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Welcome from Organising Committee 
 

 

The Organising Committee of the Association of Teacher Education in Europe (ATEE) 
welcomes you to Dublin, Ireland for the ATEE Spring 2022 Conference. We wish you a most 
enjoyable, inspirational and educational time with us. 
 
 
The members of the Organising Committee are: 
 
Mary Dunne   (Department of Education) 
 
Ciarán Fogarty  (Marino Institute of Education) 
 
Lorraine Harbison  (Dublin City University, Chair of RDC Science and Mathematics 

Education) 
 
Luciana Lolich   (Marino Institute of Education) 
 
Julie Lynch   (Department of Education) 
 
Rory McDaid   (Marino Institute of Education) 
 
Deirdre Murphy (Marino Institute of Education, Chair of RDC Special Educational 

Needs) 
 
Prof. Teresa O’Doherty (President, Marino Institute of Education) 
 
Prof. Carmel O’Sullivan  (Head of School of Education, Trinity College Dublin) 
 
Felicity Scriver   (Marino Institute of Education, Secretary) 
 
Seán Delaney    (Marino Institute of Education, Chair) 
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Keynote Speakers & Abstracts 
 

 

Dr. Thomas Walsh, Senior Lecturer, Deputy Head of Department, School of Education 
Dr Thomas Walsh is a senior lecturer and Deputy Head of Department in the Department of 
Education at Maynooth University. Tom joined the Department in 2014 having previously 
worked as a primary school teacher, an education researcher and a primary school inspector 
at the Department of Education and Skills. He has written a range of chapters and articles in 
these areas and is involved in a number of research projects (e.g., a SCoTENS project on 
constructions of childhood and a Teaching Council project on team teaching). His 
book, Primary Education in Ireland 1897-1990: Curriculum and Context, was published by 
Peter Lang International Academic Publishers in 2012.   More about Tom here. 
 

Teacher Education in Ireland: Chequered Past, Contested Present, Creative Possibilities 
A strong relationship between the quality of teaching and the quality of learning has long 
been recognised, making teacher quality a perennial issue both in Ireland and internationally. 
Given the many purposes, foci and functions of the education system in Ireland in both the 
colonial era (up to 1922) and since, teacher selection, training/education, recruitment and 
management have been topical and contested issues. As well as placing an emphasis on 
teachers’ pedagogical competencies, there has been a concomitant focus on their personal 
character and identity historically. These discourses, and the resulting vision of the teacher, 
continue to be both influenced by and resistant to international trends and developments. All 
of this has placed an ongoing spotlight on teacher education and teacher educator policy and 
practice. 
  
This keynote address traces key trends in the historical evolution of teacher education policy 
and practice in the Irish context over the past two centuries. While the focus will be on 
primary teacher education policy, the analysis will be infused by lines of convergence and 
divergence from early childhood education, post-primary education and further education. 
The analysis is framed within the wider socio-political context of teacher education policy, 

https://www.maynoothuniversity.ie/people/thomas-walsh
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exploring the various supranational and macro influences that have impacted on teacher 
education policy in Ireland. A particular emphasis will be placed on the multiplicity of 
developments in the past decade, most notably the embedding of a continuum of teacher 
education and the professional accreditation of teacher education programmes. A number of 
themes and issues permeate the address, including teacher identity and teacher diversity, as 
well as tensions between discourses of the trusted and agentic teacher educator and 
increasing regimes of regulation and accountability. The keynote concludes with some 
signposts as to the future directions of teacher education policy in Ireland in a post-Covid 
context given the past and current trajectories. 
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Dr. Suzanne Wilson Neag Endowed Professor of Teacher Education 

Dr. Suzanne M. Wilson is a Neag Endowed Professor of Teacher Education at the University of 
Connecticut where she currently serves as Professor in the Department of Curriculum and 
Instruction. Wilson also served as the first director of the Teacher Assessment Project (PI, Lee 
Shulman), which developed prototype assessments for the National Board for Professional 
Teaching Standards.  

Democracy and Teacher Education Under Siege 
A confluence of forces—a pandemic, disruptive and (at times) toxic politics, and heightened 
urgency concerning racism, inequality, and inhumanity—shape our lives worldwide. Some 
scholars have argued that democracy is currently under siege. Many in teacher education 
would argue the same of teacher preparation. How do we, as individual teacher educators 
and as a community, understand our role in this time?  How do we prepare teachers to 
participate in democratic dialogue that embraces difference and the difficult conversations 
those differences involve? How do we participate in that same dialogue with empathy, 
integrity, and understanding? What core challenges do we face? 
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Neil Selwyn  Professor, School of Education Culture and Society, Faculty of Education 

Neil's research focuses on the place of digital media in everyday life, and the sociology of 
technology (non) use in educational settings. He's written on issues including digital exclusion, 
education technology policymaking and the student experience of technology-based learning. 
Neil is a member of Education Futures, an innovative 'think tank' that undertakes cutting edge 
translational research, conducts roundtables, forums and other events for educators and 
policy makers, and regularly publishes ‘thought leadership’ pieces in current and future 
priority areas of educational practice.  More about Neil here.  

Blog: Neil Selwyn is a distinguished professor in the Faculty of Education, Monash University 
(Melbourne). Recent books include: ‘Education and technology: key issues and debates’ 
(Bloomsbury, 2022) and ‘Should robots replace teachers?’ (Polity, 2019). 
Twitter:  @neil_selwyn 

Education in uncertain times…the benefits of foresight and hindsight 

As ATEE members will be well aware, teacher education and teaching currently face 
heightened levels of uncertainty and disruption. Yet, as our conference theme implies, this is 
not the first (nor the last) time that education seems in a state of flux and impending crisis. In 
this presentation, Neil Selwyn considers how the conference might engage with ideas of 
‘foresight and hindsight’ in ways that can help make sense of where we might like education 
to be progressing next. 

 In particular, Neil takes some of the key questions being addressed at the conference, and 
considers what can be learnt both from the history of education and the emerging area of 
'futures studies'. For example, with the benefit of hindsight what does it mean to anticipate 
the end of the professionally-trained expert teacher? Alternately, with the benefit of 
foresight, what does it mean to anticipate inclusive and equitable quality education for all? 

 These examples demonstrate the benefits of reframing our current educational concerns 
through the lenses of foresight and hindsight – offering a sense of clarity, criticality and 
collective consciousness that can otherwise easily be lost amidst the minutiae of our day-to-
day work. These examples also highlight the need for education communities to be more 

https://lens.monash.edu/@neil-selwyn
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proactive in telling their own histories, as well as becoming more engaged in beginning to 
collectively and critically anticipate their possible futures. 

The presentation concludes with a call to develop spaces within teacher education and 
educational studies where we can continue looking to the past and to the future in order to 
make the best of our present situation. 
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Programme 
 

Wednesday, 25 May 2022 

16:00 – 18:00 Registration 
 
Venue: Nagle Rice Lobby 
 
Optional visit to Casino in Marino (Meet in Courtyard 5 pm) 

18:00 – 18:30 Welcome 
Traditional music and dancing 
 
Venue: Sports Hall 

18:30 – 19:30 Keynote address 1 
Dr. Thomas Walsh, Maynooth University  
“Teacher Education in Ireland: Chequered Past, Contested 
Present, Creative Possibilities” 
 
Venue: Sports Hall  

19:30 – 20:30 Reception  
 
Venue: Sports Hall 

Thursday, 26 May 2022 

08:30 – 09:00 Registration 
 
Venue: Nagle-Rice Lobby 
(Will continue throughout the day) 

09:00– 10:00 Opening Ceremony  
 
Venue: Sports Hall 
 
09:00 Welcome from ATEE President,  
Prof. Davide Parmigiani 
 
09:10 School Music Group 
 
09:30 Address from Secretary General, Department of 
Education, Bernie McNally 
 
09:50 Welcome from President of Marino Institute of 
Education, Prof. Teresa O’Doherty 

10:00 – 11:00 Keynote address 2   

Professor Suzanne Wilson, University of Connecticut 
“Democracy an Teacher Education Under Siege” 
 

Venue: Sports Hall (Delivered remotely) 



11  

11:00 – 11:30 Break – tea/coffee/jugs of water & pastry or fruit  
 
Venue: Sports Hall 

11:30 – 13:00 Parallel Sessions 1 
 
(Various Rooms – see below) 

13:00 – 14:00 Lunch  
 
Venue: Blasta 

14:00 – 15:30 Parallel Sessions 2 
 
(Various rooms – see below) 

15:30 – 16:00 Break 

Venue: Sports Hall 

16:00 – 17:30 ATEE General Assembly 

17:45 Bus departs Marino Institute of Education to Trinity College 
Dublin for Book of Kells and Conference Dinner 

18:55 – 19:55 Private visit to Old Library and Book of Kells 

19:55 – 23:00 Conference Dinner 
 
Venue: Dining Hall, Trinity College Dublin 

Friday, 27 May 2022 

09:00 – 09:30 Registration 
 
Venue: Nagle Rice Lobby 

09:30 – 10:30 Keynote address 3 (Sports Hall, Landscape, theatre style) 
 
Professor Neil Selwyn, Monash University (Melbourne) 
“Education in uncertain times...the benefits of foresight 
and hindsight.” 
 
Venue: Sports Hall (Delivered remotely) 
 

10:30 – 11:00 Break  
 
Venue: Sports Hall 

11:00 – 12:30 Parallel Sessions 3 
 
(Various Rooms – see below) 

12:30 – 13:30 Lunch  
 
Venue: Blasta 

13:30 – 15:00  Parallel Sessions 4  
 
(Various Rooms – see below) 

15:00 – 15:30 Break  
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Venue: Sports Hall 

15:30 – 16:00 Closing session and farewells  
 
Venue: Sports Hall 

16:00 – 20:00 Tour of North Dublin 
(Highlights: Howth and Malahide Castle) 
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Schedule for Parallel Sessions & Symposia 
 
Session 1: Thursday, 11:30 – 13:00 

 Session 
1A 

Session 1B Session 
1C 

Session 
1D 

Session 
1E 

Session 1F Session 
1G 

Room Room 4 SEB 1  SEB 2 Maple 
Room 

Walnut 
Room 

Arbutus 
Room 

Room 3 

Chair Deirdre 
Murphy 

Lorraine 
Harbison 

Luciana 
Lolich 

Gene 
Mehigan 

Rory 
McDaid 

Andrea Uí 
Chianáin 

Clara 
Fiorentini 

 
 
Session 2: Thursday, 14:00 – 15:30 

 Workshop 
2A 

Workshop 
2B 

Symposium 
2C 

Workshop 
2D 

Workshop 
2E 

Symposium 2F 

Room SEB 1 SEB 2 Room 4 Walnut 
Room 

Arbutus 
Room 

Room 3 

Chair   Lorraine 
Harbison 

  Luciana Lolich 

 
Session 3: Friday, 11:00 – 12:30 

 Session 
3A 

Session 3B Session 3C Session 3D Session 3E Session 3F 

Room Lecture 
Theatre 

SEB 1 SEB 2 Maple 
Room 

Walnut 
Room 

Room 3 

Chair Luciana 
Lolich 

Lorraine 
Harbison 

Rory 
McDaid 

Gene 
Mehigan 

Seán 
Delaney 

Mira Dobutowitsch 

 
Session 4: Friday, 13:30 – 15:00 

 Session 
4A 

Session 
4B 

Session 
4C 

Session 
4D 

Session 
4E 

Session 4F Session 
4G 

Room Lecture 
Theatre 

SEB 1 SEB 2 Maple 
Room 

Arbutus 
Room 

Walnut Room Room 3 

Chair Lorraine 
Harbison 

Rory 
McDaid 

Aiveen 
Mullally 

Luciana 
Lolich 

Deirdre 
Murphy 

Mira 
Dobutowitsch 

Seán 
Delaney 
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Abstracts for Parallel Sessions and Symposia 
 
Organised alphabetically by first author’s surname 
 

Author Title Session Day Time 

Adams, Paul; 
Kennedy, 
Aileen.  

Measuring Quality in Initial Teacher 
Education in Scotland: Reflecting on 
opportunities and challenges 

1D Thursday, 
26 May 

11:30 – 
13:00 

 
From January 2017, the Scottish Government funded a 6-year project (Measuring Quality in 
Initial Teacher Education (MQuITE)). The project is a collaboration between investigators from 
all eleven Scottish HEIs offering ITE. An initial literature review (Rauschenberger, Adams, & 
Kennedy, 2017) proposed a working framework (cf. Feuer, Floden, Chudowsky, & Ahn, 2013). 
The project surveyed school-based and HEI-based ITE tutors (see Adams, Carver, & Beck, 
forthcoming; Kennedy, 2019) alongside surveys of 2018 and 2019 ITE graduates. These 
cohorts were surveyed annually on how prepared them for a teaching career. This 
presentation reflects on research processes, successes/missed opportunities, and then 
proposes further ITE research/policy developments. It highlights tensions in identifying ITE 
‘quality’ and how policy learning is affected by local context. Finally, we note how MQuITE 
might contribute to discussions on the future for ITE.  
 
Adams, P., Carver, M., & Beck, A. (n.d.). Partnership through placement: Scottish HEI-tutors 
views on collaboration with schools through the Initial Teacher Education placement 
experience. Journal of Education for Teaching.  
Adams, P., & McLennan, C. (2021). Towards initial teacher education quality: Epistemological 
considerations. Educational Philosophy and Theory, 53(6), 644–654. 
https://doi.org/10.1080/00131857.2020.1807324  
Feuer, M. J., Floden, R. E., Chudowsky, N., & Ahn, J. (2013). Evaluation of Teacher Preparation 
Programs: Purposes, Methods, and Policy Options. Washington DC: National Academy of 
Education.  
Kennedy, A. (2019). Exploring The Perspectives Of School-Based Teacher Educators In 
University-Led ITE. In European Conference on Educational Research. Hamburg.  
Kennedy, A., Beck, A., & Shanks, R. (2021). Developing a context-appropriate framework for 
measuring quality in initial teacher education. Scottish Educational Review, 53(1), 3–25.  
Rauschenberger, E., Adams, P., & Kennedy, A. (2017). Measuring Quality in Initial Teacher 
Education A Literature Review for Scotland’s MQuITE Study, 1–87. Retrieved from 
http://www.scde.ac.uk/wp-content/uploads/2017/10/MQuITE-Lit-Review-FINAL-Oct-2017.pdf   
 
 
 
  

https://doi.org/10.1080/00131857.2020.1807324
http://www.scde.ac.uk/wp-content/uploads/2017/10/MQuITE-Lit-Review-FINAL-Oct-2017.pdf
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Author Title Session Day Time 

Burns, Gareth; 
O’Neill, Jerry.  

The Emerging Story of Turn to 
Teaching: Diversifying Pathways into, 
through and Beyond Initial Teacher 
Education 
 

2C Thursday, 
26 May 

14:00 – 
15:30 

 
 
This paper offers a reflexive narrative on the diverse outcomes, issues and aspirations 
emerging from the on-going evaluation of Maynooth University’s Turn to Teaching. At the 
heart of the work is the Level 6, Think About Teaching Foundation Certificate, which aims to 
provides a critically reflexive space for a diverse student group to contemplate, identify and 
embark on meaningful pathways towards careers as teachers in a range of educational 
sectors. The findings that emerge in this paper are drawn from a mixed-method approach to 
evaluation and project management which attends to tracking quantitative data and the more 
qualitative, reflexive and participatory methods which are negotiated with the projects’ 
participants, staff and wider community as the project develops and matures. The most visible 
signs of project efficacy is reflected in emerging recruitment and progression data as student 
participants move into, through and beyond initial teacher education (ITE) across a range of 
educational sectors. The pivotal role the critically reflexive pedagogy and curriculum of the 
Foundation Cert has played in preparing and supporting students’ journeys into teaching 
emerges strongly from the qualitative findings. Its transformative impact is embodied in the 
shift in perspective and identity for many of the student participants who have started to 
articulate a confidence and sense of belonging as emerging educators in a professional field 
which has often seen them, if they were seen at all, as ‘other’. The paper also identifies areas 
of project activity where we see persistent issues and challenges related to widening 
participation in teacher education. In particular, access issues and bottlenecks to primary ITE 
which continue to persist for those with limited, fractured or interrupted relationships and 
engagement with the Irish language are identified. Congruent with current and emerging 
policy and legislative contexts, the role cross sectoral partnerships with community and 
Further Education settings can play in the development of diverse and responsive pathways 
into ITE are foregrounded and considered. 
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Author Title Session Day Time 

Cahill, Kevin; Hall, 
Kathy; Hick, Peter; 
Mintz, Joseph; 
Solomon, Yvette;  
Matziari, 
Aikaterini; Ó 
Murchú, Finn; 
Curtin, Caitríona 
 

Developing critical ‘legitimate 
peripheral participation’ in Initial 
Teacher Education for Inclusion: A 
teacher educator perspective from 
Ireland 

1A Thursday, 
26 May 

11:30 – 
13:00 

 
Research topic/aim  
This paper presents the concept of critical ‘legitimate peripheral participation’ (CLPP) as a 
reflective tool to be used in initial teacher education to help beginning teachers in their 
burgeoning understandings of inclusive practice. The concept was developed through the 
Initial Teacher Education for Inclusion (ITE4I) project funded by the National Council for 
Special Education (NCSE) in Ireland.  
 
