Teaching approaches to support a child’s development of academic language
proficiency
Discrete language skills are part of the building blocks between conversational language
and academic language proficiency.
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Discrete language skills consist of: knowledge of the alphabet, phonological awareness,
knowledge of grammatical conventions including punctuation, spelling, figurative language
and so on.
Oral language development forms another essential bridge between conversational
language and academic language.
Practical strategies: children working with a ‘talk partner’ (mixed-ability pairings); barrier
games; role play; ‘presentation’ talk – at assemblies etc.
Structured vocabulary instruction can assist the development of children’s comprehension
skills;
For more advanced learners, group and paired work in which children are encouraged to
question, analyse, critically explore, hypothesise, draw conclusions and so on;
Supporting the use of the home language is an important part of working towards the
development of academic language proficiency. Children who have literacy skills in the
home language will be able to transfer some of these skills to learning an additional
language.
(Research has shown that the more a child’s home language is recognised and valued in
school, the faster he or she will learn English.)
Practical strategies: allowing child to write some of their work in their own language;
allowing children of the same language community to converse in that language; having
some classroom items labelled in the home languages; providing dual or multilingual books
wherever possible.
Some practices to be avoided:
• Exhorting a child in the ‘silent phase’ to speak in class
• All instructions given verbally with no visual cues
• Giving children work that is not sufficiently challenging – e.g. simple worksheets involving
colouring-in
• Children of same language groups working together for the entire day
Terminology in students’ notes:
The term ‘EAL’ recognises that many children already speak more than one language, so
English may not be their second language. The term EAL acknowledges that many children
are adding English to their repertoire of languages.
The following terms are sometimes heard in relation to children from other nationalities:
• Newcomer children
• International children
• Non-nationals
• Foreign nationals
‘Newcomer’ and ‘international’ do not acknowledge that a child may be living in Ireland for
some time and may have been born here. ‘Non-national and ‘foreign national’ are pejorative
and exclusionary terms.
At lectures, students are recommended to use any of the following:
• Children from ethnic and linguistic minorities
• Children from minority ethnic groups
• Immigrant children
• EAL learners
Further reading:
If you are interested in learning more about EAL, there is a PDF booklet on the MIE website
that may be helpful:
https://www.mie.ie/en/Research/Minority_language_students_and_the_curriculum_closing_t
he_achievement_gap/
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