Theoretical Framework  
The CLPP concept uses Lave and Wenger’s (1991) seminal work on ‘legitimate peripheral 
participation’ and situated learning’. The critical aspect to CLPP has been developed to 
consider the reflective awareness and agentic possibilities of student teachers as they 
continue their professional learning in school contexts. The concept encourages a reflective 
social justice perspective upon school life as the beginning teacher negotiates tensions in 
school-university partnerships, relationships with cooperating teachers, and new educational 
experiences.  
 
Methodological Design  
The research generated a diverse dataset in order to interrogate the development of inclusive 
education at primary and post-primary level, following the expansion of teacher education 
programmes in Ireland. Data were generated through documentary analysis (n= 30 ITE 
programme documents), ITE staff interviews (n=11), student survey (n= 430), a teacher 
educator survey (n=21), student interviews (n=47), principal interviews (n=21), a NQT year 
one survey (n=122), NQT year one interviews (n=20), NQT year two survey (n=38) and NQT 
year two interviews (n=23). The data drawn upon in this paper are those generated through 
the ITE staff interviews representing the five case study sites, a programme leader survey 
representing data from 13 institutions across Ireland, and documentary analysis drawn from 
the case study sites.  
 
Expected Conclusions/Findings  
Findings related to the following will be discussed:  
• Tensions in relation to attitudes towards inclusion evident in some school-university 
partnerships  
• Developing critical reflective practice on placement experiences to enhance the inclusive 
practices of beginning teachers  
• The co-operating teacher as agent 
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Author Title Session Day Time 

Capon, Laura; Ó 
Ceallaigh, T.J. 

Teacher Leadership Preparation and 
Development in Times of Change: 
Opportunities and Implications for 
Teacher Educators 
 

4B Friday, 
27 May 

13:30 – 
15:00 

 
 
The Covid-19 pandemic has caused significant uncertainty and complexities for school leaders 
and teacher educators. Undoubtedly, it has raised opportunities for reflection of leadership 
practices within schools and challenges school leaders and teacher educators to develop a 
plan of action to strengthen leadership practices by leading innovatively and responsively in 
moving forward. With such evolution, the importance of teacher leadership and a shared 
leadership approach has come to the fore (Nihill & King 2019). Researchers, implementing a 
collection of methods, have found convincing evidence of the positive effects of teacher 
leadership on student outcomes (York-Barr & Duke, 2004; Allen,2016; Wenner and Campbell, 
2017; Nguyen et al 2020). In light of this, it is essential to explore what exclusive strengths and 
opportunities such leadership provides. Additionally, it highlights the need for teacher 
educators to enable and empower student teachers to become teacher leaders of the future 
(Burns 2018). Teacher leaders are not born, they develop through systematically designed 
preparation and development systems whereby they can engage in developmentally tailored 
professional learning opportunities (Harris & Jones 2020). Given this perspective, it is vital to 
create transformational collaborative teams of teacher leaders within our schools. This paper 
will review the literature to shed light on the following research question: How do primary 
teachers engage in leadership for learning practices? Firstly, a critical review of the literature 
base relevant to teacher leadership will be presented and findings synthesised to ascertain 
what is known from extant studies. What is yet to be known about teacher leadership 
preparation and development will also be delineated. Following on from this, research-
supported approaches aimed at generating the conditions for developing highly effective 
primary teacher leadership in specific content areas will be presented. In conclusion, 
implications of teacher education will be considered.  
 
Key words: teacher leadership, professional development, transformation, teacher education 
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Author Title Session Day Time 

Carver, M; 
Jones, Siân 

Predicting teacher attrition with 
longitudinal measures 
 

4F Friday, 
27 May 

13:30 – 
15:00 

 
Despite being a perennial concern, teacher retention has been found to rely on fairly crude 
estimates. Weldon (2018) discovered a trail of circular references to the commonly-held 
misconception that early career attrition is around 50% in most countries, while others have 
highlighted that headline figures - even if they were accurate - still obfuscate how shortages 
need to be understood in terms of curriculum or geographical areas (See, Gorard, & White, 
2004; Sprigade, 2015). Current measures also fail to account for teacher mobility or different 
career paths within the education profession (Carver, 2021; Sharp & Draper, 2000). Using 
survey data of student and early career teachers in Scotland from the Measuring Quality in 
Initial Teacher Education (MQuITE) project, we have identified four ways to predict attrition 
risk based on career intention, regret, and career expectations. We argue that this could 
mitigate many of the issues with current measures, improving our understanding of what 
teacher or teacher education characteristics correlate with attrition or retention. Finding 
survey measures of attrition risk also has the potential to make attrition more researchable 
since research participants who leave teaching inevitably leave cohort studies too. Now in its 
sixth and final year, the MQuITE dataset is thought to be the largest longitudinal studies of ITE 
in Scotland. We therefore end the session with some attempts to model attrition risk using 
longitudinal measures, mitigate survey cohort attrition, and identify what attrition risk might 
tell us about teacher resilience in relation to ITE.   
 
Carver, M. (2021). Survey Methods to Identify Risk of Attrition: Measures of Career Intention 

and Regret. Education Sciences, 11(10), 617. doi:10.3390/educsci11100617 
See, B. H., Gorard, S., & White, P. (2004). Teacher demand: crisis what crisis? Cambridge 

Journal of Education, 34(1), 103-123.  
Sharp, S., & Draper, J. (2000). Leaving the register: Scottish teachers lost to the profession, 

1997-98. Journal of In-Service Education, 26(2), 247-266. 
doi:10.1080/13674580000200120 

Sprigade, A. (2015). The Labour Market for Teachers in England: Teachers and Recruitment 
Difficulties in Schools. In D. Kuhlee, J. van Buer, & C. Winch (Eds.), (pp. 99-110). 
Wiesbaden: Springer Fachmedien Wiesbaden. 

Weldon, P. (2018). Early career teacher attrition in Australia: evidence, definition, 
classification and measurement. Australian Journal of Education, 62(1), 61-78. 
doi:10.1177/0004944117752478 
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Author Title Session Day Time 

Cavanaugh, 
Shane Suzanne 
 

Using Narrative Media to Increase 
Teachers’ Equity Consciousness 

4G Friday, 
27 May 

13:30 – 
15:00 

 
 
This research aims to investigate the efficacy of using narrative media, namely podcasts and 
video, to increase teachers’ awareness of educational inequities. The podcasts/videos were 
used to raise consciousness through stories of extreme inequity in the U.S. educational 
system. Two theoretical frameworks, Equity Consciousness and Counter-Narrative, both part 
of Critical Race Theory, guide this work. Critical Race Theory (Ladson-Billings & Tate, 1995) 
focuses on the need to understand and combat educational inequity. Counter-Narrative is one 
way to give “voice to previously silenced groups” (p. 273, Miller et al., 20200) and Equity 
Consciousness refers to one’s “awareness of the level of equity and inequity” (p. 12, McKenzie 
& Skrla, 2011). Qualitative methods will be employed to look for evidence of increased 
awareness of educational inequity, the first step towards Equity Consciousness, in 50 teachers 
enrolled in a masters level “current issues in education” course. Narrative media was used as 
course content along with a textbook and articles. The narrative media provided true stories 
of students, teachers, and parents experiencing extreme educational inequity. Data includes 
three assignments in which teachers wrote about their evolving thinking on educational 
issues. The data will be inductively and deductively coded. Early review of the data show 
evidence of a shift in teachers’ equity consciousness as a result of the narrative media. 
Hearing the personal stories influenced their thinking, much more so than the readings. For 
example, in reference to a podcast, “this was eye-opening, and even a little gut-wrenching, 
much of what I learned will stick with me and altered the way I view education and 
achievement gaps”. This proposal relates to the conference theme as it addresses teachers’ 
understandings of a basic problem in teaching practice – inequity; it is relevant to the strand 
since it focuses on using media in teacher education.  
 
Keywords: Equity Consciousness, Counter-Narrative, Media, Teacher Education, In-Service 
Teacher 
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Author Title Session Day Time 

Clotworthy, 
Elaine 

Supporting students with Autism 
Spectrum Disorders and Pathological 
Demand Avoidance in demonstrating 
social skills in the school environment 
 

4E Friday, 
27 May 

13:30 – 
15:00 

 
Autism (ASD) is a neurodevelopmental difference, and core differences of ASD include 
impaired communication and social interaction (Vernon et al., 2012). While there are many 
social skills interventions for this population, using a variety of methods including drama and 
theatre (Lerner & Levine, 2007; Corbett et al., 2014), very few explore generalising these 
social skills from the intervention space to the natural environment, which literature 
highlights as a challenge for young people with ASD. This paper will outline the findings from 
doctoral research which assessed the generalisability of social skills demonstrated by 
participants with ASD and Pathological Demand Avoidance (PDA) in O’Sullivan’s Social Drama 
(SD) model to natural environments. It will identify the factors that enhance and inhibit the 
demonstration of participants’ social skills in all environments. This study employed an 
ethnographic case study approach, with two case studies. The data collection tools used were 
document analysis, questionnaires, observation and interviews and these were designed 
around the operationalisation of generalisability for this study, which focused on time, setting, 
individuals present and responses/behaviours of participants. This paper will focus on findings 
from both case studies relating to levels of support needed in educational settings for 
demonstration of social skills, focusing on environments and teaching methodologies. Findings 
from both case studies show that social skills demonstrated in SD do not generalise to other 
environments, however, certain elements of the SD model generalised such as the use of 
imagination, fictional world and role to interact with peers without facilitation in multiple 
settings, which will be explored in this paper. Factors impacting the generalisability of social 
skills from the Social Drama Model such as of environments, teaching methodologies, levels of 
structure and formality will also be explored. 
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Author Title Session Day Time 

Darity, Kelsey; 
Horn, Colleen 

Moving to Induction: Programmatic 
Supports from an Initial Teacher 
Education Program 
 

1B Thursday, 
26 May 

11:30 – 
13:00 

 
The purpose of this paper is to develop a deeper understanding of the ways in which an urban 
teacher residency program continues to provide induction support to alumni as they begin 
their careers. This topic links in well with the ATEE 2022 conference theme, exploring the 
relationship between teacher education and practice, in this case how newly qualified 
teachers view induction support. We argue that the easing of the transition from resident to 
teacher of record has the potential to magnify the impact of residents’ induction experiences. 
To investigate this transition, we asked, ‘How are teaching residents supported throughout 
their teacher preparation?’ and ‘What kinds of support do they hope to receive as they begin 
their induction year?’ Study participants included the 2018-2019 cohort of nine teaching 
residents of this 18-month residency program. These residents sought certification in TESOL, 
Special Education, or Science content areas. This study draws from a larger set of data 
collected to capture the experiences of teaching residents, mentor teachers, and supervisors 
in an urban residency program. The full data set includes a variety of data collected on the 
program, including surveys, focus groups, individual interviews, and artefacts such as 
admissions materials and work completed by participants while in the program. Preliminary 
analysis of the data indicated that residents attribute a large amount of the support they 
receive throughout this teacher preparation program to mentors, most often their mentor 
teacher, though some residents did find mentors elsewhere. Whether a positive or negative 
experience, the resident’s relationship with their mentor teacher either provided them with 
the professional and emotional support of learning to teach or spurred them to find a mentor 
outside of the mentor teacher/teaching resident relationship. When this occurred, residents 
found other mentors; this outside support was often provided by the residency supervisor. 
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Dennehy, Linda A Qualitative study of the Primary 
Principal's experiences when leading 
mainstream primary schools with ASD 
classes attached in Ireland. 
 

1A Thursday, 
26 May 

11:30 – 
13:00 

 
Research Topic/Aim 
This PhD study aims to investigate current Primary School Principal practices when leading 
schools with autism special classes attached. 
 
Theoretical Framework 
The study uses the interview method to gather data through a hermeneutic 
phenomenological approach. 
 
Methods 
Interview: (i) Individual (ii) Focus Group 
 
Research Questions 
1. What are the experiences of current primary principals of leading schools with ASD classes 
in the context of their professional life history?  
2. What are the primary principals’ present lived experiences in leading schools with autism 
classes?  
3. What advice would current primary principals give to other principals who are leading or 
are about to lead schools with ASD classes?  
4. What is the principal’s own reflection and understanding of the meaning of their experience 
of leading schools with autism classes? 
 
Emerging Themes 

 Leadership Styles 

 Definitions of Inclusion 

 Tensions and Dilemmas 

 Professional Development 
 
Next Steps 
Focus Group 
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Dolan, Rose; 
O’Grady, Sarah. 
 

Ideological Turns - Changes to post-
primary ITE programmes in Ireland 

1F Thursday, 
26 May 

11:30 – 
13:00 

 

Initial Teacher Education (ITE) programmes have evolved over the last century in response to 
a number of factors, including national and international policies and a changing definition of 
the role of the teacher. While these factors have influenced the design and enactment of 
post-primary ITE programmes in Ireland, the development of the Irish state since 1922 (post-
independence) has also had a significant impact on how the role of teacher is understood.   

Post-primary teachers traditionally maintained a close association between the role of teacher 
and their curricular subject(s). But this understanding of the role of teacher as subject 
specialist is changing and evolving. The curriculum for post-primary ITE programmes, at 
national and institutional levels, is an evolving representation of how the role of the post-
primary teacher is understood within Ireland over the past century. 

Drawing on concepts from education policy sociology, this paper explores the evolution of 
post-primary ITE from 1921 to 2014 in order to identify changing understandings of what it is 
to be a teacher. Using a hybrid policy genealogy / archaeology approach, we explore how 
these policies change over time, why some items are on the policy agenda but not others, and 
the significance of those involved in making these decisions. 

This is a qualitative study that employs document analysis of available policy documents, 
curricula, regulations, Acts, and reports pertinent to post-primary ITE e.g. the Intermediate 
Education (Ireland) Acts (1878 - 1924) and associated policies, the Regulations for the Register 
of Intermediate School Teachers (1921 & 1987), the Green and White papers on Education 
(1992 & 1995), and the Teaching Council Criteria and Guidelines (2011). 

It is grounded in Cochran-Smith’s five turns in teacher education, which provides a theoretical 
perspective for the study and contributes to an understanding of ideological turns with post-
primary ITE in Ireland and beyond. 
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Elstad, Eyvind The tension between academic 
mission and professional mission in 
teacher education in the Nordic region 
 

4A Friday, 
27 May 

13:30 – 
15:00 

 
Teacher education programs in the Nordic region are structured in many different ways. 
However, all programs contain three basic components: student teachers learning of content 
knowledge, pedagogical knowledge (often differentiated in general and subject-specific 
didactics) and the students’ internships. The pedagogical subjects (or components) vary from 
country to country: they have different names, different focuses, and different sizes. The 
curricula’s objectives vary from 36 to 73. The pedagogical subject area is the most theoretical 
subject area in teacher education. The many theories are the key characteristics of the 
pedagogical modules. Frontal teaching is the pedagogical subject's pedagogical signature and 
methodological grammar (Harryson, 2018). Very often a tension arises between the academic 
mission and the professional mission in teacher education programs (Labaree, 2018). 
Harryson’s study shows that the campus teachers of ‘pedagogik’ declare the primary purpose 
is to promote the student teachers' maturation, vocabulary and understanding, and further 
promote the students' ability to view teaching and learning on nuanced ways and from 
different points of view. On the other hand, the student teachers’ expect that the subject 
named ‘pedagogik’ will help them to acquire adequate tools, tips and tricks, craft manuals and 
concrete examples. Firstly, this study will explore how student teachers and teacher educators 
in the Nordic region perceive quality dimensions of teacher education programs. Secondly, 
this study will further investigate the organization of teacher education programs in different 
areas. A preliminary survey shows that some teacher education institutions matrix-organised 
(for example, in the autumn 2021 the teaching team comprised about 60 teachers from 
several departments within three faculties), while other are more unitary organized (for 
example one teacher educator teaches a cohort of student teachers) or hybrid models. This 
study utilizes complexity theory (Cochran-Smith et al., 2014) as a theoretical lens and utilizes 
enquetes, surveys and interviews as methods.  
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Fahy, Edel Filling the pail or lighting the fire? 
Teacher perspectives on arts 
partnerships in primary schools 
 

1E Thursday, 
26 May 

11:30 – 
13:00 

 
Many studies on both a national and international level (Abeles, 2018; Christophersen, 2013; 
Fahy & Kenny, 2021; Kenny & Morrissey, 2016, 2020; Wolf, 2008) have identified the benefits 
of arts partnerships in schools. Creating opportunities for both teachers and artists alike, arts 
partnerships can enhance a shared sense of purpose, while also developing creative skills, 
knowledge and expertise. However, a gap in how these partnerships impact the delivery of 
arts education in primary schools, still exists. Therefore, this paper explores the need to hear 
teachers’ voices, regarding whether or not an Irish arts partnership – Creative Schools 
Initiative-Scoileanna Íldánacha (CS) impacted on the delivery of arts education in primary 
schools. Using online surveys, this quantitative study targeted approximately 90 teachers in 
eight Irish primary schools who had participated in the CS programme. Findings from this 
study attest to the fact that, teachers had a predominately positive perspective on the impact 
of the CS on arts education. Influential factors regarding teachers’ facilitation of arts education 
emerged, while the benefits of a balanced approach between teachers and artists delivering 
the arts education curriculum also arose. Although teachers indicated that they had a more 
positive attitude toward arts education as a result of their schools’ engagement in the 
partnership, findings indicated that the CS had only a slight impact on teachers’ confidence in 
relation to teaching arts education. Consequently, strong reiterations for the need and 
provision for continual professional development (CPD) was emphasised throughout. 
Highlighting the importance of providing and promoting lifelong learning opportunities for 
teachers, this study could contribute to further development of arts partnerships such as the 
CS in schools. By placing stronger emphasis on professional development of teachers in arts 
education, arts partnerships could ensure they have a lasting, sustainable impact on the 
delivery of arts education in primary schools.  
 
Key words: arts education, arts partnerships, primary teachers, professional development.  
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Griffin, Claire Making the implicit more explicit: 
Bridging the gap between Psychology 
of Education and applied practice in 
Initial Teacher Education 

4C Friday, 
27 May 

13:30 – 
15:00 

 

The recent publication of the Céim: Standards for Initial Teacher Education (Teaching Council, 
2020) presents a positive springboard for reflecting on and redesigning initial teacher 
education (ITE) programmes in Ireland. In particular, the Céim publication positions school 
placement at the fulcrum of teacher education and notes the importance of integrating 
foundation studies, professional studies and school placement across ITE programmes. 
Stemming from this publication, this paper seeks to critically reflect on the position of 
Psychology of Education in ITE programmes in Ireland with a view to informing positive 
changes to programme redesign. In particular, the author argues for greater alignment of 
theory and practice in ITE programmes, with the aim of bridging the gap between theoretical 
learning at HEIs and applied practice across a variety of classrooms and school contexts. 
Specifically, the author argues for making Psychology of Education more explicit in school 
placement, with specific focus on lesson planning and Taisce/portfolio-based reflective tasks. 
Using the 'Graduate Teacher Standards' as a guiding framework, this paper contests that the 
implicit should be made more explicit in student teachers' planning and reflection, with 
reference to psychological theories of learning and development, the Universal Design for 
Learning framework and Bigg's theory of Constructive Alignment. It is envisaged that these 
proposed changes will present positive implications for student teachers' overall learning and 
related teaching. By drawing on previous publications in the field of ITE in Ireland and on the 
Céim (2020) publication, this paper is particularly relevant to the conference theme 
of 'foresight and hindsight in teacher education and practice' and to the strand of Education 
Disciplines and Practice. 
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Hagan, Martin; 
Dolan, Rose. 
 

Master’s Study and the Professional 
Identity of Teachers 

1F Thursday, 
26 May 

11:30 – 
13:00 

 
This research considers the role of the master’s degree in the professional identity formation 
of teachers across Ireland, North and South. There is widespread international recognition 
that effective educational provision is dependent upon the expertise of teachers (Stronach, 
2010) and that teaching quality is supported by having a better qualified workforce (Kennedy, 
2015). Allied to this is the drive to ensure that teachers have research competence and 
capacity in order to raise the profile of the profession (BERA, 2014) to enhance the quality of 
teaching and learning in schools (Cochran-Smith and Zeichner, 2006) and support ongoing 
improvement in practice (Mincu, 2014). Not all teachers support this rhetoric however (Gray 
and Campbell Evans, 2002) and even amongst those who are studying for Master’s degrees, 
there is variation in terms of motivation and purpose (Graham-Matheson, 2010). A lesser-
researched area is the influence of master’s study on the professional identity of teachers in 
terms of their ‘self-conceptualisation associated with the work role adopted’ (Adams, Hean, 
Sturgis & Macleod Clark, 2006:56). Funded by the International Professional Development 
Association, the preliminary findings of this study aim to consider the influence that having a 
masters degree might have on the participants’ sense of professional identity. The project 
employs a qualitative, interpretative design using a mixed methods approach including 
questionnaire and focus groups with master’s students from institutions across Ireland. The 
preliminary data presented here were collected from three cohorts of students: those who 
commenced their studies in 2021; those in the process of completing their studies; and those 
who had previously graduated between 2017-2021. Through its consideration of the 
fundamental purpose of master’s in relation to professional identity, the research has 
relevance to conference theme three. The research may support teachers in addressing the 
discourse-identity nexus and help inform future programme design. 
 
Key words: Master’s; Continuing Professional Development; Identity 
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Hallissey, Helen ‘Rich Pictures’ and Three Teacher 
Professional Communities in the Arts 
 

1G Thursday, 
26 May 

11:30 – 
13:00 

 
My doctoral research seeks to create a novel visual research tool (‘Rich Pictures’) that can 
unpick, depict and represent aspects of teaching and learning that are not always ‘articulated’ 
powerfully through oral or written research accounts. This relates primary classroom research 
with a focus on the arts. In this context, I explore differences in teaching and learning 
experiences between three teacher professional communities (TPCs) in Cork, Southern Ireland 
and university education. Such differences and ‘events’ in three TPCs over 18 years will be 
explicated through ‘Rich Pictures’ that operate at a metaphorical level. Two paradigms, 
constructivism and interpretivism underpin and colour the multi-layered, complex, multiple 
meaning-making processes. Specifically, the ‘Rich Pictures’ are intended to provoke a ‘feeling’ 
response. The potential of ‘Rich Pictures’ to detonate meaning rests on a number of frames: 
a/r/tography, the iconic, abductive thinking, visual thinking and Picture Book theory. The 
ontology and epistemology underpinning this visual research tool resonate with the 
methodological/analytical process of crystallization. Rather than converging and triangulating 
data, this study embraces ambiguity, dimensionality, replacing the triangle with the crystal / 
diamond. This research seeks to craft a researcher-friendly, novel, arts-based visual research 
tool, useful in ethnographic studies. However, these ‘Rich Pictures’ won’t appeal to the 
majority of researchers. The end/purpose of these TPCs was always capacity building of Cork-
based teachers in the arts. Teachers were not framed as apprentices or experts but 
companions who crossed paths and shared good practices at the monthly TPC Meitheal 
(ancient gathering of craftsmen and poets). For some, the Meitheal was a ‘pit stop’, for 
others, a professional ‘springboard’. Each TPC had its own natural lifespan and ‘ending’. The 
Meitheal became my ‘well’ on my ‘end-less’ thirst on my journey of professional 
development. Come see my Rich Pictures… 
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Harmon, 
Maurice; 
O’Connell, 
Daniel.  
 

What do the teachers of tomorrow 
believe? The beliefs and values of 
students entering an Initial Teacher 
Education (ITE) programme in Ireland 

3E Friday, 
27 May 

11:00 – 
12:30  

 
 
Each person brings their beliefs and values to their teaching, this paper will explore these 
beliefs and values for students entering Initial Teacher Education (ITE) in Ireland. The majority 
(89%) of primary schools in the state have a Catholic patron. This means that the vast majority 
of teaching opportunities for graduates from ITE programmes will be in these schools. Will all 
these graduates have the required understanding, knowledge and ability to teach Religious 
Education in Catholic schools in a manner that is in keeping with the purpose as outlined in 
the Religious Education curriculum? This paper will explore data gathered through a mixed 
methods study over four years on the religious beliefs and practices of first year students 
entering an ITE programme in Ireland. Students (N = 1171) responded to a questionnaire with 
questions drawn from the Religion section of the European Values Survey (EVS), along with 
some other demographic questions and 18 individual interviews. Findings indicated that the 
majority of these students identified as Catholic and a large proportion of them attend 
religious services on a regular basis. The data suggests that patterns of religious belief 
amongst those entering primary ITE today are complex. This paper offers important insights 
into understanding the religious beliefs, religious influences and values systems of those who 
will be tasked with talking with children about God, wondering about the ethical significance 
of Christian faith and learning about and from other Christian denominations, faiths and 
worldviews. These insights are put into conversation with their significance for teaching and 
teacher education in the future. 
 
Keywords: Religion, Catholic Education, Initial Teacher Education, Student Voice, Identity 
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Henry, Seán; 
O’Neill, Jerry; 
Burns, Gareth 
 

Educating ‘Otherwise’ and the 
‘Hopeful Cracks 

2C Thursday, 
26 May 

14:00 – 
15:30 

 
Efforts at widening participation at third level have been a distinctive policy priority in 
addressing so-called ‘educational disadvantage’ in Ireland. Research has pointed to the 
socioeconomic, racial, ethnic, gendered, and ableist exclusions in education that have 
necessitated widening participation programmes to begin with. Less attention has been given, 
however, to the experiences of those working in these programmes, and how such 
experiences can tentatively indicate alternative modes of resistance to educational exclusions. 
Taking this lacuna as its point of departure, and in an attempt to rehearse the critically 
reflexive pedagogies we adapt with our groups, this paper enacts a conversation where we, as 
the three authors of this piece, recount our experiences working in a widening participation 
programme aimed at diversifying access to the Irish teaching profession. Drawing on our 
collective experiences as teachers across the primary, post-primary, further and adult 
education sectors, we relay our conversation in a narrative form with the view to revealing 
the ‘hopeful cracks’ one can encounter working in widening participation spaces. Such 
‘cracks’, we suggest, can emerge when educators attempt to straddle their work’s relationship 
to multiple stakeholders and priorities, a process that we position as both disruptive and 
enabling. These critical infused opportunities also arise in dialogical classroom spaces, where 
our own, and our students’, affective life worlds spill over in the partial and fragmented work 
of storying educational histories and futures. Ultimately, these hopeful cracks signal for us the 
capacity of widening participation to self-reflexively educate ‘otherwise’, in ways attuned to 
alternative modes of teaching, learning, and community building across multiple education 
sectors. 
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Holden, 
Mairéad 
 

Online Lesson Study: Sustainable 
evolution or lethal adaptation? 

4G Friday, 
27 May 

13:30 – 
15:00 

 
Research topic/aim  
This paper presents qualitative insights deriving from a study which aimed to explore the 
potential of Online Lesson Study (OLS) to act as a sustainable vehicle for teacher collaborative 
learning, by serving as digital multilevel boundary object to enable teachers to co-construct 
knowledge with teachers in other schools. The study also aimed to challenge the author’s 
existing practice as a Lesson Study (LS) facilitator, moving from traditional face-to-face LS into 
the online space.  
 
Theoretical framework 
The paper is theoretically framed by literature which conceptualises learning as socioculturally 
embedded and enacted, requiring boundary crossing at intrapersonal, interpersonal and 
institutional levels.  
 
Methodological design  
Two parallel OLS groups, each comprising three teachers from three different rural Irish 
primary schools, were facilitated by the author via Zoom. In order to explore the influence of 
OLS on teachers’ co-construction of knowledge, data were drawn from post-OLS reflection 
meeting transcripts and analysed using discourse analysis. Given the novelty of the OLS 
approach for the author, a reflective diary was used to enable critical reflection on the 
affordances and constraints of moving their LS practice into the online space.  
 
Findings  
Findings from discourse analyses suggest that while OLS served as an effective digital 
multilevel boundary object and positively contributed to participants’ co-construction of 
knowledge, opportunities for informal learning through discussion were constrained. 
Thematic analysis of the author’s reflective diary revealed the considerable tension they 
experienced as they attempted to negotiate the need to support participants while also 
staying true to the critical core components of traditional Lesson Study.  
 
Relevance  
While OLS can provide opportunities for sustainable teacher learning in ways not possible 
through traditional face-to-face LS, this paper asks whether OLS represents a sustainable 
evolution, or dilutes the core components of LS, representing a lethal adaptation. 
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Ceim ar chéim (Step-by-step): 
Navigating the pracademic 
journey from classroom to 
campus. 

1A Thursday, 
26 May 

11:30 – 
13:00 

 
Research topic/aim  
Emerging findings are presented from an ongoing collaborative self-study, aimed at enhancing 
the practice of a group of six teacher practitioners who found themselves operating in a 
pracademic space. Here, they moved from classroom to Irish university campus to take on a 
newly established role as initial teacher educators. In this, they are tasked with bringing their 
experiences of practice to supplement the efforts of academic staff.  
 
Theoretical framework  
Pracademics are those who work at the interface of practice and academia-a space which 
presents new possibilities in transcending the academic and practical divide. This is theorised 
to occur in the pracademic's role as boundary broker for knowledge sharing, community 
building, and network development. This holds particular significance in education, where the 
interplay between theory and practice requires careful consideration. However, the role of 
the pracademic is complex, requiring ongoing negotiation of the competing demands of multi-
membership. In this, pracademics often experience tension in establishing simultaneous 
legitimacy between the distinct worlds of practice and academia.  
 
Methodological design 
The navigation of the pracademic space has yielded both opportunities and challenges and to 
support collective sense-making of their role, the practitioners employ Schön’s (1983) notion 
of reflection-on-action to engage in systematic critical reflection. This occurs specifically via 
reflective diaries and meetings. Here, they engaged in critical dialogue and focused on the 
various dilemmas they encountered as they melded the practical and academic.  
 
Findings  
Brookfield’s (2017) critical lenses of self, theory, peers, and learners are utilised to further 
deepen reflection, gain a range of perspectives, and glean insights for future practice.  
 
Relevance  
Through sharing their self-study insights, in line with the conference theme of Education 
Disciplines and Practice, these practitioners aim to provoke thought and dialogue around their 
evolving roles and those of pracademics more widely.  
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Changing landscapes: Heritage 
language schools in the Irish Context 
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Changing Landscapes: Heritage Language Schools in the Irish Context  
 
This study, which finds that the heritage language communities researched are on the margin 
of mainstream Irish society, investigates through the conceptual lens of Cummins’ (1986, 
2000, 2001) and Bourdieu (1977, 1984, 1990) the challenges encountered by heritage 
language learners and their families as they strive to establish heritage language schools 
within Ireland. Additionally, this study seeks to understand the internal and external barriers 
to heritage language maintenance within these three communities. This study links well with 
the current ATEE 2022 subtheme of teaching without borders, as teachers at Heritage 
Language schools are typically teaching far from where they were educated or where they are 
recognized as teachers. This study was conducted at three Heritage Language schools and one 
National School in Dublin, Ireland. The chosen methodology was a mixed method multiple 
case study with specifically targeted research questions (Yin, 1994). The initial finding revealed 
that there are barriers present for students when availing of HL schools, including the 
perceived internal and external barriers associated with HL maintenance. The internal 
barriers, which were asserted by the students across all three HL schools, related entirely to 
the pressures they felt. Social pressure and workloads together with learning styles were 
routinely discussed in the interviews. Teachers and parents felt that external barriers 
associated with student HL school attendance were mainly the product of the greater Irish 
society, including the misrecognition of cultural capital (Valenzuela, 1999). The study conveys 
key insights about three different types of HL schools and describes what these specific 
schools value in terms of language and culture. This study further illustrates how certain 
themes, including types of capital, power, learner identity, multiculturalism, and heritage 
language development associated with HL schools, were developed. 
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Huxtable, 
Marie 

How are teachers engaging in Living 
Educational Theory Research to 
contribute to a more humane world? 
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27 May 

13:30 – 
15:00 

 
The research aim is to contribute to the development of teacher education and practice as 
“bold, innovative and sustainable actions to ensure that education truly transforms lives in the 
world”. The theoretical framework is one that integrates insights from educational theory and 
research, positive and social psychology and values-led practitioner theory and research. It 
provides the basis of an argument and evidence which justifies the claim that as a 
consequence of teachers adopting a Living Educational Theory Research approach to their 
continuing professional development (CPD), they develop forms of teacher education and 
practice that are inclusive and equitable and promotes lifelong learning opportunities for all. 
The methodological design draws on Habermas’s notions of social validity and Winter’s 
notions of rigour to evaluate and improve the effectiveness of a Living Educational Theory 
Research approach as CPD. The findings emerge in the course of critically and creatively 
engaging with accounts of teachers, and other professional educational-practitioners’, living-
educational-theories. These are generated through adopting a Living Educational Theory 
Research approach to their professional development. The explanations are validated through 
the review processes of academically reputable journals and universities in the award of 
Masters and Doctorates. The relevance to ‘Teacher Education and Practice: Foresight and 
Hindsight’ is in the explanations that include the insights, which emerge in evaluating previous 
learning of self and others to live humane values. They also include insights that emerge in 
imagining and worked towards futures where Humanity flourishes in a more humane world. 
The relevance to ‘Sustainability and Teacher Education’ is in the accounts generated by 
teachers and other professional educators, over decades, and the educational influence their 
accounts are having globally in the learning of educators worldwide committed to developing 
sustainable educational practices in diverse contexts. 
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A workshop proposal for ATEE Spring 
Conference 2022 on Teacher 
Education and Practice: Foresight and 
Hindsight. 
 

2D Thursday, 
26 May 

14:00 – 
15:30 

 
The aim is to demonstrate a Living Educational Theory Research approach to the continuing 
professional development of teachers and to convince the participants that it is a worthwhile 
approach for them to use in their continuing professional development. 
 
Activities 
 
1)  10 minutes - Sharing descriptions of their individual contexts and what they want to 

improve with  reference to the values they use to judge improvements. 
 

 The purpose of this activity is to emphasise the importance of developing a 
community of practitioner-researchers who are willing to share descriptions of what 
they working and researching to improve together with the values they are using to 
motivate themselves and to judge improvements in their practice. 

 
2)  10 minutes - Responses from participants on what they want to get from the 

workshop, recorded in the chat facility. 
 

The purpose of this activity is ensure the workshop leaders to respond to the 
intentions of the individual participants, to make the workshop as useful as possible 
and to indicate that the workshop leaders are willing to sustain a conversation with 
participants and recognise the importance of sustaining a community of practitioner 
researchers. 

 
3)  5 minutes - Forming and sharing an ‘I’ question of the kind, ‘How do I improve my 

professional practice?’ 
 

The purpose of this activity is to highlight and emphasise the importance of self-
study in a Living Educational Theory Research approach to continuing professional 
development. This  is done by emphasising the importance of placing the ‘I’ of the 
practitioner at the heart of a research questions on improving the researcher’s 
professional, educational practice. 

 
4)  10 minutes - Web-access to a living-educational-theory reflection planner and addressing 

the  questions at https://www.actionresearch.net/writings/jack/arlivingtheoryplanner.pdf 
 

The purpose of this activity is to demonstrate the importance of a systematic inquiry 
in exploring the implications of asking, researching and answering the research 
questions. The planner includes a validation exercise to enhance the validity of the 
teacher-researchers’ explanations in terms of their comprehensibility, evidence, 
historical and cultural understandings and authenticity. 

 

https://www.actionresearch.net/writings/jack/arlivingtheoryplanner.pdf
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5)  10 minutes - Web-access to living-posters and how to generate and share them 
at     https://www.actionresearch.net/writings/posters/homepage2021.pdf 

 

The purpose of this activity is to show the living-posters from communities of 
practitioner- researchers from around the world together with the guidance on how 
to create and share the posters. The living posters enable a public record of the 
embryonic inquiries to be shared and  emphasise again the importance of sharing and 
supporting communities of Living Educational Theory researchers. 

 
6)  5 minutes - Establishing the global significance of this approach to continuing 

professional       development with the accreditation of Living Educational Theory 
Research accounts at: https://www.actionresearch.net/living/living.shtml 

 

The purpose of this activity is to demonstrate the global professional and academic 
legitimation of the approach to continuing professional development offered in the 
workshop. 

 
7)  5 minutes - Contributing to the Educational Journal of Living Theories 
 (EJOLTs) at: https://ejolts.net/current 

 

The purpose of this activity is to demonstrate how the archive and current issue of 
EJOLTs can be accessed, with the guidelines on how to submit one’s own living-
educational-theory for  publication. 

 
  

https://www.actionresearch.net/writings/posters/homepage2021.pdf
https://www.actionresearch.net/living/living.shtml
https://ejolts.net/current
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Integrating research into teaching in 
Initial Teacher Education: Findings 
from Spain, Poland and England 

1D Thursday, 
26 May  

11:30 – 
13:00 

 
The relationships between theory, practice, and research in higher education are a critical 
strand within contemporary teacher training due to their implications for teacher 
professionalism (e.g. Ion & Gairin, 2020; Brown, White, & Kelly, 2021). These relationships can 
take the form of the integration of research within study programmes, in turn contributing to 
the process of developing the research competencies of future teachers (e.g. Flores, 2018; 
Kowalczuk-Walędziak, 2021; Perines, & Ion, 2020). The study presented in this paper explores 
teacher educators’ perceptions of how research is integrated into their their courses within 
initial Teacher education programmes and aims to:  
1) examine their conceptualisations of the research-teaching nexus, and  
2) the practices they use in order to facilitate the integration of research into teaching. 
 
 In order to reach this aim, we have designed a survey in Catalan language, based on the 
models proposed by Healey, (2005); Cao, Postareff, Lindblom-Ylänne & Toom (2021); and 
Griffioen (2020) and organised around the following themes:  
1) teacher educators’ perceptions of the use of research in their teaching;  
2) activities facilitating research integration in teacher education settings (e.g., student 
research activities, research project);  
3) academics self-efficacy in research; and  
4) academics training needs.  
 
The final version of the survey has been translated into Polish and English, then issued to a 
sample of academics in three universities from Spain, Poland and England. The study is 
currently ongoing, and we are in the midst of the data collection stage, which will be 
completed before the conference, meaning that we can present our preliminary findings then. 
This data will enable comparison between the integration of research into initial teacher 
education in three different contexts – where there are perhaps contrasting needs and 
traditions at play - allowing us to find commonalities and complementary approaches and 
strategies to foster a research-teaching nexus.  
 
Acknowledgement: This paper derived from the study “Improving the students’ research skills 
through the integration of the research into teaching” (2021), funded by the Faculty of 
Education at the Universitat Autònoma de Barcelona.  
 
References: Brown, C., White, R., & Kelly, A. (2021). Teachers as educational change agents: 
what do we currently know? findings from a systematic review. Emerald Open Research, 3, 26. 
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Author Title Session Day Time 

Ion, Georgeta; 
López, Saida; 
Díaz-Vicario, 
Anna; Suarez, 
Cecilia Inés 
 

Factors shaping the primary teachers’ 
engagement with educational 
research: Findings from a transnational 
study 

3D Friday, 
27 May 

11:00 – 
12:30 

 
In this paper, we analyse the role played by the educational evidence in shaping the school 
innovative practices and we illustrate the findings with examples from a transnational study 
conducted in five European countries (Spain, UK, Slovenia, Romania and Netherlands). Despite 
at the European educational policymaking there is a strong promotion of several initiatives to 
engage schools and teachers with the use of scientific evidence in their professional practice, 
this process is still irregular and depending basically on the school decisions or teachers’ 
commitment. A survey has been administrated to a sample of European teachers (N: 481) 
from the six countries and we have conducted interviews with primary teachers. The 
preliminary findings (the research is ongoing, and the data collection will be completed by the 
time of the conference) show that teachers do not have a clear orientation towards the use of 
research in their professional practice. The factors affecting their attitudes cover a wide 
spectrum: from teachers’ and educational leaders’ conception of the nature and relevance of 
research evidence, to given teachers' willingness to use evidence and whether school 
environments favourable (or not) to the use of evidence. Acknowledging these factors allow 
us to discuss different scenarios of action at different levels. At the system level, promoting a 
vision of practice informed on evidence requires coherent and responsible actions among all 
actors and a strong commitment with the “evidence culture”. At the organizational level, the 
development of the capacity to use evidence requires leadership that is sensitive to research 
and stimulate a positive teachers’ attitude towards the research evidence. At the classroom 
level, teachers’ motivation, an individual mindset that values the scientific inquiry and 
reflexion, doubled by collaboration and peer support appeared as key elements.  
 
Acknowledgement: The study derives from the project: Evidence informed practice for school 
inclusion. Funded by the European Union (Erasmus +, ref. 2020-1-ES01-KA201-082328) 
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Author Title Session Day Time 

Jones, Sian; 
Eady, Sandra; 
Craig, Linda; 
Munro, Alice.  
 

'They've Planted the Seed': First Year 
Students' Reflections on Social Justice 
in Education 
 

1C Thursday, 
26 May 

11:30 – 
13:00 

 
Research Topic and Aims   
As education is seen as an avenue for addressing social inequalities, increasing research focus 
is placed on how to embed social justice within Education degree programmes. This paper 
reports qualitative findings from the first two phases of a cohort study which aims to track 
Scottish Education students’ reflections on their experiences and understandings of social 
justice.  
 
Theoretical Framework 
We used Brofenbrenner’s (1994) child centred framework to consider the levels at which 
students were considering the implications of social justice in education settings.  
 
Methodological Design 
This research comprises a repeated measures survey design, and three focus groups. We 
examined what students understand about social justice, where they see social justice in their 
programmes and how they begin to engage with ideas relating to social justice during their 
community and school placements. We analysed students’ (n = 45) definitions of social justice 
at the beginning and end of their course, and responses from focus groups (n = 14) linked to 
students’ experiences of social justice.  
 
Findings / Conclusions 
We found that themes around prejudice, culture, policy, and emerging professional identity 
captured participants’ experiences and reflections as both student and as practitioner. There 
were fewer reflections on social justice linked to global than to local contexts, and fewer 
linked to modules in Education than to other subjects. We highlight a juxtaposition of 
reflections on social justice, crossing students' personal experiences and emerging 
professional identities.  
 
Relevance to Conference Theme 
This work fits within ‘The end of teacher education’ in considering the ways in which we might 
encourage student teachers to become practitioners who work for social justice. 
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Author Title Session Day Time 

Karpińska-
Musiał, Beata; 
Jendza, 
Jarosław 

Academic Identity as nexus of multi-
membership. The role of subjective 
self-reflection and self-assessment for 
a new dimension of university Engaged 
Teaching. 

3F Friday, 
27 May 

11:00 – 
12:30 

 
Research topic and theoretical framework  
Higher Education has recently been challenged by several critical incidents: Covid – 19 
pandemic, state reforms, demographic turns, not to mention an unstable geopolitical 
situation in Europe. This situation puts academics under the pressure to constantly shift their 
professional identities. It is a shift from either a good, advanced researcher towards a good, 
compassionate teacher or vice versa. Additionally, they face overabundant, administrative 
paperwork related to their research and teaching. Frequently do they work outside of the 
university, run projects or perform social service duties. Faced with all this they need to 
develop self-reflective skills, which constitute the core and theoretical frame for a proposed 
research presented.  
 
Methodological design and expected findings  
The proposed paper shall present the results of longitudinal research which was run at the 
middle size public university in Poland – the University of Gdańsk in 2010 and in early 2022. A 
diagnostic survey was distributed in paper in 2010 and online in 2022. Similar numbers of 
responses were collected (ca.300). The authors aim at making a comparative analysis of the 
evolution of academic teachers’ self-reflection and self-assessment within several criteria:  
- Teaching satisfaction  
- Models of self- education and professional development  
- Self-perception of didactic success and failure  
- Sources of professional support  
- The role of research for engaged teaching  
- Self-evaluation of own competencies  
- Need for didactic training  
It has been preliminarily observed that teaching satisfaction maintains at stable and very high 
level. The main model of self-education is learning from peers and the understanding of 
didactic success revolves around efficient knowledge delivery. In both samples most academic 
teachers do not see any relation between their fields of research and their educational 
involvement. A drastic change is observed in the last analyzed criteria. Many more teachers in 
the last round of research, in comparison to the 2010 sample, expressed their readiness and 
willingness for didactic training.  
 
Relevance to the Conference theme and specific strand  
Such nexus of multi-membership affects the quality of particular roles played by teachers in 
the university. For this quality to remain high, teachers of all stages of academic career need 
to be granted institutional support and professional training. It is of paramount importance to 
let teachers speak. This is why the authors of the proposed paper and research believe in the 
power of self-assessment and self- reflection as core values in the process of finding Teacher 
Education a new end, and to prevent it from being brought to an end. They are both vital tools 
to research the complexity of academic identity so that to take measures to solidify its 
components.  
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Kelly, Mary Exploring Teachers' Beliefs on 
Teaching, Learning, and Curriculum in 
an IB MYP International School 
Environment 
 

3E Friday, 
27 May 

11:00 – 
12:30 

 
School Environment  
The following session explores Middle Year Programme (MYP) teachers' beliefs on what 
constitutes good teaching, meaningful learning, and quality curricula within the International 
Baccalaureate Middle Years Programme of an international school environment in the 
Netherlands. The MYP promotes an inquiry-based approach to teaching and learning that 
focusses on disciplinary and interdisciplinary understanding. It also places emphasis on Global 
Contexts, Approaches to Learning, and Community and Service. Teachers from a variety of 
cultural backgrounds join the MYP following educational experiences across other contexts.  
 
The study employs a qualitative methodology to gain insight into teachers’ beliefs on the 
purpose of education, and what constitutes good teaching, meaningful learning, and quality 
curriculum. Twenty-five teachers (T1-T25) were interviewed using semi-structured interviews, 
all experienced teachers, who came from different countries, and who taught a range of 
disciplines, across multiple year levels. They were invited to respond to the following 
questions:  
1) In your view, what is the purpose of education?  
2) What does good teaching look like to you?  
3) How would you describe meaningful learning? How would you describe quality curricula? 
4) Describe any impact that international school teaching has had on your beliefs?  
 
Teachers articulated a range of pedagogical beliefs that covered many of the core elements of 
MYP philosophy, although the beliefs varied in their sophistication and descriptive detail. 
Overall, teachers indicated a belief in holistic education, inquiry, the real-world application of 
learning, a relational approach to teaching, and character development. Teachers also 
expressed beliefs in flexible student-centred approaches, they appreciated the freedom to 
create cross-disciplinary curricula that was informed by big ideas, and they indicated openness 
for collaboration, and an interest in learning from other cultures. Beliefs that were not 
emphasized were those related to Community and Service, and the Global Contexts. The 
findings of the study informed the generation of professional development opportunities 
across the disciplines. 
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Kennedy, Maria Exploring the contribution that Parent 
Expert Groups in a DEIS school make to 
developing workshops to promote 
family learning, home school links and 
parental confidence 
 

3B Friday, 
27 May  

11:00 – 
12:30 
 

 
My research is based in the context of my work as Home School Community Liaison in a DEIS 
(Delivering Equality of Opportunity in Schools) primary school and will be carried out through 
the lens of Bronfenbrenner’s theory of bioecological development, the central theory chosen 
for the theoretical framework. The research methods chosen- focus groups, semi-structured 
interviews and field notes will be qualitative in nature. Focus groups will be a mechanism for 
facilitating the Parent Expert Group, consisting of parents of children in First Class, to co-
develop a series of workshops for the parents of the Junior Infants by generating ideas and 
exploring the topics of parental engagement, family literacy and home school links. Interviews 
will focus on the experiences of the Junior Infant parents who participate in the workshops 
pre and post the process. Field notes, including reflexive field notes, will be taken throughout 
the research. The contributions, ideas and thoughts of the parents will play a central role in 
this Participatory Action Research which aims to be a democratic, collaborative, emancipatory 
and transformative experience for these parents. It is envisaged that this research will foster 
home school links in this disadvantaged school, develop family literacy practises, enrich the 
emergent language and literacy development of the children, increase parental confidence 
and raise awareness in parents of their ability to support their children’s education. This 
research aims to acknowledge the importance of recognising sociological factors which may 
be at play within the home and the context of this DEIS school in an area of socioeconomic 
and educational disadvantage (which relates closely to theme 1), which will be examined 
more closely through a Bourdousian lens when considering habitus, capital and field. This 
research aims to facilitate “inclusive and equitable quality education and promote lifelong 
learning opportunities for all” (as outlined for theme 5). 
 
 
 
 
 
 
 
  



43  

Author Title Session Day Time 

Kowalczuk-
Walędziak, 
Marta; Ion, 
Georgeta 
 

Is there a model for success? Exploring 
the motivations, characteristics, and 
trajectories of research-active teachers 

1G Thursday, 
26 May 

11:30 – 
13:00 

 
Twenty-first century teachers are strongly encouraged to employ research activities and 
evidence as a means of improving their day-to-day classroom strategies. Despite such 
potential, some recent studies show that only a small percentage of teachers are engaged in 
and with research on a non-compulsory basis (Ion & Iucu 2016; Kowalczuk-Walędziak 2021). 
Yet, while there are numerous studies on the factors making teachers reluctant to undertake 
research activities (e.g., Cain 2017), surprisingly, very few studies are focused on those 
teachers who are successfully using and doing research in their work. This literature gap may 
suggest that there are other (underexplored and unexplored) factors that allow these 
teachers to be actively engaged in research. Indeed, through having had the opportunity to 
work with research-active teachers, we believe that examining their initial education and 
professional trajectories may reveal key access points for the teaching community to become 
research-active. Thus, the purpose of this study is threefold: (1) to explore what motivated the 
teachers to become research-active in their professional settings; (2) to identify their common 
personal and professional qualities and characteristics; and (3) to describe their pathways 
towards becoming research-active. Utilising semi-structured interviews for data collection, 
this study involved teachers in Poland and Spain who carried out research on either their own 
teaching practice or teaching practice in general that was not a requirement for gaining a 
formal degree (i.e. master’s or PhD). As data for this study are still being collected, we aim to 
present the full results and analysis at the May conference in Dublin. Critically, our 
presentation will conclude by extrapolating our findings into tangible recommendations for 
teacher education on how to prepare teachers to become more research-active - ultimately 
an essential facet of a research-rich profession fit to truly meet the diverse, evolving needs of 
twenty-first century students.  
 
Keywords: research-active teachers; motivations for research; teacher education; Poland; 
Spain; pathways to becoming a research-active teacher. 
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Author Title Session Day Time 

Kozlowska, 
Agnieszka; 
Hejwosz-
Gromkowska, 
Daria 
 

Curriculum connections between 
environmental and 
citizenship education in Poland. Is 
there a space for teaching 
environmental citizenship? 

4D Friday, 
27 May 

13:30 – 
15:00 

 
 
The aim of the study is to explore the school curriculum in Poland in the context of 
opportunities for teaching environmental citizenship.  
 
Theoretical framework  
The study is based on the concept of environmental or ecological citizenship as a tool for a 
sustainable society (Dobson, 2003). Environmental education may be taught ‘about,’ ‘in,’ and 
‘for’ the environment, where ‘for’ is necessary for environmental citizenship. The concept of 
teaching ‘about’, ‘in’, and ‘for’ the environment is parallel to Kerr’s two approaches to 
citizenship education: minimal and maximal. Minimal is limited to, knowledge transmission, 
and civics education; maximal is oriented towards developing highly active citizens (Kerr, 
2001). In the Polish national curriculum, environmental and citizenship education are at Kerr’s 
minimal level (teaching about the environment, about the political system). However, there is 
an opportunity to develop the maximal approach and teach ‘in’ and ‘for’ the environment and 
society.  
 
Methods  
Document analysis was used to explore the environmental and citizenship education in the 
curriculum at the secondary school level. The three most popular publishers used by 
secondary schools were selected. Based on Kerr’s minimal/maximal approach, a key for 
content analysis was constructed in order to identify the school subjects relevant for further 
qualitative analysis. Bearing in mind the fact that both environmental and citizenship 
education are cross-curricular in Poland.  
 
Expected findings  
The minimal approach for environmental and citizenship education dominates in selected 
curricula. However, teachers have the right to propose a curriculum including environmental 
citizenship as an environmental/ citizenship education outcome. Further studies are needed 
to investigate the role of teachers in implementing environmental issues with reference to 
active citizenship.  
 
Bibliography  
Dobson, A. (2003) Citizenship and the Environment. Oxford University Press  
Kerr, D. (2001) Citizenship Education and Educational Policy Making’, in: J. Arthur, L. Davies, A. 
Wrenn, T. Haydn, and D. Kerr (eds.) Citizenship through Secondary History. London, Routledge. 
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Liston, Jennifer; 
Kaur, Tandeed; 
Prendergast, 
Mark; Ní 
Dhuinn, 
Melanie 

Supporting student teachers’ 
reflective practice: Capturing the 
perspectives of School- and 
University-based teacher educators 

4C Friday, 
27 May 

13:30 – 
15:00 

 
Reflective practice is a core element of the learning journey that student teachers embark on 
throughout their initial teacher education and it is important that they are effectively 
supported to reflect critically. The aim of this project is to capture the perspectives of school-
based mentor teachers, practicum tutors, and pedagogy lecturers regarding their implicit and 
explicit input into student teachers’ reflective practice. This research builds on Liston, Ní 
Dhuinn, Prendergast, and Kaur (2021) which noted the significant number of references to 
and use of the colleague perspective (Brookfield, 2019) in student teachers written 
reflections. This research project aims to delve into the various roles of those supporting 
student teachers’ reflective practice by capturing the perspectives of both school-based and 
university-based teacher educators. In order to do this, twelve teacher educators (including 
mentor teachers, practicum tutors, and pedagogy lecturers) participated in semi-structured 
interviews. The interviews focused on; understandings of reflective practice by teacher 
educators, their roles in the process, and identifying their continuing professional 
development needs to support ITE reflective practice. This research is limited in terms of 
sample size, however the variety of perspectives captured adds to the richness. While all 
agreed that reflection is important, the findings revealed a general dissatisfaction among the 
various teacher educators regarding the extent of support they were able to provide. The 
main factor attributed to this was the lack of opportunity to engage with critical reflective 
practice with the student. Teacher educators expressed a willingness to provide more support 
to student teachers and expressed a desire for continued professional education in this 
regard. Overall, findings revealed that the development of collaborative reflection requires 
deeper consideration. The paper concludes by highlighting some opportunities to support 
meaningful collaborative reflective practice but also determines greater supports, structures 
and strategies are required to operationalize such approaches. 
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Author Title Session Day Time 

Machowska-
Kosciak, 
Malgosia; Anne 
Marie 
Kavanagh & 
Maria Barry 
 

Towards culturally responsive 
education: Listening to ethnic minority 
young people in Ireland 
 

1C 
 

Thursday, 
26 May 

11:30 - 
13:00 

 
Drawing on Warren's (2018) concept of perspective-taking as an act of knowing, we explore 
the pedagogical value of listening to and learning from the diverse voices of minoritised youth. 
We argue that teacher education programmes can be made more culturally responsive if 
minoritised youth are given the opportunity to share their rich funds of knowledge and lived 
experiences of the education system. Data analysed in this paper is drawn from a wider 
qualitative study that examines the issues facing second generation migrant young people 
living in Ireland. It draws on focus groups interviews with 20 participants (aged 18-24) 
conducted between January and June 2021. The gathered data was analysed using six stages 
of thematic analysis in NVivo 12. While fixed notions of Irishness have been documented 
before, particularly with reference to first-generation migrants (Ní Dhuinn & Keane, 2021), 
this study indicates that these hegemonic understandings continue to permeate the 
experiences of second- generation young people, resulting in exclusion and alienation in a 
range of areas. This study gives voice to 20 second generation migrant youth and shares a set 
of perspectives which are largely absent from existing discourses. It is argued that these 
perspectives provide rich insight into the reflexive and pedagogical work that needs to take 
place at the level of teacher education so that teaching as a profession can be more inclusive 
and student teachers can be more adequately prepared to meet the needs of a diverse 
student body. 
 
References 
Ní Dhuinn, M., & Keane, E. (2021). ‘But you don’t look Irish’: Identity constructions of minority 
ethnic students as ‘non-Irish’ and deficient learners at school in Ireland. International Studies 
in Sociology of Education, doi: 10.1080/09620214.2021.1927144 
 
Warren C. A. (2018). Empathy, teacher dispositions, and preparation for culturally responsive 
pedagogy. Journal of Teacher Education, 69(2):169-183. doi:10.1177/0022487117712487 
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Author Title Session Day Time 

Macken, Suzy Me, Myself and I; A Teacher Educator’s 
Experiences of delivering online 
primary physical education 
programmes to pre-service teachers 
during Covid-19 
 

4B Friday, 
27 May 

13:30 - 
15:00 

 

Initial Teacher Education (ITE) was forced in many ways into an unknown space as a result of 
the Covid 19 pandemic. Faced with having to reimagine practice in a virtual online world with 
the closure of educational institutional, teacher educators engaged in educational reform that 
could never have been anticipated. Research has highlighted how pivotal such challenges 
were in the reshaping and/or transformation of higher education (Sá & Serpa, 2020). This 
paper presents the lived experience of a teacher educator delivering primary physical 
education programmes to pre- service teachers online during Covid-19. 
 
Methodological Design 
The methodology used was qualitative where reflective narratives written in a reflective 
journal documented the lived experience of the teacher educator. Data analysis was 
completed using Braun and Clarke’s (2016) thematic analysis whereby key turning points were 
identified across the reflective narratives. 
 
Theoretical Framework 
A phenomenological framework associated with a focus on the lived experience of the teacher 
educator, was adopted in this study to illustrate the reality for the teacher educator of 
delivering a primary physical education programme online. 
 
Findings/Conclusions 
The findings highlight the challenges, opportunities, and innovation that resulted across an 
entire academic year when delivering primary physical education modules to pre-service 
teachers. The ‘aha’ moments, the ‘oh no’ moments in the findings highlight the innovation 
that led to enhanced PST experience, in an online world. The thought processes that were 
involved in ensuring the content could be delivered in way that aligned with the ITE’s practice 
when face-to-face, given the practical nature of physical education, are presented with clear 
and at times humour laden examples. 
 
Relevance to the conference 
This study looks at the foresight and hindsight in relation to teacher educator educational 
reform and how hindsight impacted on foresight and the transformation and enhancement 
for PSTs. 
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Author Title Session Day Time 

Magni, 
Francesco 

The Initial Secondary Teacher 
Education Reform in Italy: the national 
academy of advanced training and the 
teacher education university centres. 
Pedagogical views and proposals 
 

1G Thursday, 
26 May 

11:30 – 
13:00 

 
 
In recent years, initial secondary teacher education policies in Italy (Magni, 2019; Kowalczuk- 
Walędziak M., et al. 2019) have been at the centre of political and pedagogical debate. The 
latest attempt to reform the teacher education and recruitment system in Italy (law No. 
107/2015) was unsuccessful. The Italian National Recovery and Resilience Plan (PNRR), part of 
the Next Generation EU programme, provides a comprehensive reform of initial secondary 
teacher education, to be implemented during 2022. 
 
One of the proposals concerns the establishment of a national academy of advanced training 
for the professional development of school leaders and teachers. The aim of the reform is to 
provide to future teachers a pedagogical and didactic training that, together with a thorough 
knowledge of disciplinary subjects, allows to effectively face the challenge of these uncertain 
and troubled times. 
 
The paper, based on the education policies document analysis research method, aims to offer 
criteria and pedagogical approaches for the implementation of this important reform. 
Particular attention will be paid to the modalities of establishment of the interdepartmental 
teacher education university centres, starting from the experience of the “Centre for Quality 
Teaching and Learning” of the University of Bergamo. 
 
The goal of this presentation is to outline pedagogical conditions and perspectives to establish 
in Italy a system of initial teacher education for secondary school teachers with a strong 
collaboration between universities and schools, a dialogue of theory and practice and a strong 
interdisciplinarity between pedagogical-didactical and subject disciplinary dimensions, under 
the supervision of these new interdepartmental university centres. 
 
References 
Kowalczuk-Walędziak M., Korzeniecka-Bondar A., Danilewicz W., Lauwers G. (eds.) (2019). 
Rethinking Teacher Education for the 21st Century. Trends, Challenges and New Directions, 
Berlin & Toronto: Verlag Barbara Budrich. 
Magni F. (2019). Formazione iniziale e reclutamento degli insegnanti in Italia. Percorso storico 
e prospettive pedagogiche. Roma: Edizioni Studium. 
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Author Title Session Day Time 

Maher, Derek; 
Bray, Aibhín 

Please don't forget me! Transition Year 
Mathematics - the forgotten middle 
child? 
 

3D Friday, 
27 May 

11:00 - 
12:30 

 
Research topic 
Junior Cycle and Leaving Certificate Mathematics education have experienced major reforms 
over the last decade in Ireland, largely influenced by the OECD’s PISA (Shiels & Kelleher, 2017). 
However, Transition Year (a unique optional middle year between Junior Cycle and Leaving 
Certificate) has remained unreformed, unreconstructed, and unaltered since its introduction 
in 1974. This study aims to explore the untapped potential of Transition Year by addressing 
two main research questions, which have significant implications for teacher education: 
What does it mean to be mathematically ‘well prepared’? 
Can a Transition Year curriculum be developed to ‘best prepare’ students for Upper Secondary 
Mathematics? 
 
Theoretical framework 
Transition Year has not been explored as a means of systemically building on the work of 
Junior Cycle and developing the necessary skills and competencies to prepare students for the 
advanced objectives of the Leaving Certificate mathematics programme. This study combines 
the lenses of Constructivism, Social Constructivism and Transformative Learning Theory in a 
three-pronged Theoretical Framework approach to explore the concept of preparedness and 
what it might mean for teacher education. 
 
Methodological design 
Student Focus Groups, Questionnaires, Classroom Observation, and a Delphi Study form the 
methodological design (Okoli & Pawlowski, 2014). The Delphi Study combines the expertise of 
mathematics students, lecturers, curriculum experts, and career guidance counsellors to 
critically review a tetrad of approaches to preparedness; namely Academic, Social, 
Psychological and Skills-Based. 
 
Expected conclusions 
The researcher aims to produce and publish a set of guiding principles for Transition Year 
mathematics teachers on how to best prepare students mathematically. 
 
Relevance to Conference theme and specific strand 
This remarkable unassessed year has no prescribed material and hence, arguably it requires 
the most input at Initial Teacher Education and Continuous Professional Development level, to 
equip, train and develop teaching methodologies for these 45,000 Transition Year students 
annually. 
 
References 
Okoli, C., & Pawlowski, S. D. (2004). The Delphi method as a research tool: an example, design 
considerations and applications. Information & management, 42(1), 15-29. 
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Author Title Session Day Time 

Maung, Ei 
Phyoe  
Csaba Kálmán 
János Győri 

MYANMAR AND HUNGARIAN EFL PRE-
SERVICE TEACHERS’ MOTIVATIONAL 
DISPOSITIONS IN ENGLISH WRITING 
THROUGH THE PROCESS WRITING 
APPROACH 

4E Friday, 
27 May 

13:30 – 
15:00 

 
 
This comparative pilot research aims to provide insights into how Myanmar and Hungarian EFL 
pre-service teachers’ motivational dispositions compare to one another in relation to English 
writing through the process writing approach since it is an unexplored niche in second 
language motivation research in the two countries. With the help of a quantitative 
questionnaire, 54 Myanmar and 40 Hungarian EFL pre-service teachers’ motivational profiles 
in English writing were mapped. The questionnaire developed by the authors was piloted in 
September 2020 in Myanmar, and in November 2021 in Hungary. Results indicate that out of 
the 12 dimensions measured, Myanmar pre-service teachers’ ideal selves and instrumental 
motivation seem to be the most motivating aspects of English writing, whereas for the 
Hungarian participants, instrumental motivation and their teacher educators’ assessment 
seem to be the most powerful motivators in their English writing activities. Moreover, it is the 
pre-service teachers’ ideal selves which contributes the most to the participants’ motivated 
learning behaviour in both contexts. The findings from these pilot studies imply ways to 
develop teacher educators’ motivational strategies, and consequently, to improve pre-service 
teachers’ English writing performance in both contexts, by raising awareness of motivational 
dispositions in English writing through the process writing approach. According to these 
findings, teacher educators can practise their teaching writing and motivational strategies to 
be effective in improving the pre-service teachers' writing performance which may convey 
desired educational outcomes in language learning and teaching in the two countries. 
 
Keywords: EFL pre-service teachers, motivational dispositions, pilot, Myanmar, Hungary 
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Author Title Session Day Time 

Maunsell, 
Catherine; 
Malgosia 
Machowska-
Kosciak, Ashling 
Bourke 
 

Insights from Initial Teacher Educators 
on Preparing Future Teachers to Teach 
Inclusive and Equitable Sexuality 
Education: Findings from the TEACH-
RSE research study. 
 

4D 
 

Friday, 
27 May  
  
 

13:30 -  
15:00 
 

 
Initial teacher education ITE is central to the development of a better-qualified teaching 
profession able to educate their students for their 21st century lives (OECD, 2005). While it is 
unequivocal to state that teachers are central to the provision of quality sexuality education, 
another important player in the 'total ecology of teacher education' is that of the teacher 
educator (Wideen, Mayer- Smith and Moon 1998). Understanding sexuality education 
preparation for student teachers in ITE is deemed crucial to the quality of its implementation 
in schools (WHO-BZgA, 2017). 
 
This paper adopts a human rights framework whereby sexuality education that is grounded in 
fundamental human rights is viewed as an important means through which young people are 
enabled across their lifespan to protect their ‘health, well-being, and dignity' (UNFPA, 2014). 
The Sustainability and Teacher Education theme, aligned as it is with the UN Sustainable 
Development Goal 4 ‘… to ensure inclusive and equitable quality education and promote 
lifelong learning opportunities for all’, offers an opportunity to explore how Initial Teacher 
Education ITE can support the needs of future teachers of inclusive and equitable sexuality 
education. 
 
This paper draws on TEACH-RSE: Teacher Professional Development for Relationships and 
Sexuality Education RSE: Realising Optimal Sexual Health and Wellbeing Across the Lifespan 
research project (Maunsell, Bourke, Costello, Cullen and Machowska-Kosciak, 2021) which 
investigated the role of ITE in preparing teachers to teach RSE. The paper focuses on findings 
from qualitative face-to-face interviews with Primary and Post-Primary Initial Teacher 
Educators on their insights on teacher education for inclusive and equitable RSE. 
 
Given the recent and wide-ranging changes in social and educational landscapes, the Initial 
Teacher Educator’s role in the preparation of student teachers to teach inclusive and 
equitable sexuality education has been nevermore important, and warrants increased 
attention within Initial Teacher Education scholarship, practice, and policy. 
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Mc Garry, 
Jennifer; 
Deirdre Butler, 
Monica Ward, 
Kimberley 
Scott, Yvonne 
Kavanagh 
 

Co-creating Culturally Responsive 
Computational Thinking within Primary 
Schools 

 
 

1B 
 

Thursday, 
26 May 

11:30 -  
13:00 

 
The Weave Project is a two year project that aims to co-develop a cross-curricular, culturally 
responsive, computational thinking framework for primary school teachers and students. It 
considers under-served audiences’ (e.g. females/lower-income communities) and ecological 
constraints along with their affordances (e.g. teachers’ knowledge) in order to reach 
participants not normally engaged with STEM – an area of national challenge. Consequently, 
emphasising computational thinking through co-development and co-creation approaches is 
an integral component for the Weave Project. 
 
This project leverages culturally responsive computing theory (Scott & White, 2013) and is 
also underpinned by a sociocultural theoretical perspective which takes account of the active 
manner through which knowledge is constructed within the social, historical and physical 
contexts of a learning situation (Butler, 2007; Gay, 2018). 
 
As we iteratively develop the framework, we are co-creating with participating teachers and 
students, resources that are reflective of, and localised to, the contexts and backgrounds of 
the individual school communities. Initially, engagement has been with four pairs of teachers 
in four all- girl primary schools, with plans to expand to other schools in 2022/23. 
 
There may be considerable similarities within the theoretical frameworks identified above. 
However, an expected challenge is the co-creation of learning experiences that genuinely 
extend teachers’ cultural understanding whilst simultaneously supporting them in building an 
appreciation of computational thinking as a way of thinking and a way of learning that is 
embedded into their classroom practice (Butler & Strohecker, 2004). A further challenge will 
be using digital technologies in ways which allow students to reflect on, and demonstrate 
understanding of, their intersectional identities (Scott & White, 2013). 
 
As this project is focused on co-creation of culturally responsive computational thinking the 
voices of all engaged are valued (teacher educator, computer scientist, teacher, student) 
ensuring the development of an inclusive, equitable understanding of new media and quality 
education. 
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Author Title Session Day Time 

McCormack,  
Zoë 

The Impact of Teacher Identity on 
Feedback Implementation in the Junior 
Cycle Classroom: A Student-Teacher’s 
Perspective 
 

3C Friday, 
27 May 

11:00 - 
12:30 

 
Aim: 
The specific aim of this paper is to highlight a connection between feedback implementation 
and teacher identity. Research, ranging from Black and William’s seminal ‘Inside the Black Box’ 
(2001) to Nicol and Macfarlane‐Dick’s work on principles of good feedback (2006), emphasise 
the necessity of effective feedback for learners. The 2015 Framework for Junior Cycle also 
stresses the need for a variety of assessment techniques to help the teacher provide this 
feedback (NCCA). However, there is a substantial limitation across the literature regarding 
how specific teachers implement feedback in their classroom, an omission that this paper 
seeks to rectify. 
 
Methodology: 
This research is based on self-study of practice. This self-study was initially completed as part 
of an extended research project for the PME, and so offers a student-teacher perspective on 
the influence of identity on the practice of feedback. Qualitative data sources such as 
classroom resources, reflections and observations made during my time as a student-teacher 
will be thematically analysed. 
 
Theoretical Framework: 
An identity theory approach is utilised. The notion of teacher identity was particularly salient 
during this research, due to the notion that teachers adopt or reject teaching practices based 
on their identity-based understanding of what ‘good’ teaching looks like (Horn et al, 2008). 
 
Expected Findings: 
It is clear that certain obstacles can hinder the implementation of effective feedback in the 
Junior Cycle classroom. An examination of the theoretical and experiential indicates that 
feedback implementation in the classroom is dependent on teacher identity. However, the 
creation of a feedback implementation framework may benefit all teachers. 
 
Alignment with the Conference Theme: 
During the reflective process of self-study, teacher identity emerged as an influence on 
perceptions of assessment and feedback (hindsight). Foresight became important for planning 
a feedback provision framework that is testable regardless of teacher identity. 
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Author Title Session Day Time 

McSharry, 
Majella; Irene 
White 
 

‘‘Masks Up, Desks Apart!’’: Distance 

and Disjuncture in COVID-19 

Restricted Classrooms 

 

3C 
 

Friday,  
27 May 
  
 

11:00 - 
12:30 
 

 
The introduction of stringent public health measures as part of the Irish government’s 
response to the COVID-19 pandemic transformed the physical school environment and 
upended the social structures and everyday life of schools. For preservice teachers entering 
the classroom for the first time, this new world reality has been particularly challenging. This 
paper examines the impact of COVID-19 restrictions on preservice teachers’ experience of 
school placement and specifically on their daily interactions with students. 
 
This paper draws on Jarvis’ (2006) concept of ‘disjuncture’, a state which emerges due to 
uncertainty and questioning brought about by unanticipated change. Jervis’ framework - ‘The 
Transformation of the Person through Learning’ (2006) - provides a lens for understanding 
how preservice teachers and students responded to the disjuncture associated with COVID-19 
public health restrictions in the classroom. We argue that disjuncture, and attempts to 
overcome it, initiates new learning, which is illustrated by participants in this research through 
modified pedagogies and emergent classroom behaviours. 
 
The findings examined in this paper are drawn from survey responses and focus group 
interviews undertaken with preservice teachers in June 2021. 
 
The data reveal that preservice teachers experienced disjuncture on a range of levels - 
pedagogical, social and personal. Physical restrictions in the classroom impacted the type of 
teaching and learning strategies preservice teachers were able to implement. Particular 
difficulty emerged in relation to group work, active methods, the distribution of materials and 
catering for students in satellite classes. Mask wearing also impacted the development of 
classroom relationships and communication. Beyond the classroom, the findings indicate that 
preservice teachers frequently experienced the absence of ritual and connection. While the 
preservice teachers maintained a strong commitment to continuing their professional journey, 
learning to be a teacher in COVID-19 restricted school environments undoubtedly posed 
unprecedented moments of disjuncture in shaping that learning journey. 
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Author Title Session Day Time 

Meegan, 
John; Elva 
Casey, Niamh 
O'Brien 
 

An investigation and analysis of the 
21st Century Skills programme 
‘Magical Leaders' 
 

4B 
 

Friday, 
27 May 
  
 

13:30 - 
15:00 
 

 
This research aims to evaluate teachers’ perceptions of the 21 Century Skills (21CS) 
programme, ‘Magical Leaders’. This project will evaluate teacher insights into the components 
and outcomes of the programme and their perceptions of the programme’s peer-to-peer 
(Mellanby, 2000) teaching methodology. 
 
The theoretical framework and concept of 21CS (21 Century Skills) align with the work of 
Ravitz et al. (2012), which emphasises a project-based, collaborative, and student-led 
pedagogical approach. It presents a thorough definition of 21CS, and also provides a validated 
questionnaire measuring confidence with, and frequency of implementation of, eight specific 
skills identified as intrinsic to 21C teaching and learning, including: Critical thinking, 
Collaboration, Communication, Creativity & Innovation, Self-direction, Using technology and 
Global Connections.  
 
This research adopts a mixed-methods approach (Morse, 2010, Creswell, Clark & Plants, 2011) 
to effectively capture quantitative and qualitative data (Morse, 2010). A sequential design 
approach was applied (Creswell, Clark & Plants, 2011), where an initial multi-element 
quantitative self-report questionnaire (n=100) was followed by a qualitative focus group 
(n=15) strategy (Morse, 2011).  
 
Research findings will be used to strengthen, enhance and support future iterations of the 
programme to enhance pupils understanding and attainment of 21CS and improve teachers’ 
pedagogical content knowledge of 21CS. The research findings will be used by the programme 
designers, Zeeko Education, to enhance and modify teacher and pupil resources and the 
delivery of the programme. This research will enhance the assessment of the programme and 
inform and improve the delivery of teacher training/CPD to increase the quality, credibility, 
and sustainability of the programme. 
 
This research is relevant to the conference subtheme five, sustainability and teacher 
education, as the Magic Leaders program is grounded in the spirit of the UN sustainable 
development goals and aims to equip children with the knowledge, skills and attitudes needed 
to promote sustainable development and global citizenship. 
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Author Title Session Day Time 

Mullally, 
Aiveen; Patricia 
Kieran, Mary 

Belief Fluidity: Research on the 
relationship between belief identity 
and professional practice among pre-
service postgraduate student teachers 
in Catholic colleges in the Republic of 
Ireland. 
 

3E 
 

Friday, 
27 May 

11:00 - 
12:30 

 

This paper presents findings from a mixed-methods research project exploring initial teacher 
educator’s own belief identity as well as their attitudes to teaching religious education in 
primary schools in Ireland. 
 
The paper introduces and contextualises the educational system at primary level in the 
Republic of Ireland where almost 96% of schools are faith-based (mainly Christian) and 88.9% 
of publicly-funded and privately-owned schools are Catholic. In this denominational context 
there is an expectation that teachers will deliver confessional religious education 
programmes. There are growing calls for the removal of denominational and confessional 
curricula (Nugent & Donnelly 2013) in Ireland and a growing public resistance to Catholic 
involvement in education (Hyland and Bocking 2015). 
 
Data collection for this research was undertaken through voluntary, anonymous on-line 
survey design and in-depth one-to-one interviews among a total sample group of 400 post-
graduate ITE students in two Catholic third level colleges of education in Ireland. 
 
The research uncovers surprising findings and presents a profile of an ITE cohort who 
overwhelmingly self-identify as Roman Catholic with exceptionally high levels of sacramental 
initiation. The research also reveals the complex multi-layered simultaneous religious and 
non- religious identities of the cohort, blending seemingly incompatible and binary beliefs. 
This fluidity of beliefs also incorporates traditional Catholic teaching and practices with a wide 
spectrum of religious and secular traditions. Findings suggest that participants’ simultaneous 
religious and non-religious identities blend beliefs in psychics, chi, magic, chakras, pre- 
destination, gods, energy, reincarnation, with more orthodox Catholic beliefs in one God, the 
Holy Spirit and Saints. 
 
The research raises significant questions around the unrealistic professional expectations or 
prescriptions for these ITE students and the relationship between the discipline of 
religioeducation and professional practice. It challenges the assumption that they will be 
willing to engage in the task of faith transmission in Ireland’s denominational primary school 
sector. 
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Author Title Session Day Time 

Ní Dhuinn, 
Melanie  
 

Let’s Talk (and tweet) About Sociology 
of Education- using a podcast method 
and social media. Raising our teacher 
education voice through conventional 
and emerging media. 
 

 4G 
 

Friday, 
27 May 
  
 

13:30 - 
15:00 

 
Research topic/aim 
This paper explores the effectiveness of using a podcast to teach Sociology of Education in an 
Initial Teacher Education (ITE) context. The podcast was created within a UDL teaching, 
learning and assessment framework to support student teachers to make meaning of abstract 
sociological theories and recognise them in real-time in practice. 
 
Theoretical framework 
Sociology of Education is a required area of study on ITE programmes. The centrality of the 
foundation elements in ITE is therefore significant as is the focus of ITE to ‘provide student 
teachers with a solid foundation of high-level beginning knowledge, skills, and professional 
values to be built on through the continuum of teacher education’ (Teaching Council, 2020). 
Meyer, et al (2014) suggests that individuals are unique and learn in ways that are particular 
to them. UDL is all about choice for the learner and encourages the use of multiple means of 
engagement (offering choice and autonomy), multiple means of representation (offering ways 
to customize information) and multiple means of action and expression (offering options for 
physical action, navigation, and assistive technologies) (CAST, 2018). 
 
Methodological design 
The paper examines levels of engagement with podcast episodes, geographical spread of 
engagement, student engagements within the module and assessment and public 
engagement with podcast content and through social media via Twitter. 
 
Expected conclusions/findings 
Greater understanding of abstract and challenging sociological concepts across the teaching 
profession and the wider public through the availability of podcast episodes online. An 
enhanced visibility and recognition of multiple elements of Sociology of Education in everyday 
settings. 
 
Relevance to the Conference theme and specific strand 
The use of conventional public podcasting and social media as a method to enable 
engagement with a range of Sociology of Education themes. Enhancing public visibility of 
teacher education course content and enabling inclusive and informed discussions and 
conversations. 
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Author Title Session Day Time 

Ní Dhuinn, 
Melanie;  
Julie Uí 
Choistealbha 
 

Transitioning from Initial Teacher 
Education to Teacher Induction…End 
game to new beginning. 

1F 
 

Thursday, 
26 May 
  
 

11:30 - 
13:00 

 
Research topic/aim 
This paper draws on findings from the DEEPEN (Droichead: Exploring and Eliciting 
Perspectives, Experiences and Narratives) research project which focused on exploring 
teachers’ experiences of the Irish teacher induction process. The paper aims to synthesise a 
selection of the findings that highlight the significance of an embedded approach to teacher 
induction that builds on the Initial Teacher Education practicum experiences and argues for 
the potential of greater synergies and discourse within teacher induction between schools and 
universities. 
 
Theoretical framework 
Induction programmes aim to help teachers transition from their programme of ITE to school 
life (Feiman-Nemser, 2001), overcome the tensions associated with the first year of teaching 
and reduce the rates of teacher attrition (Kearney, 2014). Teacher induction programmes 
impact on the induction, professional learning, professional development and practice of 
newly-qualified teachers and other school personnel both positively and negatively. 
 
Methodological design 
The DEEPEN research study used a case study approach. A systematic literature review (SLR) 
of international research on teacher induction (phase one) was followed by an online survey 
to all primary and post primary schools in Ireland (phase two). The SLR findings contextualised 
and informed the design of the online survey and were central to understanding the lived 
experience of the teachers in a global context. 
 
Expected conclusions/findings 
Greater collaboration between HEIs, schools and stakeholders in embedding and connecting 
the phases of the continuum of teacher education could ensure a more connected and 
consistent discourse and practice between all stakeholders encouraging an ethos of 
continuous teacher learning across the profession. 
 
Relevance to the Conference theme and specific strand 
The ‘end’ of the ITE phase marks a point on the continuum where NQTs transition from the 
university based teacher education phase to the start of the school based Induction phase 
informed by their learning and knowledge from ITE. 
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Author Title Session Day Time 

Nally, Máiréad; 
Karin Bacon & 
Carmel O’ 
Sullivan 
 

Teacher agency and inquiry-based 
learning: From theory to practice 
 

4E 
 

Friday, 
27 May 

13:30 - 
15:00 

 
This presentation will explore teachers’ perceptions of their own agency in classroom practice, 
specifically focusing on teacher agency, inquiry-based learning, and curriculum. As a 
prominent concept in teacher education, teacher agency underpins curriculum reform in 
several countries, including Scotland, New Zealand and Finland. Ireland appears to be 
following this trend with teachers positioned as “agentic professionals” in the draft Primary 
Curriculum Framework (2020) However, additional research is urgently needed to build an 
evidence base in this area. 
 
Theoretical framework 
As a means of provoking deeper engagement and learning (Short, 2017; Murdoch, 2015), 
inquiry-based learning (IBL) is employed in this research as a middle range theory, which 
offers the potential for agentic manoeuvres in terms of teaching and learning. Through 
engagement with inquiry, teachers may develop their skills and self-confidence in relation to 
cultivating curriculum. 
 
Methodological design 
This presentation explores preliminary findings from a qualitative research study which 
employed a community of practice as a collegial space within which teachers explored their 
agency as curriculum-makers, using inquiry as a stance on teaching and learning. 
 
Conclusions 
The presentation explores the experiences of a small group of teachers who engaged in IBL. 
Preliminary data illustrates the outcomes of the experience for participants, as well as 
tensions which arose between the theory of achieving teacher agency and the practice of 
individuals operating at the nexus of a formal curriculum structure, accountability, large class 
sizes and limited resources in an Irish school. 
 
Relevance to the conference theme 
This presentation addresses the consonances and divergences between the theory of teacher 
agency and its reality in practice in an Irish primary school during the Covid pandemic. The 
data are relevant to the strand of “Education Disciplines and Practice,” as they explore the 
day-to-day actuality of education practice. 
 
Keywords: Teacher agency, inquiry-based learning, curriculum, practice 
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Author Title Session Day Time 

Nohilly , 
Margaret  
 

The Practice of SPHE in a revised Irish 
Primary School Curriculum-
Implications for Teacher Education 

 

3B 
 

Friday, 
27 May 

11:00 - 
12:30 

 
Social Personal and Health Education (SPHE) was first introduced as a subject of the Irish 
primary school curriculum in 1999. ‘Social, Personal and health education provides particular 
opportunities to foster the personal development, health and wellbeing of the child and to 
help him/her to create and maintain supportive relationships and become an active and 
responsible citizen in society (Government of Ireland, 1999, p2)’. The time allocation for SPHE 
is thirty minutes per week, the least amount of time devoted to a curricular subject. 
 
In recent years, there has been an increasing interest in the area of wellbeing, not only in the 
sphere of education but across many government departments. Wellbeing guidelines have 
been developed for both the primary and post-primary sector and in July 2018, a ‘Wellbeing 
Policy statement and Framework for Practice 2018-2023’ was published by the Department of 
Education. 
 
In February 2020, the Draft Primary Curriculum Framework was published for consultation. 
The framework proposes that the redeveloped curriculum will be presented in five broad 
curriculum areas, one of which is wellbeing. This will have implications for the place of 
wellbeing in teacher education and indeed the place of SPHE, as while the additional time 
proposed for the area of wellbeing is a most welcome development, the subject area is now 
presented as Social, Personal and Valued Education (NCCA, 2020). 
 
Findings from a questionnaire completed with undergraduate students completing a Bachelor 
of Education degree are presented. Students’ own experiences of SPHE are presented in 
addition to their perspectives on teaching the subject area, which illustrates challenges and 
concerns they have about implementing the subject as practising teachers. These findings can 
contribute to the foresight required in terms of practice and education in the area of SPHE at 
third level, particularly in the context of a revised curriculum. 
 
References 
Department of Education and Skills (2018). Wellbeing Policy Statement and Framework for 
Practice 2018-2023. [online], available: https://www.gov.ie/en/organisation/department-of-
education/?referrer=http://www.education.ie/en/Publications/Policy-Reports/wellbeing-
policy-statement-and-framework-for-practice-2018%E2%80%932023.pdf [accessed 07 
January, 2019]. 
 
Government of Ireland (1999) Primary School Curriculum. Social, Personal and Health 
Education, Teacher Guidelines. Dublin: The Stationery Office. 
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Author Title Session Day Time 

O’Brien, 
Elizabeth 

How might we think about the in-
school experience of student 
teachers in terms of capabilities 
which promote subjectivity? 
 

1E Thursday, 
26 May 

11:30 – 13:00 

 
Speaking to the conference sub-theme of ‘The End of Teacher Education?’, this paper presents 
a philosophical consideration of the in-school experience of student teachers during their 
initial teacher education. 
 
It holds that the in-school experience of student teachers is integral to their development as 
capable educators. The nature of the relationship between initial teacher education 
programmes and schools has implications for the breadth and possibility of the in-school 
experience, and as such the development of the educator’s sense of their own significance 
and the significance of others. 
 
The potential ramifications of change to the in-school experience during Initial Teacher 
Education calls for philosophical consideration. Of particular concern is the potential for 
constriction of the in-school experience by the university or the adoption of a functional view 
of the school by student teachers. Either would diminish the school as a space for student 
teachers to experience the educational world and to develop as subjects of action and 
responsibility. 
 
To explore the potential impact of in-school models such as clinical teacher training on the 
educator’s emergence I turn to the philosophy of Gert Biesta. A contemporary philosopher of 
education, Biesta has written extensively on ‘subjectification’ as a process of personal 
evolution which proceeds in relation through thought and dialogue. Subjectification is 
interested in creating spaces for the individual to emerge as a subject of action, imbued with 
the responsibility associated with that action. 
 
Through Biesta’s philosophy I look to the student teacher as a beginner, stepping into the 
diverse and vibrant world of the school as an educator for the first time. I ask whether the in- 
school experience of student teachers encourages them to desire an existence as a subject in 
the world, and how can it be thought of in terms of those capabilities which promote 
subjectivity. 
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Author Title Session Day Time 

O’Neill, Jerry; 
Burns, Gareth 

‘What is to be a Teacher’: Stories from 
the Past, Present and Future 

2C Thursday, 
26 May 

14:00 - 
15:30 

 
This paper curates the stories of students and teachers from diverse and underrepresented 
groups and their developing and tentative hopes and aspirations as emerging educators. Of 
particular concern and focus throughout is the capacity of these collective but diverse stories 
to help us to begin to imagine what a more representative teaching profession can achieve in 
a transformative sense. These stories flow from the telling and retelling of narratives 
(Clandinin & Connelly, 2000) emerging from the critically reflexive spaces created and 
embodied by Turn to Teaching’s community of learners, teacher-mentors, educators and 
activists. While the paper is very much future oriented, it also informed by past narratives that 
intertwine with the participants’ stories and particularly those aspects that relate to 
challenges and barriers experienced in previous educational experiences. More specifically, 
and in attempt to identify the source of some of the persistent access issues to the profession 
identified by the project’s participants, we go ‘back to the future’ to consider the historical 
and socio-cultural roots of the profession, and their role in the formation and development of 
dominant and hegemonic stories around ‘who is a teacher’ and ‘what is it to be a teacher’.  A 
consistent thread that emerges from the rich tapestry of narratives from the past and present 
is the idea of teaching as ‘good work’. The project’s community of participants and their 
aspirations and motivation to be a teacher are sustained by a desire to forge meaningful 
occupational futures in educational work that ‘will make a difference’, an orientation towards 
‘altruistic’ work that holds out the possibility for both personal and social transformation. 
While acknowledging the significant shifts to a more pluralistic and inclusive society and 
education system in recent years, the paper seeks to problematise the wider field of teacher 
education and the socio-cultural context and factors which can continue to make it 
challenging for ‘outsiders’ to access, and thrive within, the profession. 
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Author Title Session Day Time 

O’Brien, Niamh; 
Goodwin, John 

Enhancing wellbeing and promoting 
positive mental health across school 
systems 
 

2E Thursday, 
26 May 

14:00 -
15:30 

 
Aim 
This workshop explores ongoing Irish research on teacher, student teacher, student wellbeing 
and mental health literacy. The objective of the research is to enhance school practice, 
promotion, and protection of positive mental health and wellbeing through developing 
teacher knowledge and skills. Embracing teacher wellbeing is a mutually beneficial endeavour, 
whereby what is in the best interest of the teacher’s wellbeing is also in the best interest of 
their students’ wellbeing (Byrne et al., 2021; Kern & Wehmeyer, 2021; McCallum & Price, 
2015). Positive mental health within the whole-school community is essential for creating and 
maintaining positive relationships, which is central to our wellbeing (Kern & Wehmeyer, 
2021). The workshop will introduce the attendees to a suite of three intervention research 
projects that aim to: 1.) investigate the experiences of mental health programmes from the 
perspective of teachers 2.) develop adolescent mental health literacy and wellbeing 3.) 
develop student teacher wellbeing and positive mental health. The workshop will provide the 
participants with a platform to discuss and address the challenges and enablers of these of 
wellbeing interventions in schools. 
 
Workshop activities 
The participants will be involved in a range of engaging activities, media samples, group 
discussion, and live polls using interactive methodologies throughout the presentations of 
each of the three studies. 
 
Ice-breaker 
Mental health stigma myth-busting activity and snowstorm. 
Study 1: ‘What are teachers’ experiences of mental health and wellbeing programmes aimed 
at students? A systematic review’ investigates teachers’ perceptions and experiences of 
implementing mental health interventions in school settings. 
 
Activity 
Introduction to the study. 
Conversation café and the Thoughts, lingering Questions, and Epiphanies method exploring 
attendees responses to questions highlighted by teachers in the research. 
Study 2: ‘Findings from a mixed-methods evaluation of a film-based workshop to enhance 
adolescent mental health literacy and wellbeing is also a pretest-posttest study where 
adolescent participants (n=101) completed surveys on wellbeing, resilience, stigma, mental 
health knowledge, and help-seeking attitudes before and after engaging in a three-part 
intervention, comprising a film screening, post-film discussion, and wellbeing webinar. 
Teachers who facilitated the intervention participated in post-implementation interviews. 
 
Activity 
Introduction to the study 
What would you do? online voting activity - A task involving attendees responding to 
scenarios concerning mental health stigma and mental health literacy in schools. 



64  

Study 3 - ‘Balancing Wellbeing with student teachers; practising, promoting, and protecting 
wellbeing for positive mental health across school systems’ is a pretest-posttest mixed-
methods study. Balancing Wellbeing is an enhanced research-informed model of an evidence-
based positive mental health intervention designed to promote wellbeing among student 
teachers using behaviour theory and research-informed strategies (O' Brien et al., 2020a; O’ 
Brien et al., 2020b). The research will analyse the outcomes of the Balancing Wellbeing 
intervention programme on student teacher wellbeing, resilience, stress, physical activity 
levels, and physical activity stage of change. 
 
Activity 
Introduction to the study 
Carousel activity – an idea-generating task to promote wellbeing practices across a school 
ecological system using strategies mapped to the Five Ways to Wellbeing 
 
Exit 
What stuck with you today? 
What did you want to learn more about? 
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Author Title Session Day Time 

Parmigiani, Davide; Aviva 
Bar Nir; Amy Claughton; 
Kate Ferguson Patrick; 
Maria Antonietta 
Impedovo; Bruno 
Leutwyler; Valentina 
Pennazio; Renata 
Timkova; Gerd Wikan 
 

Assessing Global 
Competence in Teacher 
Education programmes. 
Internal consistency and 
reliability of a set of rubrics 
 

3A Friday, 
27 May  

11:00 -
12:30 

 
Teachers are increasingly asked to work in classrooms with students from diverse 
backgrounds ‘in terms of nationality, ethnicity, communication style, and cultural context, as 
well as ability, socio-economic circumstance, and educational background’ (Sanger 2020, 32). 
Consequently, they have to manage complex learning environments to ensure inclusion for all 
students. To create inclusive, multifaceted and flexible learning environments, Global 
Competence represents a key framework to educate teachers in facing this demanding 
challenge (Tichnor-Wagner et al. 2016; Byker and Putman 2018; Werven et al. 2021). On these 
bases, it is important to set up educational activities during preservice teacher education    
programmes aimed at improving and supervising the professional growth of preservice 
teachers concerning Global Competence issues. Consequently, it is necessary to validate 
instruments and tools to assess preservice teachers’ ability to be Globally Competent. This 
study is aimed at measuring the internal consistency and the reliability of a set of rubrics, 
focused on Global Competence aspects, created and validated during a previous study 
(Parmigiani et al., 2022). We set up a consortium composed of 18 colleagues working as 
teacher educators in 14 initial teacher education programmes located in 11 countries 
(Australia, Canada, France, Germany, Israel, Italy, Norway, Portugal, Slovakia, Switzerland and 
USA). Each partner will distribute the rubrics to the preservice teachers in their institution. In 
total, we will involve approximately700 preservice teachers. Data will be collected between 
February and May 2022. Data analysis will focus on exploring the internal consistency and 
reliability of the rubrics using four measures: Cronbachs's Alpha, coefficient omega, Average 
inter-item correlation and confirmatory factor analysis. The data analysis will indicate the level 
of internal consistency and reliability of each of the rubrics, allowing further use of the Global 
Competence tool as an indicator of these required competencies for teacher educators in the 
21st century. 
 
This paper might be included into the Strand 2: Migrant Teachers and Teaching without 
borders. 
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Author Title Session Day Time 

Pike, Susan  Practices in Enquiry-based Learning: 
Multiplicities of Enquiry in Initial 
Teacher Education (ENEBLe) 

4A Friday, 
27 May  

13:30-
15:00 

 
Research aim and topic 
This project examined, and aimed to strengthen and extend the use of enquiry based learning 
methodologies in teacher education in Northern Ireland (NI) and the Republic of Ireland (RoI), 
reflecting the emphasis on EBL across phases in both education systems. The research team 
recognised their role to support the emphasis at policy level for practitioner inquiry within 
Initial Teacher Education (ITE) and enquiry-based learning (EBL) curricular in schools. The 
project made the experiences of EBL for lecturers and students in ITE more visible, by 
exploring: 
How ITE programmes and lecturers presented EBL to student teachers. 
How layers of EBL understood and experienced by student teachers. 
What impact multiplicities of EBL in teacher education can have on student teachers’ 
understanding, confidence and practice. 
 
Theoretical framework  
The research team were inspired by enquiry frameworks, stemming from the work of John 
Dewey. Through our disciplinary lenses, we also drew on the work of Kathy Short and 
Margaret Roberts. Through our daily work on enquiry we know that such pedagogies can help 
identify and address the critical issues and provide students the opportunity to think 
conceptually, combining creativity and analysis. As outlined above, the research aimed to 
illustrate if this was the case. 
 
Methodological design  
The methodological design was a practitioner-based action research study. It incorporated 
collaborative self-study by teacher educators through peer observation and a variety of critical 
reflective practices, paired with student surveys and focus group interviews. The team 
collaboratively planned, observed, reflected and continue to act upon their findings. 
 
Findings  
The project developed the team from conceptualising enquiry in ITE as a ‘two-level model’ to 
an understanding of the multiplicities of enquiry. A community of enquiry has clearly emerged 
among the researchers, with the findings resulting in a further multiplicities of EBL in ITE 
modules. 
 
Relevance to the Conference theme and specific strand  
This proposal would sit within the theme of 'Education Disciplines and Practice' as the team 
were working within their disciplines of Geography and Science Education. As the research 
examined practices in ITE and schools, and the associated synergies and tensions, it would 
also fit within The 'End of Teacher Education?'. 
 
Research team: Susan Pike, DCU Institute of Education; Sandra Austin and Karin Bacon, 
Marino Institute of Education; Richard Greenwood, Stranmillis University College 

 
This project was funded by SCoTENS 
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Author Title Session Day Time 

Plust, Urszula Researching Self as Teacher 3B Friday, 
27 May 

11:00 -
12:30 

 
 

Aim 
This presentation has a twofold purpose; firstly, using one teacher’s autoethnography it    
exemplifies the potential of this methodological approach in teachers’ education. Secondly, it 
explores what can be learned from the field of counselling that can have direct positive impact 
on the personal development of teachers and the pedagogies implemented in the classrooms. 
 
Theoretical framework 
Being a teacher is often described as a role one performs, teacher education increasingly 
aligns itself with the instructional training, which is reflected in the expanding practice of in-
schools teacher training provisions. Several researchers questioned how well these courses 
prepare teachers for the challenges and diversities of rapidly changing classroom 
environments. This study applies the theory of non-directive approaches to contemporary 
educational practice. 
 
Methodology 
The number of autoethnographic studies of own practice as a teacher are growing; however, 
many of them focuses on the development of competencies, on what teachers do rather than 
on who they are becoming. In this autoethnographic study the process captures seeking ways 
to becoming a teacher that meets the evolving needs of learners and learning communities 
and this way of being is closely related to authenticity. 
 
Findings 
The concept of teacher authenticity proposed here is grounded in person-centred theory and 
validated with research from the field of positive psychology. The presentation offers extracts 
from the experiences of tensions on the authenticity/inauthenticity spectrum in the context of 
relationships with teachers, learners and educational system and how they can be understood 
through the theory and used to enhance practice. 
 
Relevance 
This work bridges the fields of education and positive psychology and fits within the theme of 
teacher education research. It opens-up a debate on not only what it means to be a teacher 
today but offers a space to consider what teachers do we need to be/want to be tomorrow. 
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Author Title Session Day Time 

Rawlings Smith, 
Emma; Jones 
Rhys Coetmor; 
Wordsworth, 
Hazel 
 

Exploring the Transformative 
Possibilities of Lesson Study in Initial 
Teacher Education through the Lens of 
Practice Architectures 

3B Friday, 
27 May 

11:00 -
12:30 

 
Connecting theory with practice in Initial Teacher Education (ITE) is an ongoing concern for 
those responsible for teaching the next generation of teachers. After a period of change with 
a new school curriculum, updated professional standards for teaching and leadership, and a 
revised accreditation process, Welsh ITE programmes have been collaboratively designed and 
co-constructed by university- and school-based teacher educators. Our partnership ambition 
is to support capacity building, professional growth and joint accountability for our teacher 
educators and to carry out research which creates new knowledge about teaching and 
learning in ITE. Since 2019-20, our preservice teachers and their mentors have used lesson 
study as a close-to-practice mode of professional learning while in school. This year, we have 
broadened its use to our teacher educators involved in university-school collaboration and 
work across multiple sites. This presentation illuminates the transformative possibility of 
lesson study with a particular focus on the ways practice architectures (Kemmis and 
Grootenboer, 2008) enable and constrain the practice of teacher educators.  
 
Drawing from a partnership study with data collected via online surveys, focus groups and the 
documentary analysis of written assessments, findings suggest that lesson study:  
i) supports the joint work of teacher educators to create a more sustainable, dialogic and 
educative model of working;  
ii) enables a shared understanding of educational theory and practice;  
iii) builds collective responsibility for teaching, learning and module delivery, and  
iv) facilitates impactful professional learning.  
 
We recognise that teacher educators are differentially constrained and enabled by their work 
contexts, yet can navigate and cross the semantic, physical, and social space between school 
and higher education through which preservice teachers transition. Involvement in lesson 
study research has additional benefits as teacher educators shift their attention from a 
performative focus on teaching to a formative evaluation of student learning. 
 
Topics: Education Disciplines and Practice 
 
Keywords: teacher educators, theory-practice relationship, lesson study, professional learning 
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Author Title Session Day Time 

Scanlon, 
Geraldine; 
Coulter, Maura 
 

A self-study about teaching and 
learning about self-study for a PME 
research module 
 

4C Friday, 27 
May 

13:30 – 
15:00 

 

Research aim: The purpose of this study was concerned with exploring one teacher educator’s 
engagement with a new research methodology (self-study), to meet the requirements of the 
research element as defined in CEIM (2021), within a PME programme. In helping pre-service 
teachers to actively construct their knowledge there is a crucial need for teacher educators to 
model this by making their knowledge explicit and accessible for pre-service teachers, using 
teacher educators’ practice as a platform for inquiry and debate (Loughran, 2013). Therefore, 
it was necessary for this teacher educator to engage in a self-study in order to model and 
teach about self-study. 
Theoretical framework: The study is embedded in a social constructivist approach which 
assumes that learning is processed through previous experience and enhanced by challenging 
previous held assumptions within the personal and cultural context (La Boskey 2004). 
Methodological design: Self-study guided the research design. The participants included the 
teacher educator coordinating the module and a critical friend. Data included field notes from 
reflections, meetings and crucial friend comments. Reflexive thematic analysis (Braun and 
Clarke, 2019) was utilised to guide us in systematically and robustly exploring, interpreting and 
reporting a pattern based analysis. 
Expected conclusions/findings: The process of the self-study and the support of critical 
friendship facilitated the understanding of the module content and improvement in practice 
of translating this new approach within the PME programme. Undertaking a self-study while 
teaching about self-study made the process ‘real’. The experiences were shared with 
colleagues who would support the students in the development of their own self -study 
towards improving their practice also. 
Alignment with the conference theme: The process of self-study whereby a teacher educator 
understands their practice towards improving their practice and the practice of their pre-
service students requires constant reflection on what happened (hindsight) to inform what 
improvements can be made (foresight). 
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Author Title Session Day Time 

Schmidt, Clea; 
Henrike 
Terhart; 
Michelle 
Proyer; Rory 
Mc Daid 
 

Internationally Educated Teachers in 
times of crises 
 

2F Thursday, 
26 May 

14:00 -
15:30 

 
 
Clea Schmidt 
Addressing post-pandemic teacher shortages in an era of enhanced immigration: The role of 
internationally educated teachers 
This paper analyzes the role of internationally educated or migrant teachers (IETs) in 
addressing post-pandemic teacher shortages in immigrant-receiving contexts (research 
topic/aim). The research is premised on the equity argument advocated by global scholars 
who note that emerging from the COVID-19 pandemic affords an opportunity to “build back 
better” rather than upholding the status quo. This notion is particularly relevant for IETs who 
have traditionally been underrepresented if not altogether left behind in many teacher 
education mandates and settings. The specific research question is What policies, programs, 
and systemic interventions are needed to enhance IETs’ entry into and sustained employment 
in schools during the post-pandemic recovery and beyond? Using Canada as a case study, 
document and interview data are drawn from historical and contemporary policies and 
programming that have supported or impeded IETs in resuming their careers (methodological 
design). The analysis considers the potential for IETs to reinvigorate and enhance the teaching 
force at a time when pandemic-related burnout has resulted in a major teacher shortage, and 
in an era of enhanced immigration intended to bolster post-pandemic economic recovery. 
Grounded in the decolonial theory of Brazilian scholar Santos (2007), I use his concept of 
abyssal thinking to analyze and propose solutions to the systemic barriers that continue to 
impede diversification of the teaching force (theoretical framework), and argue for why post-
pandemic recovery offers an opportunity for realizing genuine and unprecedented diversity in 
the teaching profession. Expected findings will identify promising pathways and remaining 
barriers, and provide recommendations for international teacher education contexts 
(expected conclusions/findings). This topic has relevance for the ATEE Spring conference 
theme and explicitly connects to the strand on Migrant Teachers.  
 
Henrike Terhart: Germany 
Teachers and forced migration. Current developments in in the public discourse on Ukrainian 
refugee teachers (and students) in Germany  
In Germany, bridging programmes for refugee teachers exist since 2016, some of which also 
offer places for internationally educated teachers (IETs) without asylum status. Therefore, 
unlike in other countries, bridging programs for teachers in Germany are closely linked to 
forced migration, and the increase in the number of refugees, particularly from Syria, in 2015. 
Since then, depending on global (forced) migration and migration policy, the applicants' 
countries of origin in the bridging programmes in Germany have changed. For example, since 
2016, many teachers from Turkey who received asylum in Germany have applied and taken 
part in the bridging programmes.  
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The article presents how the Russian invasion of Ukraine and the flight migration of many 
Ukrainian people, especially women and children from February 2022 onwards, is influencing 
the public debate on the career opportunities for IETs in Germany and might influence the 
bridging programmes in the future. The empirical analysis is based on public statements of the 
ministries of education at the federal and state levels as well as media articles and interviews 
with politicians and representatives of teachers' associations from March 2022 onwards. With 
a triangulation of a qualitative content analysis (Mayring, 2015) with a critical discourse 
analysis (Jäger, 2006) of the media contributions on Ukrainian refugee teachers in Germany, 
central topics will be presented and the argumentation lines on how and under which 
conditions these teachers are seen as a help to the German school system are presented and 
discussed.  
  
Michelle Proyer: Austria 
Crisis-management and policy-changes impacting IETs access to the Austrian job-market  
This presentation elaborates political and bureaucratic developments associated with COVID-
19 and beyond in Austria. The republic’s political landscape has been affected by numerous 
changes, uncovered cases of corruption and mismanagement of both COVID-19 as well as 
arrival of large numbers of refugees. These developments will be assessed against the 
background of teacher shortages, requalification measures and lacking possibilities to gain 
access to the job market in the education sector. Whether and to which extent current 
arrivees from the Ukraine will face different conditions and less barriers to access the job 
market is currently being monitored and will be discussed in relation to findings from earlier 
research with IETs arrived around 2015.       
  
Rory Mc Daid: Ireland   
The Migrant Teacher Project aims to increase the participation of Immigrant Internationally 
Educated Teachers (IIETs) in Irish primary and post-primary schools. 
As one of its key activities, the Project provides a Bridging Programme, entitled, “Being a 
Teacher in Ireland” for 40 teachers on an annual basis. This programme provides additional 
knowledge, skills and confidence to participants as they seek to gain employment in schools in 
Ireland. Constructed as a predominantly face-to-face programme, this programme was moved 
into online delivery in line with public health guidelines in March 2020. The 2020-2021 cohort 
of the programme was conducted entirely online. On the basis of a qualitative analysis of the 
programme and the reflections of the project coordinator, this paper explores the experiences 
of the teachers who participated in this online CPD. Key findings indicate strong support for 
the accessibility of the programme online, the quality of teaching and overall positivity 
towards the student experience. With regard to the accessibility of the programme, the 
participants, many of whom have family and other caring responsibilities, felt the online 
nature of the programme was responsive to their circumstances in not having to travel to the 
MIE campus from around Ireland. The concerns of the teaching team with regard to the 
difficulty in developing a cohesive class from which the students could draw support are also 
addressed. These observations are made on the basis of previous evaluations which 
highlighted the importance of solidarity among the group when they came together in person. 
Recommendations include the importance of provision of accessible online materials, while 
maintaining focus on ways in which to develop relationships among the participants.   
  
Jäger, Siegfried (2006): Diskurs und Wissen. Theoretische und methodische Aspekte einer 
kritischen Diskurs- und Dispositivanalyse, in: Keller, Rainer/Hirseland, Andreas/Schneider, 



73  

Werner/Viehöfer, Willy (Hrsg.): Handbuch Sozialwissenschaftliche Diskursanalyse, Band 1, 
Theorien und Methoden, Wiesbaden: VS, S. 83-114.  
Mayring, Ph. (2015). Qualitative Inhaltsanalyse. Grundlagen und Techniken (12. Auflage). 
Weinheim: Beltz Verlag.  
Santos, B. de Sousa (2007, June 29). Beyond abyssal thinking. From global lines to ecologies of 
knowledges. Revista Critica de Ciencias Sociais 80. Retrieved from 
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Author Title Session Day Time 

Shanks, Rachel; 
Carver, Mark 

New teachers as experts 'in extremis': 
shifting leadership roles during 
lockdown 

 

1E Thursday, 
26 May 

11:30 -
13:00 

 
New teachers can struggle, so it might be expected the Covid-19 pandemic would make it 
harder. However, the sudden shift in pedagogy and sense of nobody knowing what to do, 
created an opportunity. Here, we profile new teachers who took on key roles within their 
schools and broader communities. 
 
Other Covid-19 studies emphasised teachers’ coping strategies and struggles around online 
tools (e.g., O’Meara & Gentles, 2020;). We started with a surprising survey result: recently 
qualified teachers had high self-efficacy in emergency remote teaching. Our theoretical 
framework combines teacher reflexivity (Nikel & Lowe, 2010) with power inversions from 
Third Space (Benson 2010). 
 
We ran three online focus groups with recently qualified teachers (n=12). Initial coding 
followed a bottom-up approach, with a later work employing theoretical coding and follow-up 
interviews. 
 
We report on new teachers more readily adapting to lockdown pedagogies, being proactive in 
seeking out professional learning opportunities and acquiring new skills. Some assumed 
leadership roles, driving professional learning and establishing new ways of working that they 
were optimistic would persist as schools returned. 
 
‘The End of Teacher Education’ links with our focus on teacher reflexivity, in which we wanted 
to report to Scottish Government and ITE providers the extent to which online pedagogy 
should be a distinct feature of ITE provision or if there is already sufficient coverage of the 
skills teachers need to respond to sudden changes. 
 
Benson, S. (2010). “I don't know if that'd be English or not”: Third space theory and literacy 
instruction. Journal of Adolescent & Adult Literacy, 53(7), 555-563. doi:10.1598/JA AL.53.7.3 
Nikel, J., & Lowe, J. (2010). Talking of fabric: A multi-dimensional model of quality in 
education. 
Compare, 40(5), 589–605. 
O’Meara, J. and Gentles, C. (Eds). (2020). Teacher Education in the COVID-19 Pandemic: a 
global snapshot [Special Issue]. Journal of Education for Teaching, 46(4). 
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Author Title Session Day Time 

Szplit, 
Agnieszka; 
Zbróg Zuzanna; 
Leek Joanna; 
Zbróg Piotr 
 

From Traditional Education Goals to 
Change-Oriented Education Goals - 
Longitudinal Study Report 
 

4D Friday, 
27 May 

13:30 -
15:00 

 
 
The speakers present the research on the pedagogical knowledge of future teachers about the 
goals of early childhood education and their modifications in the process of teacher 
education. The concept of education for sustainable development assumes the organization of 
an educational environment in a way which would be conducive to constructivist and 
participatory education, stimulating commitment and undertaking activities for the common 
good. It is therefore justified to formulate the goals of early childhood education as a means 
for preparation for life in a sustainable environment. This is not only about the elementary 
school skills, but also about the place of the child’s socialization in a democratic society, 
learning the difficult art of choosing values, acquiring tools to develop reasoning skills, gaining 
a sense of responsibility and demonstrating inquisitiveness about the surrounding world. 
The basic theoretical category used in the research was “social representations”. The purpose 
of the research was therefore to identify the dynamics of the evolution of content, structure 
and meanings ascribed to the representations of the early childhood education goals. 
The research, which was a full-scale, panel-based research involved two sessions conducted 
among nearly 400 early education students (at the beginning and the end of their bachelor’s 
studies), in the Lubelskie and Świętokrzyskie Provinces. It combined qualitative research and 
survey research. 
 
The results of the research show which elements of pedagogical knowledge are related to 
preservation and supporting traditions (with the benefit of the hindsight), and which are 
individualized, innovative, non-stereotypical, related to a potential change, to resources 
relating to the foresight. Thus, it was possible to conclude that the respondent students 
considered adaptive attitude, maintenance of the group wisdom inherited from previous 
generations of teachers, preserving the Polish school, more important than innovative or pro- 
development (related to education for sustainable development) approach. 
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Author Title Session Day Time 

Tiernan, Peter; 
O’Kelly Jane, 
Rami, Justin 

Pre-service Teachers Experiences Of 
An Online Teaching Pedagogies 
Module during COVID-19  

 

1B Thursday, 
26 May 

11:30 -
13:00 

 
Research topic/aim 
COVID 19 represented a major challenge for educators, with teachers pivoting rapidly to 
online learning tools, to connect with their students. This was particularly relevant for 
teachers in the process of completing their Initial Teacher Education (ITE), whose programmes 
of study did not include components that taught them how to teach online. The objective of 
this study was to develop and evaluate a module for teaching in online and blended learning 
environments for 244 post-primary teachers in ITE. 
 
Theoretical framework 
The study is contextualised around the impact of COVID-19 and the resulting pivot to online 
learning. Current literature on the approaches, benefits and challenges of online teaching are 
examined. Next, the authors explain the module in detail, outlining the tools, strategies and 
activities provided for student teachers. This included peer-evaluated online micro- teaching 
components - which formed a major part of their learning. 
 
Methodological design 
Data collection involved a questionnaire that gathered student teachers’ perceptions of the 
module and its approaches, the impact it had on their ability to teach during the COVID-19 
pandemic, and the knowledge and skills useful for future practice. 
 
Expected conclusions/findings 
Findings suggested that the implementation of the developed module was successful in 
preparing student teachers to teach using online and blended learning approaches, providing 
them with the tools and confidence necessary for success. Areas for future development 
include the development of different pathways for students with varying levels of experience 
using online teaching approaches. 
 
Relevance to the Conference theme and specific strand 
This paper speaks directly to ‘Teacher Education and Media’ by providing insight into pre- 
service teachers engagement with digital media and digital tools for teaching, during a time of 
crisis. It provides valuable data on pre-service teachers experiences and challenges, while also 
highlighting the connections they have made between online and face-to-face approaches. 
 
Keywords: initial teacher education, online teaching, pre-service teachers, module 
development 
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Author Title Session Day Time 

Aoife Titley Listening through the lens: Photo 
counter-stories of minoritized ethnic 
young people pursuing primary 
teaching in Ireland. 
 

3A Friday, 
27 May 

11:00 -
12:30 

 
Research topic/aim 
Evidence clearly reveals significant commonalities among pre-service teachers in Ireland, in 
that they tend to be overwhelmingly white, female, settled, Catholic and middle-class (Keane 
& Heinz, 2016). Despite the diversification of teaching emerging as somewhat of a policy 
priority in recent years (HEA, 2016), tangible progress in the area remains slow and the 
diversity which now exists in the typical Irish primary school classroom is not mirrored in the 
teaching population. The aim of this research is to generate knowledge which further 
illuminates the constraints and challenges minoritized ethnic young people face when 
choosing to pursue a career in primary teaching in Ireland. 
 
Theoretical framework 
Critical Race Theory (CRT) draws upon a series of innovative methodological tools to address 
racism, discrimination, and persistent inequalities in society. Counter-storytelling, also known 
‘oppositional storytelling’ (Delgado, 1995, p. xv) is one such device in the ‘conceptual 
toolbox’ of CRT (Gillborn, 2007). Counter-stories centre the significance of experiential 
knowledge and are positioned in direct opposition to stereotypical scripts or ‘stock stories’, 
(Delgado, 1989). 
 
Methodological design 
This research was carried out within a framework of critical participatory action research. 
 
Expected conclusions/findings 
The lack of progress in diversifying primary teaching in Ireland has effectively resulted in a 
cohort of interested, motivated and creative young people from migrant, minoritized and 
other diverse backgrounds who feel a strong connection to primary teaching but encounter a 
continuum of barriers and ‘stock stories’ which prevent meaningful access and participation in 
the profession. These young peoples’ ‘counter-stories’ of exclusion are not being heard in any 
authentic way. Using the tool of counter-storytelling within a critical race theory framework, 
this presentation will share image-narrative findings from a PhotoVoice research project with 
minoritized ethnic young people in Ireland. These photos and the accompanying narratives 
aim to disrupt dominant discourse about diversifying the teaching profession in Ireland. 
 
Relevance to the Conference theme and specific strand 
Migrant Teachers and Teaching without Borders. 
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Author Title Session Day Time 

Travers. Joe; 
Farrell, Ann 
Marie 

Using semantic waves to connect the 
conceptual and contextual in teacher 
education for inclusion   
 

4F Friday, 
27 May 

13:30 -
15:00 

 
This paper focuses on the development of student teacher knowledge, skills and positive 
attitudes for inclusive education in a University programme of initial teacher education. In 
particular, it looks at how principles of inclusive education can be embedded in programmes. 
The context for this topic and link to the conference theme is the UN Sustainable Goal, 4 to 
ensure inclusive and equitable quality education for all. 
 
In analysing one University’s approach to teacher education for inclusion we will draw on 
concepts from legitimation code theory: semantic gravity, semantic density and semantic 
waves (Maton, 2013). Semantic gravity “refers to the degree to which meaning relates to its 
context” (Maton, 2013, p.11). It is envisaged along a continuum of relative strength (+) and 
weakness (-) related to its dependency on context for meaning. The more context specific 
knowledge is generalised the semantic gravity is weaker. Likewise, the more that abstract 
knowledge is demonstrated in real life examples or case studies its semantic gravity is 
strengthened. Semantic density refers “to the degree if condensation of meaning within socio-
cultural practices…” (p.11). The theorisation of findings or observations leads to greater 
semantic density and the simplification of concepts in everyday language with less meaning 
leads to a reduction in semantic density. This conceptualisation leads to a semantic profile in 
which “semantic waves” represent the transformation of knowledge between a mostly 
decontextualised abstract meaning and context dependent simpler meanings leading to 
cumulative knowledge building. 
 
It is argued that this conceptualisation allows for a richer understanding of how ITE students 
can make sense of inclusive education principles. Examples of how case study profiles of 
learners with special educational needs were used to link conceptual and contextual 
understanding will be shown and how the case studies provide a vehicle for revisiting, 
reinforcing and expanding knowledge throughout the programme. 
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Author Title Session Day Time 

Whitehead, 
Jack 

How can educational influences in 
learning be explained with insights 
from the disciplines of education? 

 

3C Friday, 
27 May 

11:00 -
12:30 

 
The research aim is to demonstrate that explanations of the educational influences in 
learning, of educational practices, require the explanations of the practitioners themselves as 
well as insights from the Education Disciplines. 
 
The theoretical framework is Living Educational Theory Research. In this framework 
educational practitioners generate and test their evidence and values-based explanations of 
educational influences in their own learning, in the learning of others and in the learning of 
the social formations within which the practice is located. Insights from the theoretical 
frameworks of the disciplines of education are used in the generation and testing and an 
individual’s living-educational-theory. 
 
The methodological design is based on methodological inventiveness in inquiries of the kind, 
‘How do I improve what I am doing in my professional practice?’ It draws insights from the 
methodologies of self-study, action research, narrative inquiry and autoethnography. It 
includes the use of digital visual data and empathetic resonance for clarifying and 
communicating the embodied expressions of the values that are used as explanatory 
principles in explanations of educational influences in learning. 
 
The findings draw on over 50 accredited Living Theory doctoral theses, accredited by 
Universities around the world, that draw insights into their living-educational-theories, from 
the disciplines of education. 
 
The relevance to ‘Teacher Education and Practice: Foresight and Hindsight’ is in the 
explanations that include both hindsight in evaluations of previous learning and foresight in 
the creation of an imagined future which is not yet in existence but that is being worked 
towards. 
 
The relevance to ‘Education Disciplines and Practice’ is in the explanations of educational 
practitioners that draw insights from the education disciplines and are both necessary and 
sufficient to generate valid explanations of educational influences in learning. 
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Author Title Session Day Time 

Zavadskiené, 
Loreta 

Understanding the Bigger Picture of 
Reflective Practice in Initial Teacher 
Education  
 

3F Friday, 
27 May 

11:00 -
12:00 

 
 
Being generally acknowledged as a hallmark of a professional educator who plays a critical 
role in sustaining quality practices in teaching and learning, reflective practice (RP) has 
achieved its due recognition as one of the main educational phenomena widely 
implemented in initial teacher education (ITE). The researchers and practitioners working in 
this domain almost unanimously admit that RP is a complex concept proper integration and 
enactment of which in ITE necessitates careful considerations from a variety of perspectives 
so that the capacity to reflect would be effectively developed in prospective teachers during 
the university studies.  
 
The current research paper argues that complexity theory (CT) can offer a lens for the 
holistic approach to conceptualising RP as a system in prospective teachers’ education and 
serve as a theoretical guide for the analysis of its implementation in an ITE study 
programme understanding the latter as a complex system. The aim of the research carried 
out as a case study was to explore how RP is understood and implemented in an 
undergraduate study programme preparing future childhood pedagogues in a Lithuanian 
initial teacher education institution (university level). The theoretical framework developed 
for the research uses CT in two ways: as an epistemological frame and an interpretative 
tool. The data were collected and analysed by adopting a qualitative research approach. The 
data were gathered through semi-structured interviews with teacher educators and the 
leader of the study programme, focus groups of student-teachers and the analysis of 
documents regulating the study process of the current study programme. The data were 
analysed looking for the emerging patterns of the perceived significance of RP and its 
practical enactment. The findings of this research will be shared during the presentation. 
Framed by complexity theory the conducted research paves the way for university-based RP 
to be further developed and practically applied.     
 
Key words: complexity theory, Initial Teacher Education, reflective practice, university-based 
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